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“In the end we will conserve only what we love. We will love only what we 

understand. We will understand only what we are taught.” Baba Dhiom 

“All around the world we are seeing the negative impacts of our increasingly unsustainable  

living practices - deforestation leads to floods, droughts and crop failure; pollution causes loss of 

biodiversity and sicknesses like cancer.   The importance of ensuring environmental sustainability 

is becoming more important every day, a challenge recognized as one of the eight Millennium 

Development Goals (MDG). Closer to home the Malawi Growth and Development Strategies 

also identified the need of incorporating environmental issues in the school curriculum.   

 

EcoSchools Malawi does just this and is a vital step forward in giving our children the knowledge 

and skills to make a difference.  Congratulations to all those partners who have managed to 

bring this worthwhile scheme to fruition.  I hope that you, as teachers, take great pride in     

bringing it to life in your school and inspiring your learners to put these important concepts into 

action.  I also hope to see your name on the list of those who receive an EcoSchool Award at 

the end of the year. 

 

We all have a part to play in protecting our natural heritage for the benefit of both people and 

the environment, so let’s work together to make our world a better place.” 

 

Signed,  

 

 

Mr Leonard Sefu, Director, Department of  Parks & Wildlife 
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HOW TO USE THIS GUIDE 

Each teacher‘s guide has been written especially to help you lead your learners on a journey, to 

explore environmental issues, develop skills, encourage positive attitudes and empower children 

to take action.  These materials are not meant to be prescriptive, rather we hope that you see 

these as supplementary materials to help you develop your own interactive lesson plans,      

adapting to the resources available and making the themes relevant to the lives of your learners.   
 

When developing your lesson plans, you are encouraged to use the IVAC approach as we have 

done throughout this guide.  IVAC is ‗action-oriented teaching‘ which facilitates INVESTIGATION of 

the issues developing their VISIONS and taking ACTION to facilitate CHANGE: 

 

INVESTIGATION (I): Provide a learning platform that encourages children to investigate 

the topic at hand and discuss ideas together.  Why is it important to us?  How was it in  

former times?  How has it changed? 

VISION (V): What alternatives can we imagine?  What is it like in other places?  What do 

we prefer and why? 

ACTION (A): Help children to formulate their own action plan on how to act on their 

knowledge.  What actions bring us closer to our vision? What are the possible actions? 

What actions will we carry out? 

CHANGE (C): Provide the means for learners to implement their desired action, make a 

positive change and monitor the benefits in their own lives as well as their schools and 

communities. 

For each unit we have provided background reading to help you direct classroom investigation 

and supplemented this with suggested discussion topics and activities.  Finally, we have made 

some micro-project suggestions that will help to translate their new found knowledge into action 

and change.   You can also read more about EcoSchools accreditation scheme on the inside 

back cover of this guide.   We wish you the best of luck! 
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MODULE OVERVIEW 

~ LEARNING OBJECTIVES ~ 

~ SUCCESS CRITERIA ~ 

UNIT 1: CONCEPTS & CAUSES OF CLIMATE CHANGE 
Learn about the difference between climate and weather and the human impact on 

climate change. 
 

UNIT 2: GLOBAL IMPACT OF CLIMATE CHANGE 
Find out about the far reaching impacts that climate change is having around the world. 
 

UNIT 3: IMPACT OF CLIMATE CHANGE IN MALAWI 
Relate the effects of climate change to people‘s lives in Malawi.   
  

UNIT 4: MITIGATION & ADAPTATION 
Learn about how everyone at all levels of society needs to take action to mitigate the 

effects of climate change, focusing on renewable energy as an example.  Recognise 

that we will need to adapt to the changing  climate.    

 

Please note that this subject is more advanced than the others in this series and therefore 

teachers should carefully consider how these concepts are introduced given the abilities 

of their learners. 

Concepts Global warming, causation, climate change, renewable energy. 

Subject areas Social and environmental studies.  Science. Geography.   

Grades Standards 7 to 8. 

National  & IB 

Curriculum link 

Students will learn about climate change, how environments change, the 

causes for the change and how this can be mitigated.    

For each unit we suggest that you develop a set of quiz questions for the class to assess their     

understanding of the topic.  You can also set your own success criteria based on the activities you 

choose as part of your lesson.     
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UNIT 1: CONCEPT & CAUSES OF CLIMATE CHANGE 

~ WHAT IS CLIMATE CHANGE? ~ 

~ WHAT CAUSES CLIMATE CHANGE? ~ 

Climate and weather are different:  
 

WEATHER measures the conditions of the atmosphere, through temperature, humidity (the 

amount of moisture in the air), wind and precipitation (water falling from the sky – rain, snow, hail 

(lumps of ice), sleet (snow that partially melts as it falls)), over a short period of time (a day, a 

week, a month). 
 

CLIMATE is the average weather for a particular region and time period, including the type, fre-

quency and intensity of weather events, usually taken over 30 years. The climate system is very 

complex and studying it means looking at what is going on in the atmosphere, in the ground, 

oceans and glaciers. 
 

CLIMATE CHANGE is any significant change in climate measures lasting for an extended period. 
 

GLOBAL WARMING specifically refers to an overall warming of our planet.  Average surface 

temperatures are one measure of the climate and so global warming is part of the wider global 

climate change. 

There are natural factors and processes on Earth that can result in climate change e.g. changes in 

the sun‘s intensity, slow changes in the Earths orbit around the sun, volcanic eruptions, changes in 

the ocean‘s circulation.   
 

Human activity also results in climate change.  Around 200 years ago, when there were fewer 

people and less industrial activity humans did not have a big impact. But nowadays we humans 

are having a significant impact on climate change.    

 

CHANGES TO THE ATMOSPHERE  
Greenhouse gases  occur naturally in the atmosphere and include nitrogen, carbon dioxide and  

methane.  Greenhouse gases absorb heat from the sun and if there are too many in the             

atmosphere then this causes global warming. Here are a few human activities that produce 

greenhouse gases: 

 Burning ‘fossil fuels‘ e.g. oil, petrol, coal.   

 Burning wood and charcoal also produces smoke and carbon dioxide which are pollutants 

 Waste left in landfill sites produces methane. 

 Gases from items like aerosol cans and old fridges produce greenhouse gases 

 

Think about all the things that require energy to be made.  Cars and buses use fossil fuels.  Much of 

the world‘s electricity comes from coal or oil power stations.  Most manufacturing processes      

require energy, so everything from clothes to mobile phones and even their packaging required 

energy to make them.  So there are many human activities that are responsible for producing 

greenhouse gases that change the atmosphere and cause climate change.    

 

CHANGES TO THE LAND SURFACE  
One of the best examples of this is the destruction of habitats and deforestation which you learnt 

about in other EcoSchools modules.  Plants and trees are important because they absorb carbon 

dioxide.  Fewer plants and trees mean that more carbon dioxide will end up in the atmosphere, 

causing more global warming.  

 

Note to teachers: the concept of global warming and greenhouse gases have not been           

discussed in detail here as it was felt that they were complicated topics.  However if you feel that 

your learners are advanced enough you may want to introduce this as part of your lessons.   



UNIT 2: GLOBAL IMPACT OF CLIMATE CHANGE 
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DROUGHT  
Desertification.   Water shortage. 

Crop failure, hunger, famine. 

A drought is when rainfall is lower than average for more than one year.  

Higher temperatures cause a higher rate of evaporation and more 

drought in some areas of the world.  Eastern Africa has had poor rains 

since 1999, which has led to crop failure, water and food shortages. Mil-

lions of people are suffering as a result.  Drought can also lead to deserti-

fication, where fertile land becomes desert.  This means that the land 

can no longer be used for agriculture and cannot support people who 

then have to move elsewhere.    

 

Climate change has many far reaching effects. Here are some of the results of climate change 

and examples of how this can lead to further negative consequences.  You may want to           

introduce each initial concept, then ask learners to come up with the outcomes that follow, how 

they all link up and how the outcomes can exacerbate each other. 

RISING SEA  

TEMPERATURES 

Extreme weather & hurricanes  

Floods.  Loss of crops, homes & lives.  

 

RAINFALL  

CHANGES 
Floods.  Loss of crops, homes & lives.  

Warmer temperatures have led to more intense rainfall which can 

cause flooding.  Floods can destroy homes and infrastructure like roads 

and can people can also drown and lose their lives.  Floods can not only 

damage crops but can also wash away seedlings and the topsoil which 

is needed to feed crops over the years to come, meaning poor harvests 

and further food shortages in future years. 

Around 70% of the Earth‘s surface is covered by oceans.  A warmer earth means warmer oceans 

and this has had a number of effects:   

 Water expands with heat and sea levels have risen, leading to floods. 

 Sea ice is melting and also leading to rising sea levels and floods. 

 Hurricanes are becoming more  frequent.  Hurricanes are storms 

with very strong winds which form over the seas. The higher the 

ocean temperature the stronger the storm. 

 There has been a decline in phytoplankton (tiny ocean plants).  

These plants are responsible for  taking in 100 million tonnes of car-

don dioxide every day through the process of photosynthesis.  As 

a result carbon dioxide accumulates more rapidly in the atmos-

phere.  This contributes to global warming. 

...ACTIVITY TIME... 

―We don't inherit the world from our ancestors.  We borrow it from our children.‖ 

Ask learners to imagine what the world be like for their children and children‘s children if cli-

mate change continues at the current rate.  Ask them to write a poem about it.   
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Extreme weather & hurricanes  

Floods.  Loss of crops, homes & lives.  

 

RISING LAKE 

TEMPERATURES 

Shrinking lakes 

Invasive species. Decline in fish. 

 

CHANGING  

ECOSYSTEMS 

Loss of biodiversity 

Hunger & famine 

MELTING GLACIERS  

& ARCTIC SEA ICE 

Rising sea levels & floods... 

Accelerated global warming... 

As with the rising sea temperatures, rising lake temperatures have far reaching consequences.   

 Algal blooms increase.  Some algae are toxic to humans, fish and animals. 

 Invasive species thrive in higher temperatures and these can kill off native species and lead 

to a decline in biodiversity.  For example, in Lake Victoria  (Uganda/Tanzania) half of the 

cichlid species have been lost because of the perch fish is thriving and eating the cichlids.  

See loss of ecosystems below. 

 Stratification increases. Stratiification refers to the different temperatures of the lake surface 

and the second layer below.  A bigger difference in temperature (i.e. more stratification) 

means that the layers mix less which impacts the delicate balance of the food chain. This 

leads to a decline in fish numbers. 

 Lakes are also shrinking because of evaporation of water. 

10% of the world‘s surface is covered by glaciers.  A 

glacier is a moving body of snow and ice.  90% of the 

world‘s glaciers are found in Antarctica and Patagonia.  

Rising temperatures are causing glaciers to melt.   Large 

areas of Arctic sea ice are also melting.   If the       

Greenland ice sheet melts sea levels will rise by 20%.  This 

will lead to flooding and billions of people will be         

displaced and have to find new homes.   

 

Glaciers are also important to control the climate         

because they reflect more light and energy from the sun 

than dark coloured land.  When snow and ice melt more 

dark coloured land is revealed which absorbs more 

heat, so increasing the Earth‘s temperatures even faster 

leading to accelerated global warming which leads to 

faster melting of the ice and glaciers...and so on..  

A small shift in climate can affect living ecosystems. Some plants and animals would adapt to the 

change or move, but many species would be killed off. Since ecosystems are connected, chang-

es in climate could cause a chain reaction, killing off species that depend on each other.   Here 

are some examples: 

 Rising sea levels are destroying the breeding grounds of many fish species, resulting in de-

clining populations.   The increase in invasive species, as discussed above, is leading to de-

cline in other species. 

 Birds are timed to hatch with the availability of insects like caterpillars.  But caterpillars are 

coming earlier in some places because of changing weather conditions and chicks are 

hatching too late so there is not enough food and they starve. 

 Droughts and floods are killing off plants and habitats which can in turn affect agriculture 

and  food  security. 

 



UNIT 3: IMPACT OF CLIMATE CHANGE IN MALAWI  
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THE IMPACT OF DROUGHTS & FLOODS  

This unit will help learners to describe the impact climate change  is having on lives of Malawians.  

Malawi is heavily dependent on its natural resources – soils for agriculture, water, fisheries from 

lakes and fuelwood from forests. The Shire River is of great economic importance to Malawi,    

generating more than 98% of Malawi‘s electricity, supporting the fishing industry, and providing 

freshwater for irrigation and domestic and industrial uses. The Upper, Middle and Lower Shire River 

basins are important areas for the production of crops and for the preservation and conservation 

of forests and wildlife. However, the Lower Shire Valley is vulnerable to floods and droughts.       

Extensive land use, including the cutting down of trees on the Middle and Upper Shire Valleys, has 

resulted in severe land degradation and soil erosion, leading to siltation of the Shire River and its 

tributaries, seriously affecting hydro-electric power generation, human health and fisheries.  More 

than half a million people living in the Lower Shire Valley are directly vulnerable to climatic        

extremes such as droughts and floods. Over the last ten years the Shire Valley has experienced 

some of the worst droughts (1991/92) and floods (2000/01) in living memory.  

LET’S INVESTIGATE 

Using the information provided here, lead the learners in a class discussion about the impact 

of drought and floods in Malawi.  As each area is discussed, learners can come and place 

pins on the map to show affected areas.  Ask them to have a show by hand if that have fam-

ily and friends in or from any of the affected areas.  Emphasize how this shows that climate 

change affects us all.    

EVIDENCE OF CLIMATE CHANGE IN MALAWI 

Certain patterns are clear from weather data: 

 

Temperature: The annual mean temperature of Malawi has increased by nearly 1C since 1960. 

Rainfall: Overall rainfall has become less predictable increasing the problem of droughts.  When 

rain does fall it falls more heavily, increasing the problem of flooding (water flowing over the 

ground).  Also the rain is arriving later than before which makes the growing season shorter.  



KEY 

   Flood prone area 

    Drought prone area 
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WHOLE COUNTRY 

Can be declared drought 

prone is we consider the    

hydrological droughts.  

Droughts cause rivers to dry 

and water shortages from 

1992-1997 experienced by 

Lilongwe and Blantyre water 

boards are continuing today. 

SOUTH & CENTRAL KARONGA 

NORTH KARONGA 

(esp. Songwe & Rukuru rivers) 

LOWER SHIRE 

Along Shire & Ruo rivers in 

Nsanje district.  Floods every 

two years. In 1989 over 400  

people died in the Lower 

Shire and in 1991 over 1000 

people died in Phalombe 

from flash floods.  Mankhan-

ga-Bangula road and rail still 

unserviceable since 1989 

flood damage. 

LOWER SHIRE 

SOUTHERN LAKESHORE,  

BWANJE VALLEY &  

UPPER SHIRE VALLEY 

CHIKWAWA 

Along Mwanza river 

ZOMBA 

Along Likangala & Domasi 

SALIMA DISTRICT 

Mud flooding associated with  

prolonged torrential rains also 

 occurs such as the one in 1991 

which killed over 1000 inhabitants. 

...ACTIVITY TIME... 

Divide learners into 4 groups. Show them each one of the photographs shown on the  next 

two pages. Ask each group come up with a story for each photo and discuss the impact of 

climate change on the specific activities of each photo.  Each group has 10 minutes after 

which they will present their story for 5 minutes and accept comments from their colleagues 

for another 5 minutes. The teacher will then give the explanation provided (this page & 

page 12) pointing out which points were covered by the learners. However the discussion 

should not be limited only to this. e.g. issue 1 is aimed at agriculture but could also include 

issues affecting women. 

1) Climate change & agriculture (ref: photo on page 8) 

The photograph is of Mary Chikwawa who lives in the Lower Shire area of Southern Malawi which 

is at risk from food insecurity. She is on a small plot of land she has started to prepare. Scientists 

have found that the length of dry spells is increasing in Malawi. Previously rainfall patterns were 

predictable, and rainfall events could be used to ‗sequence’ activities.  

 

What is the impact of changing rain patterns on farmers?  

Esther Chanache, 69, from Tsite says: ―… if you miss the first rains it means you are not going to get 

anything.‖ Maize, requires at least 3 months to mature, and farmers rely on rain at the right time. 

Small changes can make the difference between a good maize harvest and a poor one – and 

sometimes no harvest at all. This means that many farmers are only harvesting enough food to 

feed their families for 3 or 4 months.  In addition to drought, increased rainfall and flooding can 

sweep away of topsoil and seeds.  Poorer communities also struggle to buy fertilizer or seeds so 

once there is a failure they do not have the resources to cover for emergencies.  
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1) Climate change and agriculture 

2) Climate change & fisheries 
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3) The impact of extreme weather  

4) The impact of floods  
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2) Climate change & fisheries (ref photo on page 8) 

The photo is of Martin Chiumia of Msaka standing next to a rack of usipa. He fishes in Lake Malawi. 

The fish provides an important source of protein for people‘s diets, and vital income for the many 

fishermen who use traditional methods to catch fish on the lake. The catch of fish from Lake Mala-

wi has dropped by 20,000 tonnes annually since the 1990s.  Latest figures (2013) indicate a drop of 

93% in chambo fish stocks in the past 30 years.  
 

Fishermen say the winds, which are so important for their ability to catch the shoals of fish, are 

changing. Rainfall has also dropped, by perhaps 10-15% over the last decade. Martin Chiumia 

says: ―Previously the winds were predictable, we would know them.   But these years, they are un-

predictable… We catch much less fish now. We used to catch them close to the shore, now we 

have to go into deeper water and use a lot of fuel and what we get doesn‘t always pay for the 

cost‖ According to Lincoln Singi, General Manager of Maldeco Fisheries, rise in temperature, de-

forestation, the destruction of reed beds for tourist lodges and the impact of over-fishing have al-

so contributed to the decline in catches. 

3) The impact of extreme weather (ref photo on page 9) 

The photograph shows Max Munyariwa stands amongst the remains of his house, destroyed dur-

ing a storm in March 2009 in Bvumwe, Thyolo District, Southern Malawi. The rainy season is becom-

ing unpredictable and more intense, destroying homes and causing severe problems for farmers.  
 

―My house was destroyed last month (early march (2009). It‘s the first time it‘s happen in three 

years. There was a very strong wind that night and fog. My house had a grass roof so it was just 

blown off and the house fell down. "Wind and rain here is not a new thing. The wind starts coming 

from November to January. The strongest wind usually blows from southeast to northwest and nor-

mally it comes during the rainy season. But the wind now blows in different directs. It‘s changing. 

I‘ve noticed that the wind and rain here is getting more severe. It‘s causing us problems in two 

ways: it destroys our houses and our crops. When the maize has reached maturity, if it is water-

logged it falls over and rots. It‘s impossible to overcome this wind. When it comes it blows in all dif-

ferent directions. It used to be the Southeast to Northeast wind that caused all the problems but 

we knew when it was coming – it was the same every year - and we knew how to prepare. This 

was the worst storm we have had for three years. I have nothing left.‖ 

4) The impact of floods (ref photo on page 9) 

The photograph is of the 2011 flooding in Karonga. As well as drought, climate change is leading 

to increased flooding. Ebbie Mwakasungula, Village Headman in Karonga, discusses the problem:  
 

―Previously water would flood mainly at the peak of the rainfall season from February onwards, 

and mainly along the river banks. These days floods affect even villages and occur anytime dur-

ing the rainy season. Previously people would relocate to higher grounds during the rainy season 

to avoid floods but these days even people settled in areas considered higher ground are also 

affected by floods.‖  
 

Flooding destroys crops, and can ruin farmer‘s livelihoods, as well as risking the lives of villagers 

and increasing water borne diseases, such as malaria and cholera. Between 2001 and 2003 the 

number of districts affected more than doubled. More erratic rainfall, which means rainfall be-

comes more intense, is one large part of the problem. Other factors include increased deforesta-

tion, allowing higher water runoff (water running straight over the soil), and removal of reed beds, 

so rivers fill more quickly with nothing slowing it down. Deforestation leads to further problems with 

water runoff.  
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UNIT 4: MITIGATION & ADAPTATION 

Mitigation refers to reducing the harmful human activity that is creating climate change. For      

example, reducing our outputs of ‘greenhouse gases‘ from driving cars/burning fires/using        

electricity/cutting down trees etc. 

 

Adaptation refers involves responding to the changes induced as a result of climate change.  We 

can  either react to changes that have already happened or anticipate changes that might hap-

pen and prepare for them. 

FOCUS ON RENEWABLE ENERGY 

Much of our energy resources today comes from fossil fuels like oil and coal & are non renewable. 

They have taken millions of years to develop under the ground and because humans are using 

them so fast they are  running out.   If we carry on using oil at the rate that we do today all the 

world‘s oil and most of its gas supplies could be used up by the year 2050.   Burning anything that 

generates gases in the atmosphere can also increase climate change and global warming. 

 

Renewable energy is generated from natural resources that are renewable and will never run out 

or can be grown or made.    Ask students what renewable resources they can name.  

SOLAR POWER Energy from the sun can be harnessed through solar panels.  Enough sunlight 

falls on the earth's surface every hour to meet world energy demand for an entire year. Some 

countries are more suitable than others e.g. Malawi has 2640 hours of sun per year  compared to 

the United Kingdom which has 1340.  

 

HYDRO POWER The flow of water in the river and the seas can be turned into   power.  Most of 

Malawi‘s electricity is produced from hydropower at Nkula Falls in Mwanza.    

 

WIND POWER Wind turbines and windmills can turn wind into power. In 200 B.C., people in China 

and the Middle East used windmills to pump water and grind grain.       

        

BIOMASS & BIOGAS Wood, dung, seeds, agricultural and human waste—anything that grow 

or is produced by living things—are all known as biomass.   Another example is biogas, which can 

be harnessed from the methane produced from cow dung.  The trouble is, as with many natural 

resources, humans are using it up more quickly than it can grow back, like wood  here in Malawi.  

So a lot of work needs to be done to make this sustainable and affordable. 
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LEARNING FROM ACTION 

 As part of your  work towards Eco Schools accreditation, you are recommended to undertake a 

micro-project that helps children to learn through action and see the impact of the change they 

have implemented.   

 

Living more sustainably and in harmony with the environment is a step that 

we can all take towards mitigating climate change.  One such example is 

the ‗Green & Clean‘ micro-project which tackles a number of issues 

brought up  in both this and other modules.  Elements include: 
 

 Afforestation: learners plant 1-2000 trees in a woodlot  which they 

manage 

 Fuel briquettes: learners work with the local fuel briquette co-

operative to learn how to make and use briquettes. 

 Use of eco stoves: these stoves help to reduce fuelwood usage and 

were also used with fuel briquettes 

 Community clean up: learners take responsibility for picking up litter 

and set a good example to other community members. 

 

You can find out more how about how to run a similar project in your school in the micro-project 

supplement which is  supplied as part of this series. If you would like further advice please email 

education@llwc.org, call 0211 951819 or write to Lilongwe Wildlife Trust, PO Box 2140, Lilongwe. 
 

There are many sustainable practices that have 

been introduced in previous Eco-School modules 

which are beneficial to people, wildlife and the   

environment: 

 

SAVE OUR TREES Trees and plants absorb carbon 

dioxide.  Plant more trees and cut fewer trees down.    

 

PROTECT BIODIVERSITY Biodiversity is important 

for the smooth running of the planet.  Protect      

habitats, wildlife and even soil, don‘t clear all the 

vegetation for farming or for houses.  

LET’S INVESTIGATE 

Ask learners to brainstorm all the      

different human activities that cause 

climate change and global warming 

and then think of ways to mitigate/

reduce these negative behaviours.  

Encourage learners to think about the 

global and local perspective.  

REDUCE YOUR FOSSIL FUELS USAGE Cycling and walking is more environmentally friendly 

than using a car or a bus.    

 

SAVE ENERGY If you have electricity make sure you turn off lights and appliances when you‘re 

not using them.  If you use candles or paraffin, keep usage to a minimum.  You‘ll save money too.  

 

USE MORE SUSTAINABLE FUELS Fuel briquettes are a great alternative to firewood and     

charcoal.  Solar, wind and hydro power are renewable energy sources and are better than using 

fossil fuels.  If you have to burn wood to cook, use an eco stove which will reduce the amount of 

wood you need or use a mix of fuel briquettes and wood.   

 

REDUCE, REUSE, RECYCLE Everything that is manufactured requires energy to make it which in 

most cases results in more greenhouse gases.   When rubbish is disposed of it is either burnt, which 

produces pollution and more greenhouse gases, or it is buried, and as it decomposes it produces 

methane.   
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HISTORY 

Eco-Schools is an international award programme introduced by the Foundation for Environmental 

Education that operates in more than 46 countries around the world including South Africa and the 

UK. Set up in 1994, the purpose was to involve young people in finding solutions to environmental 

and sustainable development challenges at the local level. The programme encourages whole-

school improvement through positive environmental change and curriculum-based learning.  

Teachers, learners, community members and various partner organisations can work together and 

are given the opportunity to improve the environment of the school and also that of the community.   

 
ECO-SCHOOLS MALAWI  

The Eco-Schools programme was adapted for Malawi and launched here in 2012.  Through this  

programme learners will increase their awareness and understanding of key environmental issues 

and will be encouraged to develop a passion for  and ownership of their country’s natural heritage.  

This is achieved through participation in classes and workshops on key environmental themes as 

well as practical micro-projects that help students to learn through action. Schools are                  

encouraged to explore the following themes, for which these teacher’s guides provide a         

framework: 

 Wildlife welfare & conservation 

 Nature & biodiversity 

 Forests & deforestation 

 Water 

 Soil & sustainable agriculture  

 Waste management  

 Climate change 

 The environment & human health 

These topics are linked closely to those of both the IB & National Curriculums, so enhancing overall 

learning for those pupils involved. 

 
BENEFITS OF JOINING ECO-SCHOOLS MALAWI 

 Enhances the curriculum: Eco-Schools provides great ways of introducing environmental  

topics linking in with the National Curriculum and, in doing so, it helps to develop a creative 

learning environment for all pupils involved. 

 Links to the community: The Eco-Schools programme is designed to involve as many people 

as possible, both inside and outside school, to raise their awareness of environmental issues 

and to improve the community spirit of an area, helping everyone to become involved in the 

decision-making of their local area. 

 Improves school environment: Students are encouraged to take responsibility for their        

environment around them, and you are likely to see the results in many ways, from less litter 

through to tree planting and vegetable gardens as part of the micro-projects.  

 Recognition & publicity: Schools are assessed on a number of criteria each year and they 

can work towards bronze, silver and gold accreditation.  Gaining this accreditation is an     

important achievement which will undoubtedly attract attention within the school and in the 

wider community.   

 
WHO CAN JOIN? 

The scheme is initially being introduced in a select number of schools in Lilongwe and Salima who 

will work closely with the key Eco-School partner organisations, WESM & Lilongwe Wildlife Trust, with 

a view to roll out the programme nationwide in 2014/15. However any school can apply to join the 

scheme.  The programme will be run by a select eco-committee within the school which we      

recommend should include around 30 learners, a teacher and at least one other community   

member representative. There are also opportunities for whole school involvement through          

activities like assembly presentations. 

 
HOW TO FIND OUT MORE 

This series of teacher’s guides are supplemented with a handbook which provides more details 

how the scheme works.  You can also contact education@llwc.org for more information. 
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