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PRESIDENT’S MESSAGE

Finding Balance

During my time as President, I have been able to reflect and observe on what
goes on around the province. What first became clear to me was the dedication that exists among our colleagues for their responsibility to student
and staff well-being while continuing to
focus on achievement.
My second observation has been the
recognition of the OPC as a world-class
organization. In speaking to individuals locally and internationally, we are
consistently viewed as a leader among
principal organizations. The structure
and the individuals who provide support for our Members create a “gold
standard organization.” I am proud to
be one small part of this organization.
To say that this has been an “easier
year” than the last requires clarification. Perhaps it is better phrased as a
“different year.” In some schools, we’ve
seen a “trampoline effect” as extracurricular activities have returned in full
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force, leaving principals and vice-principals to keep up with the demands
both in and outside of the classroom.
As leaders, we are visible and supportive because that is what is best for our
students and our community.
I want to thank all of you who took
the time to complete the OPC sponsored The Changing Nature of Principals’ Work Survey (in partnership
with researchers from the University
of Western Ontario). To have 1,360
Members complete the survey highlights how important this issue is to
our professional and personal well-being. The results are still being analyzed,
and we look forward to reporting the
findings to you this spring.

The other Principal Workload Study
(as part of our Letter of Agreement) is
also underway. The elementary principal and vice-principal report, once
completed, will be released at the same
time as the ETFO workload study.
The secondary survey is scheduled to
begin near the end of January.
Regarding Regulation 274, Executive Director Ian McFarlane and I have
met twice with a team that has been
charged with the responsibility to review its impact on schools, students,
teachers and principals. Thanks to input from our Provincial Councillors,
we were able to provide specific examples of how the narrow focus of this
Regulation has negatively impacted
schools. Our recommendation is that
the Regulation be repealed and school
boards develop fair and transparent
hiring practices.
We continue to have successful conversations with the Minister both formally and informally and have had
greater access and opportunities to
speak with her senior staff. We have met
with the Education Critics of the Progressive Conservative and New Democratic Parties and continue to advocate
in a political but non-partisan manner
with all MPPs on behalf of kids.
By now you are back into your busy
school routines, having had the opportunity (I hope) to spend quality time
with family and friends over the holiday season. Most importantly, I hope
you have had time to relax and recharge. By nature, our Members give

ILLUSTRATION: GENEVIEVE SIMMS

Finding the bridge between the work/life balance

so much of themselves to others that
often their own health and well-being
can be compromised.
At an international conference I
spoke to several delegates and authors
about the challenges of the principalship and the difficulty that we experience attempting to find work/life
balance. I remember a quote by Gary
Keller that helped me to put this balance in perspective. He stated; “Work
is a rubber ball. If you drop it, it will
bounce back. The other four balls –
family, health, friends, and integrity
– are made of glass. If you drop one
of these, it will be irrevocably scuffed,
nicked, perhaps even shattered.”
School leaders are great at prioritizing
needs in our schools; not always so good
when it involves taking care of their
own emotional and physical well-being.
I challenge you to do a better job finding that balance between your work and
your life. The other four balls are far too
important to risk dropping.
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OPC NEWS

Recent Happenings at OPC …

Dr. Avis Glaze (left) and Dr. Lyn
Sharratt (right) facilitate discussions
as part of the OPC International
Symposium at the Sheraton Hotel
in Toronto, November 7—8, 2013.
The Symposium focused on the
exchange of educational ideas of
school leadership associations
from countries worldwide.

Beverley Freedman (left) and Raffaella Di Cecco (right) sign copies of their new book Collaborative School
Reviews: How to shape schools from the inside. The book is a joint publication of OPC and Corwin Press.

Dr. Joanne Robinson, Director of Professional Learning (far right),
welcomes 53 delegates from Russia on a Canadian Study Tour.
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OPC PST Consultant Collette Dowhaniuk (second from
right) meets with delegates from The Bahamas to discuss
international relations. L-R: The Honourable Sharon Wilson,
President of the Senate and National Education Committee
Chairperson; The Honourable Jerome K. Fitzgerald, M.P., Minister of Education Science & Technology; Collette Dowhaniuk;
Mr. Lionel Sands, Director of Education.
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Continuing to move staff forward
By Karen Acton
Illustration by Sandra Dionisi

Providing authentic and yet meaningful professional development (PD) for staff is an increasingly
difficult challenge for administrators. The role of instructional leader is one of the most important
and rewarding parts of our job, but it often comes with a lot of pressure to stay current. As a principal, I have begun to feel that, although I have a passion for instructional leadership, I have been
falling farther and farther behind as I continue to strive for excellence in this area. Figuring out how
to deliver new initiatives in an engaging and meaningful way – resulting in an actual impact in our
classrooms – has become increasingly difficult. Even more daunting is the ever-increasing pace of
new technologies, coupled with the decreased number of PD days scheduled into the school year.
When reflecting on the problem of how to effectively move staff forward, I became intrigued by
the growing popularity of the “flipped classroom” concept. The theory behind the concept is relatively
simple: use homework time to listen to a lecture, read an article or watch a video; then, use critical
classroom time as an opportunity to deepen understanding of the new knowledge. Classroom
discussion and collaboration with peers and/or a teacher turns into valuable problem solving time
or a chance to solidify concepts while others are there to help facilitate. As an example, think of
math homework, when you try a problem at home with no one to assist you when you run into difficulties. The success of the flipped classroom concept has shown that it is much better to get
“stuck” during class time when classmates or a teacher are ready and able to assist you.
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FLIPPED CLASSROOM
CONCEPT
Use homework time to
listen to a lecture, read an
article or watch a video;
then...
use critical classroom time
as an opportunity to
deepen understanding
of the new knowledge.
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Delving deeper into the concept of the
flipped classroom before attempting this idea
with my own staff allowed me to gain a better
understanding of the pitfalls and successes of
this model. As described in the article: “Flip
Your Students’ Learning” in the March 2013
issue of Educational Leadership, “flipped learning enables teachers to move away from direct
instruction as their primary teaching tool toward a more student-centered approach.” It
goes on to state that the benefits of a flipped
classroom go far beyond asking students to
read a section of text ahead of time, which has
has been done for years. In fact, the reason this
concept has taken off so dramatically recently
is the explosion of new technology available to
teachers that now better allows staff to provide
an audiovisual option to students as they prepare for the next class. Yet, a successful flipped
classroom teacher is less focused on the videos,
and more concerned about how their role has
changed dramatically during class time, and
how to better utilize this change to support
student success.
Effective educators shift the lower levels
of Benjamin Bloom’s concept of “taxonomy”
(the classification and concept of learning in
action – specifically remembering and understanding) out of the class, in order to best use
in-class time to ask students to apply, analyze,
evaluate and create. The teacher becomes a
facilitator who continually circulates in class,
getting to know their students better, engaging in continual formative assessment with descriptive feedback targeting individual student
needs. Teachers feel that they can also more
effectively differentiate instruction – meaning they have more time to help struggling
students while also challenging those who are
ready for the next level.
Johnathan Bergmann and Aaron Sams, the
authors of Flip Your Classroom: Reach Every Student in Every Class Every Day, have advice for
those who wish to begin shifting their own practice. The authors caution that it took them time
to develop this approach and educators need to
carefully consider which topics lend themselves
best to this delivery model. It is perhaps better
to remove lectures and direct instruction from
the classroom and assign them as homework,

as these are mainly one-way communications.
If teachers are not yet ready to create their own
videos, there are many websites and resources
to draw upon, or another option is to team up
with a friend and tape some videos together.
Indeed, two chemistry teachers at John F. Ross
CVI in Guelph began this journey together last
year. Nick Key and David Greisman say that
they have learned a lot from this flipped classroom process and are excited this year about
moving from “Flip 101” (simply recording
videos and having students watch them ahead
of time) to having the students drive the learning process even further with the increased
use of an inquiry based approach during class
time. Key and Greisman have stated that, “the
purpose of the flipped model is to allow the
students time in class to work on those skills
that we believe are vital to success beyond the
walls of the school – problem solving, collaboration, higher order thinking, and re-igniting
their desire to question and find wonder in the
world around them.” Indeed, one of the biggest
positives the teachers discovered was that their
disengaged students, who liked to fade into the
background during a lecture, could no longer
hide. With more one-on-one teacher interaction, student participation increased, resulting
in a much better chance of achieving success.
After hearing such positive advantages
about the flipped classroom concept, I was
sold on trying the idea for delivering effective PD to my staff. I wanted to stop having
meetings where teachers would sit back and be
spoon-fed information, using up valuable collaboration time. The one-size-fits-all lecture
model was not working for those who were already at the next level and were thus frustrated
at hearing something they already knew. The
‘sage on the stage’ concept is no longer valid –
not when everyone has access to tremendous
amounts of information at their fingertips.
At one of our staff meetings, the concept
of testing out a flipped PD model was introduced, and teachers were invited to submit
topics of interest based on the school improvement plan. On the PA day that followed, the
agenda included flipped PD for a significant
part of the day. Depending on the topic they
chose, staff read an article, reviewed a book,

or watched a video beforehand. When meeting in their groups, teachers collaboratively
discussed how their new knowledge – for
example, on inquiry based learning, or collaborative problem solving – could positively
impact student achievement. Teachers were
given time to not only deepen their understanding using discussion and debate, but
also to plan a new strategy or activity to take
back to their classroom. Before leaving for the

t #FUUFS VTF PG UJNF Valuable collaboration
time isn’t wasted passively listening – it’s
spent working with others to come up with
enhanced solutions or ideas.
t .VMUJQMF FOUSZ QPJOUT Many staff are
at different levels of understanding. By
choosing their own topics at their own
entry level, they no longer need to suffer
through a presentation either too simplified or too overwhelming.

I wanted to stop
having meetings
where teachers
would sit back and be
spoon-fed information,
using up valuable
collaboration time.

day, the staff met again as a whole and groups
presented their key lesson learned. This not
only ensured accountability but also allowed
the sharing of valuable ideas.
After reflecting on the day and reviewing
the feedback, the data was overwhelmingly
positive in terms of the flipped PD model.
Staff who at first were a little dismayed at
being given “homework” saw the benefit of
spending valuable time at school collaborating
on new ideas. They appreciated working with
others who were at the same level of understanding going into the session and who wanted to come up with solutions or end products
that could be incorporated directly into their
lesson plans.
Benefits that were noted by using the flipped
PD concept at Ken Danby Public School in
Guelph included:

t *ODSFBTFEFOHBHFNFOU Offering choice gives
ownership and increases enthusiasm for professional learning.
t -FBSOJOHBUBIJHIFSMFWFM Using Bloom’s
Taxonomy as a guide, teachers acquire the
knowledge and understanding ahead of
time, so more time is spent with their colleagues creating, evaluating and analyzing.
t -FBEFSTLOPXUIFJSTUBąCFUUFS Principals
can spend more time interacting with, encouraging and providing guidance to individuals and groups, and determining who
needs support or resources.
t *ODSFBTFE GBNJMJBSJUZ XJUI UFDIOPMPHZ
Because flipped PD is often dependent on
up – front self-learning on current topics,
teachers will become more familiar with the
use of technology as a learning or teaching
tool (e.g., educational websites, videos).
The Register 13

t &NQPXFSFETFMGEJSFDUFEMFBSOFST Teachers
see themselves as capable instructional leaders
who decide how to develop professionally.
Should you want to successfully introduce
the idea of flipped PD in your own school,
start simply. Introduce ideas in small steps
so staff can gradually build confidence as
the idea catches on. Perhaps it can be more
directed at first by picking an engaging topic
and sending out a video or an article before a
staff meeting and asking teachers to look at it
ahead of time. At your next meeting take time
to explain that you feel that this time can be
better spent allowing higher level group discussion and action steps to be accomplished.

Perhaps do this a few times, and then allow
staff to choose a topic of their interest ahead
of time and provide them with resources if
necessary. Smaller groups can be formed
based on interest and level of ability. Allow
ample time for all groups to meet, so that staff
feel adequate time was provided for this new
learning opportunity in order to analyze and
evaluate their new knowledge. Try to ensure
that each group has time to create something
tangible to take back into their classrooms
to try with their students. This will increase
satisfaction and buy-in to this unique process. Group meetings can continue at a staff
meeting, a division meeting or even informal

lunch and learns as staff work through topics.
It’s important to understand that this process will take time to evolve, and it does require some up-front effort on your part – helping provide groups with relevant articles and
videos – as well as encouraging individuals to
fully participate. Eventually, the goal will be to
reach a point where there is less and less structure coming from school leaders, as staff reach
increased levels of expertise in their own learning. With the right leadership, the idea of selfdirected learning can snowball, and energized
staff will drive the culture of the school.
At Ken Danby Public School, we are excited
about the endless possibilities that flipped PD
has presented. Motivated teachers create valuable new ideas that they go on to pursue on
their own. With the ever-changing advances
in technology, we see the true value of this
flipped PD model in modern education. The
good news is that many schools already have
varying degrees of this type of staff engagement occurring. Indeed, some may say that the
overarching “flipped” concept is really nothing
new, but in the PD case, it is inspiring to see
a whole school shift towards this empowering
and highly engaging model.
Karen Acton, principal in the Upper Grand DSB, is currently on a one year leave to work as an Education
Officer for the Ministry of Education. Flipped PD is a
topic she worked on with her current professional
principal learning team.
karen.acton@ugdsb.on.ca
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privacy
vs.
access
Knowing more about
investigations and targets
By OPC Protective Services Team
Illustration by Aaron McConomy

The OPC Protective Services Team (PST) has fielded
many calls from our Members with respect to electronic communications. The issues that prompt these
calls are wide-ranging, evidence of the evolving societal pressures surrounding the dynamic tensions
between privacy and access entitlements. There is a
global debate on the limits of access to personal
information by government entities – not limited to
those provoked by Edward Snowden – trying to define
the boundaries between public safety and individual
privacy rights. Schools, as microcosms of society, are
similarly struggling with the same issues as they
impact students and staff alike. The principal as
investigator, arbiter and sometimes target, needs
familiarity with the most current board policy and
procedures, which provides the authority upon which
principals can enact their responsibilities. Recent legal
decisions, however, reveal that the world of electronic
communications is under constant review; therefore
a principal needs also to seek careful consultation.
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What is a “record”?

The principal and student behaviour

The Municipal Freedom of Information Protection of Privacy Act, RSO 1990, c. M.56,
s. 2. (1) (MFIPPA) offers a broad definition
of “record,” encompassing “any record of information, however recorded” and including
“electronic means.” In other words, electronic
communication formats are subject to privacy and access laws. When collecting personal

The Education Act, RSO 1990, c. E.2, defines
cyber-bullying as follows:
(1.0.0.2) For the purposes of the definition
of “bullying” in subsection (1), bullying includes bullying by electronic means (commonly known as cyber-bullying), including,
(a) creating a web page or a blog in which the
creator assumes the identity of another person;

The principal must
weigh carefully
whether the breach
of school rules is serious,
and whether the
information giving rise
to the suspicion about
the breach is reliable,
before proceeding.
information via registration of students, emergency forms, permission forms, etc., the board
provides guidelines consistent with MFIPPA.
It is important to keep in mind that electronic
records are also subject to these requirements,
for example, yearbook and other photos taken
at school, video surveillance records, student
information systems, robo-absence calls and
so forth. Not only are collection notices required, but careful attention must also be paid
to protocols regarding retention schedules, access and/or distribution of these records. You
will also want to ensure that parents, students
and board employees are notified that anything recorded on school computers and/or
servers is subject to review by the board and
may be relied upon as evidence for disciplinary purposes, if necessary.
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(b) impersonating another person as the
author of content or messages posted on
the Internet; and
(c) communicating material electronically
to more than one individual or posting material on a website that may be accessed by
one or more individuals. 2012, c. 5, s. 1 (2).
The definition of cyber-bullying, therefore,
presumes that the investigation of an alleged
incident of cyber-bullying would require the
principal to access and review electronic records, such as blogs, websites and posts on
social media, to name a just few. The purpose
of a principal’s investigation is to establish
whether or not the student’s behaviour meets
the definition of cyber-bullying as outlined
in a board protocol, that would result in a
measure of progressive discipline.

Chapter 27 of The Handbook for School
Leaders, found online at www.principals.ca,
entitled, “When Will A Search Be Lawful?,”
guides the principal in searches of a student’s
locker, desk or backpack. Similar principles
will apply for a lawful search of a cellphone,
laptop or tablet. Are there reasonable grounds
for suspecting that the search of such a device
will produce evidence that a school rule has
been breached? Remember that whether “reasonable grounds” exist will be assessed on an
objective basis, and that the principal cannot
simply be acting as an agent of the police, who
have much more stringent requirements to
meet in order to obtain a warrant for a search.
What is the student’s expectation of privacy
in the device? The principal’s authority to seize
and search school-issued devices – where there
would be a reduced or negligible expectation
of privacy, especially where a Student Handbook or other notice has communicated that
the board may review the content at any time
– is less ambiguous than than his or her ability
to do the same with the student’s personal devices – where there would be a higher expectation of privacy. This is especially true where
the device is password protected.
Where the expectation of privacy is high,
the reasonability of the search will be weighed
against the objective of the search. If the matter relates to an immediate health and safety
concern (for example, a bomb threat, a death
threat or a serious/pervasive bullying issue
that is causing harm), then the search is likely
to be upheld. If the matter relates to a less
serious matter (such as, pictures of alcohol or
drug consumption at a dance), an intrusive
search would not be deemed reasonable.
We would advise that the principal should
always attempt first to obtain the device from
the student voluntarily through a request and
seek permission to view the relevant material. If this is unsuccessful, the principal must
weigh carefully whether the breach of school
rules is serious, and whether the information giving rise to the suspicion about the
breach is reliable, before proceeding. Consider whether evidence of the breach could
be obtained in other ways (from victims or
other students).

If you proceed with a search, we also recommend that it be limited to the subject of
the concern only (an example being a specific
email or image). When in doubt, it is always
best to be guided by the senior administration
of the board before embarking on the search of
a seized personal device. And, as always when
dealing with an imminent risk to safety, police
involvement should be seriously considered.
The principal and staff behaviour

Principals have sought advice from the PST
in the investigation of two types of staff behaviour: 1) misuse of or misconduct on board
assigned devices and/or portals and 2) inappropriate commentary on social media.
In a recent Supreme Court ruling in R. v.
Cole, 2012 SCC 53, [2012] 3 SCR 34, the
Court examined whether materials seized
from a work-issued laptop could be used as
evidence against a teacher, who was charged
with possession of child pornography. The
board’s policy allowed employees to use their
laptop computers for incidental personal purposes, but also made it clear that these laptops
would be subject to regular maintenance and
review by board personnel. While performing
maintenance activities, a technician found a
hidden folder containing nude and partially
nude photographs of an underage female
student on the accused’s laptop. The technician notified the principal. The principal seized
the laptop. The laptop was handed over to the
police, who – without a warrant – reviewed its
contents and then created a mirror image of the
hard drive for forensic purposes.
The court concluded that the police in this
case had infringed the accused’s rights under s. 8
of the Charter. While the principal had a statutory duty to maintain a safe school environment,
and, by necessary implication, a reasonable
power to seize and search a school board-issued
laptop, the lawful authority of the accused’s employer to seize and search the laptop did not furnish the police with the same power. Receipt of
the computer from the school board did not afford the police warrantless access to the personal
information contained within it.
What is noteworthy about this case for our
purposes is the court’s conclusion that the

... an alleged incident of
cyber-bullying would require
the principal to access and
review electronic records,
such as blogs, websites
and posts on social media,
to name just a few.
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investigation by the principal and other
board personnel – essentially, the search of
the laptop – was deemed to be reasonable.
The fruits of that search could be used by the
employer for the purpose of protecting the
student, imposing discipline and/or terminating the employment relationship.
Although assigned devices are the property

of the board, employees still do enjoy a reasonable expectation of privacy for personal
information on those devices, such as banking and other personal records. In addition,
the employer is expected to tolerate a reasonable amount of personal use of those assigned
devices by their employees. However, most
school boards in Ontario have strong policies
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in place on the acceptable use of technology,
which diminish any reasonable expectation
of privacy in the use of board-owned devices
or personal information passing through
board servers. As a result, school boards
will usually have the right to search boardowned devices, so long as there are reasonable grounds to do so.
As with other searches, though, because of the
Charter right of each individual to be free from
unreasonable search and seizure, we recommend principals seek advice and direction from
their employer before undertaking any searches,
unless of course the situation is an emergency,
there is a concern about harm to a person or loss
of evidence resulting from a delay.
When it comes to the investigation of the
inappropriate commentary by staff on social
media, the naivety of individuals over what
constitutes privacy is most often at issue.
Comments posted on social media accounts
such as Twitter and Facebook, as well as blogs,
websites, and so on are not considered to be
“private,” despite the intention of the writer.
An employee can be subject to employment
discipline, including termination, for behaviour carried out on the Internet that contravenes board policies such as Human Rights
and Workplace Harassment. Negative comments about the employer-board and/or the
principal, for example, could result in discipline for insubordination. More recently, a
principal’s obligation to respond to violence
in the workplace has been heightened through
the amendments to the Occupational Health
and Safety Act; therefore threats as communicated by electronic means would be grounds
for significant discipline.
Finally, every individual must take responsibility for the electronic profile that is self-created
and projected to the world. On her resource-rich
website, Ontario’s Privacy Commissioner, Dr.
Ann Cavoukian, in “Reference Check: Is your
boss watching?” advises us that prospective employers increasingly navigate the web to view the
picture we present to the world, an indelible and
everlasting record that we should only build with
caution and eyes wide open. In “Smart Privacy,”
she gives cogent and timely advice on how we
can protect our personal information.

Recording without consent: can they do that?

One of the most common questions put to
the PST involves the surreptitious recording by a parent, staff member, or student of
a meeting with the principal. It is not illegal
to record the conversation, and a prudent
principal always conducts his- or herself as if
in front of a microphone. Nevertheless, the
purposes for which the recording is used are
definitely limited by privacy law and cannot
be relied upon in any proceeding. The overarching principle is that recordings can be altered and/or misrepresented and, therefore,
can be dismissed for those reasons.

of electronic messaging, or “netiquette.”
Whether determining if and how teachers
can or should use their mobile devices in
class, deciding if a parent’s email should be
responded to by email or in person, or addressing the use of emoticons in professional
communications, principals need a superior
knowledge of the standards of acceptable
practice. Such diverse resources as the Ontar-

io College of Teachers’ Professional Advisory
“Electronic Communications,” your board’s
style guide, or The OPC Communicator
“Are you a Tweeter” found on the OPC website, are only a click away. And, as always, the
PST is always available to assist Members in
this ever-changing landscape.
cquinlan@principals.ca

Principal as target of investigation
or cyber-bullying

An allegation that the principal has committed misconduct may involve the review
of electronic records such as emails, Internet history and cookies. The use of boardassigned devices and portals is governed by
the acceptable use policy, which gives the
board the authority to investigate within the
privacy parameters as discussed above. The
disproportionate use of board equipment for
personal purposes (shopping, investing, personal communication, other employment
pursuits) could attract discipline, including
termination, especially when these activities
are conducted during regular work hours.
The notion of “time theft” is one that is increasingly being used as a cited ground for
investigation for potential discipline.
On the other hand, the principal who is
the target of cyber-bullying by student, staff,
parent, or anonymous source should be able
to rely on the employer-board for vigorous
and overt support. This support could range
from the collection of evidence to the vigorous defense and even possible prosecution of
the perpetrator. And, as always, the PST is
there to help as well. For a more fulsome discussion of the grounds for defamation, see
the article “Beyond Reasonableness” in The
Register Fall 2013 Vol. 16 No. 2.
Netiquette

Principals are more often challenged with
those less urgent matters of the etiquette
The Register 21

Being accused of sexual misconduct with a student is a situation no educator wants to find themselves in. While all
of us have heard of such cases, few have researched why it happens. But Troy Hutchings has. A teacher and administrator for 16 years, Dr. Hutchings is currently the Research Chair for Education at the University of Phoenix. He
researches, writes, speaks and develops materials in the areas of teacher sexual misconduct with students, educator decision-making and the professional continuum of responsibility associated with a framework for an ethical and
legal teaching practice.

TROY
By Peggy Sweeney
Photography by
Laura Romanese
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Hutchings admits
that, while a teacher, he
didn’t really notice inappropriate relationships
occurring. But when he
moved to the university, one of
his roles was to work with teachers
and teacher candidates who found
themselves in situations in which some
kind of misconduct has taken place. He
developed an interest in the topic.
During a presentation to a group of attorneys and investigators, Hutchings was asked
what teacher education programs were doing to
help candidates be morally and ethically fit to
teach. While Hutchings highlighted some
aspects of the programs, he found his audience
to be skeptical. Their opinion was that not
enough was being done around teacher decisionmaking in general and ethical decision-making
specifically in the training programs.
The resistance led Hutchings to start researching the topic. “What I found was that teacher
education programs were actually doing very little
in this field. So I started conducting some research
on the most heinous consequence of poor teacher
decision-making – sexual misconduct.”
Hutchings took his research out of the academic arena and into the penal system. He
interviewed teachers who had been convicted
of having sex with students, to try to understand
why these events had occurred.
“What I found was that, in the United States,
by and large most teacher offenders were not
pedophiles or perverts or monsters. By and large,
they were actually very good teachers who didn’t
get into teaching to find kids to groom. In fact,
it was quite the opposite. These were great teachers who were investing holistically in the kids’
lives, and in doing so, made a mistake. That
doesn’t absolve them of responsibility for their
actions, but I began to understand that it is
actually a process.”
Hutchings sees misconduct as a slippery slope.
In his view, it is due in large part to the fact that
teachers are taught to be caring and holistic. Yet,
they are also expected to do more than just teach
content, but also to invest themselves personally
in the lives of their students. “Those very same
tools that allow the teacher to be effective in that
24 Winter 2014

domain are also the very same tools that can
sometimes cause their demise.”
Hutchings has developed an acronym –
GONE – to explain what he terms the slippery
slope. “G is for gradualism. In other words, it
happens over time, usually a long period of time.
Misconduct is not an event. It is a process that
usually starts very innocuously. O is for objectivity. Teachers can lose their objectivity by becoming consumed by an individual, and usually it’s
by helping an individual holistically.
“N is for neutrality. In becoming consumed
by the needs of one or several students (and it is
usually middle and high school students) they
lose their sense of neutrality. That causes them
to lose a sense of their professional purpose, and
they take on a role that they really shouldn’t be
taking such as a counsellor, saviour or hero. And
E is for the erosion of boundaries.”
This past summer, Hutchings completed an
extensive research project in which he conducted
focus groups across the U.S. to talk to teachers
about ethical decision-making. “I found that, for
the most part, teachers are not being taught about
ethics or law at the pre-service level. That means
principals and vice-principals are not getting
trained either. They might take a course in education law but that’s about the extent of it.
“So what happens then if the baseline – the
regulatory framework or the line in the sand – is
not clarified to teachers? All of a sudden everything else becomes ambiguous as well. The
ethical decision-making in terms of the hundreds of decisions that teachers have to make
over the course of the day are spontaneous and
are based on this river of human needs that are
bombarding them. If they don’t have the baseline – the regulatory framework – then the
ethical framework is out of the question. That
means that they’re making these decisions with
absolutely no context, no framework.”
Equally surprising – and concerning – to
Hutchings was hearing that teachers are not
always comfortable talking to their principals
or vice-principals when they are facing ethical
dilemmas. “They’re not comfortable talking to
their colleagues either, because there’s this moral
assumption that teachers should just know what
to do and know better than to do anything that’s
in that gray zone. But when it comes to ethical

decision-making, everything is really in that gray
zone – it’s not black or white.
“If teachers don’t have any training, any inservice professional development on ethical
decision-making, then when a student comes
to them needing assistance, the teacher ends up
making decisions in the dark, in the basement,
where there’s no transparency. The scary part
that I discovered through this research is that
teachers are taking their ethical cues not from
their profession, not from their colleagues and
not from their administrator. They are taking
their cues from their students.”
To illustrate his thesis, Hutchings has
developed a concept in the shape of an upsidedown triangle (see p. 25). The upper left-hand
corner represents a dispositional framework, or
the attitudes, values and beliefs that guide decision-making (such as compassion, integrity,
honesty and sensitivity). On the upper ride hand
side is the regulatory framework, such as the
policies of the school or the board, or the statutes
of the College of Teachers. This corner represents
the line in the sand. At the bottom of the triangle
is the fulcrum on which the attributes and regulatory framework balance. This point represents
ethical decision-making.
“My research has shown that in decision-making, dispositions and ethical decision-making
almost always outweigh what the policy says.”
Hutchings cites the example of a teacher and
coach who found himself in an ethical dilemma.
It was 11:00 at night and, having arrived back at
the school after a sporting event, one 15-year-old
girl was stranded with no ride home. The teacher
could not get in touch with her parents. The
school policy stated that a teacher giving a student
a ride home in a personal car could be fired.
“I listened to the teacher and said, well you
have a dilemma about whether or not to give
the girl a ride home. And the teacher said no,
that was not his ethical dilemma. His ethical
dilemma was whether to lie to the principal
about his decision to drive her home. This
teacher chose to err on the side of the child at
the expense of policy.”
Another surprise for Hutchings came from a
high school teacher who told her story about
being approached by a 16-year-old student who
was pregnant. The student indicated that her

boyfriend was older and was out of school. “That
should have been a red flag for the teacher,” says
Hutchings, “because in that state, if he’s old
enough to be out of high school, then it was likely
statutory rape based on the age difference. The
teacher had a duty under federal law that mandated her to report in situations like this, even
though the sex may have been consensual.”
The student was afraid to talk to her parents,
so the teacher offered to call a local clinic and buy
prenatal vitamins and medication (which the
teacher surreptitiously left on her desk for the
student to retrieve). The teacher did not tell her
principal or the girl’s parents about the situation.
“I sat there fairly horrified when I was listening
to this, both as a parent, and also as someone who
knows that there had been several substantive
violations committed. And although the teacher
admitted that what she did was wrong, she also
noted that she wished she could have done more.
“Even more distressing were the comments
from others in the group who considered the
teacher to be a hero for looking out for the
student. No one seemed to know at what age
the parents were required to be called. The
problem here was that no one knew the law. It
goes back to my contention that teachers don’t
have an understanding of the regulatory framework, and they will always err on the side of the
child and take their cues from students. It may
seem heroic but it is professional misconduct.”
So how can principals and vice-principals
encourage teachers to develop close relationships with students without crossing the
ethical line? “First and foremost,” says
Hutchings, “I would ask as an administrator, have you given your teachers permission to engage in the tough
discussions about ethical decisionmaking? By that I mean, having
discussions about ‘what do I do’
in certain situations? How do
I handle this? What do I do
when I’m placed in a role
of a counsellor and I’m
really not trained for
that? Are you granting your teachers
the permission
to have these

difficult discussions and acknowledging that
they are difficult?
“While my research was only in the U.S., I
suspect it is not that different in Canada. My
guess is that teachers, by and large, don’t feel
comfortable going to their administrators or
their colleagues to have these conversations.
During every focus group I conducted,
there were teachers who told me they
carried around the burden of the complexity of ethical decision-making
and they had no one to share it
with. And they knew that they
had handled situations incorrectly many times. While
they felt a sense of
remorse, they didn’t
know what to do.
“Ironically, in
every situation, not
one of them
talked about
concerns
around
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“I would
ask as an
administrator,
Ethical
have you given
decision
decisionyour teachers
making
permission to engage
in the tough discussions
about ethical decision-making?
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moving the bell curve over two inches to show
higher performance on standardized testing. That
was not the dilemma that kept them awake at
night. What kept them awake was how to
respond to students appropriately, how to interact with students, how to get close without
becoming too close. Because caring about their
students was at the core of their practice.”

Another challenge for educators is understanding and keeping social distance. “In every
interaction that a teacher has with a student,
whether it’s during the day, at the mall, at
church, at night, in cyber space, every single
interaction is an extension of their job responsibilities. So teachers need to be careful of that
social distance.”

Celebrating Young Heritage Leaders
Are there students at your school helping to protect built, cultural or natural
heritage? Schools and communities can nominate hard-working, dedicated
individuals and groups of young volunteers for recognition through the Ontario
Heritage Trust’s Young Heritage Leaders program. The top individual nominee
is eligible for a $2,000 post-secondary scholarship.
The annual nomination deadline is June 30. To learn more,
call 416-314-4907 or visit www.heritagetrust.on.ca.
Great-West Life, London Life and Canada Life are proud sponsors
of Young Heritage Leaders, a program that fosters a sense of local
pride, community involvement and volunteerism.

THE CANADIAN TRILLIUM COLLEGE
Principals & Teachers
JOIN A TEAM OF DYNAMIC EDUCATORS IN CHINA
With 3 Ontario registered secondary school campuses in China – The Canadian
Trillium College is searching for Ontario qualified principals and teachers for the
2014 – 2015 academic school year beginning September 1, 2014.

The courses to be taught are:

Terms of Employment:

s %NGLISH    
s -ATHEMATICS   
s 3OCIAL 3CIENCES n   
s "USINESS!CCOUNTING n   
s 0HYSICS #HEMISTRY
– Grade 12
s %3, ,EVELS  n 

s  SEMESTER CONTRACTS RENEWABLE
s 2ETURN AIR FOR  SEMESTER CONTRACTS
s 0RIVATE ACCOMMODATION
s 3OME lNANCIAL ASSISTANCE FOR
medical insurance
s #OMPETITIVE SALARY  BONUS n PAID IN
Canadian dollars

School Locations:
s *INHUA #ITY n :HEJIANG 0ROVINCE
SOUTHWEST OF 3HANGHAI
s 1UANZHOU #ITY n &UJIAN 0ROVINCE
CLOSE TO THE SEA ACROSS FROM
4AIWAN
s 3HANGHAI #ITY n 0UDONG $ISTRICT

This is an ideal opportunity for retired educators, educators on funded leaves and beginning teachers.......
Apply now! Send a cover letter and resume to:
Supervising Principal
The Canadian Trillium College (CTC),
323 Keele Street,

Toronto, Ontario M6P 2K6
Fax: 416 – 763 – 5225
E-mail: dmfolz@hotmail.com

Hutchings advises educators to set up boundaries and be aware of the unlimited 24/7 access they
can have with students.
“I can give you dozens of examples where
teachers’ careers have been ruined because they
try to help a student but they cross a line. They’re
not sure where it is, they just go ahead and cross
it. And it’s not always about sex. It’s about all of
these decisions – including communicating
through social media – where teachers find
themselves in a position of developing an
unhealthy, inappropriate relationship that might
become not only emotional, but may also lead
to a physical relationship that’s inappropriate.”
The solution, Hutchings believes, lies in
teacher education, specifically ethics. “We’ve
neglected the topic because of the moral
assumption that teachers are good people.
Some teachers may not even realize what is
happening before it’s too late. They put themselves into positions they had never considered
and wonder why they were never taught how
to respond in certain situations.
Currently, Hutchings is working with the
Georgia Department of Education to conduct
the first assessment for teacher licensing in the
U.S. on educator ethics and regulatory frameworks. It will allow education to become like
the legal profession, which provides pre-service
training in boundary violations and ethics to
future lawyers. Hutchings hopes it will be the
standard for other jurisdictions to follow.
“Everyone involved in education should be
committed to protecting the safety and welfare
of students.”
While Hutchings’ opinions may be controversial, there is no doubt that this is a serious
subject that must be addressed. If there is a
slippery slope, what is being done to help
educators avoid going down those paths? What
are we doing to ensure appropriate relationships are being formed with students, ones that
will stand the test of scrutiny? How can we
create an environment in which teachers feel
comfortable talking to their principals about
ethical decisions? It is an issue that affects all
students, so is one that all educators must be
aware of.
psweeney@principals.ca
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Work/Life Balance
Tips to reclaim control

W

hen your work life and personal life are out of balance,
your stress level is likely to soar. There
was a time when the boundaries between work and home were fairly
clear. Today, however, work is likely to
invade your personal life, and maintaining work/life balance is no simple
task. Still, work/life balance isn’t out
of reach. Start by evaluating your relationship to work. Then apply strategies
to help you strike a healthier balance.

ILLUSTRATION: GENEVIEVE SIMMS

Married to your work? Consider the cost

It can be tempting to rack up hours at
work, especially if you’re trying to earn
a promotion or manage an ever-increasing workload, or simply to keep your
head above water. If you’re spending
most of your time working, though,
your home life will take a hit.
The consequences of poor work/life
balance include:
t Fatigue. When you’re tired, your
ability to work productively and
think clearly might suffer, which
could take a toll on your professional
reputation or lead to dangerous or
costly mistakes.
t Lost time with friends and loved ones.
If you’re working too much, you
might miss important family events
or milestones. This can leave you
feeling left out and might harm relationships. It’s also difficult to nurture
friendships if you’re always working.
Tips to reclaim control

As long as you’re working, juggling the
demands of career and personal life will

probably be an ongoing challenge. Consider these ideas to find the work/life
balance that’s best for you:
t Track your time. Pay attention to
your daily tasks, both work-related
and personal activities. Decide what’s
necessary and what satisfies you the
most. Cut or delegate activities you
don’t enjoy or can’t handle, or share
your concerns and possible solutions
with your employer or others.
t Learn to say no. When you quit
accepting tasks out of guilt or a false
sense of obligation, you’ll have more
time for the activities that are meaningful to you.
t Leave work at work. With the technology to connect to anyone at any
time from virtually anywhere, there
might be no boundary between work
and home, unless you create it. Make
a conscious decision to separate work
time from personal time.
t Manage your time. Organize household tasks efficiently, such as running
errands in batches or doing a load of
laundry every day, rather than saving
it all for your day off. Put family
events on a weekly family calendar
and keep a daily to-do list. Do what
needs to be done and let the rest go.
t Bolster your support system. At work,
join forces with co-workers who can
cover for you (and vice versa) when
family conflicts arise. At home, enlist
family and friends to pitch in with
child care or household responsibilities when you get overloaded.
t Nurture yourself. Eat a healthy diet,
include physical activity in your daily

routine and get enough sleep. Set
aside time each day for an activity
that you enjoy. Discover activities you
can do with your partner, family or
friends, such as hiking, dancing or
taking cooking classes.
t Know when to seek professional help.
If your life feels too chaotic to manage
on your own, talk with a professional.
If your employer offers an employee
assistance program, take advantage
of available services.
Remember, striking a healthy work/life
balance isn’t a one-shot deal. It is a continuous process as your family, interests
and work life change. Periodically
examine your priorities – and make
changes, if necessary – to make sure
you’re keeping on track.
Source: Mayoclinic.com

psweeney@principals.ca
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A Leadership Experiment
Experiment
in Student
Student Voice
A new kind of summer school

By Robin Kirk

Traditional summer school still exists, and
benefits many, but a growing trend in the
Toronto District School Board is the development of “home-grown” summer schools
funded through a project called Power Your
Future (PYF). These PYF sites must be led
by their own administrator, taught by their
own teachers and programed only for their
own students.

In Beyond the Rhetoric of Student Voice, Michael Fielding
states that, “the inclusion of student voice can be achieved
in a variety of different methods that allow multiple opportunities for students to be included in the planning and decisionmaking about their own learning environment but that it will
be the leadership of the principal that ultimately determines
which school-based decisions will be inclusive of student
voice.” It is the responsibility of the administrator to model
this inclusive practice, ensure that all student voices are heard
and considered, and recognize when particular student
voices are being silenced. As the principal of summer school
at Central Technical School, in Toronto, I shared these responsibilities with my teaching team as we explored shared
leadership with our students.
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OUR PROPOSAL

In May of 2012, our first proposal was accepted, along
with several other schools serving at-risk youth. Dr. Andy

In the spring of 2012, a small group of staff wrote a pro-

Hargreaves might agree that this kind of innovation during

posal to the board to secure funding for an in-house summer

times of fiscal restraint is not only possible, it’s necessary. In

school program. While some of our students could and would

the summer of 2012, we successfully launched our first pilot

select a regular summer school program somewhere else

program. The objective would become a focus on student

across the city, our proposal’s aim was to provide the opportunity for a number of at-risk students to stay with us at
their own home school, with familiar teachers, to make up or
jump ahead of their credits toward graduation. Many students
had asked our guidance counsellors why they had to attend
summer school at an unfamiliar site and why they couldn’t
stay at their home school to earn credits in an environment
where they felt comfortable and supported.
Our original proposal was based on both direct (student
speaking) and indirect (student data) student voice and we
chose to focus on our most vulnerable population of at-risk
grade 9 and 10 students. While designing our first proposal, the director called for a board-wide focus on one of
our systems’ greatest areas of need – applied mathematics.

Our original proposal also
included a reach-ahead
credit for incoming grade 9’s,
who were registered to
attend Central Tech in the
fall of that same year.

Not only were some students struggling to earn their grade
9 and 10 math credits on their first attempt, many were
struggling with earning their science credits as well. As a
result, we proposed credit recovery classes for both applied

achievement from one summer to the next, comparing student

science and math for grade 9 and 10 students.

feedback, increased enrolment and, finally, the increase in

Our original proposal also included a reach-ahead credit

earned credits.

for incoming grade 9’s, who were registered to attend Central Tech in the fall of that same year. Bringing grade 8 students

THE PILOT

into their new school prior to beginning grade 9 was a popular request at our transition events by both the students and

The results at the end of our pilot program in July of 2012

parents of our feeder schools. Our proposal also suggested

were very promising: 101 students had signed up, 84 students

a leadership development course and a credit in culinary arts.

completed all four weeks and 107 credits were earned col-

Since the funding for our proposal would also include the

lectively. In June of 2013, we learned that by the end of grade

costs of feeding our summer school students, we thought it

9, of our 30 jump ahead students in the pilot, 24 of them had

would be a valuable opportunity for some of our students to

8 credits or more.

earn a culinary credit by providing healthy and tasty meals.

During the first week of summer school, exit cards were left

Many researchers claim that student voice is a critical

on the cafeteria tables asking students how they felt about

factor toward increasing student success and engagement.

aspects of summer school – more specifically, what they liked

Students are not simply one stakeholder but perhaps the key

or disliked and what they would keep, change or add.

stakeholder to understanding both barriers that affect student

Not only did the exit cards provide feedback, they created

achievement as well as solutions that might lead to increased

an opportunity for conversations with groups of students dur-

student outcomes for all.

ing lunch. The ideas and opinions shared in these conversations

FACT

101
students
signed up

84

completed
all four weeks

107

credits
were earned
collectively
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grew organically and it became apparent that documenting
this valuable student voice would greatly improve my under-

The Ladder of
Student Involvement
in School

standing of what seemed most important to these students.
To document this student voice in a more visible, permanent
and collaborative manner, the students and principal created
anchor charts, idea walls, quote walls and the like, in the
school library. Students were invited to explore what had
been written by classmates, to agree or disagree and to
initiate new ideas about summer school and our school in

8

general. The walls began to grow with new ideas, on-going
discussions and examples of how students might solve issues
they raised themselves. Near the end of our first summer

6
5

Increasing Amount of Involvement

7

school program, a group of students returned to the wall and
8. Student-led decision-making
shared with adults.
Student – Adult Partnership
7. Student-led, studentdirected, student-centered
decision-making.
6. Adult-led decision-making
shared with students.
5. Adult-led decision-making
informed by student voice.
4. Adult-led decision-making
with students assigned
to respond.

4

exclaimed, “Hey miss, this student voice gallery is just like
Facebook, but on a real wall!” So off went two students to
start a Facebook page where the voices and ideas of these
students could be shared further. Whether on a real wall or
a virtual wall, it was evident in this pilot program that “we
need spaces of leadership from which young people can
speak back regarding what they consider to be important
and valuable about their learning” (Smyth, 2006).
When conducting research on Student Voice and Leadership, it was apparent that many initiatives have already sprung
up across Canada where schools, boards and even provinces are inviting representatives of student governments to
gather and share collective voices in forums where students
are heard by the adults responsible for their education. While
these initiatives are highly valuable, it was evident that those
enrolled in summer school are most likely not the students

22
1

you would find in student government. Ideally, leadership
Degrees
D
Degr
grees
ees of Non-Involvement
n-Inv

3

positions for students that give them voice need to be “filled
3. Adults tokenize students
in their decision-making.
2. Adults use students
to decorate their
decision-making.
1. Adults manipulate students in
their decision-making.

school population” (CUS, 2012). In fact, the voices of summer school students are often those that remain silent. Yet
ideas and opinions of students who might be struggling in
school are perhaps the most important voices for administrators to hear and understand.
At the end of the first pilot summer, one student wrote, “Summer school made a big impact on me! I have to give credit to

Adapted by Adam Fletcher from Hart, R. (1994).
Children’s Participation: From Tokenism to
Citizenship. New York: UNICEF.
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by a diverse group, representative of the demographics in

the teachers for helping me improve in school. I give thanks for
the kids who made us lunch every day! I am very happy to come
here for one credit and finish with three credits.”

REGISTER REPORT

PLANNING WITH PURPOSEFUL STUDENT VOICE

In an effort to increase the co-creation of further summer
programs, students were asked to complete both an exit

Purposeful planning for the summer of Year Two provided

survey and a student evaluation. The evaluation was based

further opportunities to improve programing and place ad-

on the nine Student Voice Indicators listed by the Ontario

ditional focus on increased Student Voice.

Ministry of Education in the 2011 publication of Principals

Students in Year One made many requests both verbally

Want to Know.

and in writing to have breaks during class time, as well as

In general, the results of the survey revealed that many of our

the opportunity to participate in athletics or outdoor activities.

students were happy with our Year Two programs, they were

This led to the development of a leadership program in Year

more positive and appreciative about the food provided and

Two in which students earned a credit by developing their
leadership skills with the expertise of their teacher and two
instructors from Outward Bound. Students were able to put
their new learning into practice almost immediately, and by
the end of the first week of summer school, leadership students were running cooperative games and activities, both
indoors and out, for all of the other summer school students.
As mentioned, the initial proposal was based primarily on
indirect student voice or student data, so to determine if
changes should be made to the summer programs offered
for the second year, a voluntary survey was distributed to the
entire student body. Of the almost 2,000 students, 665 responded to the survey and 383 students were interested in
what our pilot had provided.

At the end of Year Two,
the results had surpassed the
pilot: 124 students signed up,
110 of these completed all
four weeks and 148 credits
were earned collectively.

YEAR TWO
At the end of Year Two, the results had surpassed the pilot:

most enjoyed the breaks and activities that occurred throughout

124 students signed up, 110 of these completed all four

the day. While some expressed their surprise at actually enjoy-

weeks and 148 credits were earned collectively.

ing summer school, others suggested that it should still start

Research on effective leadership places a high level of
importance on distributive leadership, but how do school

later in the day and that perhaps it would be better if the entire
program didn’t start right after school let out in June.

leaders share planning and decision making of programs

Overall, the results of the evaluation were high. The major-

aimed at improving student success, with the students them-

ity of students ranked our program as five out of five on

selves? “Students would likely benefit from school policies

seven of the nine Student Voice Indicators, and four out of

and practices that increase their sense of belonging and

five for ‘having activities outside the classroom.’

participation” (Willms, 2003). It is often understood that when
students’ opinions and ideas are valued by the staff and

STUDENT VOICE AND THE ROLE OF SCHOOL LEADERS

administration in their school, students are more likely to
attend, participate and contribute, thus increasing their op-

The various strategies attempted to incorporate more student

portunities for further academic achievement. This might

voice varied on the rungs of the ‘Ladder of Student Involvement,’

account for why a larger percentage of our students in Year

a concept introduced by Adam Fletcher in 2005 (see p. 30).

Two stuck it out to complete their credits and get ahead.

One of the difficulties when moving up the Ladder of Student
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...summer school setting offers a smaller and perhaps
less complex environment within which to practise a
variety of ways to include student voice.

FACT

383

students were
interested in
what our pilot
had provided

Involvement is building a culture where student voice is the

home-grown programs that truly listen to their student’s

expected norm. To do so we, as leaders need to practice re-

voices. For administrators seeking to incorporate more student

moving ourselves from the position and responsibility of always

voice into the decision-making and planning of school pro-

leading or initiating decision-making and problem solving for

grams, the summer school setting offers a smaller and perhaps

students. Instead, we should nurture an environment where

less complex environment within which to practise a variety

students not only know their voices are important to the lead-

of ways to include student voice.

ers in the school, but that they are expected to voice their

“Shared leadership, in sum, makes important contributions

interests, concerns and ideas on a regular, ongoing basis and

to organizational improvement but successful forms of such

are included in school wide action plans.

leadership depend on the active engagement of those in

“It is crucial that teachers come to trust learners to engage

positions of formal authority” (OLF, 2012). As an administra-

knowledge without being led to it; and, such trust can come

tor, it is my goal to continue to incorporate shared leadership

hard. Teachers really do care that students come to knowledge:

strategies into the regular school year by building trust and

we want our students to learn” (Jagersma et. al, 2011). We

co-constructing improvements to school programs and cul-

as staff (leaders included) need time and practice letting go

ture alongside our students and with my staff.

of our urgency to “provide” and to become more comfortable

“Engagement is not about teachers ceding responsibility

collaborating with students. In our experience, two summers

for what happens in their classrooms. It is about bringing

were simply not enough.

students in as real partners” (Levin, 2012). I would agree

One of the areas to explore further would be how to incor-

further that as an administrator, it is part of my role to model

porate more student voice around purposeful staffing. “Great

bringing students in as real partners in planning, problem

teachers have high expectations for students but even high-

solving and school wide decision-making. Students are stake-

er expectations for themselves” (Whitaker, 2003). These great

holders whose voices are not to be undervalued.

teachers are the ones administrators need to be able to
convince to stay in school throughout the heat of summer.
Programs like this can provide school teams with the opportunity to ask students what they need and co-construct

Robin Kirk has been a vice-principal in Vancouver, Toronto and Bangalore, India.
Robin_L_Kirk@hotmail.com
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Learning Leaders

A changing landscape for professional learning

IN

the years leading up to OPC’s
establishment in 1998, the
principals and vice-principals of the
province enjoyed the camaraderie and
professional learning that only big annual conferences could provide. As a
new professional association, there was
a conscious decision among the Members of our founding council to continue the tradition of a fall conference.
The OPC’s annual Odyssey conference
very comfortably fit into what was the
previous ‘Rare Bird’ vice-principals’
conference held in Toronto every year.
This opportunity for principals and
vice-principals to get together from all
over the province and gain new insights
from experts and colleagues was one of
the initial programs that helped put the
OPC on the map. At that time, we were
still developing a culture of being an association separate to that of the teachers’
federation, and appreciated this opportunity to get together with colleagues
from across the province.
The culminating event of all successful Odyssey conferences was the International Confederation of Principals
Convention that OPC hosted in August
2011 – the ultimate conference experience to date. Leaders from across the
globe gathered to collaborate, aid our
understanding of how small the world
had become and highlight that leaders
around the globe have much in common.
However, our research has shown us that
in general, short conference presentations providing only a quick overview of
a promising practice, while intriguing,
do not offer the detailed learning experience needed to change leaders’ practice.

And while highly acclaimed presenters
are motivational, this short structured
format does not influence leadership
styles in the way we had hoped.
It was at this point in our professional learning history that the OPC made
the decision to re-evaluate our conference offering and move in a different
direction, that of the 2012 Leadership
Summit, Social Justice – Let’s Get Real.
The summit’s only limiting factor was
the ability for school leaders to take
time to attend the event in Toronto.
The Summit received high accolades
and inspired thoughtful practice.
In addition, principals and viceprincipals are now being pulled out of
their schools for professional learning
by Ministry departments and by school
districts with ever-increasing frequency,
making it more difficult for delegates
to attend the OPC annual conference.
This unfortunately created a steady decline in attendance over the years (with
the exception of the ICP convention),
something that a large number of professional conferences and events have
also experienced in recent years. Further review by staff and Members led
to the decision to discontinue our fall
conference format and re-evaluate better tailored professional development
offerings for our membership.
Professional learning and improved
leadership practice is a very personal and
individualized process. School leaders
today come into the profession with a
sophisticated range of skills and training
that have prepared them for the role. We
have noticed that the generational range
of school leaders continues to grow and

is having an impact on the professional
learning needs. The ‘one size fits all’ philosophy of professional development no
longer fits into our changing context. A
growing body of research confirms what
we’ve intuitively known for a long time –
that authentic professional growth occurs
through practice and deliberate reflection
on what is working (or not). Just as in our
classrooms we are promoting an inquiry
model of teaching and self-discovery, we
know that our best leaders continuously
seek out new and relevant information
particular to their school environment
and purposefully record their successes
and needs for improvement.
The concept of job-embedded professional development is not new, but
as an organization, we’ve recognized
that genuine growth and improvement
comes from internal motivation. Motivational speakers and expert practitioners who share their experience will
always be catalysts to move us forward
and re-energize us, but perhaps there are
new methods to be found outside of the
traditional conference model. The opportunity to network with colleagues
and share new and innovative ideas is
integral to our improvement.
So just as we expect our students and
teachers to embrace change, as an organization the OPC strives to respond to
the changing landscape of professional
development and identify strategies for
powerful professional learning. Change
provides the opportunity for continued
growth, and growth will lead us to even
bigger and brighter horizons ahead.

For upcoming
workshops visit
www.principals.ca
and click on
Professional
Development

elc@principals.ca
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21 CENTURY
ST

LEADERS

OF LEARNING
Effective strategies for new realities
By Karen Grose & Beverley Freedman
Illustration by Catherine Lepage

We live in a time of profound change. Our global community has evolved
from a traditional, industrial base to a knowledge economy where critical
thinking, creativity, innovation, collaboration and adaptability take centre
stage (Bereiter, 2002; Drucker, 1995; Gardner, 2009; Scardamalia, 2000;
Wagner, 2008;). Education is recognized as one of the critical drivers of social and economic change. So how can education leaders shape systems
to become more responsive to these emerging realities?
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Large-scale educational reform is already
underway employing strategies such as equalizing opportunity, diversifying education,
developing school leadership and improving
school quality (Schleicher, 2010). In 2013,
Andy Hargreaves suggested that these strategies, infused with the “4 I’s” – of improvement, inspiration, innovation and inclusion –
will continue to drive large-scale educational

society’s understanding of learning. Christensen, Horn and Johnson (2008) describe
these as disruptive innovations. Educators recognize that literacy and numeracy are foundational, yet they are also striving to respond to
new insights and demands. By ensuring that
modern learning is personalized and flexible,
while supported within a globally contextualized curriculum, students can develop the

t critical thinkers and problem solvers use
“evidence and data, analyze, think critically
and manage projects, solve problems and
make informed decisions using digital tools
and resources” (school web.tdsb.on.ca)
t collaborators work together both face-to-face
and virtually, to support personalized learning and contribute to the learning of others
(school web.tdsb.on.ca);

So how can education leaders
shape systems to become
more responsive to these
emerging realities?

change required for the 21st century education system.
Today’s school leaders take on a myriad
of roles shaping the vision and learning of
students. Effective leadership practices, correlated with improved student achievement,
include understanding what effective learning involves, being purposefully visible and
monitoring classrooms, providing targeted
and descriptive feedback, using data to improve practice, protecting instructional time
and building professional capacity (Elmore,
2002; Freedman, 2007; Hattie, 2009; Marzano, Waters & McNulty, 2005). To ensure
what students are learning is forward-focused,
schools are now championing the concept of
“21st Century Learning.” How might school
leaders respond to this culturally popularized
concept so that continuous improvement and
innovation remain effectively balanced?
LEARNING IN THE 21ST CENTURY

Globalization, technology and a deeper understanding of relationships, engagement and
building communities are all factors that impact
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competencies needed to lead, learn and work
more collaboratively with all cultures in physical and/or online environments. This learningfocused paradigm requires a thoughtful transition from what we know as objectivist or more
traditional teaching methodologies to that of
interdisciplinary inquiry-based learner-centred
approaches, where teachers utilize a combination of modeling, facilitating, coaching, scaffolding and direct and guided instruction.
There has also been a heightened emphasis on
the “4 C skills” of critical thinking, collaboration, communication and creativity (Gardner,
2009; Pink, 2009; Winner, Goldstein & Vincent-Lancrin, 2013). These skills, which require
the higher-order thinking, cognitive and social
skills deemed necessary for success in our changing global environment, have always played an
important part in our education system. What
is new is that technology influences the possibilities, mediums and modalities in which this type
of deep, engaging and complex learning can take
place. Grose’s (2013) research found that a more
fluid and adaptive participatory learning culture
emerges for all learners where:

t communicators make and share meaning
and their point of view using a variety of digital tools with real and online audiences and
t creators and innovators “demonstrate creative
thinking, construct knowledge and develop
innovative products and processes using technology” (www.watertown.k12.ma.us/dept/
ed_tech/research/pdf/ChrisDede.pdf)
These findings support a wide body of research grounded in the learning sciences. As
our understanding of learning and the learning process evolves, rethinking pedagogies, designs for learning, instructional strategies and
new roles for learners provides an exciting opportunity to transform learning leaders within
a more relevant, wired and engaging learning
environment (Fullan & Leithwood, 2012).
LEADERSHIP IN THE 21ST CENTURY

If the concept and process of learning has shifted, then leadership must also shift. In 2012,
Leithwood noted that, “a principal’s perceived
competence was the most important contribution to teacher trust in the principal and is a necessary component to change and improvement.”

How can school leaders work collaboratively
with staff to initiate and support change that
results in improving teaching and learning in
21st century classrooms? some of the attributes
of 21st century leaders and what the indicators
and look-fors might be.
Think Creatively About the Future

Analyzing emerging contexts, trends and issues to determine their implications and possible outcomes is critical because the choices
and decisions leaders make today can impact
positively on preferred outcomes and help to
avoid future challenges. Rather than passive
responders, school leaders are empowered to
take proactive leadership positions to help
build the future of education.
Model and Sustain a Culture of Learning

School leaders need to create and sustain learning opportunities to make deep and meaningful
changes in their classrooms in order to engage
students in authentic participatory cultures of
learning (Freedman & Di Cecco, 2013). This
means extending beyond the traditional communities of learners, where staff members engage in local professional learning, to expanded
networked learning communities enabled by
technology. Networked learning communities are constructs for knowledge creation and
can be a catalyst for change and improvement
in and among schools. These teams require
“knowledgeable members” who can keep the
focus and expand the learning.
Sustain a Learning Culture

t Relentlessly commit to effective evidencebased practices already widely understood
as drivers to improve student achievement.
t Identify educational structures, policies and
practices that impede improving achievement and determine required changes.
t Align priorities and planning.
t Analyze whether the school or district is genuinely open to innovation and improvement.
t Support a culture of intrinsic motivation,
inquiry, play and collaboration.

come facilitators of learning-centred environments, students become authentic sources of
learning. School leaders create the conditions
that provide students and teachers with the
skills and experiences to support this transformation. Learning is complex, and transitioning
to a more flexible, adaptive and dynamic environment requires school leaders who
t value learning by intentionally, genuinely
and explicitly supporting exploration and
growth and modeling risk-taking,
t take risks and acknowledge mistakes as “learning moments” within the learning process,
t provide opportunities for teachers to personalize their professional learning designs
to support transformational change and
t encourage creative thinking by providing
time for ideas to evolve.
This culture of learning allows both teachers
and school leaders the opportunity to develop
and extend their own 4 C skills:

As teachers shift their traditional roles to be-

Creators and innovators

t remain current with new research and new
effective practices
t participate in inquiry with regards to teaching and learning
t demonstrate creative thinking abilities and
generate ideas
t construct and share knowledge
t develop innovative products and processes
using technology and
t become knowledge mobilizers influencing
teaching and learning practices for school
improvement.

Critical thinkers and problem solvers

t create assessments based on rich openended tasks, then gather and use student
achievement data to inform their practice
t reflect and think critically to manage projects, and in addition to
t solve problems and make informed decisions using appropriate resources including digital tools to engage students in the
learning process.
Collaborators

t understand that learning is a process that
involves critiquing and reflecting for continuous improvement
t support individual and collective learning
by influencing, encouraging and contributing to the learning of others through collaborative work
t engage in moderated practice using student
work and sharing practices and strategies, and
t use digital media in both face-to-face as well
as online environments to share and learn
with one another.
Communicators

Support New Roles

t communicate effectively and clearly with
students, peers and parents
t share information and use evidence to sustain their point of view and
t employ a variety of digital tools, environments and forms of communication.

t strategically shape and deliver communication for different audiences

…encourage
creative
thinking by
providing
time for
ideas to
evolve…

Monitor and Offer Descriptive Feedback to
Support Improvement and Innovation

It isn’t enough to design and implement
these changes. Securing accountability requires monitoring practices, processes and
resources, so that targeted feedback to impact
practice can be shared. Improvement needs to
be evidence-based and measurable. Student
achievement data provides a metric to measure impact. Freedman (2007) notes that observational information gleaned from regular
and purposeful classroom visits are important,
providing school leaders with data to determine if the intended curriculum is taught, if it
is in alignment with the school improvement
plan, and if there are effective and coherent
practices among teachers. The observations

School leaders,
as thoughtful
and inspiring
levers of
change,will
enable learning
to become more
engaging
and complex ...

enable school leaders to provide feedback to
teachers to improve classroom practice to impact student learning. Collaborative school
reviews are a tool to enable feedback to the
school in terms of areas of focus.
School and district leaders monitor and offer feedback by
t understanding the concepts and implications of “21st Century Learning”
t developing a system’s common understanding and shared commitment to the
4 C’s by posing questions such as: what
learning tasks support the 4 Cs? How do
the 4 C’s align with the School Effectiveness Framework indicators, the School
Improvement Plan and Board Improvement Plan? Where is the evidence?
t determining whether the school or district
genuinely encourages risk-taking and capacity building by asking teachers to be individually and collectively accountable for
developing engaging, inspiring and challenging curricula
t providing time for professional learning for
all staff through common preparation time
scheduling, formal professional learning communities and blended and online forums
t engaging in collaborative knowledge construction with students, teachers, parents/
guardians and community members in interactive online communities of practice
t utilizing and modeling connective technology (websites, blogs, tweets, etc.)
t ensuring school and district leaders are present at and/or leading and facilitating professional learning opportunities and
t requiring professional learning for all teachers include technology-enabled learning.
SUMMARY

We are on the cusp of an era of transformation. The demands on school leaders to extend the understanding of and capacity to
deepen learning in the 21st century, while
effectively balancing improvement and innovation, are complex. School leaders, as
thoughtful and inspiring levers of change,
will enable learning to become more engaging and complex, so that students in the 21st
century are better served.
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Karen Grose served as Coordinating Superintendent,
Program Superintendent, K-12 and a Family of School
Superintendent in the Toronto DSB. Co-author of Flash
Forward! Rethinking Learning, with Jim Strachan, she
is currently on a leave completing her PhD at OISE/
University of Toronto.
Dr. Beverley Freedman is an educational consultant and former Superintendent of Programs with the
Durham DSB and Executive Officer with the Ministry’s LNS. With Raftaela Di Cecco, she co-authored
Collaborative School Reviews, which was jointly
published by OPC and Corwin.
karen.grose@tdsb.on.ca;
bevfreedman@rogers.com
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REVIEW

The Smartest Kids in
the World and How
They Got That Way
By Amanda Ripley
Simon & Schuster
ISBN 978-1-4516-5442-4
ISBN 978-1-4516-5442-8 (ebook)
Reviewed by Asma Ahmed

In her book The Smartest Kids in the World and How They
Got That Way, investigative reporter Amanda Ripley explains
how three of the Organization for the Economic Co-operation
and Development (OECD) countries cultivate children with
the highest Programme for International Student Assessment (PISA) test
scores in the world.
For a year, Ripley closely follows
three American-born and raised exchange students – Kim, Eric and
Tom – to Finland, South Korea and
Poland, respectively. These countries
were selected purposely to gauge how
the performance of the general student
population in these nations changed
dramatically in the past few decades.
The purpose of the book is clear from
the start: to provide hope and direction
for America’s disconcerting education
system. On PISA scores, the U.S. teenagers ranked 26th in math, 17th in science and 12th in reading. By contrast,
Canada ranked 10th in math, 8th in
science and 6th in reading.
Ripley uncovers new insights on
high-performing countries’ educational
approach. Through her three main informants and her own research, Ripley
discusses the main juncture points to

help ratchet up low performing countries including parenting styles, school
expectations and curriculum, standardized testing and its consequence or lack
thereof, and teachers’ colleges. For some
nations, like Finland, all the above carefully crafted strategies play a role in ensuring students’ high performance. Ripley manages to encapsulate important
key aspects in her discussion.
The book revolves around one standardized testing system – the PISA.
Fifteen-year-olds in 65 countries, including all 33 participating OECD countries, were tested in reading, science and
math in 2009. The PISA has been administered every three years since 2003.
The test does not evaluate rote memorization, but it is geared towards critical
thinking and problem solving. There are
other tests, such as the Trends in International Mathematics and Science Study
(TIMSS), which look at content-specific
knowledge and skills taught at schools,
but critics say that it does not test knowl-

edge of everyday problems. According to
Ripley, economists have shown a “oneto-one match between PISA scores and
a nation’s long-term economic growth.”
However, the book relies solely on
standardized testing as a measure of
successful children. It favours rigorous
standardized testing, with a meaningful consequence for students who do
not do well, as an exclusive assessment
for childrens’ success. Ripley does not
mention any of the negative impacts of
standardized testing.
Topics like the one Ripley tackles run
the risk of overgeneralization. Nonetheless, educators and parents should take
it for what it is – a valuable discussion
that touches on a complex subject, using
real-life narratives from different parts
of the world. While the author shares
many insights, she invites many more
questions. Overall, Ripley’s engaging
writing style and animated storytelling
takes us on a journey to the hotspots of
the world’s high performing classrooms,
making it an enjoyable read.

Interested in
writing a review for
the OPC Register?
Email Assistant Editor
Laura Romanese
at lromanese@
principals.ca

Asma Ahmed is a PhD candidate at the University
of Western and works as an education consultant.

aahmed2@uwo.ca
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ONE LAST THOUGHT

The Role
Role of Spirituality
Spirituality
in Public Education
Education
I

believe we have raised a generation
of kids who appear to be morally
and ethically deprived, but it’s important
to realize that we ourselves are the same.
As adults, we are just as seduced by narcissism and materialism as our kids. We
are information rich but ethically and
morally poor. Biologist Edward O. Wilson says we are “drowning in information while starving for wisdom.”

therefore can easily be taught to all.
Spirituality is defined in many ways.
For some, it’s a belief in a power in the
universe that is greater than oneself. For
others, it’s having a sense of interconnectedness with all living things. For
others still, it’s an awareness of the purpose and meaning of life. Spiritual practices can include contemplation, meditation and prayer, and they are intended

The practice of mindfulness may offer a
way forward, as it helps education leaders
find common ground ...
Many contend that perhaps returning
prayer to public schools is the answer to
this cultural dilemma, while others argue that schools should be a place free
from religious influence. The practice of
mindfulness may offer a way forward, as
it helps education leaders find common
ground between various religions and
can effectively teach ethics and morality
in a secular way. Practising mindfulness
allows us to nurture the development of
skills and values that emphasize moral
character, love, compassion, patience,
harmony, altruism, forgiveness, responsibility and a concern for others.
Mindfulness has its roots in Buddhism
and is the focusing of one’s attention
and awareness. It’s a psychological and
spiritual faculty that is believed to bring
wisdom through reflection. Although it
has its roots in Buddhism, mindfulness
is not inherently a religious concept, and
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to develop a person’s inner life. Spiritual
experiences can include the feeling of being connected to something larger than
yourself, a feeling of being connected to
others, a feeling of being connected to
the human community, nature, or even
the cosmos or divine realm. Spirituality
is even often experienced as a source of
inspiration, creativity, epiphanies, “aha”
moments or intuitive clarity.
A growing body of research indicates
that developing our inner selves, using
techniques such as mindfulness, yoga,
meditation and reflective writing, is
critical. Mindful techniques not only
help us to cope with the stresses of our
world today, but also help us to develop
sound ethical and moral practices. Contemplative or mindful-based approaches
have the ability to enhance the climate
of classrooms and schools, help students
and teachers stay calm, concentrate and

focus their attention, and feel empathy,
kindness and compassion toward others.
Highly regarded research institutions
like Harvard and MIT are beginning to
measure and understand what happens
in the brain when people use mindful
techniques. This is significant because
there is growing recognition within the
scientific community that spirituality
is an important part of being human,
and the belief in something larger than
ourselves may actually be wired into
our brains.
In my view, the shift to mindful teaching and learning is a critical next step in
the evolution of our public education
system. In addition to nurturing our
children cognitively, socially, physically
and emotionally, we also need to nurture their moral and spiritual development. In doing so, we’ll help them cope
with the stresses of life, develop sound
ethical and moral practices, bring peace
within themselves, absorb and process
new information more easily, become
more healthy, athletic and creative, tap
into their imaginations more freely, develop their intuitive comprehension and
be more easily inspired. With this solid
foundation behind them, our kids may
well become better equipped to deal
critically, creatively and compassionately
with the challenges of our world today.
If we reframe the way we think about
spirituality in public schools, it will be a
revolutionary prescription for education
in the new millennium.
Debbie L. Kasman is a principal in the Kawartha
Pine Ridge DSB and is author of Lotus of the
Heart: Reshaping the Human and Collective Soul.

debbiekasman@gmail.com

Principals...

Customized travel

ctive
peer coAm
munity

Y
Your.
R ti
Retirement.
t Sta
St
Starts.
arts.
t Here.
H

Join RTO/ERO
Sign up for a
Retirement Planning
Workshop near you.

Win your

dream holid
ay

with Merit Tr
avel!

Join RTO/ER
December 1 thO* by
for your cha 2 , 2014
nce to win.
*Based on

www.ero-rto.org/rpw-schedule-list
1-800-361-9888
Depuis 1968

Since 1968

membersh

ip eligibility

À votre service...pour le soin de votre avenir.

Here for you now ... Here for your future.

www.rto-ero.org/principals

LEARN AND GROW TOGETHER
at our world-class events
April 14–15

Montreal, QC

Transforming School Culture
2-Day Workshop
#stworkshops
Learn strategies that address staff cohesion issues and maximize human
potential in schools and districts. Explore the root causes of staff resistance
to change, and leave with concrete strategies that will improve school
culture and lay the foundation for a powerful learning environment.

Anthony
Muhammad

April 29–May 1

Toronto, ON

RTI at Work™ Institute

#rtiaw

Learn how to create a proactive process to identify students who need
help, place them in the proper intervention, monitor their progress,
revise interventions as needed, and determine when students no longer
need additional support.
Austin
Buffum

Mike
Mattos

Laurie
Robinson

The keynote speakers were top-notch as always
with Solution Tree events! The content presented
was exactly what my school team needed.”
—Jeanne Montigny, principal, École Secondaire l’Essor, Ontario

Register today!

solution-tree.com/CanadianEvents

800.733.6786

