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Project Overview 

BACKGROUND 

In 2012, Somos Mayfair commissioned Applied Survey Research to conduct an assessment of the school 
readiness levels of entering kindergarten students at Cesar Chavez Elementary School for the second 
consecutive year. In this second year of readiness assessments, the primary goals of the project were to 
monitor changes in school readiness since 2011 and explore how early education experiences, parental 
practices and Somos Mayfair and First 5 Santa Clara County programs may be supporting readiness. The 
information gathered from this study will be used to build and/or strengthen child, family, school and 
community interventions with the goal of ensuring that every child enters Cesar Chavez Elementary ready to 
learn. The key research questions and assessment findings are presented in the table below.  

KEY RESEARCH QUESTIONS AND FINDINGS 

Research Question Conclusion Data Highlights 

1. Who are the children 
and families entering 
kindergarten at 
Cesar Chavez 
Elementary? 

82% Hispanic/ Latino 

37% with center-based 
preschool experience 

70% earned less than 
$35,000/yr 

 Most of the entering 2012 Cesar Chavez Elementary School 
kindergarteners were from Hispanic/Latino backgrounds.  

 37% of students had preschool experience  

 70% of families reported earning less than $35,000 per 
year. 

 25% of parents had lost a job in the past year. 

2. How have child and 
family characteristics 
changed since 2011? 

Income 

Mothers’ education level 

Developmental 
screenings 

Special Needs 

Low Birth Weight 

Child health 

 

 Families had higher incomes (i.e. 70% vs. 86% earned less 
than $35k) 

 A greater proportion of mothers had 8th grade education 
levels or below (i.e., 30% vs 18%)  

 More children received developmental screenings (i.e., 62% 
vs 34%) 

 More students were identified as having a diagnosed or 
suspected special need (i.e., 17% vs 5%) 

 Fewer children were low birth weight (i.e. 15% vs. 25%) 

 A smaller proportion of children were hungry, tired or tardy, 
but a larger proportion was ill or absent. 

3. How ready for 
kindergarten are 
children at Cesar 
Chavez Elementary? 

Overall readiness score: 
2.57 out of 4.00 possible  

20% of students were 
Strong in all domains 

17% of students had 
skills sets associated 

with third grade success 
in prior research 

Students’ early literacy 
scores were below 

benchmark/target level 

 

 For each individual readiness skill, children were rated on a 
scale from Not yet (1) to Proficient (4). Average scores for 
each of four Basic Building Blocks of Readiness range from 1 
to 4.  

 Across all skills, students had an average readiness level of 
2.57.  Scores were lowest in Self-Regulation and Social 
Expression skills. 

 20% of students were Strong in all domains. 

 Seventeen percent of students possessed the combination of 
Kindergarten Academics and Self-Regulation skills that is most 
predictive of being at grade level on both English Language 
Arts and Mathematics CSTs at third grade.  

 DIBELS early literacy scores were below benchmark/target 
levels—First Sound Fluency: 2.65(benchmark=23); Letter 
Naming Fluency: 7.66 (benchmark=29).    
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Research Question Conclusion Data Highlights 

4. How has 
kindergarten 
readiness changed 
since 2011? 

No significant 
differences were found 

in readiness means 
between years. 

The proportion of 
students who  were 
Strong in all domains 

increased 

The proportion of 
students with skill sets 
associated with third 

grade success increased  

 While readiness means declined among the full sample, 
the differences between 2011 and 2012 mean scores 
were not significant.   

 To help control for some variability in scores, a subsample 
of three classrooms that were instructed by the same 
teachers both years was examined.   Readiness means 
remained stable across years in this subsample.  

 In looking at patterns of readiness, 20% of students were 
Strong in all domains as compared to 14% in 2011.  

 Though not a statistically significant shift, there was an 
upward trend with17% of students having skill sets 
predictive of later success as compared to 14% in 2011.   

5. What are families 
doing to support their 
children’s readiness 
and early literacy 
skills? 

Parents believed it was 
important to be involved 

in their children’s 
educations 

 Parents accessed 
community supports, 
services, resources  

About 20% read with 
children 5 or more times 

per week. 

 Most parents enjoyed spending time at their child’s school, 
thought it was important to communicate with their child’s 
teacher, and felt they could help their child learn.  

 Cesar Chavez parents received less support from extended 
family and neighbors/friends than did parents in a county-
wide sample (2008). 

 On average, parents reported using 1-2 local community 
resources (mean=1.45). Their use of resources such as local 
parks, libraries, and museums is somewhat lower than in other 
county-wide samples.  

 About one in five parents read with their child 5 or more 
times per week (a decrease in frequency from 2011). 

6. What child and 
family factors are 
related to children’s 
school readiness and 
early literacy? 

Preschool attendance 

Local resources 

Frequency of child 
hunger and illness 

Parenting stress 

Receipt of readiness and 
child development 

information  

Playing games and 
doing puzzles with 

children 
 

 Preschool attendance was strongly associated with higher 
early literacy scores.  However, only 37% of students were 
identified as having attended preschool 

 Utilizing local resources, such as museums, was related to 
higher early literacy scores. 

 Students whose teachers indicated they were hungry or sick 
“on some days” or “on most days” were less prepared for 
school 

 Parents who reported more parenting stress tended to have 
children who were less prepared for school across readiness 
domains 

 Higher readiness levels were associated with parents 
reporting they received specific information about their 
child’s readiness and child development and parenting 

 Parents who reported playing games or doing puzzles with 
their children more often tended to have children who were 
more ready 

7. What program 
participation factors 
relate to readiness? 

Use of First 5 Santa 
Clara County Family 

Resource Centers 

 Students who had received services through a First 5 
Santa Clara County Family Resource Center had 
significantly higher readiness scores, particularly in the 
area of Self-Regulation.  

 Within a subsample of students enrolled in continuing 
teachers’ classrooms, positive trends were observed with 
Summer Bridge participants scoring higher than non-
participants in all domains. CORAL students scored higher 
than non-participants in three domains, and Abriendo 
Puertas students scored higher in two domains. 
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Methodology 

In early Fall 2012, all of the four kindergarten teachers at Cesar Chavez Elementary School received training to 
assess the readiness skills of their incoming students and to coordinate the collection of survey data from 
students’ families.  The training of the teachers was led by Applied Survey Research, a non-profit social 
research organization contracted to facilitate the school readiness assessment.  All assessments were 
conducted approximately 3-5 weeks into the school year.  Three of the four teachers had experience in 
conducting the assessment from the year prior.    

The assessment included three measurement instruments completed by teachers and parents of entering 
kindergarten students. Teachers indicated each of their students’ proficiency levels on 24 readiness skills. 
Parents completed a survey that asked them to provide information about children’s early care and family 
environments, as well as basic demographic and background information.  In order to gather more complete 
information about children’s early care experiences,  parents were  also asked to complete a separate one-
page Preschool Experience Form.   Additional secondary data regarding students’ early literacy development 
(DIBELS scores), were provided by the school.   

Measures used were:  

 The Kindergarten Observation Form, in which teachers assess children’s readiness skills;  

 A Parent Information Form (PIF), which parents complete to provide information about children’s early 
care and education experiences prior to kindergarten, family environments, and basic demographic and 
socioeconomic information; and  

 The Preschool Experience Form, which was used to gather information from parents about children’s 
preschool experiences. 

 DIBELS—students’ Letter Naming Fluency and First Sound Fluency scores were accessed. 

 

Figure 1:    Sources of Information to Assess the Readiness of Incoming Kindergarten Students 
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A passive consent process was used in which parents were asked to return their consent form only if they did 
not want their child to be assessed.  Overall, the parental consent rate was high (97%), which means that the 
readiness information presented in this report reflects nearly all of the entering kindergarten students at Cesar 
Chavez Elementary School. Eighty-eight percent of parents who consented to allow their child to be included 
in the study also completed and returned a parent survey.   Fewer children were enrolled in kindergarten at 
Cesar Chavez Elementary in 2012 than in the year prior. 

Figure 2:    Completion Metrics for Cesar Chavez Elementary School Readiness Assessment 

Data 
2011 

Completion 
metrics overall 

2012 
Completion 

metrics overall 

Number of participating classrooms 4 4 

Number of children in these classrooms 80 67 

Parent consent rate 96% 97% 

Number of KOFs returned 77 65 

Number of PIFs returned that were matched to 
a KOF 

68 57 

Parent PIF response rate (# PIFs received/# 
consents) 

88% 88% 

 

This report focuses on the readiness of students at Cesar Chavez Elementary School in 2012.  The sections that 
follow include a brief summary of the characteristics of children assessed at the school, what their school 
readiness levels were found to be, and the factors relating to differences in how ready children were for 
kindergarten.  Due to the smaller sample size 2012, teacher turnover, and greater variability in scores, it was 
of interest to explore readiness patterns of the students enrolled in the classrooms of the three teachers who 
were present at the school both years.  An analysis of this subsample of students is included throughout as a 
way of exploring the data with some sources of variability held constant.   

 

    

  



                                                                                                                                                               
6 Applied Survey Research 

A Portrait of Children Assessed and their Families 

Before describing how ready for school children are, it is important to understand the characteristics of 
children entering kindergarten at Cesar Chavez Elementary. What are their ethnic backgrounds? How many 
children start school with identified special needs? What kinds of early education experiences have they had? 
In what kinds of family environments have they spent their early years? The Kindergarten Observation Form 
and the Parent Information Form gathered information on a number of demographic and socioeconomic 
characteristics of children and families, as well as measures of what their home and family environments were 
like. This section describes the students and families who were involved in the readiness assessment. 

CHILD CHARACTERISTICS 

A total of 65 kindergarten students at Cesar Chavez Elementary School were observed by their teachers in Fall 
2012.  The sample was evenly divided by gender with 33 girls and 32 boys participating.  The average age of 
students was 5.31 years old (approximately 5 years and 4 months).  Most children (82%) were from Hispanic/ 
Latino backgrounds.  While nearly all of the children (90%) were identified as English Language Learners, 
teachers reported that 72 percent of children communicated in English as their preferred language at school.  
While most children were on track or advanced in their development of their preferred language, 22 percent 
were identified as being delayed.  Six percent of children were identified by their parents or teacher as having 
special needs that could impact their participation in kindergarten. Another 11 percent of students were 
suspected of having special needs that were not yet diagnosed. 
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Figure 3:    Child Demographic Characteristics 

Child Characteristics 
2011 

Percentage of 
Children 

2012 
Percentage of 

Children 

Sex 
Girl 
Boy 

 
53% 
47% 

 
51% 
49% 

Ethnicity 
Hispanic/Latino 
Asian 
Filipino 
African American 
Alaskan Native/American Indian 
Caucasian/White 
Other 

 
83% 
10% 
4% 
0% 
1% 
0% 
1% 

 
82% 
12% 
0% 
2% 
2% 
2% 
0% 

Age of child 
Less than 5 years 
5 years  to 5 ½ years 
5 ½ years to 6 years 

 
29% 
51% 
21% 

 
22% 
46% 
32% 

English Language Learner 
Yes 
No 

 
69% 
31% 

 
90% 
10% 

Child’s preferred language 
English 
Spanish 
Vietnamese 
Other 

 
60% 
34% 
3% 
3% 

 
72% 
26% 
2% 
0% 

Progress in preferred language 
Definitely delayed 
On track 
Advanced 

 
21% 
76% 
3% 

 
22% 
75% 
3% 

Special needs status 
Has special needs 
Teacher suspects a special need (not [yet] identified 
by a professional) 
Does not have special needs 

 
4% 

1% 

95% 

 
6% 

11% 

83% 

Source:  Kindergarten Observation Form  (2011; 2012).   

Note: Sample size was 62-77 students in 2011 and 65 students in 2012. Percentages may not sum to 100 due to rounding.  

 

Early care and education experiences prior to kindergarten entry are typically a strong predictor of readiness 
skills. In this sample, information about preschool experience was collected through teacher report on the 
Kindergarten Observation Form and parent report on the Parent Information Form and Preschool Experience 
Form.  Information about early education experience was available for 62 of the 65 children assessed.  
Preschool is defined here as licensed, center-based care.  The figure that follows describes the proportion of 
children who attended preschool, the child care arrangements of those who did not, and the proportion of all 
kindergarten students who participated in Somos Mayfair’s Summer Bridge kindergarten preparation program.   
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Figure 4:    Students’ Early Care Experiences in the Year Prior to Kindergarten 

What proportion of kindergarteners attended preschool?  
Percentage 
of Children 

Number of 
children 

Attended a licensed child care center/preschool  37% 23 

What were the child care arrangements of children who did 
not attend preschool?  

Percentage 
of Children 

Number of 
children 

Stayed at home with parent/guardian 73% 19 

Had informal care arrangements (i.e., friend/relative care) 27% 7 

Attended licensed family child care center 8% 2 

What proportion of kindergarteners attended Summer Bridge? 
Percentage 
of Children 

Number of 
children 

Attended the three-week Summer Bridge program  45% 29 

Source:  Kindergarten Observation Form, Preschool Experience Form and Parent Information Form (2012); Somos Mayfair 
program participation data. Note: Preschool attendance based on teacher and parent report (N=62); child care 
arrangements of children not attending preschool based on parent report (N=26); Summer Bridge attendance (N=65).  

The proportion of students identified as attending preschool in 2011 was 67 percent.  While this proportion 
dropped to 37 percent in 2012, this apparent decline is due to the disparity in data available for this item 
between years.  Whereas information was only available for 39 students in 2011, information was available for 
62 students in 2012.  While the percentage dropped, the number of students identified as attending preschool 
did not change significantly (i.e. 67 percent of 39 students is 26 students; 37 percent of 62 students is 23 
students).   

Physical Health and Well-Being 

In readiness assessments across several Bay Area regions, including the 2011 Cesar Chavez readiness 
assessment, teachers’ perceptions of children’s basic well-being in the first weeks of school – particularly the 
frequency with which they appear to be hungry, tired, or ill – has been strongly linked to their incoming 
readiness levels (ASR, 2009a; ASR, 2009b; ASR, 2009c; ASR, 2010b; ASR, 2011). As the figure below shows, the 
basic physical needs for almost all children are being met. However, on at least some days (and sometimes 
more often), 11 percent of students had come to school feeling hungry or tired and 20 percent had attended 
school while feeling ill.  About one quarter (24%) were tardy on at least some days.  As compared to 2011, a 
smaller proportion of children were hungry, tired or tardy, but a larger proportion was ill or absent. 

Figure 5:    Teacher Reports of Children’s Well-Being  

Well-Being Indicator 

Rarely or 
almost never 

On some days On most days 
Just about 
every day 

 2011 2012 2011 2012 2011 2012 2011 2012 

Indicated (s)he was hungry 84% 89% 12% 11% 4% 0% 0% 0% 

Appeared tired in class 82% 89% 16% 9% 0% 2% 3% 0% 

Was sick or ill 96% 80% 4% 20% 0% 0% 0% 0% 

Was absent 84% 77% 16% 23% 0% 0% 0% 0% 

Was tardy 74% 77% 20% 22% 3% 2% 4% 0% 

Source: Kindergarten Observation Form I (2011; 2012).Note: N= 76-77 in 2011 and 65 in 2012.  Percentages may not 
sum to 100 due to rounding. 
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Previous research has shown an association between low birth weight and early school difficulties and grade 
retention (e.g., Byrd & Weitzman, 1994). For this reason, a question about low birth weight was included on 
the Parent Information Form. Among the children in the assessment, 15 percent had been born weighing less 
than five pounds, eight ounces; a smaller proportion than in 2011.   

Figure 6:    Percentage of Children with Low Birth Weight 

Birth Weight 
2011 

Percent 
2012 

Percent 

Child weighed less than 5 lbs 8 ounces 23% 15% 

Child did not weigh less than 5 lbs 8 ounces 71% 71% 

Don’t know 7% 14% 

Source: Parent Information Form (2011; 2012). 

Note: N=62 in 2011 and 52 in 2012. Percentages may not sum to 100 due to rounding. 

 

Almost all of the children at Cesar Chavez Elementary had a regular doctor, pediatric provider or clinic. Most of 
the children had a regular dentist (98%) and 97 percent had a dental exam in the past year. About two-thirds 
of students had received a vision, hearing or developmental screening in the past year.  The proportion of 
students receiving a developmental screening nearly doubled between years. 

Figure 7:    Children’s Access to and Use of Health Care   

Health Care Use 
2011 

Percent  
2012 

Percent  

Has a regular doctor, pediatric provider or 
clinic 

97% 98% 

Has a regular dentist 96% 98% 

Has had a dental exam in the past year 92% 97% 

Had a vision screening in the past year 67% 69% 

Had a hearing screening in the past year 66% 64% 

Had a developmental screening in the past 
year 

34% 62% 

Source:  Parent Information Form (2011; 2012). 

Note: N=66-68 in 2011 and 57-58 in 2012. 

FAMILY CHARACTERISTICS 

The families of Cesar Chavez Elementary School students face a number of socioeconomic challenges. Seventy 
percent of families who completed a Parent Information Form reported earning less than $35,000 per year, 
and money and paying bills were significant concerns for 1 out of 5 parents. Twenty percent of Cesar Chavez 
students were being raised in a single parent household.  One quarter of the parents had lost their jobs in the 
past year, and 75 percent of mothers had a high school education or less. 

  



                                                                                                                                                               
10 Applied Survey Research 

Figure 8:     Family Characteristics 

Characteristics 
2011 

Percentage 
of Families  

2012 
Percentage 
of Families  

Annual family income  

$0-$14,999 

$15,000-$34,999 

$35,000-$49,999 

$50,000-$74,999 

 

47% 

39% 

7% 

7% 

 

33% 

37% 

20% 

10% 

Highest education level completed by child’s mother 

Less than 6th grade 

6th grade 

7th or 8th grade 

High school 

Some college 

AA or AS 

BA or BS 

Advanced degree 

 

3% 

10% 

5% 

53% 

17% 

10% 

0% 

2% 

 

11% 

15% 

4% 

46% 

15% 

6% 

6% 

0% 

Parent/primary caregiver has lost job in past year 

Yes 

No 

  

30% 

70% 

  

25% 

75% 

Single parent household 

Yes 

No 

 

34% 

66% 

 

20% 

80% 

Percentage of families reporting issues were “a big concern”  
Money and paying bills  
Work-related problems  
Health or health care issues 
Spouse/relationship issues 
Access to food or ability to feed family   

 
28% 
22% 
11% 
11% 
9% 

 
21% 
 7% 
 6% 
 4% 
 4% 

Source:  Parent Information Form (2011; 2012). 

Note:  N=57-65 in 2011and 51-57 in 2012. 

Participation in Family Activities 

The Parent Information Form includes a set of questions about the family activities that parents engage in with 
their children during a typical week. One question in this set includes the frequency of reading at home, which 
has been significantly related to enhanced readiness in a number of previous studies (ASR, 2005; ASR, 2007; 
ASR, 2010a). As the following figure shows, one out of five families reads with their child five or more times a 
week. However, 37 percent do so twice a week or less.  The frequency with which families read with their 
children declined between 2011 and 2012. 

The types of activities families engaged in most frequently included involving their children in chores, as well 
as telling stories or singing with their children (38 percent did these activities five or more times per week).  
Doing arts and crafts with children was a relatively infrequent activity for most families; more than half did this 
two times per week or less. 
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Figure 9:    Frequency of Family Activities 

 

Source:  Parent Information Form (2011; 2012) 

Note: Percentages are based on 56-59 families in 2011 and 43-51 families in 2012. Percentages may not sum to 100 due 
to rounding.  Percentages less than 5% are not labeled. 

Perceptions Related to Parenting 

Also included on the Parent Information Form is a set of questions to assess parents’ perceptions of being 
supported in their parenting and having social resources to parent effectively, which can buffer the potential 
negative impact of parenting-related stressors and may enhance parent-child interactions (e.g., Crnic et al., 
1983; Koeske & Koeske, 1990). Parents were asked if: 

 There was someone they could count on to watch their child when they needed to run an errand 

 There was someone they could count on to watch their child when they needed a break 

 They could easily find someone to talk to when they needed advice about how to raise their child 

About one out of four parents did not feel they had someone they could count on to watch their child when 
they needed a break. Many parents, however, felt that they had someone they could count on to watch their 
child if they needed to run an errand; 89 percent felt that having this kind of support was “somewhat” or 
“definitely” true for them. Many parents (81%) also reported that they had someone to talk to about how to 
raise their child.  Perceptions of support were greater in 2012 than 2011.   
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Figure 10:    Parents’ Perceptions of Support for Parenting 

 

Source: Parent Information Form (2011; 2012). 

Note: N= 65-67 parents in 2011 and 55 parents in 2012.  

Parents also provided information about how often they felt stressed by parenting. These questions have been 
shown to predict lower levels of readiness in previous ASR assessments, and other research has established a 
strong link between these parenting domains and behavioral issues in children (e.g., Crnic, Gaze, & Hoffman, 
2005). Forty-one percent of parents (36% “some of the time” and 5% “most or all of the time”) reported 
feeling that their child was much harder to care for than most. Over half (59%) indicated that – at least some 
of the time – their child does things that really bother them a lot. Thirty-nine percent of parents felt that they 
were giving up too much of their lives to meet their child’s needs some or most/all of the time. 

Figure 11:    Parenting Stress 

                                 

Source: Parent Information Form (2011; 2012). 

Note: Sample sizes are as follows (from top to bottom): 66, 65, and 64 in 2011 and 56, 56, and 54 in 2012. Percentages 
may not sum to 100 due to rounding.  

Parent Engagement in Children’s Learning 

Several items on the Parent Information Form (adapted from a scale developed by Hoover-Dempsey and 
Sandler, 2005) asked about parents’ involvement in and self-perceived impact on their children’s education.  
Parent involvement in children’s education has been shown to be associated with outcomes such as students’ 
perceptions of personal competence and self-regulatory skills (Hoover-Dempsey, Battiato, Walker, Reed, 
DeJong, & Jones, 2001).    
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Most parents at Cesar Chavez Elementary enjoyed spending time at their child’s school, thought it was 
important to communicate with their child’s teacher, and felt they could help their child learn.  A greater 
proportion of parents felt they made a significant difference in their child’s education in 2012 than in 2011 

Figure 12:    Parent Engagement in Children’s  Learning 

Parent Engagement 
2011            

Percent who Agree 
or Strongly Agree 

2012           
Percent who Agree 
or Strongly Agree 

I like to spend time at my child’s school when I can 85% 78% 

It’s important that I let the teacher know about things 
that concern my child 

97% 91% 

I know how to help my child make good grades in 
school 

-- 82% 

I make a significance difference in my child’s school 
performance 

75% 82% 

If I try hard, I can help my child learn, even when 
he/she is having difficulty understanding something 

95% 91% 

Source:  Parent Information Form (2011; 2012).  

Note: N=59-65 in 2011 and 54-56 in 2012.  Item wording was modified between 2011 and 2012; data for 2011 are 
only presented for those items in which the wording remained the same. 

Families’ Exposure to Kindergarten Information  

On the Parent Information Form, parents were asked about the types of information they received to better 
prepare their child for entering kindergarten. In a number of ASR’s readiness assessments, children had 
stronger readiness skills when their parents had received either information specific to their own child’s 
readiness or general information to help them work with their child on readiness skills (ASR, 2009b; ASR, 
2009c; ASR, 2011). The figure that follows shows that approximately two-thirds of the parents (64%) received 
specific information about readiness of their own child and information about how to develop skills needed for 
kindergarten. More parents (82%) received information about how to register their child for school. 

Figure 13:    Receipt of Information or Opportunities Related to Kindergarten Transition 

Type of information 
2011  

Percent who  
received 

2012 
Percent who 

received 

General information about how to develop skills 
children need for kindergarten 

70% 66% 

Specific information about readiness of own child 57% 64% 

General information about child development and 
parenting 

59% 62% 

Information about how and when to register child for 
school 

80% 82% 

Source: Parent Information Form (2011; 2012). 

Note: Percentages who received information/ opportunities are based on the following sample sizes: 57, 56, 53, and 55 in 
2011; 55, 55, 53, and 54 in 2012.  
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Use of Parenting Programs, Supports, and Services 

Families were asked to report whether they had received any of a set of programs, services, or supports 
offered in their community that are available for parents.  Figure 14 lists the percentage of Cesar Chavez 
Elementary School families who reported receiving each one, with comparisons (where available) to families in 
the 2008 Santa Clara County assessment.  Of the 13 services listed, the most commonly used supports among 
Cesar Chavez families were regular medical check-ups while pregnant (76% of Chavez families) and WIC (76%), 
followed by parent education classes (35%), and information from child care providers (16%).  As in 2011, 
families were much less likely to have informal support sources such as extended family and neighbors/friends 
than were families county-wide. They also were less likely than families county-wide to report use of 
playgroups for their children. 

Figure 14:    Receipt of Parenting Programs, Services and Supports 

Parenting Programs, Services and Supports 
2011 

Cesar Chavez 
2012 

Cesar Chavez 
Santa Clara 
County 2008 

Regular medical check-ups while pregnant 74% 76% 67% 

WIC 72% 76% 26% 

Parent education classes 22% 35% 23% 

Information from your child’s child care provider 5% 16% NA 

Help from neighbors and/or friends 5% 14% 37% 

Help from extended family 22% 10% 44% 

Home visits from a nurse, community worker, or other 
provider 

9% 10% 6% 

Other parenting resources 2% 10% NA 

Information or programs at your church/religious 
organization 

9% 3% 10% 

Parenting websites 5% 3% NA 

Play groups 2% 3% 21% 

Local radio shows 2% 2% NA 

None of the above 12% 10% 13% 

Source: Parent Information Form (2012). 

Note: N = 58 for Cesar Chavez Elementary families in 2011 and 2012. For Santa Clara County 2008, percentages are 
based on data for 564 families (weighted n). County data are weighted for ethnicity. Two additional services were listed as 
options in 2008 (Mommy and Me group and Touchpoints support group) but were not asked for Chavez families.  

Use of Local Family Resources 

Parents were also asked about the types of local family resources they had used in the past year.  In the 2011 
Cesar Chavez readiness assessment, families’ use of local resources was associated with higher levels of 
readiness.  Out of the seven resources listed, parents in the 2012 assessment most often reported using local 
parks (71%), libraries (36%), and engaging in recreational activities, camps and sports (19%).  On average, 
parents reported using one or two of these resources (mean=1.45; a slight decrease from the 2011 mean of 
1.56). Although these questions have not been asked county-wide in Santa Clara County, they were 
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administered to families in San Francisco County in 2009. Compared to San Francisco families, Cesar Chavez 
families were less likely to use community resources, including local parks (71% of Chavez families versus 87% 
of San Francisco families), libraries (36% versus 73% in San Francisco), and museums (7% versus 44% in San 
Francisco). 

Figure 15:    Local Family Resources Used 

Local Resources 
2011 

Percent 
2012   

Percent 

Local parks 71% 71% 

Libraries 31% 36% 

Recreational activities, camps, and sports 15% 19% 

Community clinic 29% 12% 

Local museums 9% 7% 

Arts/music program 3% 0% 

Other 0% 0% 

None of the above 16% 19% 

Source: Parent Information Form (2011; 2012) 

Note: 2011 Sample size = 65; 2012 sample size=58.  
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School Readiness at Cesar Chavez Elementary  

DESCRIBING READINESS ACROSS YEARS 

This section describes the readiness skills that students in Cesar Chavez Elementary possessed as they entered 
kindergarten in Fall 2012 according to assessment results from the Kindergarten Observation Form (KOF).  The 
KOF is completed using a combination of teacher observation and direct child assessment.  Teachers use a 
scoring rubric to rate children’s proficiency on 24 readiness skills according to a four-point scale where 1=Not 
yet, 2=Beginning, 3=In progress, and 4=Proficient.  The readiness skills reliably sort into the four domains that 
are described below.  These four domains are referred to as the Basic Building Blocks of Readiness in this 
report.   

 Self-Care & Motor Skills include those skills needed for taking care of one’s basic needs or skills 
showing fine/gross motor coordination (Example: Performs basic self-help/self-care tasks); 

 Self-Regulation skills include basic emotion regulation and self-control skills that are needed to be able 
to perform well in the classroom (Example: Follows one- to two-step directions);  

 Social Expression skills include measures related to interacting with others and engagement with play 
and learning (Example: Expresses empathy or caring for others); 

 Kindergarten Academics skills represent the “nuts and bolts” skills that are more academic in nature 
and tend to be explicitly taught to children at home, in early care settings, and in kindergarten 
(Example: Writes own first name). 

Readiness Frequencies and Mean Scores 

In this section, children’s readiness is reported for the individual readiness skills and for each Basic Building 
Block.   Figure 16 displays the proportion of children scoring at the Not Yet, Beginning, In Progress, and 
Proficient levels of proficiency on each readiness skill assessed.   
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Figure 16:     Students’ Proficiency Levels Across 24 School Readiness Skills in 2012 

 

Source:  Kindergarten Observation Form (2012).  

Note: N=34-65.  Percentages less than 5% are not labeled.  Percentages may not sum to 100 due to rounding.  
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Students’ average scores on each of the 24 readiness skills are listed for 2011 and 2012 below. In 2012, 
students came into school strongest on skills related to Kindergarten Academics such as recognizing colors, 
shapes and engaging with books; basic self-help/self-care abilities, and the Social Expression skill of engaging in 
imaginative play with others. The skills children were still developing included the Kindergarten Academic skills 
of recognizing rhyming words and letters of the alphabet, Social Expression skills related to having expressive 

abilities and expressing empathy, and the Self-Regulation skill related to managing conflicts with peers. 

Figure 17:    Students’ Average Scores on the 24 Readiness Skills 

Readiness Skill Basic Building Block 

2011 
average score 
(out of four 
possible 

2012 
average score 
(out of four 
possible) 

1. Recognizes basic colors Kindergarten Academics 3.38 3.57 

2. Recognizes primary shapes Kindergarten Academics 3.39 3.34 

3. Performs basic self-help and self-care tasks Self-Care & Motor Skills 3.74 3.33 

4. Engage in symbolic/imaginative play with self or peers Social Expression 2.98 2.97 

5. Engages with books Kindergarten Academics 2.96 2.80 

6. Has general coordination on the playground Self-Care & Motor Skills 3.08 2.76 

7. Counts 10 objects correctly Kindergarten Academics 2.75 2.68 

8. Relates appropriately to adults other than the 
parent/primary caregiver 

Social Expression 3.07 2.63 

9. Appropriately expresses needs and wants verbally in 
primary language 

Social Expression 3.04 2.61 

10. Uses small manipulatives Self-Care & Motor Skills 2.79 2.58 

11. Follows one- to two- step directions Self-Regulation 2.88 2.54 

12. Works and plays cooperatively with peers Self-Regulation 3.00 2.53 

13. Participates successfully in circle time Self-Regulation 2.70 2.52 

14. Writes own first name Kindergarten Academics 2.78 2.47 

15. Controls impulses and self-regulates Self-Regulation 2.77 2.42 

16. Comforts self, using adult guidance when appropriate Self-Regulation 2.87 2.40 

17. Handles frustration well Self-Regulation 2.78 2.39 

18. Stays focused/pays attention during activities Self-Regulation 2.71 2.38 

19. Expresses curiosity and eagerness for learning Social Expression 2.55 2.33 

20. Recognizes letters of the alphabet Kindergarten Academics 2.36 2.25 

21. Has expressive abilities Social Expression 2.31 2.25 

22. Expresses empathy or caring for others Social Expression 2.65 2.22 

23. Negotiates with peers to resolve social conflicts using 
adult   guidance when appropriate 

Self-Regulation 2.39 2.09 

24. Recognizes rhyming words Kindergarten Academics 2.00 2.08 

Source:  Kindergarten Observation Form (2011; 2012).  

Note: N=34-77 (2011); N=34-65 (2012).  
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Figure 18 shows students’ readiness according to the four Basic Building Blocks of readiness.  Readiness levels 
among Cesar Chavez Elementary School students were highest in Self-Care & Motor Skills and Kindergarten 
Academics. Their skills across the other two Basic Building Blocks were lower and were fairly similar to each 
other. 

Figure 18:    Students’ Scores on the Basic Building Blocks of Readiness   

 

Source:  Kindergarten Observation Form (2012).  

Note: N=65. 

How does this compare with students’ scores in 2011?  No statistically significant differences were found 
between the readiness scores of students in 2011 and 2012.  As compared to 2011, the average scores 
declined and there was greater variability in scores around the means with a mixture of very high and very low 
scores (as indicated by the standard deviations displayed next to the mean scores).  As a source of 
comparison, the readiness scores of the 2008 county-wide sample of kindergarteners are displayed alongside 
the Cesar Chavez data.  

Figure 19:    Readiness at Cesar Chavez in 2011 and  2012 

Sample Overall Self-Care & 
Motor Skills 

Self-
Regulation 

Social 
Expression 

Kinder. 
Academics 

Cesar Chavez, 2011 
2.85(.55) 3.19(.49) 2.80(.69) 2.82(.57) 2.81(.70) 

Cesar Chavez, 2012 
2.57(.72) 2.87(.76) 2.40(.88) 2.43(.74) 2.75(.76) 

Santa Clara county-
wide, 2008 3.32(.56) 3.58(.53) 3.23(.69) 3.33(.67) 3.27(.74) 

Santa Clara county-
wide , Low-income, 
2008 

3.12(.61) 3.48(.57) 3.05(.72) 3.23(.71) 2.88(.83) 

Source:  Kindergarten Observation Form (2008; 2011; 2012).  Note: N=77 for Cesar Chavez 2011, 65 Cesar Chavez 2012, 710-718 
for SCC overall and 181-182 for low-income students (weighted n’s; county data weighted for ethnicity to be representative of county 
population).  
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Readiness Among a Subsample of Students  

Due to the smaller sample size 2012, teacher turnover, and greater variability in scores, it was of interest to 
explore the readiness of students enrolled in classrooms of the three teachers who were present at the school 
both years.   Examining this subsample permits a cross-year comparison while holding some aspects of 
variability constant.   In this subsample comparison, mean differences between years appear minimal with a 
slight decline in Social Expression and small boost in Kindergarten Academics.  Differences were not 
statistically significant.  

Figure 20:    Average Readiness Scores in 2011 and 2012 (Subsample)  

  

 

 

 

 

 

 

 
 
 
 
 
 
 
 

Source: Kindergarten Observation Form (2011; 2012) 

Note: N=52-58 in 2011 and 45-47 in 2012.  Readiness means for the students assessed by the three continuing teachers 
were examined separately in 2011 and 2012. 

Early Literacy Scores Across Years  

Students DIBELS data from 2011 and 2012 was accessed from Cesar Chavez Elementary to examine how 
students performed in the areas of Letter Naming Fluency and First Sound Fluency soon after school entry.  
Students’ average scores are displayed below with the benchmark/target levels of performance indicated by 
the red dotted line.  A slight improvement in First Sound Fluency and a slight decline in Letter Naming Fluency 
were observed between years.  

Figure 21:    Early Literacy Scores in 2011 and 2012 

 

Source: DIBELS school data (2011; 2012). 

Notes: N=81 in 2011 and 62 in 2012. 
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PATTERNS OF READINESS 

Another way of looking at school readiness is to examine students’ patterns of readiness strengths and 
challenges.  Even if two children enter school with the same average levels of readiness, they can have very 
different patterns of strengths and needs. In an effort to better describe the diversity of children entering 
school, ASR has used a technique called cluster analysis to sort children into groups based on their pattern of 
proficiency across the readiness domains. In many previous assessments, this technique has resulted in four 
“portraits” of readiness, which are depicted in the figure below.   

 

Figure 22:    Four Readiness Portraits 

 

                              

  

 

 

 

                                   

 

The four Readiness Portraits can be described as follows: 

 The Strong in all domains students (corresponding to the pattern of readiness displayed in the upper 
right quadrant of Figure 22) enter their kindergarten classroom at or near proficiency across all four 
Basic Building Blocks of Readiness. 
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 The Needs in all domains students (lower left quadrant of Figure 22) have significant readiness needs 
across all four skill domains. These students have not yet learned – or are just beginning to learn – 
almost all of the 24 readiness skills.  

 The Academically strong students (upper left quadrant of Figure 22) enter kindergarten with strong 
skills in their early academics (and Self-Care & Motor Skills) but also have challenges in the social-
emotional areas of readiness, especially skills within the Self-Regulation dimension.  

 The Socially/emotionally strong students (lower right quadrant of Figure 22) are well-equipped on the 
social-emotional dimensions of readiness, but have needs in the realm of Kindergarten Academics – 
learning their letters, numbers, shapes, and colors. 

As in 2011, the original cluster groupings derived for the county-wide samples of kindergarteners in Santa 
Clara County were used to sort the Cesar Chavez Elementary School students into the Readiness Portrait that 
best characterized their patterns of readiness strengths and needs.  The largest percentage of Cesar Chavez 
Elementary School students were Needs in all domains students, this proportion was larger in 2012 as 
compared to 2011, as was the proportion of students who were Strong in all domains, however, these 
differences did not reach statistical significance. A statistically significant shift was seen in the proportion of 
students who were classified as Socially /emotionally strong in 2012 as compared to the previous year (p<.05).  
The data for 2011 and 2012 sharply contrast with the county kindergarten population as a whole, which in 
2008 had about half of students entering school with strong skills across the board. 

Figure 23:    Prevalence of Four Portraits of Students’ Readiness 

 

Source:  Kindergarten Observation Form (2011; 2012) and (2008). Note: N=77  for Cesar Chavez 2011, 65 for Cesar 
Chavez 2012, and 703 for Santa Clara County 2008 students (weighted n’s; county data weighted for ethnicity to be 
representative of county population). 

Figure 24 displays how Cesar Chavez students’ Basic Building Block mean scores differed by readiness portrait.  

Figure 24:     Basic Building Block Means by Readiness Portrait  

BASIC BUILDING BLOCK 

READINESS PORTRAITS 

Needs in all 
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emotionally 
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Academically 
strong 

Strong in all 
Domains 

Self-Care & Motor Skills 2.33 3.19 3.15 3.76 

Self-Regulation 1.67 3.16 2.60 3.60 

Social Expression 1.82 2.81 2.71 3.36 

Kindergarten Academics 2.20 2.59 3.31 3.62 

Overall 1.96 2.91 2.91 3.57 

Source:  Kindergarten Observation Form (2012).  Note: Sample size=65.  Mean scores calculated on the basis of items rated 
on a four-point scale from 1=not yet, 2=beginning, 3=in progress, and 4=proficient.   
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Patterns of Readiness Among a Subsample of Students  

Due to the smaller sample size 2012, teacher turnover, and greater variability in scores, it was of interest to 
explore readiness patterns of students enrolled in classrooms of the three teachers who were present at the 
school both years.   Similar trends were seen in that increases were seen both in the proportion of students 
who were Strong in all domains as well as those with Needs in all domains. In this subsample, the proportion 
of students who were Strong in all domains doubled between 2011 and 2012. 

Figure 25:    Prevalence of Four Portraits of Readiness (Subsample) 

 

Source:  Kindergarten Observation Form (2011; 2012) and (2008). Note: N=58  for Cesar Chavez Subsample 2011, 47 for 
Cesar Chavez Subsample 2012, and 703 for Santa Clara County 2008 students (weighted n’s; county data weighted for 
ethnicity to be representative of county population). 

READINESS IN THE CONTEXT OF LONG-TERM ACADEMIC OUTCOMES  

A recent longitudinal study was conducted linking school readiness levels in Santa Clara and San Mateo 
counties to the standardized test scores of these same students in the spring of their third grade year (i.e., 
their English-Language Arts [ELA] and Mathematics California Standards Tests [CSTs]). This research showed 
that the Kindergarten Academics and Self-Regulation skills that students possessed at the start of kindergarten 
strongly predicted their academic performance three and a half years later. More specifically, students who 
had a combination of strong skills in both Kindergarten Academics and Self-Regulation were particularly likely 
to perform well on their third grade tests. 

In this longitudinal research:  

 Sixty-eight percent of children who were strong in both the Kindergarten Academics and Self-
Regulation domains of readiness went on to be highly successful at third grade (i.e., they performed at 
grade level on both their third grade ELA and Math CSTs).  

 Only 21 percent of children who scored low on both Kindergarten Academics and Self-Regulation skills 
went on to be highly successful in third grade.1 

How many entering kindergarten students at Cesar Chavez Elementary had the readiness patterns that were 
most strongly related (and least strongly related) to third grade success? The figure that follows shows the 
proportion of children who had each of the combinations of Kindergarten Academics and Self-Regulation upon 
entering kindergarten at Cesar Chavez Elementary in fall 2012. 

The figure shows that 17 percent of students at Cesar Chavez Elementary possessed the combination of 
Kindergarten Academics and Self-Regulation skills that is most likely to lead to success on third grade 
standardized tests. Sixty-two percent of students had low scores on both their Kindergarten Academics and 

                                                 

 
1 “Highly successful” was operationally defined as scoring as Proficient or Advanced on both the ELA and Mathematics CSTs in third 
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Self-Regulation skills, which, among students in the longitudinal study, meant that they had about a one-in-
five chance of performing at grade level on their third grade CSTs.  

Figure 26:    Proportion of Students with Readiness Skill Predictive of Third Grade Success  

 

Source: Kindergarten Observation Form (2008; 2011; 2012). 

Note: N = 77 for 2011 Cesar Chavez students, 65 for 2012 Cesar Chavez students,  710 for Santa Clara County 2008 
students, and 162 for Low-income students. Students were classified as scoring high on Kindergarten Academics and Self-
Regulation skills if they scored above the longitudinal study mean score in these domains. Groups in this figure represent 
means using the 24-item KOF; the longitudinal study means were based on the original 20-item KOF. 

  

Readiness in the Context of Later Academic Outcomes Among a Subsample of Students  

Due to the smaller sample size 2012, teacher turnover, and greater variability in scores, it was of interest to 
explore readiness of students enrolled in classrooms of the three teachers who were present at the school 
both years to determine what proportion of this subsample had scores predictive of later success.  As 
compared to the full sample, subsample students showed greater increases, proportionally, in the percentage 
of students with skills predictive of later success.  The proportion of subsample students with skills predictive 
of later success was equivalent to the proportion seen among low-income students countywide.  

Figure 27:    Proportion of Students with Readiness Skill Sets Predictive of Third Grade Success 
(Subsample) 

 
Source: Kindergarten Observation Form (2008; 2011; 2012). 

Note: N = 58 for 2011 Cesar Chavez students, 47 for 2012 Cesar Chavez students,  710 for Santa Clara County 2008 
students, and 162 for Low-income students. Students were classified as scoring high on Kindergarten Academics and Self-
Regulation skills if they scored above the longitudinal study mean score in these domains. Groups in this figure represent 
means using the 24-item KOF; the longitudinal study means were based on the original 20-item KOF. 

 
  

28% 

41% 

62% 

60% 

31% 

36% 

22% 

26% 

41% 

23% 

17% 

14% 

0% 20% 40% 60% 80% 100%

Santa Clara County - 2008

SCC 2008 Low-Income

2012 Cesar Chavez students

2011 Cesar Chavez students LOW on both K
Academics and Self-
Regulation
Combinations of
HIGH/LOW scores

HIGH on both K
Academics & Self-
Regulation

28% 

41% 

53% 

60% 

31% 

36% 

23% 

28% 

41% 

23% 

23% 

12% 

0% 20% 40% 60% 80% 100%

Santa Clara County - 2008

SCC 2008 Low-Income

2012 CC Subsample

2011 CC Subsample
LOW on both K
Academics and Self-
Regulation
Combinations of
HIGH/LOW scores

HIGH on both K
Academics & Self-
Regulation



                                                                                                                                                               
25 Applied Survey Research 

Factors Related to Children’s Readiness  

Because some children enter school more ready to succeed than others, an important goal of any readiness 
study is to understand what factors are related to stronger readiness skills at kindergarten entry. When 
readiness data are collected on large samples of students, a regression analysis is typically conducted to 
answer this question.  Regression analyses use a multivariate approach to examine the possible underlying 
reasons children are more or less prepared for school, which means that the analyses look at how a set of 
variables interact together to predict readiness scores. Regression analysis allows us to draw conclusions 
about which factors are independently associated with readiness — above and beyond their associations with 
other factors.  For example, we can examine how preschool experience is related to readiness levels after 
ironing out children’s differences on other factors that also tend to be related to preschool experience, such as 
race/ethnicity and income.  

However, because the current study focuses on readiness at just one school, the sample size is somewhat 
small for conducting a multivariate analysis of readiness predictors. Instead, this section takes a univariate 
approach, looking one-by-one at a core set of child and family background variables that have been associated 
with children’s readiness levels in previous studies. This approach still allows us to answer the question, “What 
child and family factors are associated with stronger readiness levels among Cesar Chavez Elementary School 
kindergarteners?” However, it should be cautioned that these analyses are correlational; therefore, it is not 
possible to determine whether the factors cause higher (or lower) readiness among students. 

FAMILY AND CHILD FACTORS EXAMINED  

Across several years of readiness assessments, the factors associated with higher readiness levels have 
typically included the following variables, which fall into one of the five general categories listed below. 

 Child variables: Child’s age, gender, special needs status and English Learner status 

 Family background variables: Income and maternal education level 

 Child health and well-being variables: Child’s frequency of being hungry, tired, ill, absent, tardy, and 
low birth weight 

 Family stressors, parenting attitudes, and parenting support: Being a single parent, having lost a job 
in the last year, having few parent supports, parenting attitudes, sum of local family resources used, 
parental social support, and life concerns  

 Direct school readiness-related variables: Preschool attendance, frequency of home reading, sum of 
kindergarten preparation activities in which parents had engaged, parents’ receipt of general 
information about readiness, parents’ receipt of specific information about their own child’s readiness 

Associations with Readiness  

The following two figures provide a brief summary of the extent to which the key child and family factors were 
associated with readiness levels among Cesar Chavez Elementary School kindergarteners. The figures present 
associations with overall readiness levels as well as each of the four Basic Building Blocks. Darker shading 
indicates stronger associations with readiness. White/no shading indicates no association, or only a very weak 
association, with readiness.  

As Figure 28 shows, children’s age tended to be moderately correlated with readiness, particularly in 
Kindergarten Academics. Girls tended to be more ready than boys, particularly in Self-Care & Motor Skills, Self-
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Regulation skills and Kindergarten Academics. Among the family background variables, some associations 
emerged between family income and readiness in the areas of Self-Care & Motor Skills, Self-Regulation, and 
Social Expression. 

Among the child health and well-being factors examined, children’s hunger levels and health were associated 
with readiness scores.  Being born low-birth weight was also associated greater challenges in the areas of 
Kindergarten Academics and Social Expression.    

Figure 28:    Child, Family Background and Child Health Variables: Associations with Readiness 

Key to shading 

 
Small correlation  
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 Moderate correlation  
(between .30- .399) 

 Fairly strong/strong correlation 
(.40 or higher) 
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Family background variables 
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Child health and well-being variables 

Child does not indicate 
hunger 
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Child was not sick      

Child was not absent      

Child was not tardy      

Not born low birth weight      

Source:  Kindergarten Observation Form and Parent Information Form (2012). 
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Figure 29 on the following page shows the strength of the associations between readiness and factors such as 
family supports, parenting stress, and direct efforts to impact children’s readiness levels. As the figure shows, 
parents who had more parenting and relationship stress – e.g., parents who reported  feeling like their child 
did things that bothered them a lot , that their child was harder to care for than most, or who reported stress 
in their partner/spouse relationship— tended to have children who were less prepared for school. 

Finally, factors reflecting efforts to educate parents and build the readiness levels of children were also 
examined. Parents who received parenting and child development information and information about their 
child’s readiness tended to have children with higher readiness levels, particularly in the area of Self-
Regulation. This correlation suggests that there may be great value in continued efforts to teach parents about 
how ready their child is for school and how to help their child build readiness skills. Preschool experience was 
associated with higher Kindergarten Academics scores.  
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Figure 29:    Family Stressors/Supports and Direct Readiness-related Variables: Associations with 
Readiness 
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Associations with Early Literacy (DIBELS) 

As a second measure of preparation for school, students’ DIBELS Letter Naming Fluency and First Sound 
Fluency scores were also examined to see if any associations existed with child or family factors.  Significant 
associations included: 

 Preschool attendance was strongly associated with higher Letter Naming Fluency scores (r=.52, 
p<.05).  Means differences by preschool attendance were statistically significant.  

 When parents engaged in transition activities such as asking their child care provider questions 
about kindergarten, their children had higher scores in First Sound Fluency (r=.34, p<.05). 

 When families made more use of local resources, such as museums, their children had higher 
Letter Naming Fluency scores (r=.33, p<.05). 

Figure 30:    DIBELS Letter Naming Fluency by Preschool Attendance 

 

Source: DIBELS (2012). 

Note: N = 59 (22 preschool attendees; 37 students who did not attend preschool). *=mean differences significant at 
p<.001.  DIBELS benchmark score for Letter Naming Fluency is 29. 

 

 

Associations with Readiness Among a Subsample of Students  

Associations with readiness among the subsample of students who were enrolled in the classrooms of three 
teachers present at the school both years are not listed separately here because the findings mirrored those of 
the full sample.  
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PROGRAM PARTICIPATION AND READINESS 

Somos Mayfair and First 5 Santa Clara County offer a number of programs designed to support families and 
boost children’s readiness levels.  This section focuses on the readiness levels of children who participated in 
these programs.  As a second measure of students’ abilities, DIBELS early literacy data are also examined here 
as an outcome measure.  Differences in the demographic characteristics of participants and non-participants 
were explored for each program, and controlled for where any significant differences were found.    

Summer Bridge 

Summer Bridge is a thirteen session (three week), three-hour morning kindergarten preparation program that 
was offered for incoming kindergarteners at Cesar Chavez Elementary by Somos Mayfair in partnership with 
First 5 Santa Clara County and Catholic Charities in August, 2012.   Curriculum in this program focused on 
improving students’ school readiness and early literacy proficiency.  Twenty-nine students in this study were 
identified as having had participated in the program.   No significant differences were found between the 
readiness levels of participants and non-participants in the full sample.   DIBELS Letter Naming Fluency and 
First Sound Fluency data were also examined for participants and non-participants and no significant 
differences were found.   However, favorable results were found for Summer Bridge participants within the 
subsample of students who were enrolled in the classrooms of the three teachers present at the school both 
years.  See pg 32 for these results. 

CORAL 

Catholic Charities’ CORAL Program is an afterschool program delivered by CORAL hired staff, held Monday 
through Friday for school-aged children who are identified as having below basic or far below basic literacy 
skills.  The program supports the students by providing an environment to learn with homework and early 
literacy support.  Prior to entering kindergarten, 22 students participated in CORAL’s afterschool services as a 
component of the Summer Bridge program.  Program participants in the full sample had significantly lower 
readiness scores than non-participants, particularly in the areas of Self Care & Motor Skills (participant mean 
score: 2.59; non-participant mean score: 3.02; p<.05) and Kindergarten Academics (participant mean score: 
2.48; non-participant mean score: 2.88; p<.05).  These findings may be reflective of the program’s strategic 
selection of those students with the greatest needs.  DIBELS Letter Naming Fluency and First Sound Fluency 
data were also examined for participants and non-participants and no significant differences were found.  It 
should be noted, however, that CORAL participants appeared to be performing on par or better than non-
participants within the subsample of students who were enrolled in the classrooms of the three teachers 
present at the school both years.  See pg 32 for these results. 

Abriendo Puertas 

Abriendo Puertas is an evidence-based curriculum developed specifically to increase the number of Latino 
children in the United States that enter school ready to learn and able to succeed in life.  The program is 
delivered in 10 sessions to parents who have children aged birth to five years.  Twenty-two parents of students 
in this sample attended these sessions.  In this sample, children of participants tended to be significantly 
younger than did those of non-participants (5.19 years vs 5.37 years, p<.05).  Since older age was associated 
with higher readiness scores in the overall sample, the scores of participants and non-participants were 
examined after adjusting for age.  No significant differences were found in the average readiness scores or 
DIBELS scores of the children of Abriendo Puertas participants in the full sample.  Positive trends were 
observed in the areas of Self-Care & Motor Skills and Social Expression within the subsample of students who 
were enrolled in the classrooms of the three teachers present at the school both years.  See pg 32 for these 
results. 
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Differences in readiness scores and early literacy scores were also examined by whether or not the child had 
received services at a First 5 Santa Clara County Family Resource Center (FRC).  FRCs offer multiple services 
including parent/child activities, readiness and early literacy supports, and developmental screenings.  Twenty-
four students were identified as having received services.  Demographic differences between participants and 
non-participants were examined.  Participants were significantly more likely to speak English as their preferred 
language.  After adjusting for language preference, children who had received services through a FRC had 
significantly higher scores overall, particularly in the area of Self-Regulation.   No significant differences were 
found between students’ DIBELS scores by receipt of Family Resource Center services, though Letter Naming 
Fluency was higher among participants than non-participants. 

Figure 31:    Receipt of Family Resource Center Services and Students’ Readiness Levels 

 

 

 

 

 

 

Source:  Kindergarten Observation Form (2012) and First 5 Santa Clara County program participation data.  

Note: N=57.  + indicated mean difference is moderately significant at p=.05. * indicates difference is significant at p<.05. 

In Figure 32, participant and non-participant scores are displayed for each program as follows:           
(participant score) /(non-participant score).  Differences are not significant unless notated with an asterisk. 

Figure 32:    Average Readiness and Literacy Scores by Program Participation 

Program  
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Readiness 
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Motor Skills 
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Regulation 

Social 
Expression 
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Academics 

DIBELS First 
Sound 

Fluency 

DIBELS 
Letter 
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Full Sample 2.57 2.87 2.40 2.43 2.75 2.65 7.66 

Summer 

Bridge 

 

2.51/2.62 2.75/2.97 2.36/2.44 2.36/2.49 2.69/2.80 2.86/2.45 6.38/8.79 

CORAL 2.32/2.70* 2.59/3.02* 2.13/2.54 2.20/2.55 2.48/2.88* 2.45/2.75 4.82/9.23 

Abriendo 

Puertas 
2.38/2.70 2.59/3.00 2.15/2.54 2.19/2.58 2.64/2.85 2.10/3.01 5.22/9.24 

Family 

Resource 

Center 
2.73/2.39* 2.96/2.69 2.58/2.17* 2.50/2.29 2.92/2.60 2.57/2.95 10.43/6.46 

Not yet 

Beginning 

  In progress 

Proficient 

Source: Kindergarten Observation Form (2012); DIBELS data (2012); Somos Mayfair and First 5 Santa Clara County participation data. Note:  
N=65 for Full Sample; 29 Summer Bridge; 22 CORAL; 22 Abriendo Puertas; and 24 Family Resource Center.  Readiness scores are measured on 
a four-point scale (1=Not Yet, 2=Beginning, 3=In Progress, and 4=Proficient).  DIBELS First Sound Fluency Benchmark Score=23; DIBELS Letter 
Naming Fluency=29. *=differences are significant at p<.05. 
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Program Participation and Readiness Among a Subsample of Students  

Due to teacher turnover and variability in scores, it was of interest to explore associations between program 
participation and readiness among students enrolled in the classrooms of the three teachers who were 
present at the school both assessment years.  In this subsample, positive trends are seen with Summer Bridge 
participants scoring higher than non-participants in all domains and Family Resource Center participants 
scoring significantly higher than non-participants in overall readiness and Letter Naming Fluency.  Positive 
trends are also seen with CORAL students scoring higher in all areas except Kindergarten Academics and 
Abriendo Puertas students scoring higher in Self-Care & Motor Skills and Social Expression.   However, caution 
is advised in interpreting mean scores of the Abriendo Puertas and CORAL students, as fewer than 15 students 
were identified as program participants in this subsample. 

Figure 33:    Average Readiness and Literacy Scores by Program Participation(Subsample) 

Program  
Overall 

Readiness 
Self-Care & 
Motor Skills 

Self-
Regulation 

Social 
Expression 

Kinder. 
Academics 

DIBELS First 
Sound 

Fluency 

DIBELS Letter 
Naming 
Fluency 

Total 
Subsample 

2.85 3.23 2.73 2.73 2.93 2.55 7.95 

Summer 
Bridge 

 
3.01/2.75 3.37/3.16 2.93/2.62 2.90/2.62 3.03/2.88 3.24/2.11 8.41/7.67 

CORAL 2.94/2.82 3.47/3.17 2.84/2.70 2.94/2.67 2.81/2.96 5.48/4.36 10.11/12.24 

Abriendo 
Puertas 

2.85/2.85 3.30/3.21 2.71/2.74 2.78/2.71 2.85/2.96 1.27/2.97 6.00/8.61 

Family 
Resource 
Center 

3.09/2.63* 3.39/3.09+ 2.97/2.51+ 2.86/2.55 3.25/2.67* 2.76/2.59 13.65/4.55* 

Source: Kindergarten Observation Form (2012); DIBELS data (2012); Somos Mayfair and First 5 Santa Clara County participation data. 

Note: N=47 for Total Subsample; 17 Summer Bridge; 10 CORAL; 11 Abriendo Puertas; and 15 Family Resource Center.  Readiness 
scores are measured on a four-point scale (1=Not Yet, 2=Beginning, 3=In Progress, and 4=Proficient).  DIBELS First Sound Fluency 
Benchmark Score=23; DIBELS Letter Naming Fluency=29. *=differences are significant at p<.05, + differences are moderately 
significant at p<.10. 
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Conclusions and Recommendations 

This report briefly summarized the school-level findings of a Fall 2012 school readiness assessment conducted 
at Cesar Chavez Elementary School.  Findings for 65 students entering kindergarten at Cesar Chavez 
Elementary were as follows: 

 On average, students at Cesar Chavez Elementary School entered kindergarten with readiness 
skills that were between the Beginning and In Progress level (overall readiness score 2.57). While 
mean scores declined, no significant differences were found between the readiness levels in 2011 
and 2012.   

 Students were sorted into the Readiness Portrait that best characterized their patterns of 
readiness strengths and needs. The proportion of students who were Strong in all domains 
increased from 14 percent in 2011 to 20 percent in 2012. However, the proportion of students 
who were Socially/emotionally strong decreased significantly and the proportion of students who 
had Needs in all domains rose from 34 to 49 percent of Cesar Chavez students.    

 High levels of proficiency in Kindergarten Academics and Self-Regulation at kindergarten entry 
have been linked to children’s third grade academic outcomes in prior longitudinal research.  The 
proportion of students with readiness levels on both of these domains that were associated with 
the strongest odds of later success these skills sets increased slightly from 14 percent in 2011 to 
17 percent in 2012.  

 A subsample of three classrooms taught by the same teachers in 2011 and 2012 was examined to 
help address any variability related to teacher turnover.  In this subsample, readiness appeared 
stable across years (i.e., overall readiness score of 2.88 in 2011, and 2.85 in 2012).  The proportion 
of students who were Strong in all domains doubled (i.e., 14% to 28%), and the proportion of 
students with skill sets predictive of later academic success rose from 12 percent in 2011 to 23 
percent in 2012. 

When examining the family and child factors that are related to children’s readiness and early literacy, several 
factors showed associations with readiness levels.  

 Children who attended preschool, whose families used more local community resources such as 
museums, and/or whose parents engaged in kindergarten transition activities, had higher early 
literacy scores on the DIBELS.  

 Children who came to school hungry or sick at least some of the time, tended to have lower 
readiness levels. 

 Higher readiness levels were associated with parents reporting that they had received specific 
information about school readiness, child development and parenting. 

 Parents who reported more parenting stress tended to have children that were less prepared for 
school. 

 Children whose parents engaged in games and puzzles more frequently with them tended to have 
higher readiness levels.  

 Similar associations were found among the subsample of students enrolled in classrooms of 
teachers present at the school both years.  
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The relationship between participation in Somos Mayfair and First 5 Santa Clara County support programs and 
children’s readiness and early literacy scores was as follows: 

 Students who had received services through a First 5 Santa Clara County Family Resource Center 
had significantly higher readiness scores, particularly in the area of Self-Regulation.  

 No significant differences were found between the scores of participants and non-participants in 
the Summer Bridge and Abriendo Puertas programs in this sample.   

 CORAL participants had lower scores in the areas of Self-Care & Motor Skills and Kindergarten 
Academics as compared to non-participants.  These findings are likely reflective of the program’s 
strategic targeting of those students with the greatest needs. 

 When associations between program participation and child outcomes were examined within the 
subsample of students enrolled in the classrooms of teachers present at the school both years, 
positive trends were observed with Summer Bridge participants scoring higher than non-
participants in all domains and Family Resource Center participants scoring significantly higher than 
non-participants.  Positive trends were also seen with CORAL students scoring higher in all areas 
except Kindergarten Academics and Abriendo Puertas students scoring higher in Self-Care & Motor 
Skills and Social Expression.    

NEXT STEPS 

 Continue outreach to families with information about kindergarten and child development before 
kindergarten.  Data on the use of family services suggest that Cesar Chavez families may have less 
family and friend support available to them than do families at the county-wide level.  When families 
in this sample had received support through local Family Resource Centers and/or had been given 
information about parenting, child development, and how to help their children build readiness skills, 
their children were more prepared for school.  These findings highlight the importance of the role of 
families in preparing students for school and the value of community outreach efforts to support 
families.   

 Encourage participation in high quality early education settings.  Strong associations were found 
between early literacy scores and preschool attendance.  Only 37 percent of children in this sample 
were identified as having attended a center-based preschool prior to kindergarten.  Given the 
importance of early childhood education for early literacy scores and readiness in this sample, 
enhanced efforts to inform families about the importance of high quality early education experiences 
may be warranted.  

 Encourage greater reading frequency at home.  Families’ reported frequency of reading with children 
declined between 2011 and 2012.  In 2011 one out of three families read together five or more times 
per week.  In fall 2012, only one out of five families did so. 

 Continue offering support programming (i.e., Family Resource Centers, Summer Bridge, Abriendo 
Puertas and CORAL) and strengthen ability to assess these offerings.  Family Resource Center 
participation was associated with significant early literacy and readiness gains, and positive trends 
were seen between participation in Summer Bridge, Abriendo Puertas and CORAL and the outcomes of 
the student subsample.  It is recommended that support continue to be provided to families through 
these programs, and that additional data about dosage (i.e., program usage and attendance) be 
collected to allow a more nuanced assessment of the impact of these programs on child outcomes. 

 Teachers need to work in partnership with parents to support children’s development of skills after 
the entry to kindergarten.  The data show that half of the children are entering kindergarten with 
needs in all domains of readiness and many children have much room for growth in the area of early 
literacy.  It is not too late to focus on the development of these essential skills after kindergarten 
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entry.  Teachers can incorporate activities into their classrooms to promote literacy skills and 
development across the four Basic Building Blocks of Readiness, and families can be given strategies 
and guidance for facilitating child development to continue this work at home.  

 Monitor progress at the end of Kindergarten.  DIBELS data will be examined again in Spring 2013 to 
monitor the effects of ongoing teacher, family, and programmatic investments in helping children 
develop the skills they need for kindergarten and later success.    

  



                                                                                                                                                               
36 Applied Survey Research 

References 

Applied Survey Research.  (2005). Assessing school readiness in Santa Clara County:  Results from the 2004 School Readiness 
Assessment Project.  Report can be downloaded at www.appliedsurveyresearch.org. 

Applied Survey Research.  (2006). Are children ready for school?  Assessment of kindergarten readiness in San Mateo and Santa Clara 
counties:  Comprehensive report 2005.  Report can be downloaded at www.appliedsurveyresearch.org. 

Applied Survey Research.  (2007). School readiness in Santa Clara County: Results of the 2006 assessment and a summary of three‐year 
trends. Report can be downloaded at www.appliedsurveyresearch.org. 

Applied Survey Research.  (2008). Children’s readiness for kindergarten in San Francisco: Results of the Fall 2007 assessment in San 
Francisco Unified School District. Report can be downloaded at www.appliedsurveyresearch.org. 

Applied Survey Research.  (2009a). School readiness in Alameda County:  Results of the 2008 pilot assessment. Report can be 
downloaded at www.appliedsurveyresearch.org. 

Applied Survey Research.  (2009b). School readiness in San Mateo County:  Results of the 2008 assessment. Report can be downloaded 
at www.appliedsurveyresearch.org. 

Applied Survey Research.  (2009c). School readiness in Santa Clara County:  Results of the 2008 pilot assessment. Report can be 
downloaded at www.appliedsurveyresearch.org. 

Applied Survey Research.  (2010a). Portrait of School Readiness 2009-10: San Francisco Unified School District. Report can be 
downloaded at www.appliedsurveyresearch.org. 

Applied Survey Research.  (2010b). School readiness in Alameda County 2009:  Results of the Fall 2009 assessment. Report can be 
downloaded at www.appliedsurveyresearch.org. 

Applied Survey Research.  (2010c). School readiness and student achievement:  A longitudinal analysis of Santa Clara and San Mateo 
County students. Report can be downloaded at www.appliedsurveyresearch.org. 

Applied Survey Research.  (2011). School Readiness in Alameda County 2010: Results of the Fall 2011 assessment. Report can be 
downloaded at www.appliedsurveyresearch.org. 

Byrd R.S., & Weitzman, M.L. (1994). Predictors of early grade retention among children in the United States. Pediatrics, 93, 481-487. 

Crnic, K.A., Gaze, C., & Hoffman, C. (2005). Cumulative parenting stress across the preschool period: Relations to maternal parenting 
and child behavior at age 5. Infant and Child Development, 14, 11-132. 

 
Crnic, K.A., Greenberg, M.T., Ragozin, A.S., Robinson, N.M., & Basham, R.B. (1983). Effects of stress and social support on mothers and 

premature and full-term infants. Child Development, 54, 209-217. 
 
Hoover-Dempsey, K.V., Battiato, A.C., Walker, J.T.M., Reed, R.P., DeJong, J.M., & Jones, K.P. (2001) Parental involvement in homework. 

Educational Psychologist, 36, 195–209. 
 
Hoover-Dempsey, K.V., & Sandler, H.M. (2005). Final Performance Report for OERI Grant # R305T010673: The Social Context of Parental 

Involvement: A Path to Enhanced Achievement. Presented to Project Monitor, Institute of Education Sciences, U.S. Department of 
Education, March 22, 2005. 

 

Koeske, G.F., & Koeske, R.D. (1990). The buffering effect of social support on parental stress. American Journal of Orthpsychiatry, 60, 
440-451. 

 

 

http://www.appliedsurveyresearch.org/
http://www.appliedsurveyresearch.org/
http://www.appliedsurveyresearch.org/
http://www.appliedsurveyresearch.org/
http://www.appliedsurveyresearch.org/
http://www.appliedsurveyresearch.org/
http://www.appliedsurveyresearch.org/
http://www.appliedsurveyresearch.org/
http://www.appliedsurveyresearch.org/

