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Executive summary and how to navigate this report

Foreword from the CEOs

Key takeaways and messages
* Research and evidence from a wide range of reports from across Fair Education Alliance membership organisations and beyond
shows inequality in education was already worsening pre-pandemic, and this has been exacerbated in the last year by the impacts
of Covid. (See Section 1)

e The severity of the situation presents a moment of opportunity for us to act. We should not fall into narratives such as 'a lost
generation’ but instead seize our chance to address long standing issues in the system.

The Fair Education Alliance continues to advocate for a more
inclusive education system which:

Engages parents
and communities
of all backgrounds

e Develops the whole child including wellbeing, skills ERE
and attainment (see page 20)

* Prepares young people for accessing employment
further education and training (see page 21)

 Engages parents and communities (see page 22)

* Supports teachers and leaders serving disadvantaged
communities (see page 23)

We want to see
an inclusive
education
\_system which...

e This vision is already being driven by a wide range of Fair Education Alliance organisations from across businesses, charity, social
enterprise and the third sector (outlined in Section 2). These efforts need to be supported, nurtured and grown.

» Alongside these cross society efforts Government support is also required to tackle inequality in education. Furthermore, we
recommend that the changes to the education system we call for are at the heart of the current Governments "levelling up” agenda.
Delivering this, in partnership with wider society, will enable the Government to achieve its outcomes.

e The Fair Education Alliance is not a research institute but instead collates and amplifies the recommendations of all our member
organisations. Many of our member organisations have made recommendations for Government (see page 18) related to tackling
inequality in education. In June we wrote this letter to the Prime Minister with a summary of asks around recovery spend from our
membership.

o In this report we have chosen to echo the recommendations made in the recent Teach First Manifesto as it aligned with many
of the wider Alliance's asks and our earlier letter. (See Section 3) We have built on Teach First's recommendations and interpreted
them with our own language and framing. Links to their original report have been provided.

How to use this report:
This report is a synthesis of research and evidence on educational inequality plus a summary of some of the "_
impactful work that is being done across Fair Education Alliance membership to address these issues. We have "N
therefore designed it to be as interactive as possible. Throughout the report you will see the symbol to the right
where you can click to find out more about the reports, organisations and initiatives that we reference. All

interactive text is blue and underlined.

Whenever you see
this symbol click to
find out more.

Navigation guide:
This report is broken down into four main sections. Please find below an outline of what to expect from each.

Section I: A synthesis of reports over the last year depicting the current 'state of the nation’ in inequality of educational
outcomes

Section II:  An overview of our vision for a fairer education system and spotlights on impactful work already
underway to drive this

Section III: Our recommendations for the Government to support the levelling up agenda

Section IV: An overview of our Fair Education Alliance Scaling Impact Award winners driving change to tackle

inequality in education
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2 Educational Inequality in
2021 - a time for action

& | he Fair Education Alliance represents
250 organisations - businesses, charities,

§ education and youth institutions - who

{ work together to make education fairer.
10ur annual Report Cards synthesise
information from across the
membership to capture a picture of how
we are doing as a country on tackling
inequality and collate a shared set of
recommendations on what our
membership believes needs to be done

Gina Cicerone and
Sam Butters Co-CEOs
Fair Education Alliance to address it.

Before the pandemic, the Report Cards (in 2019 and 2020 in

partnership with the Education Policy Institute) showed that
inequality in education was starting to worsen. Section 1 of this
year's report outlines the picture in 2021 and how the pandemic
has exacerbated inequality even further.

[t is critical we do not lose ourselves in a negative narrative of 'a
lost generation'. Instead the severity of this situaton should be
seen as a golden moment of opportunity to address longstanding
issues. Beyond the moral duty we have to ensure all children have
the opportunity to succeed in life, we are storing up economic
issues for the future. Acting now is an early intervention to mitigate
costs and challenges later down the line.

Working in partnership between Government,
business, education, the youth sector and
charities

No single individual, organisation or even Government can address
this alone. Our members are committed to working with
Government to influence and enact the changes needed.

Achieving the Government's levelling up agen-
da

Our vision for what a fairer education system needs to look like (set.
out in Section 2) is being delivered in partnership with business,
charities and the education and youth sectors. We show examples
in Section 2 of how, together, our members are driving this. You
can see further detail of the organisations we have worked with to

start-up and scale in Section 4.

However, as we welcome the new Secretary of State for Education,
Nadhim Zahawi MP and the Government focuses on levelling up,

we also have policy recommendations to support delivery of
outcomes. These are set out in Section 3.

In June we wrote this letter to the Prime Minister with asks
around recovery spend. More recently, Teach First released

a manifesto ‘A fighting chance for every child” which
specifically focused on tackling inequality in education and
echoed many of the Alliance's earlier asks. We have therefore
chosen to echo these asks. In this report we have built on
Teach First's recommendations and interpreted them with
our own language and framing. Links to their original report
have been provided.

Youth engagement in driving change

This generation of young people are more engaged in the
critical issues of society than ever before. The Fair Education
Alliance believes that young people need to be

empowered to play aleading role in efforts to make the
education system fairer and we engage them as peers in
everything we do. Section 1 of this years Fair Education
Alliance annual report has been researched and prepared by
Anisa Zaman during an intermnship with the Fair

Education Alliance in summer 2021. Anisa is 19 years old
and in her first year at LSE studying Geography. Anisa is,
herself, the first in her family to go to University. Growing up
and attending school in East London she has seen first hand
the challenges of inequality in education and the importance
of efforts by Government alongside charities, business and
educationalists to make opportunities fairer.

Anisa Zaman, Report Card researcher

"~ ‘T.am an undergraduate student at
the London School of Economics

. and am also the first in my family
to attend university, let alone such
a prestigious one.

[ have seen first-hand the lack

of opportunities for some young
people in education, particularly extra-curricular
opportunities and the chance to develop skills. This has a
negative knock-on effect as it creates a point of difference
between you and other more advantaged students,
especially in a university setting. The opportunities I now
have meant that I really wanted to make an impact and
help reduce inequalities in education and working on this
Report Card has allowed me to do just that.’
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https://static1.squarespace.com/static/543e665de4b0fbb2b140b291/t/5d3ef8b9fb8bf8000135264f/1564408097733/report_card_2018_FINAL_Aug-31b.pdf
https://www.faireducation.org.uk/report-card-2020
https://www.faireducation.org.uk/alliance-members
https://www.faireducation.org.uk/alliance-members
https://static1.squarespace.com/static/543e665de4b0fbb2b140b291/t/60bf7d32c3da431ae89134d2/1623162162804/June+9th+2021+-+Cross+sector+Open+letter+to+Government+on+Education+Recovery+.pdf
https://www.teachfirst.org.uk/manifesto
https://static1.squarespace.com/static/543e665de4b0fbb2b140b291/t/60bf7d32c3da431ae89134d2/1623162162804/June+9th+2021+-+Cross+sector+Open+letter+to+Government+on+Education+Recovery+.pdf
https://www.teachfirst.org.uk/sites/default/files/2021-08/Manifesto_v3_Aug2021.pdf
https://www.faireducation.org.uk/collectiveaction

Introduction: The Fair Education Alliance, why we exist
and the purpose of this report

The issue..

Even before the pandemic, inequality in outcomes in education between disadvantaged young people and their wealthier
peers was severe and the situation was worsening." Persistently disadvantaged children, (those who have been eligible for Free
School Meals for more than 80% of their school life), were on average 22 months behind their more advantaged peers when
leaving school. This translates into huge inequality in what children go on to do after school, with significant inequality in
access to university and employment. This also means that children from disadvantaged backgrounds are currently less likely to
achieve the same outcomes as their wealthier peers in life. However, the pandemic has only exacerbated existing inequalities.?

Beyond the moral duty we have to ensure all children have the opportunity to succeed in life, it is also of importance to society
and Government in terms of future economic impact. Investing now to ensure that all children fulfill their potential will save
costs later down the line in terms of unemployment and skills shortages, welfare costs and health and social care

Who we are

Hundreds of organisations and thousands of individuals from education, business, the third sector, policy and beyond share a
vision for a fairer education system, and have been working for many years to try to make that happen. However, despite this,
progress is far too slow.

The Fair Education Alliance is a coalition that brings organisations, people and their collective evidence, expertise, and experi-
ence together, to achieve more than we can do alone.

We coordinate collective action to drive change in the system, using our collective voice to improve policy and practice and run
three awards programmes for initiatives to increase and scale their impact.

We frame our work around five shared Fair Education Impact goals

Vision: No child’s success should be limited by their socio-economic background

Our Impact Goals:

To narrow the gap
To narrow the gap To narrow the LS iy poung in the proportion of ocroditheodn
in attainment at gap in people develop key young people ingccessito
Primary ininumeracy tannentar skills and social taking part in University, including
and literacy GCSE smational employment or tafhemost
competencies Further Education selective institutions
after school

We believe that to achieve these goals, we need changes and policy support from Government, and that this
needs to be alongside efforts from educationalists, charities and business partners to create an inclusive
education system which:

Engages parents
and communities
of all backgrounds

e

[moo]

We want to see
an inclusive
education
system which...
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Purpose of this report

History of the Fair Education Alliance Report Card

Each year the Fair Education Alliance produces a ‘Report Card” which sets
out the latest data and evidence on educational inequality in England,

and what still needs to be done to address it. In 2020 and 2019 we
partnered with the Education Policy Institute on their annual report which
focused primarily on the attainment gap between children from different
socio-economic backgrounds, ethnicities, and demographics. Prior to this, we
produced the report ourselves, drawing on data and evidence regarding the progress on each of the Fair Education Alliance’s
Impact Goals, with data from The Education Policy Institute, UCAS and other Fair Education Alliance members. All prior Report
Cards can be found here.

Context of the Report Card in 2021

In the wake of the pandemic the context for this year’s Report Card is unique due to:

e Changes to exam marking in 2020 and 2021 means that year on year comparisons of attainment gaps in exam results is not
possible. As such, comparative analysis by Education Policy Institute and others has been done differently.

e There is an increasing demand to look at the inequadlities in education as broader than just the academic attainment gaps.

A wide range of organisations have conducted extensive research on different elements of educational inequality such as
wellbeing, skills and lost learning. This has focussed on:

a) The situation: how young people have been impacted by lockdowns and the pandemic.

b) The recommendations: what needs to be done in terms of policy and action to address these issues.

However, a key challenge is that this information is spread across many different sources, reports, and organisations without a clear
summary of themes or areas of consensus. As such, there is lack of a common shared collective message, recommendations, or
collective evidence available for the sector to use.

This report is therefore designed as a synthesis of the evidence, experience, and expertise
from across the Fair Education Alliance of the current situation and our recommendations.

This is intended to be used in two ways:

e Top-down policy change: There is an important window for Government policy in autumn 2021 for taking action to address
inequalities in education within the Comprehensive Spending Review and autumn Budget, which will determine spending priorities
going forward. This report can be used a summary for our members and others to use to work with policymakers to influence that
agenda and for policymakers themselves to use as a summary of the collective calls to action from experts across the sector.

e Bottom-up action from educationalists, charities and businesses: Recognising that those in education, business and the
third sector must also take action, this report can be used to influence our own practice and philanthropic efforts. In Section 4 we
showcase the latest action from our Scaling Impact Award Winners.

Approach

To produce this year's Fair Education Alliance Report Card, we conducted a literature review of evidence, research and reports
produced between September 2020 and August 2021. A full list of reports synthesised can be found in the Bibliography.

Disadvantage

In general the Fair Education Alliance defines disadvantage in terms of socio-economic background. The metric usually used

is children eligible for Free School Meals in comparison to those who are not, although we also consider ethnicity and other
demographic data such as geography, English as an additional language and children in care. Reports we have drawn on in this
document use a variety of criteria in their methodologies to define disadvantage. These are identified in the endnotes.
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https://www.faireducation.org.uk/publications
https://www.faireducation.org.uk/publications
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Section I. Inequality in education outcomes 2021

The gap in 2021 at a glance

Impact goal 1 - Attainment at primary school in numeracy
and literacy (Page 10

e Disadvantaged students have been the most impacted by lost
learning through lockdown and are less likely to be meeting age
related expectations than their peers in literacy and numeracy.
Younger children have seen the biggest drops in age related
expectations of learning.

harder’ in Britain due to pandemic,
government commissioner warns

Impact goal 2 - Attainment at GCSE (Page 11-12)

. * Year on year comparisons have been challenging due to different
'Disappointing' progress on social approaches of assessment during the pandemic, but significant
mobility in England gaps remain. The 2020 GCSE results day showed that the gap in
i results between disadvantaged students and their peers slightly
narrowed compared to 2019. However, in 2021 the gap between
' the two groups increased again, with more advantaged students
gaining a higher percentage of the top grades.

Impact goal 3 - Skills and social emotional competencies
England’s social mobility ‘cold spots’ | (Page 13-14)
suppress earnings potential e The pandemic has had a significantly negative affect on the
™ IR personal wellbeing of disadvantaged students, exacerbating
. previous inequalities. Disadvantaged students have also been shown
to have lower levels of scores against 'essential skills', something that
can affect their future income and qualifications.

Social mobility in decline in Britain, "
official survey finds

Impact goal 4 - Post-16 destinations (Page 15)
Social Mobility Commission finds stark regional differences in

perceptionsof life prospects ) - * Disadvantaged students continue to be less likely to have a

' sustained destination (employment, further education or training)
than their wealthier peers. They also continued to gain less of the
top grades compared to their non-disadvantaged peers on A-Level
results day in 2021 and were negatively impacted by the decrease in
apprenticeship starts in September 2020.

o » L U Pt

UK’s progress on social mobility
‘disappointing’ despite pledges by
Boris Johnson and Theresa May, says

?vatch(}?g Impact goal 5 - Access to University (Page 16)

e Both the 2020 and 2021 A Level results days have shown that
more disadvantaged students are gaining places at university than
ever before. However, they are still less likely to get a university place
compared to their non-disadvantaged peers.

9  Fair Education Alliance Report Card 2021




Attainment at primary school
for literacy and numeracy

Following the first national lockdown, primary
school students have on average struggled to
reach age related expectations.® Additionally,
when comparing attainment levels before the
pandemic and attainment levels after the first
lockdown, disadvantaged students have seen
the largest decrease in students working at age
expected levels.”

By summer 2020, after the first lockdown, across all
primary school year groups only 43 % of disadvantaged
pupils had met age related expectations for reading
compared to 63 % of non-disadvantaged groups. For
writing it was 36 % as opposed to 55 %, and for maths

41 % as opposed to 61 % > This is an issue that continued
in the autumn term in 2020 when fewer disadvantaged
children returned to working at expected levels despite
being back at school compared to their non-disadvantaged
peers.

The loss of learning for disadvantaged primary school
students has undone between a third and two thirds
of the progress made in the last decade in closing the
disadvantage gap.®

There is also a geographical discrepancy when it comes to
who is working at age related expectations and who is not.
In areas with higher levels of deprivation, located in urban
areas or in the North or the Midlands, students tended to be
the least likely to be working at age related expectations.”

The younger year groups, particularly those from disadvan-
taged backgrounds, have seen some of the biggest drops
in age related expectations when it comes to learning.®
Data shows that disadvantaged Year 1 pupils” attainment
in maths dropped by more than 30 % points, almost 10 %
more than non-disadvantaged children. There were also
similar gaps for reading and writing.’

This trend also continued into autumn term 2020 when
younger children recovered more slowly. The percentage
of children in Key Stage 1 who were working at expected
levels after the return to school was much smaller than for
children in Key Stage 2. Year 6 was the most resilient year
group, with a smaller drop in expectations and greater
rates of recovery after the return to school. It is likely that
this is because older children had already developed the
foundations of their learning and tend to be more
independent, so they were able to adapt more easily to
home learning.'”

Attainment at GCSE

10  Fair Education Alliance Report Card 2021

Evidence shows that the attainment gap between
disadvantaged and non-disadvantaged students at
GCSE was widening even before the pandemic.™

Prior to the pandemic, disadvantaged pupils were on

average 18 months behind their non-disadvantaged peers by the
time they took their GCSEs. In 2019 the attainment gap between
disadvantaged pupils and their peers had stopped closing for the
first time in a decade.'”

Given the different systems for awarding GCSE grades in 2020 and
2021, itis somewhat unhelpful to compare them like for like. We
have seen however, that the disadvantage gap narrowed slightly
from 2019 to 2020 and then widened again in 2021. However, it is
very difficult to know whether these changes were because of dif-
ferent mechanisms for awarding grades, the impact of lockdowns,
other influences or a combination of all of these factors.

What we do know is that in 2021 huge inequadlities in
outcomes remained for black students, students eligible for free
school meals and students experiencing high levels of depriva-
tion."

2020 GCSE results and the disadvantage gap

The 2020 GCSE results showed that 78 % of non-disadvantaged pupils achieved a grade 4 or above in English and maths,
compared to 56 % of disadvantaged pupils. This was up from 2019 when 72 % of non-disadvantaged students passed
compared to 46 % of disadvantaged students.' Consequently, almost half of disadvantaged young people left school without
a Level 2 qualification (GCSE equivalent) in English and Maths compared to just 22 % of their more advantaged peers.™ So,
despite overall increases, significant inequality still remained.

The slight increase in attainment can also be seen in terms of Attainment 8 - the measurement of a student's average grade
across eight subjects. The average grade achieved by disadvantaged pupils improved by 0.35 grades per subject compared to
0.34 grades for other pupils.'® However, in both 2019 and 2020, non-disadvantaged students still had a higher Attainment 8
score on average, even if disadvantaged students saw some improvements in grades.

2021 GCSE results and the disadvantage gap

The 2021 GCSE results day showed that disadvantaged students in England have fallen further behind their more privileged
peers.'” There was also grade inflation for a second year in the row, with privileged students gaining more of the top grades.'®

At GCSE level, the new grading system means that anything below a 4 (equivalent to a C grade) is a fail, whilst a 7 is equal to
an A and the top grade 9 is equivalent to an A star.

Analysis by Ofqual found that 61 % of GCSE students from private schools in England were awarded a grade 7 or above this
year, an increase from 46 % in 2019. In comparison to this only 28 % of students at state schools achieved a grade 7 or
above."

11 Fair Education Alliance Report Card 2021



When looking at pupils who are eligible for free school
meals, they fell 0.12 grades behind peers with the same
prior attainment, between 2019 and 2021. The gap also
widened at grade 7 and above, and at grade 4 and above,
with the difference between Free School Meal eligible
students and their peers increasing by 2.3 and 1.3 points
respectively.””

There is also still a huge North South divide when it comes
to GCSEs. Whilst 34 % of students in London received
grade 7 or above, only 24.4 % of students in Yorkshire and
the Humber did the same. Yorkshire and the Humber was
also the region with the smallest improvement in students
achieving a grade 7 or above from 2020 at 2.1 % %'

Skills and social emotional competencies

It is increasingly understood that inequalities in education outcomes are not limited to attainment. The
Fair Education Alliance also looks at skills and social emotional outcomes. For this report we are looking
at two key areas:

¢ Wellbeing:

We define wellbeing using the World Health Organisation definition: "A state of well-being in which every individual realizes
his or her own potential, can cope with the normal stresses of life, can work productively and fruitfully, and is able to make
a contribution to her or his community." (WHO, 2015)

Prior inequalities have been exacerbated by the pandemic, with disadvantaged children and young people being more likely to
have poor mental health as a result.?? They were also more likely to continue having symptoms of poor mental health after the
return to school in March 2021, despite the overall level of symptoms in children decreasing.”?

o Skills:

We define skills using the Skills Builder Partnership framework of eight essential skills

12  Fair Education Alliance Report Card 2021

A Skills Builder Partnership survey has found that disadvantaged students have lower skills and capabilities compared to their
non-disadvantaged peers.? This causes issues as higher levels of skills and capabilities are associated with a higher salary and
higher qualifications.” Essential skills can also assist the young people who have been disproportionately affected by job losses
during the pandemic.

Wellbeing

The existing inequalities in wellbeing amongst children and young people

There are indications that children with special educational needs (SEND) or a disability, children with disadvantaged
backgrounds, and some children from black and ethnic minority backgrounds tend to have lower personal wellbeing than
others.?” These are also the groups who experienced the worst mental health prior to the pandemic.?® When looking at Black
communities specifically, they face significant barriers to accessing mental health support that is appropriate to their needs.
Black young people aged 16-24 experience the highest rates of self-harm yet are the least likely to receive support.?

How has the pandemic affected this?

Pre-existing inequalities in wellbeing have been exacerbated by the pandemic.*® Additionally, a high proportion of low-income
families have experienced a mental or physical health problem because of the pandemic, which has increased from 48 %
between May and July to 56 % between September and November 2020.%"

13  Fair Education Alliance Report Card 2021



https://creativeacademies.co.uk/
https://www.skillsbuilder.org/

Throughout the pandemic, parents and carers from
households with lower incomes reported that their

children had more symptoms of behavioral, emotional,
and attention related difficulties than parents and carers
from households with higher incomes=? Whilst children
overall experienced a reduction in symptoms of mental
health challenges as restrictions eased in March 2021,
children with SEND and those from low-income households
continued to show symptoms of mental health
challenges.®

An issue that arises when analysing the impact of the
pandemic on the wellbeing of disadvantaged children

and young people is that the infrastructure for measuring
their experiences is largely absent. This means that there is
little or no research for analysis. Secondly, where ethnicity
is included in data or research, studies rarely go beyond
outdated and homogenised comparisons of ‘white” and
‘BAME'.

Skills
Disparities in skills

The Skills Builder Partnership defines essential skills as
highly transferable skills that everyone needs to thrive,
including teamwork, leadership, problem solving, and
creativity.** However, they have also found that young
people who are from advantaged backgrounds have
higher levels of essential skills compared to their more
disadvantaged peers.*> The median score for pupils who
received Free School Meals while at school in a survey
conducted for Skills Builder, was 42 against a median score
of 54 for their peers who were not eligible for Free School
Meals. The skills score was calculated as a sum of each
individual score for how well the participant was able to
conduct each essential skill mentioned in the survey.

Whose skills abilities have been affected by the
pandemic?

The pandemic itself has caused disruptions to the skills
ability of different groups, including those with English as
an additional language (EAL). The disturbance to learning
has meant that over two thirds of teachers across primary
and secondary schools reported a negative impact on the
English language skills of pupils who have English as an
additional language, and a lack of confidence in
speaking.®®

Children from the poorest fifth of households are four times as likely to face serious mental health

difficulties by the time they are 11 as those from the wealthiest fifth.>'
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Post-16 destinations

When young people finish school at sixteen
there are big differences between
disadvantaged students and their peers in
what they go on to do, where they go, and
the grades that they achieve.

Disadvantaged students are more likely to get lower grades

in both A-level and BTEC- equivalent qualifications®” and are
more likely to attend Further Education Colleges as opposed
to Sixth Forms.*® In the academic year of 2020/21, two key
things stood out. Firstly, in September 2020, there was a drop
in the number of disadvantaged under 19s taking up
apprenticeships.®

Secondly, in terms of A-Levels, the attainment gap between
disadvantaged and non-disadvantaged students remained
strong on results day, with non-disadvantaged students

gaining more of the highest grades and university places.“°

Disadvantage gap in attainment Post-16

The average disadvantage gap for qualifications such as
BTECs is not as large as it is for A-Levels. For qualifications such
as Level 3 BTECs, the attainment gap is the equivalent of one
quarter of an A-Level grade per qualification.”" However, the
average disadvantaged student is the equivalent of around
three A-Level grades behind their non-disadvantaged peers
when taking A-Levels. For students who have been
disadvantaged over a long period of time, this gap increases
to the equivalent of almost four A-Level grades.

Difference in destinations

The latest Key Stage 4 destination data from 2018/19 (2020
data will not be published until October/November 2021)
shows that on average disadvantaged pupils were less likely
to have a sustained destination (89 % ) than all other pupils
(96 % ).*3 1t also shows that the most common destination for
disadvantaged pupils was further education colleges (43 % ),
compared to a sixth form destination (42 % ) for
non-disadvantaged students.* Disadvantaged students were
also more likely to be recorded as "'not recorded as a sustained
destination’” (NEET) compared to their non-disadvantaged
peers.

Apprenticeships

When looking at apprenticeship starts in September 2020, we
can see that overall, they were down by 6.9 % compared to
starts in 2019.> Within this there has been a fall in the
number of disadvantaged under-19s starting apprenticeships.

Between 2019 and 2020, there was a 30 % decrease in the
most disadvantaged students starting an apprenticeship. In
2019, 15,180 under-19s in quintile 5, (the most deprived of
the Indices of Multiple Deprivation) started an apprentice-
ship compared to 10,560 in 2020“¢ Their is also a regional
difference in apprenticeship starts with the highest number
of starts in the South East with 38,700 starts and the lowest
number of starts in the North East with 13,500.%

A-Levels

Advance level qualifications, known as A-Levels, are
subject-based qualifications typically taken at the end of
compulsory education in England. These are usually assessed
by a series of exams, however the pandemic prevented this in
2020 and 2021, and instead predicted grades were given to
students by their teachers. Whilst the proportion of top grades
in all schools increased by 6 percentage points (from 38 % to
44% ), in independent schools it increased by 9 percentage
points (from 61 % to 70 % ).%

Between 2019 and 2021 there has also been a widening of
the attainment gap by 1.4 points for Black students, those on
Free School Meals and those with a high level of deprivation.*®
Furthermore, there continues to be a regional inequality in
results. In 2021, London saw 79.7 % of children get a grade

C and above, while in Yorkshire and the Humber it was only
73.5%°
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Access to University

It has long been the case that the higher the socio-economic background of a young person, the more
likely they are to go to university, and for the university they go onto to be a high-ranking institution.®’

Only 18% of disadvantaged students gained a place at university in 2020%2 and they were also 4% more likely
to drop out than their more advantaged counterparts because of the impact of the pandemic on their studies.>
Non-disadvantaged students were 4.23 times more likely to be accepted into university than disadvantaged
students in 2020.>

However, there is positive news in this area. More disadvantaged students were accepted on to a university course in
2020% and 2021°¢ than ever before. This means that although the gap still exists, it is narrowing.

Data on inequalities in access to university in 2020

In 2020 more disadvantaged students were attending university than ever before. In particular, more equal access to higher tariff
providers, where participation from those from disadvantaged backgrounds has historically been low, has also reached a record
level ./

In total,18.8 % of disadvantaged students that applied to university received a place on results day?® with that figure later
reaching 22.5 % by September.>® This was in a year that saw 37.0 % of 18-year-olds enter higher education.®®

The UCAS Multiple Equality Measure (MEM) equality gap also narrowed. Even though the most advantaged school pupils are still
4.23 times more likely to enter higher education than the most disadvantaged, this is a decrease from being 4.40 times more likely
in 2019.%

The remaining gap is also more pronounced in some courses. For example, even though more disadvantaged students were
accepted onto a medicine course in 2020, advantaged students still were 25 times more likely to receive a place.®?

Importantly, despite the equality gap decreasing, it has been quite slow in recent years, with the Multiple Equality Measure
equality gap narrowing by an average of 1.1 % year on year since 2015 versus 4.4 % from 2010 to 2015.%3

Data on inequalities in access to university in 2021

Arecord 20.7 % of all UK 18-year-olds from the most disadvantaged backgrounds received an undergraduate place on results day
in 2021, however 48.4 % of non-disadvantaged students were accepted on to a university place, showing the gap still persists®
Furthermore, even if more disadvantaged students gained places, UCAS argues that widening participation have started to stall
over the last few years.®

l‘ )
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Section II. How we can address inequality in education




Drawing on their collective wealth of evidence and experience in working with
disadvantaged children our 250 member organisations argue that to make education fairer
we need to create an inclusive education system which does the following:

As Section 1 shows, inequality in educational outcomes between disadvantaged students
and other groups is pervasive through the education system and this has long been the
case.

Engages parents
and communities
o of all backgrounds

For decades many have advocated and continue to do so to change this. Yet, it is clear that one-off policies and initiatives are not
enough. The pandemic has exacerbated this situation further and gives us all the necessary impetus and sense of urgency to do
something about this.

We need:

Partnership working by Government,
charities, businesses and educationalists

This change will require policy support from Government
(which we outline in Section 3). However, alongside that,
the Fair Education Alliance is a network of charities,
businesses and educationalists who will continue to invest
time and effort into making education fair. The Fair
Education Alliance wants to work with Government to not
only shape plans, but deliver them too.

To establish a long term plan for
education

To synthesise individual plans and
recommendations from organisations
across the third sector, education and
business to create a shared collective
plan we can all work towards

Many of our member organisations have already released
individual manifestos or calls to action directed at the
Government, particularly in the lead up to the
Comprehensive Spending Review. This report does not
intend to replace these, or be a competing set of
recommendations, but is instead a synthesis of these asks
and provides a summary of the collective
recommendations from across our membership.

In June we wrote this letter to the Prime Minister with asks

We want to see
an inclusive
education
system which...

9
=T

The Foundation for Education Development (FED) has around recovery spend. More recently, Teach First released Develop the whole child 20
recently been set up to call for a long-term plan for a manifesto A fighting chance for every child" which
education. The Fair Education Alliance supports this. specifically focused on tackling inequality in education Prepare young people for accessing employment, further education 21
We need a comprehensive, long-term plan and and echoed many of the Alliance's earlier asks. We have -
commitment led by Government in partnership with civil therefore chosen to echo these asks here, using the same and training
society (educationalists, the third sector and business) to language as Teach First in order to avoid any duplication or
ensure that our education system is fair and that all young confusion of our ask. We also support the . Engage parents and communities 22
people can thrive. recommendations made by other members of the Fair

Education Alliance including ASCL's Blueprint for a Fairer

Education System published this month and the Children's Support teachers and leaders in the most disadvantaged areas 23

National Education
Consultation Report

N

b}
A .
A
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University's State of the Nation report published earlier
this year.

The State of
The Nation

M dres

Click on the images above to access the reports.
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The following pages illustrate how our members are individually and collectively

working towards this vision.
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https://static1.squarespace.com/static/543e665de4b0fbb2b140b291/t/60bf7d32c3da431ae89134d2/1623162162804/June+9th+2021+-+Cross+sector+Open+letter+to+Government+on+Education+Recovery+.pdf
https://www.ascl.org.uk/blueprint
https://fed.education/
https://www.ascl.org.uk/blueprint
https://childrensuniversity.co.uk/media/1375/summary-of-state-of-the-nation-learning-beyond-the-classroom-in-2021.pdf
https://www.teachfirst.org.uk/manifesto
https://static1.squarespace.com/static/543e665de4b0fbb2b140b291/t/60bf7d32c3da431ae89134d2/1623162162804/June+9th+2021+-+Cross+sector+Open+letter+to+Government+on+Education+Recovery+.pdf
https://www.faireducation.org.uk/collectiveaction

We want to see an inclusive education
system which develops the whole child,
including wellbeing, skills and
attainment.

Why we need this:

There is a clear correlation between essential skills, wellbeing
and learning readiness.®> In order to create better prospects for
students from all backgrounds we need an education system
that supports the whole child. This includes building essential
skills which support learning, and ensuring the wellbeing needs
of children are met beyond the classroom.

Critically, for education to achieve this it is essential the
system is inclusive to children from all backgrounds. Improve-
ments in diversity and inclusion are key to ensuring that the
needs of children from all backgrounds are being met.

What needs to happen:

1. There needs to be consistency of a culture across educa-
tion which prioritises wellbeing and skills alongside academic
attainment.

2. There needs to be an emphasis on diversity and inclusion
in the education system including workforce, curriculum and
culture.

3. There needs to be sufficient investment in "'wraparound'’
support for schools and colleges (e.g. to be delivered by
business, third sector) to provide support for wellbeing and skills
whilst educators focus on teaching.

Recommendations for Government .
(See page 25 for more details) @:—

e In the medium term. there needs to be
asianificant and sustained uplift to

local Government funding for children’s and young
people’s services so that teachers can focus on teaching, and
wraparound support can be provided by organisations with
the requisite expertise.

o We would like to see ‘Curriculum Forums’used to facilitate a
constructive national debate about inclusivity. These

forums should be demographically and politically diverse, and
comprised of teachers, young people, and other education
specialists. The objective would be to find common ground
on content, spread expertise and share resources.

Fair Education Alliance Report Card 2021

A snapshot of what our members are doing across
the third sector, business and education:

Wellbeing, diversity and inclusion

Our members are working together to create a consistent
culture of wellbeing and inclusion for all children. In our
working group on this issue, we share and amplify impactful
initiatives including:

o [he IntegratEd partnership: a partnership working to reduce
preventable exclusions and improve education for children who
have been excluded from school.

o ##Beewell: a new programme, co-created with young people,
starting in autumn 2027 which is surveying the wellbeing of
pupils in secondary schools across Greater Manchester. Their
coalition of partners has committed to act on the results and
deliver positive change in all our communities. 5

1:1 and small group tuition @
Many of our members deliver GET FURTHER
1:1 and small group tuition
specifically designed for children
who wouldn't otherwise be able
to afford it and who benefit from this extra time and support.
This is often funded through the Pupil Premium or via the Na-

svone AG@ N

COACHBRIGHT

tional Tutoring Programme. Some focus on specific demograph-

ics e.g. Get Further on 16-18-year-olds who have not passed
GSCEs and Cape Mentors work with those at risk of exclusion.

™ SkillsBuilder £ )
‘ "

PARTNERSHIP

The Skills Builder Partnership provides a universal
framework for building essential skills at every stage of
life.

[t is being used by schools, colleges, employers and charities
and is an opportunity for all children to develop skills in a
systematic way alongside academic development.

See pages 26-31 for the complete overview of our Scaling

Impact Award winners working on this issue.

A snapshot of what our members are doing across

We want to see an inclusive education the third sector, business and education:

system which supports all young people

with the knowledge, skills and awareness Re
they need for accessing employment, '
further education and training after

Programmes to help students access
- the right destination for them and

mm CAUSEWAY
EDUCATION stay there

school. @ g Many FEA members such as
:ﬁ Causeway Education, Power 2, The
Why we need this: ' Brilliant Club, The Access Project and

many more support young people to
@,\, navigate their options and reach the
' m right destination. The Bridging Project, a
The Bridging Project 7 ()2() FEA award winner also focuses on
ensuring students have the support to
stay at University.

Research has shown that young people are leaving school
without the knowledge, skills or awareness they need to
choose (and thrive) in the right next step for them. Conse-
quently, employers are having to pick up where things have
not worked in the education system.®® This disproportion-
ately effects young people from backgrounds without family
connections, or those who are the first in their families to
pursue different paths. Critically, there is currently no easy
way for young people, parents and teachers to navigate
information, advice and guidance around Post-16 and 18
destinations, particularly for those who do not pass Level
one or Level 2 quadlifications in Maths and English.

Navigating the landscape

The Careers & Enterprise Company is the national body for
careers education in England - they play a key role in deliver-
ing support to schools and colleges to deliver modern, 21st
century careers education. Where options can be complex
to navigate, they ensure students have real world learning,
knowledge, inspiration and advice gained through multiple
employer and workplace engagements, exposure to further
and higher education, as well as through the curriculum and
in one-to-one personal guidance.

What needs to happen:

1. More needs to be done to ensure that all young people
have knowledge about, and access to, opportunities such
as further and higher educational routes. This needs to start

earlier, i.e at Primary level. See pages 26-31 for the complete overview of our

Scaling Impact Award winners working on this issue.

2. Young people need support in building essential skills
before they are able to start an apprenticeship or work.

Recommendations for Government
(See page 25 for more details) E?ﬁ-

e The Department for Education should publish
a framework for effective careers learning in
primary schools based on the Gatsby benchmarks.
This should be paired with a new fund that trains and
supports primary teachers in disadvantaged areas to
implement the framework.

e The Department for Education should launch a fund to
train a careers leader in every secondary school at mid
to senior level by 2023. Schools in disadvantaged areas
should receive full funding for this.
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Engage parents and communities

Why we need this:

Evidence shows that when parents and the wider
community is engaged in their child’s education, they

do better at school.*” Yet, one of the biggest challenge’s
schools face is the lack of evidence around effective
strategies schools can use to meaningfully engage parents
in their children’s learning. To improve outcomes for all
children, more needs to be done to support parents,
particularly in developing the early home learmning
environment.

The digital divide is also a key driver of inequalities in the
home learning environment. Provision of technology to
address this during lockdowns was hugely impactful and this
needs to be built on and continued.

What needs to happen:

1. Increased teacher training. Fewer than 10 % of teachers
say that they have received training on effective parental
engagement. Yet, almost all teachers believe parental
engagement has a positive impact on their school.®®

2. Parental engagement in learning should be prioritised
ahead of parental involvement in schooling.

3. There needs to be increased parental voice in the system.

4. There needs to be a focus specifically on parents facing
disadvantage.

5. We need to continue to address the digital divide in the
home learning environment.

Recommendations for Government
See page 25 for more details @,_
™

e The Department for Education
should continue to invest in the provision of laptops.
tablets and internet routers for pupils from disadvantaged
backagrounds and provide supporting guidance.

N.B Of our priorities for change, parental

engagement is, at present, arguably the least widely fo-
cused on in education policy, and hence why recommenda-
tions for Government only focus in Section 3 on the digital
divide. Our collective action group, co-ordinated by Learning
with Parents, is trying to change this. Alongside Learning
with Parents we recently wrote to Government with our
recommendations on this issue. See the letter here.

A snapshot of what our members are doing across
the third sector, business and education:

Scaling support for initiatives supporting parents and
home learning

Four of our Scaling Impact Awards winners focus directly on this
issue - Boromi, Khulisa, Learning with Parents and School Home
Support.

“*pborom

khulisa

S NN T4
rnin 1
Learting shs
Parents
See pages 26-31 for the complete overview of our Scaling
Impact Award winners working on this issue.
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We want to see an inclusive education
system which supports teachers and
leaders in the most disadvantaged areas.

Why we need this:

In England, one teacher leaves the profession for every one
that joins. At the same time, schools in disadvantaged areas
are finding it harder to attract and retain teachers. ¢ To
create an education system that benefits all children we
need a continuous pipeline of diverse teachers and leaders
at all levels. However, leadership development in education
is not systematic or structured into a career pathway.”®

What needs to happen:

1. We need to invest to allow space and time in the work-
ing week for continuous personal development, leadership
development and wellbeing for the education workforce,
particularly in areas of high disadvantage.

2. We need a renewed focus on diversifying the education
workforce to ensure representation of the pupil populations
that are served, particularly in areas of high disadvantage.

Recommendations for Government
(See page 25 for more details)
Y ';/“ Py
&y 1
should pilot a reduction ¢
in teachers’ timetables in

1% of the most disadvantaged secondary schools in
England — then scale the policy if it has a

positive impact.

e The Government

e Schools should be supported to implement fair and
unbiased recruitment practices.

e The Department for Education should create and fund
a development programme for aspiring leaders from
underrepresented groups. drawing on the successes

of schemes such as the Civil Service Positive Action

Pathway.
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A snapshot of what our members are doing across
the third sector, business and education:

Ensuring a diverse and
representative staff in schools G Favwwl
Building on work by member organisations A~

;uch Qs‘Tleoch First and Ambition Institute @?Eﬁgmhouse
in recruiting and supporting teachers and
leaders serving disadvantaged
communities, we are proud to be
supporting Aspiring Heads through our
Innovation Award - a new initiative to
support more black leaders into headship.

ECL 255 |

UNLEARNING INEQUALITY

Ensuring that teachers and leaders
have the skills, understanding and
time to support children from all
backgrounds

G FBB

‘" FOOTBALL BEYOND BORDERS

We are also working with initiatives such
as JAGS foundation, Class 13, Football
Beyond Borders, Lighthouse, GriffinOT
and New Ground Creations who, in
different ways, are working with the
education workforce, youth workers, and
carers to equip them with the skills and
understanding they need to address the
specific needs of children from diverse

| g 2
¥ 3 Griffin

Occupational Therapy

See pages 26-31 for the complete overview of our Scaling

Impact Award winners working on this issue.
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Section III. Recommendations and asks for the Government

This is not Government's task alone. Section 2 has shown work going on across the Fair Education
Alliance membership to make education fairer. However, alongside this we have specific asks for the
Government. In June we wrote this letter to the Prime Minister with asks around recovery spend. More
recently, Teach First released a manifesto 'A fighting chance for every child’ which echoed many of
the Alliance’s earlier asks. We have therefore chosen to echo these asks here, using the same
language as Teach First in order to avoid duplication or confusion of our collective ask.

Asks for the Autumn budget and Comprehensive Spending Review:

1. The Government should significantly increase the funding that will be allocated to
schools between 2022/23 and 2025/26 and channel it through increases to the Pupil
Premium. .,

2. The gov%mment should boost the COVID-19 education recovery package and provide
a short-term injection of ringfenced funding for schools who choose to employ specialist
staff to support with pastoral care, additional needs, and family engagement. @

Other recommendations:

Develops the whole child,

EZE| including wellbeing, skills and
attainment 7. Large employers should develop and offer more remote
and ‘blended” work experience opportunities and entry level
jobs. Outreach programmes should also be targeted at
disadvantaged schools to promote applications. 3¢

3. In the medium term, there needs to be a significant and
sustained uplift to local government funding for children’s
and young people’s services so that teachers can focus on
teaching, and wraparound support can be provided by
organisations with the requisite expertise. -@

4. We would like to see ‘Curriculum Forums’used to
facilitate a constructive national debate about inclusivity.
These forums should be demographically and politically
diverse, and comprised of teachers, young people, and
other education specialists. The objective would be to find
common ground on content, spread expertise and share
resources. X

0 Supports teachers and leaders
Prepares young people for e in the most disadvantaged
accessing employment, further areas il
. A 10. The government should pilot a reduction in teachers’
education and training timetables in 1% of the most disadvantaged secondary
5. The Department for Education should publish a schools in England — then scale the policy if it has a positive
framework for effective careers learning in primary schools impact.

based on the Gatsby benchmarks. This should be paired
with a new fund that trains and supports primary teachers
in disadvantaged areas to implement the framework. _;@

11. Schools should be supported to implement fair and
unbiased recruitment practices.

12. The Department for Education should create and fund
a development programme for aspiring leaders from
underrepresented groups, drawing on the successes of
schemes such as the Civil Service Positive Action Pathway. 3¢

6. The Department for Education should launch a fund to
train a careers leader in every secondary school at mid to
senior level by 2023. Schools indisadvantaged areas should
receive full funding for this. -I%ﬁ
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Section IV. Showcasing the Fair Education Alliance
Scaling Impact Award Winners

Our Scaling Award supports seven Our Intrapreneurship Award supports five  Our Innovation award supports
organisations to deepen their impact and organisations to develop, testand embed  five organisations to develop, test
accelerate their growth to areas of an internal innovation tackling the root and scale their solution to make
greatest need. causes of educational inequality. education fair.

Meet our 2020 Intrapreneurship Award Winners

Develops the whole child,
including wellbeing, skills and
attainment

A' . . CoachBright’s new

COACHBRIGHT programme brings their
academic coaching approach to
younger pupils through
development of a key stage 2
tutoring programme that will target
the critical transition between
primary to secondary school.

s SPringwell Spalding
W(Spaldlng Academy will

provide a quality
early years alternative provision
space and curriculum for the
increasing numbers of young
children who have been excluded, or
are at risk of exclusion.

Yes Future’s new
product promotes skills
and wellbeing alongside

academic attainment through a
personal development workbook
that helps young people to
understand their strengths and how
they can use them to be successful.
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Prepares young people for
accessing employment, further
education and training

y Power2’s new programme
J uses an intensive, early
intervention
approach to develop employability
skills through local work placements
and 1:1 support for disadvantaged
14-16-year-olds who are considered
‘the hardest to place’ in work
experience.

System change

CF |The Centre The Centre for
EY | forEducaton  Education and
Youth's new
product is a set of research tools to
leverage their sizeable archive of data,
gathered over a decade of research
with practitioners, policymakers and
disadvantaged young people.

Click on any of the logos on
this page to find out more
about the organisation.



https://www.power2.org/
https://www.coachbright.org/
https://www.yesfutures.org/
https://springwellalternativeacademyspalding.co.uk/
https://cfey.org/
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ecuon= Action Tutoring uses
high-quality volunteer

tutors to support pupils from
disadvantaged backgrounds to
achieve (at least)national
standards in the core subjects of
English and maths in primary and
secondary education.

@ Get Further works with

colleges to identify
GET FURTHER students in need of
extra help with GCSE English and
maths, matching these students
to top tutors, who deliver bespoke
‘catch-up' tuition programme.

The Tutor Trust’s Right

& TUTOR Angle Project in
LLCDIN  collaboration with Talk,

Listen, Change supports children
in alternative provision and
looked after children and their
families through tuition and
counselling.

@ | System change

ImpactEd ImpactEd works with

. schools and other organisations to
¥ help them better understand,

£ evaluate, and improve the impact

% they make on young people.
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= Engaging parents and
el communities

borom Boromi creates
in-school play libraries
to empower every parent to support
— 4 and nurture their child's early
development through powerful,
purposeful play together at home,
where it matters most.

| o  School Home Support
Shs partners with schools to
provide specialist
practitioner support to
disadvantaged children and
families to maximise educational
opportunities, improve life chances
and wellbeing and address root
causes to education barriers.

¥

> ()1 Learning with Parents leads
B

w2 Learﬁing parental engagement policy
Parénts worlf and partner with
schools to drive and monitor
effective parental engagement and
to support disadvantaged families

. through their Maths and English

with parents programmes.

P Click on any of the logos on
@\' this page to find out more
about the organisation.
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Ancestors

I unKnown
AncestorsUnKnown provides primary
and secondary schools with
curriculum, workshops and
community focused programming
that introduces students to family
history research and other untold
histories.

Life Lessons is an online platform
featuring a full curriculum of original
video content focused on RSE
(relationships and sex education)
presented by relatable young people
with an array of lived experiences. The
videos are complemented by lesson
plans and assessment tools to empower
teachers to teach the subject
effectively.

CAPE

CAPE Mentors provides tuition and
mentoring services to children at risk
of exclusion and those permanently
excluded without school placement.
CAPE Mentors pairs these children
with qualified teachers who provide
the dual support of academic
attainment and meaningful
mentorship.
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P

Griffin

Occupational Therapy
GriffinOT aims to provide affordable,
high-quality online children’s
occupational therapy support for schools
and families. The goal is to help teachers
and families develop the skills needed to
effectively support pupils having special
education needs - through online
resources

The Bridging Project

The Bridging Project works with
disadvantaged young people to
‘bridge’ their transition to university -
by matching them with trained
leadership coaches who ensure they
have the necessary support system
and professional coaching to enable
them to finish their university journey.

P Click on any of the logos on
E?\' this page to find out more
about the organisation.


https://learningwithparents.com/
https://www.schoolhomesupport.org.uk/?gclid=CjwKCAjw49qKBhAoEiwAHQVTo0YOTGlppgs4KAZRfTYAjeISsPbaUT5Ar4RoV-g8v5SXwhj3iQ-0PBoC0RkQAvD_BwE
https://www.boromi.co.uk/
https://www.thetutortrust.org/Pages/FAQs/Category/how-to-apply?gclid=CjwKCAjw49qKBhAoEiwAHQVTo8CtZ-nytsLaX1g0foVATiWLfKu569JII0PbE06HVhusF20V6zL2hBoCuAUQAvD_BwE
https://getfurther.org.uk/
https://actiontutoring.org.uk/?gclid=CjwKCAjw49qKBhAoEiwAHQVTo150tvBGkjLQnMJOCaU83v0s5irGF22f4RLmoeYKEinwXnNLs0R6VBoC1ncQAvD_BwE
https://impacted.org.uk/
https://www.griffinot.com/
https://www.thebridgingproject.co.uk/
https://www.capementors.com/
https://www.lifelessons.co.uk/
https://www.ancestors-unknown.org/
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Engaging parents and
communities

khulisa

| Khulisa will develop arolling 6-week
parent support programme open to
all parents and carers at Manchester
Communications Academy and the
wider Academy Trust.

mm CAUSEWAY
EDUCATION

CcuvLAlIwmN

Causeway will transform their
OSCAR platform (that helps students
submit outstanding university
applications) to support
apprenticeship applications from
under-represented groups.
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JAGS Foundation will develop
trauma-informed training
programmes for trainee
primary and secondary school
staff, school personnel and
leadership teams across South
London.

|Lighthouse

Lighthouse will develop a high-
quality training programme for
residential care workers across
the UK, to support children to
process trauma and access
education.

FOOTBALL BEYOND BORDERS

Football Beyond Borders will develop
a model of reflective group practice
for teachers to support their peers to
engage relationally with young
people suffering trauma or Adverse
Childhood Experiences (ACES).

i Click on any of the logos on
@\' this page to find out more
about the organisation.
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ERE

¥ the
re-engagement
project

The Re-engagement Project helps in-
school “behaviour” units support
vulnerable children with social,
emotional, and mental health needs
alongside their families. Their aim is
to work with the system around the
child to identify and overcome
barriers preventing children from
thriving, thereby avoiding exclusions.

NEW GROUND CREATIONS

New Ground Creations aims to reduce
young people being involved with
gangs and youth violence. They
support 13-19 year-olds from Black,
Asian and Minority Ethnic backgrounds
who are disengaged from the
classroom, on the edge of exclusion, or
referred by youth offending teams or
Pupil Referral units.

Upskill Me helps students from lower
socio-economic backgrounds improve
their employability through a gamified
careers platform that encourages them
to develop the durable skills that will
support them in the future of work.
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E’?

ASPIRINGHEADS

4 2l N

Currently only 1% of headteachers
in the UK are Black, compared to
96.5 % who are white. Aspiring
Heads is looking to address this gap
by providing training and coaching
to Black educators to attain
positions of senior leadership in the
school system.

Chooy -
Class 13 takes a holistic approach to
school transformation - working with
teachers, school leaders and parent
teacher associations to foster an anti-
bias culture in schools, enabling all
children irrespective of their race and
gender to thrive.

Click on any of the logos on
this page to find out more
about the organisation.


https://www.jagsfoundation.org/
https://lighthousechildrenshomes.org.uk/
https://www.footballbeyondborders.org/donate?gclid=CjwKCAjw49qKBhAoEiwAHQVTo8OVgmF30l95ZuDYj4VC4Ih6nVNvkJSRD6oz27P_JpRHnxw_Cs5bUxoCPLAQAvD_BwE
https://www.khulisa.co.uk/
https://causeway.education/
https://aspiringheads.com/
https://www.class13.org/
https://www.newgroundcreations.com/
https://upskillme.io/

Endnotes

Endnotes

Introduction

1. Education Policy Institute and Fair Education Alliance,
Education in England: Annual Report 2020, August 2020.
[online] Available at: https://epi.org.uk/wp-content/up-
loads/2020/09/EPT_2020_Annual_Report (Definition of
disadvantage: based on those who have received free
school meals in the last 6 years of their education)

2. Institute for Fiscal Studies, Inequalities in skills, edu-
cation, and income in the UK: The implications of the
COVID-19 pandemic, March 2021. [Online] Available at:
https://ifs.org.uk/inequality/wp-content/uploads/2021/03/
BN-Inequalities-in-education-skills-and-incomes-in-the-UK-
the-implications-of-the-COVID-19-pandemic pdf (Definition
of disadvantage -based on socio-economic background)

Section one:

3,4,5,6,7,8,9, 10, 17. Juniper Education, Juniper
Education National Dataset Report — The impact of the
Covid-19 pandemic on primary school children’s learning,
February 2021.[0nline] Available at: https://juniperedu-
cation.org/resource/downloads/national-dataset-report/
(Definition of disadvantage - those who qualify for Pupil
Premium which includes looked after pupils, and pupils who
have received free school meals at any time in the last six
years)

6. GOV.UK, Understanding Progress in the 2020/21 Aca-
demic Year Complete findings from the autumn term, June
2021. [Online] Available at: https://www.gov.uk/Govern-
ment/publications/pupils-progress-in-the-2020-to-2021-
academic-year-interim-report (Definition of disadvantage

- Eligible for free school meals at any point in the last six ye
ars)

7. Rising Stars, The impact of lockdown on children’s educa-
tion: a nationwide analysis, November 2020.

[Online] Available at: https://www.risingstars-uk.com/media/
Rising-Stars/Assessment/Whitepapers/
RS_Assessment_white_paper_1.pdf (Definition of disad-
vantage - Pupil Premium status)

11, 12. Education Policy Institute, Education recovery and
resilience in England, Education Policy Institute, May 2021.
[Online] Available at: https://epi.org.uk/publications-and-re-
search/education-recovery-and-resilience-in-england/

13. GOV.UK, Summer 2021 student-level equalities analysis,
August 2021. [Online] Available at: https://www.gov.uk/Gov-
ernment/publications/analysis-of-results-a-levels-and-gcses-
summer-2021

14. FFT Education Data Lab, GCSE results 2020: Did attain-
ment gaps increase? September 2020. [Online] Available at:
https://ffteducationdatalab.org.uk/2020/09/gcse-results-
2020-did-attainment-gaps-increase/

15, 50. Social Mobility Commission, State of the nation
2027 Social mobility and the pandemic, July 2021. [Online]
Available at: https://www.gov.uk/Government/publica-
tions/state-9of-the-nation-2021-social-mobility-and-the-
pandemic (Definition of disadvantage - Free school meal
eligibility)

16. GCSE results 2020: How did disadvantaged pupils and
lower-attaining ethnic groups do?, FFT Educational Data
Lab, November 2020 17 Guide to GCSE results 2021, Gov.
UK, August 2021

18. Social Mobility Commission, Response to GCSE and
Alevel results 2021, August 2021. [Online] Available at:
https://www.gov.uk/Government/news/smc-response-to-
gcse-and-a-level-results-2021

19. FFT Education Data Lab, GCSE results 2021: The main
trends in grades and entries, August 2021. [Online] Availa-
ble at: https://ffteducationdatalab.org.uk/2021/08/gcse-re-
sults-2021-the-main-trends-in-grades-and-entries/
(Definition of disadvantage - Free school meal eligibility)

20. FT Education Data Lab, GCSE Results 2021: Has this
year’s grading system impacted some more than others?,
August 2021. [Online] Available at: https://ffteducationdat-
alab.org.uk/2021/08/gcse-results-202 1-has-this-years-grad-
ing-system-impacted-some-more-than-others/ (Definition
of disadvantage - Free school meal eligibility)

21, 49. GOV.UK, Infographics for GCSEs 2021, August
2021.

[Online] Available at: https://www.gov.uk/Government/pub-
lications/infographic-gcse-results-2021

22, 28, 29, 30, 53, 54, 55, 57, 60, 61, 62. Youth Access,
Generation COVID'? Socio-economic factors impacting
young people's mental health in the wake of the pandemic.
March 2020. [Online] Available at: https://www.youthac-
cess.org.uk/downloads/resources/generation-covid.pdf
(Definition of disadvantage -young people living in poverty)

23, 32, 33. University of Oxford, Co-Space, Report 10:
Children and adolescents” mental health: One year on, May
2021.[0Online] Available at: https://www.ox.ac.uk/news/2021-
05-06-children-and-adolescents-mental-health-one-year-

summary-co-space-study-findings.

24, 25, 26. Skills Builder Partnership, Better prepared:
Essential skills and employment outcomes for young
people, February 2021. [Online] Available at: https://www.
skillsbuilder.org/blog/better-prepared-essential-skills-and-
employment-outcomes-for-young-people (Definition of
disadvantage - Free school meal eligibility)

27. Department for Education, State of the nation 2020:
children and young people’s wellbeing, October 2020.
[Online] Available at: https://www.gov.uk/Government/
publications/state-of-the-nation-2020-children-and-young-
peoples-wellbeing (Definition of disadvantage -low-
income households)

31. Child Poverty Action Group, Poverty in the pandemic: an
update on the impact of coronavirus on low-income families
and children, December 2020. [Online] Available at: https://
cpag.org.uk/sites/default/files/files/policypost/Poverty-in-
the-pandemic_update.pdf (Definition of disadvantage
-low-income families)

34-35. Skills Builder Partnership, Better prepared: Essential
skills and employment outcomes for young people, February
2021. [Online] Available at: https://www.skillsbuilder.org/
blog/better-prepared-essential-skills-and-employment-
outcomes-for-young-people (Definition of disadvantage
- Free school meal eligibility)

36. The Bell Foundation, EAL learners have experienced
language loss in addition to learning loss during school
closures, teacher survey finds, June 2021. [Online] Available
at: The Bell Foundation, EAL learners have experienced
language loss in addition to learning loss during school
closures, teacher survey finds, June 2021 (Definition

of disadvantage - Students learning English as an
Additional Language)

37, 40, 41. Education Policy Institute, Measuring the
disadvantaged gap in 16-19 education, Education Policy
Institute, February 2021. [Online] Available at: https://epi.
org.uk/wp-content/uploads/2021/02/Measuring-the-16-19-
disadvantage-attainment-gap_FEP1-2021 pdf

38, 39, 42, 43. Department for Education, Academic
Year 2018/19 Key stage 4 destination measures,
November 2020.b[Online] Available at: https://explore-
education-statistics.service.gov.uk/find-statistics/key-
stage-4-destination-measures/2018-19 (Definition of
disadvantage - those who were eligible for the pupil
premium when in year 11)

44, 45, 46. Department for Education Academic Year
2020/21 Apprenticeships and traineeships, January 2021,
[Online] Available at: https://explore-education-statistics.
service.gov.uk/find-statistics/apprenticeships-and-
traineeships/2020-21 (Definition of disadvantage-
Indices of multiple deprivation measurements)

47, 48. FFT Education Data Lab, A-level results 2021:
Ofqual’s equalities analysis, August 2021. [Online] Available
at: https://ffteducationdatalab.org.uk/2021/08/a-level-
results-2021-ofquals-equalities-analysis/

51, 58. UCAS, Students from disadvantaged backgrounds
more likely than ever to be accepted into university on
results day, August 2020. [Online] Available at: https://
www.ucas.com/corporate/news-and-key-documents/news/
students-disadvantaged-backgrounds-more-likely-ever-be-
accepted-university-results-day

52. Sutton Trust, Covid-19 and the University Experience,
Sutton Trust, February 2021. [Online] Available at: https://
www.suttontrust.com/wp-content/uploads/2021/02/
Covid-19-and-the-University-Experience.pdf (Definition of
disadvantage - "working class” and "middle class”)

56. UCAS, Record number of students accepted into their
first choice of university, August 2021. [Online] Available at:
https://www.ucas.com/corporate/news-and-key-documents/
news/record-number-students-accepted-their-first-choice-
university (Definition of disadvantage - Participation
of local area quantiles)

59. UCAS, More students from the most disadvantaged
backgrounds across the UK are set to start degrees this
autumn, September 2020. [Online] Available at: https://
www.ucas.com/corporate/news-and-key-documents/news/
more-students-most-disadvantaged-backgrounds-across-uk-
are-set-start-degrees-autumn

32 Fair Education Alliance Report Card 2021

33

Fair Education Alliance Report Card 2021



Endnotes

63, 64. UCAS, Record number of students accepted
into their first choice of university, August 2027. [Online]
Available at: https://www.ucas.com/corporate/news-and-
key-documents/news/record-number-students-accepted-
their-first-choice-university

Section two:

65. The Skills Builder Partnership, How do Essential Skills
Influence Life Outcomes, 2020. [Online] Available at: https://
www.skillsbuilder.org/how-do-essential-skills-influence-life-
outcomes

66. CBI/Pearson, Helping the UK thrive education and skills
survey, 2017. [Online] Available at: https://www.cbi.org.uk/
media/1341/helping-the-uk-to-thrive-tess-2017.pdf

67. Parentkind (n.d.) Blueprint for parent friendly schools.h
[Online] Available at: https://
www.parentkind.org.uk/For-Schools/Blueprint-for-Parent-
Friendly-Schools

68. Teacher Survey 2017: “Teachers’ perception and
practice of parental engagement in school’, PTA UK, survey
of 1,339 teachers.

69. Teach First (2019). Britain at a crossroads: what will it
take to provide the teachers our children need?. London.
[Online] Available at: https:/
www.teachfirst.org.uk/reports/britain-crossroads

70. The Telegraph, Toop, J. (2019). Thousands of school
leaders missing from the system by 2022, unless we act
now. [Online] The Telegraph. Available at:
www.telegraph.co.uk/educa-tion/2016/11/11/thousands-of-
headteachers-missing-from-the-system-by-2022-unless/

Fair Education Alliance Report Card 2021

Used as part of the broader context for
this Report Card:

Centre for Education and Youth, How do essential skills
influence life outcomes? An evidence review, 1st October
2020. [Online] Available at: https://
www.skillsbuilder.org/blog/how-do-essential-skills-influence-
life-outcomes

Education Endowment Foundation, The Big Lockdown
Learning Parent Survey, March 2021. [Online] Available at:
https://feducationendowmentfoundation.org.uk/news/eef-
publishes-emerging-findings-from-big-lockdown-learning-
parent-survey

Impactkd, Pupil learning and wellbeing during the Covid-19
pandemic, February 2021. [Online] Available at: https:/
impacted.org.uk/covid-19

National Association of Schoolmasters Union of Women
Teachers, Teachers’” Mental Health in the UK, June 2019.
[Online] Available at: https://

www.nasuwt.org.uk/uploads/
assetsuploaded/30c31a30b070-441-8e9f009b650b b.350.
pdf

NFER, Teacher Labour Market in England - Annual Report
2021, 22 March 2021. [Online] Available at: https://www.
nfer.ac.uk/teacher-labour-market-in-england-2021/

NFER, Putting Apprenticeships to Work for Young People,
16 June 2021. [Online] Available at: https://www.nfer.ac.uk/
putting-apprenticeships-to-work-for-young-people/

NFER, Recovering from Covid-19: What Pupils and Schools
Need Now, July 2021. [Online] Available at: https://www.nfer.
ac.uk/recovering-from-covid-19-what-pupils-and-schools-
need-now-policy-briefing/

(Definition of disadvantage - pupils on free school meals)

The National Literacy Trust, Literature review on the impact
of COVID-19 on families, and implications for the home
learning environment, November 2020.[Online] Available
at: https://literacytrust.org.uk/research-services/research-
reports/impact-covid-19-home-learning-environment/

faireducation.org.uk
© Copyright Fair Education Alliance 2021



