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“If you want to go fast, go alone. If you want to go far, go together.”
African proverb

Dear Colleagues:
In education, the distinction between going fast or going far is comparable to having short or
long-term goals. As educators, our desire should extend beyond simply addressing short-term
learning goals and should include helping students develop the attitudes, behaviors, and skills
that promote long-term success. Our focus must include an understanding of what it takes to
figuratively help students go far, not just fast.
The concept of going far is encapsulated in the Logan City School District’s mission which is:
Ensure all students leave our schools ready to create a positive future for
themselves and their community.
Our ability to meet this goal increases when educators work together to identify students’ needs
and then systematically develop plans to effectively address those needs. Because we know
educators are more successful when they work together, we believe that Team Effort Always
Matters (TEAM). I am grateful for dedicated employees who support one another in this
endeavor and who, through their willingness to work as part of TEAM Logan, support our
students in their personal growth.
This booklet outlines our District mission, communicates our goals for student achievement, and
describes guiding principles for our work as educators. As we apply our collective knowledge and
remain focused on common goals, I am convinced we will help an ever-increasing number of
students succeed.
Thank you for your commitment to the students of the Logan City School District. I am honored
to serve with you as part of TEAM Logan.
Warmly,
Frank Schofield
Frank Schofield, Superintendent
Logan City School District
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OUR MISSION
We invite all employees to ask themselves:
§ What is the purpose of our district?
§ Why do we engage in the work we do?
Clear and consistent answers to these questions
allow each of us to align our actions with a defined
purpose. This helps ensure all District employees
work toward common goals.

When each of us understands the Logan City School
District mission and when we work together as part
of TEAM Logan, we help all of our students prepare
for successful futures.
Thank you for your commitment to helping our
students reach that goal.

Upon graduation from Logan High School, some
students will embark on a path of additional study at
the university level; others will pursue technical
training for a specific career field. Our role is not to
determine the specific post-secondary opportunities
individual students might pursue, but rather to
ensure all students develop the attitudes, behaviors,
and skills that will promote their success in
whichever path they choose. As our students
succeed in their post-secondary endeavors, they are
better able to create a positive future for
themselves and their families, and to favorably
influence their community. For this reason, the
Logan City School District has identified our mission
as:

Ensure all students leave our
schools ready to create a positive
future for themselves and their
community.
This mission influences our long-term plans as a
district and drives every decision we make. The goals
we set, the commitments we make to one another
as professional members of a learning community,
and the specific behaviors we demonstrate
influence our ability to accomplish the purpose
of the District.
FLAGSHIP PLAN
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PROFESSIONAL LEARNING COMMUNITIES
The Professional Learning Community (PLC) model
provides schools a framework for building
educators’ capacity to work as members of highperforming, collaborative teams that focus on
improving student learning.
As stated in Learning by Doing, "the members of a
PLC create and are guided by a clear and compelling
vision of what the organization must become in
order to help all students learn. They make
collective commitments clarifying what each
member will do to create such an organization, and
they use results-oriented goals to mark their
progress" (DuFour, DuFour, et al. 2006).
Professional Learning Communities
v

promote clarity of purpose and a
collaborative culture.

v

are able to turn collective inquiry
into best practice,

v

are action oriented,

v

and are committed to continuous
improvement.

The Logan City School District recognizes that
investment in educator learning has a powerful
impact in improving student achievement. For this
reason, the professional learning community
framework is a key component to our success, and
a reflection of our philosophy that
Team
Effort Always Matters.

PLC NON-NEGOTIABLES
The following non-negotiables ensure the successful
implementation of Professional Learning
Communities throughout the District:
1. Every educator actively participates as a part of
an organized PLC team.
2. Every PLC Team meets weekly for at least
40-60 uninterrupted minutes.
3. Every PLC team collaboratively develops and
administers Common Formative Assessments
(CFA) based on identified essential learnings.
 PLC team uses CFA data to answer the
4. Every
following questions:
a. What do we want students to learn?
b. How will we know if students are
learning?

c. How will we respond when students
don't learn?
d. How will we enrich and extend
learning for students who are
proficient?
5. Every PLC team uses the Logan City School
District PLC Framework (P. 3).

FLAGSHIP PLAN
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Logan City School District Professional Learning Community Framework

Ensuring High Levels of Learning for EVERY Student

TEAM QUESTIONS
High-leverage questions
asked by every team

Is each teacher clear on
the guaranteed essential
skills students will be
required to learn?

Have we developed an
agreed upon pacing
guide for the guaranteed
essential skills?
Have we come to
consensus on the
standard a student must
achieve to be proficient?

Have we identified
individual students and
their specific needs?

Are we intervening in a
timely manner once we
have identified the
students specific needs?

CORE
CURRICULUM

LEADER ACTIONS

High-leverage questions
asked of every team

IDENTIFY
Essential
Standards
COMMON
FORMATIVE
Assessments

REVIEW
CFA Data

IDENTIFY
Specific
Students
IMMEDIATE,
SPECIFIC
Intervention
Extension

RE-assess

"Which essential standards
have been LEARNED?"

C
O
L
L
A
B
O
R
A
T
I
O
N

"What EVIDENCE can your
team show me that
students have learned it?"

"What are the SPECIFIC
NAMES of students who
didn't get it?"

"What evidence do you
have that your team
INTERVENED / EXTENDED?"

"What evidence do you
have that your team
provided MULTIPLE
OPPORTUNITIES for the
student to demonstrate
proficiency?"

Credit: Bob Sonju, 2015
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HIGH RELIABILITY ORGANIZATIONS (HRO)
Dr. Robert Marzano stated, “In industries where
mistakes and errors lead to significant and farreaching consequences - such as nuclear power
plants, air traffic control towers, and electrical power
grids - organizations must adjust their operations to
proactively prevent failure” (Marzano, Warrick &
Sims, 2014). Organizations that perform as defined
by Marzano are often termed “High Reliability
Organizations.”
High Reliability Organizations consistently:

 Flexibility
 Formalized operating procedures
 A focus on best practices
 Rigorous performance evaluations
 Clean, well-functioning campuses
Further, High Reliability Schools
demonstrate the ability to...

consistently

 Ensure high levels of student achievement.

 Perform successfully under high stakes
conditions.

 Ensure high quality instruction in every
classroom.

 Demonstrate low variability in the quality
of work between individuals and sites.

 Ensure low variability in the quality of
instruction within and between schools.

 Mindfully monitor for the early signs of
failure and respond quickly.

 Ensure mindful monitoring for the early signs
of failure and respond quickly.

 Use various evidence-based practices in
pursuit of error-free performance.

 Ensure superior execution
evidence-based practices.

HIGH RELIABILITY
SCHOOLS

of

effective

Guaranteeing each of these elements exists in every
classroom in the Logan School District ensures
all students learn at high levels and leave our
schools ready to create a positive future for
themselves and their community.

Although schools are not typically thought of as
High Reliability Organizations, the comparison
is appropriate considering the importance of our
work.
Marzano also stated, “A high
reliability school, by definition, monitors the
effectiveness of critical factors within the system
and immediately takes action to correct the
negative
effects
of any
errors
that
occur” (Marzano, Warrick, & Sims, 2014).
High Reliability Schools have several things in
common, including:
§ Rigorous, clear, shared goals
§ Real-time, understandable, comprehensive
data systems
§ Collaborative environments
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DEFINED AUTONOMY
According to Dr. Robert Marzano (2009) High
Reliability Schools employ defined autonomy - a
concept that focuses on district-defined, nonnegotiable common goals, and a system of
accountability supported by assessment tools.
Defined autonomy creates an effective
balance between centralized direction and
individualized
empowerment,
which allows



building-level staff stylistic
freedom  while
ensuring
student
achievement.

Centralized direction is provided through systemwide parameters termed non-negotiables. Nonnegotiables are important enough to the
success of the organization that their
inclusion is expected in all cases. Nonnegotiables are selected because they reflect
the values and goals of the organization.
Student Achievement Non-Negotiables provide
means for monitoring our success in preparing
students to leave our schools ready to create a
positive future for themselves and their
community.
Instructional
Practice
NonNegotiables provide means for applying
evidence-based practices proven to positively
impact student learning. For these reasons, the
Logan City School District has established nonnegotiables for student achievement and
instructional practice as follows:

STUDENT ACHIEVEMENT
NON-NEGOTIABLES
§

Every high school student in the Logan City
School District will reach each of the
following four ACT College Readiness
Benchmarks:
§ English
§ Mathematics
§ Reading
§ Science

Every K-3 student will achieve typical or
above typical growth in reading as measured
by the DIBELS assessment


§ Students who take
state directed end of
 will achieve a Student

level assessments
Growth Percentile (SGP) equal to or greater
than 50.
§

INSTRUCTIONAL PRACTICE
NON-NEGOTIABLES
§ Every teacher will effectively utilize positive
behavior supports.
§ Every teacher will articulate learning objectives
and targets.
§ Every teacher will provide frequent
opportunities for students to respond.
§ Every teacher will employ gradual release of
responsibility.
§ Every teacher will utilize frequent assessment.
§ Every teacher will provide ongoing feedback.
§ Every teacher will provide all students with
differentiated/personalized learning.
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POSITIVE BEHAVIOR
INTERVENTION AND SUPPORT
All students benefit academically and socially when their classroom and school environments are positive,
preventive, and responsive. (Guerra & Williams, 2003; Horner, Sugai, & Anderson, 2010; Zins, Weissberg, Wang,
& Walberg, 2004).
Explicitly teaching common routines and procedures helps support positive behavior and reduce behavioral
errors. Routines and procedures help clarify classroom rules in frequently occurring circumstances, (i.e.,
routines for transitions, conversational levels, personal needs, turning in homework, etc.).
Positive Behavior Intervention and Support (PBIS) is a framework for managing school and classroom behavior. It
is based on data collection and planning in four critical areas referred to as the four pillars of PBIS.

PBIS
Positive Behavior
Intervention and Support

PILLAR 1

PILLAR 2

Establish
Expectations/Rules

Explicitly Teach
Expectations/Rules

PILLAR 3
Reinforce
Expectations/Rules

PILLAR 4
Correct
Behavioral Errors

PBIS - PILLAR 1

ESTABLISH EXPECTATIONS/RULES
Educational research strongly establishes that when
teachers hold high expectations for students,
students are much more likely to learn academic and
behavioral skills.
Proactive classroom rules
communicate
and
establish
expectations.
Classroom rules and expectations should align with
school-wide rules and expectations.
The following list outlines characteristics of effective
and proactive classroom rules:
 Prioritize expectations by limiting the number
to three to five classroom rules.

 State explicit behaviors positively.
 Use developmentally appropriate language
(match wording and vocabulary to student age,
functional level, and skill level).
 State explicitly what desired behavior looks
like and sounds like.
 Make rules observable and measureable
(able to be counted or quantified for
monitoring).
 Post the rules publicly for all to see.
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PBIS - PILLAR 2

EXPLICITLY TEACH EXPECTATIONS/RULES
Teaching students to understand basic school-wide
and classroom rules/expectations is proactive and
often prevents behavioral problems from occurring.
The following outlines a suggested instructional
sequence for teaching behavioral expectations:
 Define expectation/rule.

 Practice the behavior (in setting where
behavior is required, if possible).
 Discuss
what
will
happen
when
expectations/rules are followed and what will
happen if behavioral errors occur.
 Provide additional opportunities to make
choices (e.g. preferred seating in the
classroom).

 Provide rationale for expectation/rule.

 Provide tangibles (e.g. homework passes,
school supplies).

 Teach
critical
discrimination
of
expectation/rule (model examples and nonexamples).

 Share feedback with parent/guardian (e.g.
positive notes or phone calls to home).

PBIS - PILLAR 3

SYSTEMATICALLY REINFORCE
EXPECTATIONS/RULES
Reinforcement systems should be aligned with
expectations/rules and of sufficient intensity to
build/maintain desired behavior. In general, there is
a simple set of rules to follow to make reinforcement
more effective. These rules are referenced in an
acronym format as IFEED-AV in The Tough Kid Book
by Rhode, Jenson and Feavis (2010) as follows:

I

Immediate - the more immediate, the better

F

Frequent - more often for a new behavior

E

Enthusiasm - listen to the tone of your own voice

E

Eye Contact - use whenever possible

D

Descriptive - be specific in your praise

A

Anticipation - build excitement, be mysterious

V

Variety - create variety in reinforcement provided

PBIS - PILLAR 4

CORRECT BEHAVIORAL ERRORS
Once
behavioral
expectations/rules
have
been established and explicitly taught, and a
system of reinforcement for demonstrating
appropriate
behavioral
skills
has
been
implemented for school-wide and classroom
management,
procedures
for
systematic
correction of behavioral errors and re-teaching of
behavioral skills should be implemented.

Introducing, modeling, and reinforcing positive
social behavior are important to a student’s
educational experience.
Teaching behavioral
expectations and rewarding students for following
them is a much more effective approach than
waiting for misbehavior to occur before responding.
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ARTICULATED LEARNING OBJECTIVES
AND TARGETS
Clearly communicated learning objectives and
learning targets are an essential part of the learning
process.
Learning (Instructional) Objectives guide the
teacher’s instruction,
provide direction for
learning,
and
establish
a
foundation
for assessment.
Learning
(instructional)
objectives focus on student learning over time (i.e. a
unit, month, or the school year).
Learning Targets guide student learning and
describe in student friendly language the
information, skills, and reasoning processes
students will come to know deeply as part of a
specific lesson. Learning Targets focus on the
progress that students make as they work toward
the long-term objectives identified by teachers .
There are multiple ways to communicate learning
targets to students, including orally and in writing.
In order to be effective, those targets must
be expressed concisely and be clear to both
the teacher and the student. This process guides
the teacher’s
behaviors,
and
helps
students develop the metacognitive skills that
support future learning.
Before preparing a lesson, the teacher should have
a clear idea of what essential learning targets will
be addressed and what the student should be able
to do, understand, and care about as a result of the
teaching and learning. The identification of essential
learning targets is most effective when identified as
part of the standard work of a Professional
Learning Community (PLC). This process
helps answer the first question of a PLC: What do
we want students to learn?

What learning is expected

When the students will learn

How the students will be held
accountable for their learning
Where students are in the learning
process and where they need to be

Objectives and learning targets can be measured by
the following success criteria:
My learning targets are tied to
my long-term objectives.
My learning targets are visible
during instruction, and are
communicated in student
friendly language.

We refer back to the
learning targets throughout
the lesson.
My students can show or explain
what they are learning and why.

Once learning objectives and targets are identified,
the teacher develops success criteria that allow
students and teachers to assess and monitor
mastery. Learning objectives and targets should
clarify the following:
FLAGSHIP PLAN |
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GRADUAL RELEASE OF RESPONSIBILITY
As stated by Douglas Fisher and Nancy Frey, “The
gradual release of responsibility framework is a
template for powerful and effective instruction. The
framework is built on evidence about how learning
works. Simply put, we learn by first observing or
listening to others and then apprenticing ourselves
using new knowledge and practicing new skills until
they become our knowledge and skills” (Fisher &
Frey, 2016).

WE DO is the guided instruction phase. This phase
consists of the following:

The gradual release of responsibility framework is
effective with students at all grade levels and in
every subject area. The phases of a gradual release
of responsibility can be deployed in any order, to
align with where students are in the learning
process. The gradual release of responsibility
instructional
framework
purposefully
and
intentionally shifts cognitive responsibility from the
teacher as model to independent application by the
learner/student.

YOU ALL DO is the collaborative learning phase. This
phase consists of the following:

The gradual release of responsibility consists of the
following four phases:

YOU DO is the independent learning phase. This
phase consists of the following:

 I DO
 WE DO
 YOU ALL DO
 YOU DO

I

§ Immersing students in new ideas and skills
through questions, prompts, and cues.
§ Teacher listens for and redirects
misconceptions
 High level of support for students as they
engage with the new learning.

 Small group environments where students
apply new skills and knowledge and consolidate
their understanding with the input and support
of their peers.
 Opportunity for students to utilize, leverage,
and improve upon the soft skills of
communication, leadership, and negotiation.

§ Independent learning that helps students build
fluency, review the knowledge and skills
they’ve acquired, and apply them to new
situations inside and outside of the classroom.
§ Students take what they have learned and
make it their own.

DO is the focused instruction phase. This phase

consists of the following:
 Communicate the lesson’s learning objectives
and targets.
 Communicate the relevance of objectives and
targets to real world application.
 Model how experts think about the content or
use targeted skills.
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FREQUENT OPPORTUNITIES TO RESPOND
Students
who
experience
frequent
opportunities to practice correct responses
during instruction demonstrate
fewer
learning errors and misbehaviors. When
provided with frequent opportunities to
respond,
students
experience
greater
satisfaction with school and develop an ability
to persist in the face of difficulty or
absence of extrinsic rewards.
Teachers should explicitly utilize strategies that
provide frequent response opportunities
whenever teaching academic skills, social skills,
collaboration skills, self-management skills, and
career skills.

Frequent opportunities to respond move
students from passive engagement
(i.e.
silently listening) to active engagement (i.e.
responding to a teacher prompt).
Only
activities where the students’ engagement with
the learning is visible (i.e. note taking, verbal
responses,
etc.) are considered active
engagement, and this is the level of
engagement that frequent opportunities to
respond promote.
Through the implementation of frequent
opportunities to respond during instruction
teachers
promote
positive
classroom
environments, student growth, and an overall
satisfaction with the school experience.

Research has proven that increasing active
student
engagement
through
frequent
opportunities to respond during instruction
results in the following:
§ Increase in academic performance
§ Decrease in disruptive classroom behavior
§ Provision of ongoing feedback to the student
§ Assurance that the teacher is aware of where
students are in their learning or needed
adjustments to instruction to meet the
student’s needs can be quickly made
§ Assurance that each student is regularly able
to show growth towards proficiency in his or
her learning

An opportunity to respond can be provided in
several ways, including the following:
 Choral responses
 Individual responses
 Student response cards
 Audience response systems
 White boards
 Any other methods that allow students to indicate
their response to a prompt from a teacher
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FREQUENT ASSESSMENT
Frequent assessment allows teachers to answer
the key question of a Professional Learning
Community, “how will we know if students are
learning?” Effective formative assessment
reduces the gap between current and desired
performance, and provides the necessary
information for the teacher to plan future
instructional activities.

Assessment

includes
the
variety
of
teacher behaviors used to collect data on
student achievement, while evaluation is the
process of making judgements based on that
data. Both are essential to the teaching/learning
process.

Caroline Wylie states that grading work meant
for formative purposes can be highly
problematic (Heitin, 2015), especially if the
goal is to get students to reveal what
they
don’t understand. Giving students
comments about their work is helpful, but
feedback in the form of grades can be
discouraging.

ASSESSMENT AND GRADES

Grades are intended to communicate student
mastery of academic standards. Consequently,
grades should not be calculated based on
anything other than student mastery of essential
learning. Grading practices that include student
behavior in the calculation of a final grade (i.e.
Effective assessment may be formal or informal,
attendance or work completion) do not
and is used frequently to measure mastery of
accurately reflect the academic progress
identified learning objectives. In a high
students have made, and fail to provide clarity
performing
classroom,
formative
assessment results
are
used
to makeregarding what changes are needed to improve
student performance. Grades should be
instructional adjustments, to ensure student
determined by student performance on
mastery of key content and to personalize
summative assessments that have been designed
instruction based on student needs. Summative
to measure mastery of essential standards.
assessments are used to generate final reports
of a student’s learning.
The following table illustrates the relationships
between different types of assessments and the
A single assessment should not be used for both
roles they each may play.
formative and summative purposes.
TYPES OF ASSESSMENTS

WHEN

Pre-Assessment

Before
Instruction

Formative

Summative

During
Instruction

After Instruction

Purpose of Assessment

To find out what students know before instructional
planning begins and to guide lesson planning,
Show students you value their previous learning.
To check out students’ understanding throughout the
instructional unit.
To make adjustment to flexible groups and instructional
pacing.
To assess what students have learned at the end of a unit.
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ONGOING FEEDBACK
Feedback is the communication between
students and teachers that illustrates whether
or how learning is taking place.
Feedback is more consistently related to student
achievement than any other teacher behavior.
Based on an analysis of 195 meta-analyses, John
Hattie calculated that feedback has an effect
size of 0.73, which is to say that effective use of
feedback almost doubles the amount of growth
for each individual student. According to Hattie,
“An important notion is that feedback thrives on
error, but error should not be considered the
privilege
of
lower-achieving
students.”
Classrooms where feedback is incorporated
effectively demonstrate a culture where error is
perceived as an opportunity for learning and
growth (Hattie, 2009).
Hattie notes that the most important feedback
in a classroom is often the feedback that informs
the teacher of the students' current levels of
learning. That is the why frequent assessment
is one of our non-negotiables. It is the tool by
which teachers receive feedback from students
regarding their learning.
As we consider effective feedback for students,
there are three questions that feedback
should answer for students :

§ Where am I going?
§ How am I going to get there?
§ Where do I need to go next?

There are multiple ways to provide feedback to
students, and feedback is more effectively provided
when it includes the following elements:
Goal Referenced: effective feedback requires that a
student have a goal he/she is working toward, and the
feedback illustrates how the student's current
performance relates to the goal.
Actionable: Feedback that is concrete and specific
will inform a learner exactly what they should do
differently in the future to reach a learning goal.
User-Friendly: Feedback is delivered in a way
that allows it to be understood by the student. The
volume of feedback and level of technical detail
should be modified based on the needs and
abilities of the learner.
Timely: In most cases, the sooner feedback is
received, the better. Prompt feedback allows
for prompt modifications in performance, which
lead to deeper levels of learning.
Ongoing: When feedback is both timely and ongoing, it
creates a feedback loop built on feedback and practice.
This
consistent
process
of
feedback
and
practice helps maximize student learning (Wiggins,
2012)
When effective feedback becomes a key
characteristic of the classroom, the teacher is
better informed regarding student needs, and
students know the specific steps they need to take to
progress.
Good feedback is the key to improved learning.

As students receive answers to the three
questions listed above, they are more
likely to demonstrate greater effort in
their learning. Consequently, feedback is
key to student motivation.
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PERSONALIZED LEARNING
AND
DIFFERENTIATION
Personalized learning refers to learning that is
tailored to the preferences and interests of
students, as well as instruction that is paced to
an individual's unique needs. Additionally,
personalized learning involves the student in the
creation of learning activities, and focuses on
helping students manage their own learning.
Learning is emphasized as something that is not
done to students, but rather something that
students actively participate in doing for
themselves (Bayse, 2016).
As teachers strive to provide personalized
learning experiences for students they will use
differentiated instruction to addresses the
variance in skills and interests that inevitably
exists within any group of learners.
Differentiation
is
one
component
of
personalization, and allows bridges to be built
between the learner and the learning. It
promotes the opportunity for additional practice
for students who have not yet reached mastery
and provides possibilities for extended growth
once students have developed essential
proficiencies.
Differentiation helps teachers answer the key
questions of a professional learning community:
“How will we respond when our students don’t
learn” and “How will we enrich and extend
learning for students who are proficient?”

Teachers can differentiate in four ways: through
content (what is being learned), process (how it
is being learned), product (how the
child demonstrates learning) and the
learning
environment
(the
physical
environment
in
which
the
student
learns), based on the individual learner.
Because differentiation can be a detailed
process, some of the most effective
differentiation is done when teams of teachers
collaboratively
identify what level of
differentiation can be appropriately provided in
various settings. As part of that discussion,
teachers might ask the following questions:
 What level of differentiation could be
provided in our individual classrooms?
 What level of differentiation could be
provided if we shared students among our
team when appropriate?
 What level of differentiation could be
provided at the school-wide level?
When teacher teams use student achievement
data to identify student needs and then
collaboratively work to develop plans to address
the needs of each individual student, they can
more consistently provide the personalized
learning experiences that will benefit each child.

Carol Ann Tomlinson describes differentiation as
the process of "ensuring that what a student
learns, how he or she learns it, and how the
student demonstrates what he or she has
learned is a match for that student's readiness
level, interests, and preferred mode of
learning" (Tomlinson, 2012).

FLAGSHIP PLAN |

13

LOGAN CITY SCHOOL DISTRICT | 2017-2018

INSTRUCTIONAL TECHNOLOGY
Our students are part of an increasingly
interconnected world where they are presented
with countless sources of information and
entertainment through various forms of
digital technology. The ability to effectively
manage digital technology is a key element of
our students' academic, social /emotional,
and future professional success.
Regular use of technology in the classroom
provides students opportunities to develop the
thought processes, decision-making skills, and
basic technical abilities required in today's
increasingly technical society.
Technology rich classrooms allow students to
develop these skills in a structured, supportive
environment, under the guidance of skilled
professional educators who effectively use digital
resources in their teaching practices.
All age groups and content areas benefit
from the appropriate use of instructional
technology. The multiple ways in which teachers
use technology in the classroom can be grouped
into four general categories. These categories,
commonly known as the SAMR Model, are
defined as follows:

Substitution: Technology acts as a direct
tool substitute, with no functional change (i.e. a
word processor replaces a pen/pencil in a
writing assignment)
Augmentation: Technology acts as a direct
tool substitute, with functional improvement
(i.e. a word processor and text-to-speech
function are used to improve the writing process)
Modification:
Technology
allows
for
significant task redesign (i.e. the document
created using the word processor and text-tospeech function is shared on a blog where
feedback can be received and incorporated to
improve the quality of writing)
Redefinition: Technology allows for the
creation of
new
tasks,
previously
impractical or inconceivable (i.e. instead
of a written assignment, students convey
analytic thought using multimedia tools)
When we, as educators, thoughtfully use
technology in the classroom, students have
increased access to personalized learning
opportunities, which facilitate the development
of academic and behavioral skills needed to
promote long term success.
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SEE WHAT MIGHT BE
AND
MAKE IT SO
There is a story of a king who ruled over a
darkened kingdom. Crops were planted and then
failed, houses were built and then neglected,
people were impoverished and dispirited.
When a traveler arrives at the crumbling
palace, he shows the monarch his kingdom
through the lens of an enchanted spyglass -- a
spyglass that shows him his kingdom not as it is,
but as it could be. The king's imagination is
ignited by the spark of faith, and with faith
comes hope and change.
By sharing his vision and inspiring others the king
and his people are able to turn the vision, as
seen through the spyglass, into a reality that
benefits everyone in the kingdom.
The ability of the people of the kingdom to
create an improved future for themselves and
others started with their belief in what was
possible, which was then accompanied by the
work and focus required to make that belief a
reality.

As a district, our vision of "what might be" is
expressed through our mission statement and
our student achievement non-negotiables. The
non-negotiables are the concrete results that we
believe will contribute to ensuring all students
leave our schools ready to create a positive
future for themselves and their community.
The instructional non-negotiables and PLC nonnegotiables are our tools for making our vision a
reality. As we consistently implement those nonnegotiables we will be more successful in our
efforts to "see what might be, and make it so."
This work is best accomplished when committed
professionals work together. Because Team
Effort Always Matters, your participation as a
contributing member of TEAM Logan is an
essential component of our success as a district.
We appreciate your efforts to support your
colleagues as we all collectively work for the
success of our students.

Each employee in our district will have
opportunities to interact with students who do
not view themselves through a positive spyglass.
We have a responsibility to help those students
develop that positive vision of their own
potential, and "see what might be." That all
begins with ensuring that we each are
consistently choosing to view students through
our own spyglass, and while recognizing the
challenges of the student's current reality,
remain focused on their potential for growth and
success.
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