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As the #MeToo Movement has 
propelled the problem of sexual 

harassment and assault to the media 
headlines, bystander intervention 
prevention strategies are o!en cited 
as a solution to addressing these 
problems. Sometimes called a “com-
munity of responsibility” approach, 
bystander intervention strategies 
teach organizational members to 
know they can and should take an 
active role in creating a safe and 
respectful environment by shi!ing 
community norms and behavior 
expectations. 

For almost 20 years, psycholo-
gists, sociologists, and public health 
researchers and practitioners working 
in the area of campus sexual violence 
prevention have been developing 
and evaluating di"erent types of 
bystander intervention prevention 
strategies including in-person pro-
grams, social marketing campaigns, 
online programs, video games, and 
safety and prevention apps. Unlike 
prevention strategies directed mainly 
toward victims or perpetrators, 
bystander intervention strategies 
emphasizes the importance of a wider 
social ecology approach that involves 
active participation of constituencies 
representing a variety of populations. 
For example, in a campus community 
this includes administrators, faculty, 
sta", students, family members, and 
even local business owners who 
engage to prevent and reduce sexual 
assault and harassment. 

#e origins of the bystander inter-
vention focus on leveraging com-
munity awareness and responsibility 
can be traced to the social ecology 
model $rst identi$ed and engaged 
by sociologists at the Chicago School 
in their e"orts to address prevailing 
urban problems. More recently, 
Bronferbrenner (1977) is credited 
with the creation of the social 
ecological model. Both models hold 
that social change requires all $ve 
levels of a social ecological model 
(1) individual, (2) relational, (3) 
community, (4) institutional, and 
(5) societal to be activated so that 
desired behaviors at one level are 

supported by actions and policies at 
higher levels (Bronferbrenner 1977; 
Dahlberg and Krug 2002; Potter 
2016). Organizational leadership 
must take the initiative in demon-
strating that cultural change is nec-
essary for preventing campus sexual 
assault and harassment. Drawing on 
the social ecology and social ecologi-
cal models, the bystander approach 
encompasses key components of 
e"ective prevention e"orts including 
the provision of an environment 
with survivor-centered policies 
and procedures and a safety net to 
protect people who come forward 
(Campbell 2008). 

#e bystander approach teaches 
community members how to inter-
vene safely and pro-socially in sit-
uations that involve sexual assault, 
sexual harassment, or other forms 
of sexual violence, thereby widening 
the safety net for victims. E"ective 
bystander prevention and interven-
tion strategies increase community 
members’ awareness and knowl-
edge of the problem, teach how to 
identify the problem, and provide 
them the skills to intervene when 
they see sexual harassment and 
assault occurring, about to occur, or 
in the a!ermath of an occurrence 
(Moynihan et al. 2015). 

Like a marketing campaign, 
one 20-minute program presented 
once is not adequate; successful 
programs require booster sessions 
for enhancing prevention education 
(Banyard et al., 2018). As commu-
nity members gain awareness in 
their knowledge of the problem 
of sexual harassment and assault, 
organizational leaders can leverage 
the knowledge and skills of these 
trained bystanders so they can 
create environments that cultivate 
respect, community responsibility, 
and shared visions for safety. 

While most communities are full 
of bystanders — people who witness 
sexual harassment and assault — 
most leaders have not activated 
these bystanders. When bystanders 
witness these situations, they need 
to feel empowered and be willing to 
act to address the problem, whether 
it be by defusing the situation or 
safely subtly or directly intervening 

or seeking help from an authority. 
All community members need to 
know how to intervene in ways that 
do not feel risky or career limiting. 
Intervening as a bystander can be 
di%cult as people feel their social 
status, friendships, or career can be 
at risk if they intervene, particularly 
if they call out a senior colleague or 
popular peer. Barriers to intervening 
as a bystander can be based on one’s 
gender, rank, race, and more (e.g., 
Brown, Banyard & Moynihan 2014). 

#e choice to intervene is o!en 
shaped by a person’s own status. #at 
is why it is especially important for 
senior leaders in secure positions to 
lead by example and intervene in a 
visible manner that signals to others 
that harassment and other degrading 
behaviors are not acceptable.

People who are nearby before, 
during, or a!er an incident can play 
a critical role in comprehensive pre-
vention by building a community of 
active bystanders which engages all 
community members to end sexual 
harassment and sexual assault. 
Bystander intervention prevention 
e"orts are impactful as they engage 
the community in the preven-
tion of sexual harassment assault, 
instead of emphasizing the victim’s 
responses and perpetrator actions 
(Banyard, Moynihan, Plante 2007). 
Scienti$cally evaluated bystander 
intervention prevention programs 
need to be presented in a manner 
that resonates with target audi-
ence members (Potter, Moynihan, 
Stapleton 2011), and be adminis-
tered through di"erent mechanisms 
with the key knowledge and skills 
regularly reinforced to change the 
overall culture. For example, a 
focus on the campus culture would 
use mechanisms that may include 
facilitated in-person prevention 
programs (Moynihan et. al. 2015; 
Coker et al. 2011; Katz 1995) and 
bystander intervention video games 
(Potter et al. 2019) that provide par-
ticipants opportunities to practice 
the necessary skills. Additionally, 
social marketing campaigns 
(Potter 2012), which model active 
bystander skills, provide audience 
members with skills they can use to 
help other community members. 

Safety apps that enable users or their 
friends to subtly exit dangerous or 
potentially dangerous situations are 
another bystander strategy (Black 
2017; Merrow 2017). 

Campus leaders should be 
encouraged to recognize the unique 
opportunity they possess to change 
the prevailing larger culture. 

#e years that students spend on 
campus are a period of important 
cognitive development. #e college 
experience encourages students to 
explore new identities and attitudes. 
#us, college represents an oppor-
tunity for campuses to promote new 
attitudes and behavioral norms that 
students can bring to their future 
workplaces and families. 

Larger cultural change is also 
possible. We saw this level of 
change occur in the anti-drunk 
driving movement of the late 1970s 
and early 1980s where broader 
normative intolerance for drunk 
driving gradually permeated the 
prevailing culture at the societal 
level; tolerance of drunk driving 
decreased, and behaviors like 
appointing a designated driver 
became the norm (Potter 2016).

By leveraging all levels of 
the social ecological model, the 
concepts of “designated drivers” 
“friends don’t let friends drink 
and drive,” were normalized and 
popularized. #is was an example of 
bystander behavior, and the results 
were impressive. Between the mid-
1970s and mid-2000s, the percent-
age of tra%c fatalities resulting from 
alcohol use plummeted from 60 to 
31 percent (Potter 2016).

#e anti-drunk driving move-
ment that started a generation 
ago shows that cultural change is 
possible. Reducing sexual assault 
and harassment in the campus 
community involves implementing 
strategies that stop violence before 
it occurs and creating organiza-
tional cultures that support safe 
and respectful environments. 
Bystander intervention strategies 
are an integral part of these e"orts. 
Research examining the e%cacy of 
bystander intervention prevention 
strategies demonstrate that this is an 
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Anniversaries are special occasions. 
#ey are moments for organiza-

tions to think about origins, accom-
plishments, and the future. #is 
year marks the 100th anniversary of 
the American Council of Learned 
Societies (ACLS). 

Beginning in the wake of World 
War I, the ACLS sought to revive and 
expand the intellectual communities 
that were shattered by the war. In an 
era when much of the focus was on 
the sciences, this agency recognized 
the importance of the humanities 
studies. Our learned society, the 
American Sociological Association, 
beginning in 1905, was one of the 
initial societies that took on the task 
of advocating for the humanities and 
humanistic social sciences. In 2019, 
there are 75 member societies. 

Early philanthropy helped 
this new institution give grants 
and expand the humanities. #e 
humanists played a pivotal role 
during World War II, both in lan-
guage-teaching, area studies when 
few scholars thought beyond the 
United States and Europe, and the 
Preservation of Cultural Treasures in 
War Areas. #e ACLS supported the 
creation of the National Endowment 
for the Humanities in 1965. 
Currently, the ACLS is the nation’s 
major source of research fellowships 
in the humanities.

Today we take the infrastructure 
for our discipline for granted—one 
that supports the $eld and growth 
in new areas of knowledge. Yet, the 
origins were fragile. Participating 
in ACLS events, I’ve come to see 
how many learned societies face 
important milestones and challenges 
at a time when technologies have 
changed how we do business. 

#e ACLS meeting began at the 
Smithsonian National Museum of 
the American Indian (New York), 
housed in the Old Customs House 
at One Bowling Green, renovated in 
1907 for many purposes, including 
the National Archives for NYC. 
On April 26, we celebrated Pauline 
Yu, who is stepping down as the 
President of ACLS a!er 16 years. 
Traditionally ACLS grants fellow-
ships for dissertation research, early 
career, and to established scholars 
to advance knowledge in a range of 
$elds of study. During Pauline Yu’s 
tenure, the ACLS has worked on 
expanding outreach for area studies, 
community college faculty, digital 
projects and supporting humanities 
scholars working with non-pro$t 
organizations. #e evening speakers 
used humor, poetry, and perplexing 
prose to both celebrate Pauline and 
document how ACLS funds aided 
pivotal moments of their careers. 
#eir talks deepened my own grasp 
of the work of the ACLS and the 
many roles that scholars play in 
interpreting the past, exploring the 

challenges we now face, and making 
connections around the world. 

On Friday, the report from the 
ACLS President Yu included a con-
versation with Joy Connolly, who will 
serve as the new President beginning 
July 1. Professor Connolly is a recog-
nized scholar of Greek and Roman 
literature and political thought. Her 
commitment of knowledge for the 
public good and e"orts at innovative 
education at the Graduate Center 
of the City University of New York 
makes her an excellent candidate for 
taking ACLS into its’ second century. 
#e conversation was a nice way of 
introducing her to the membership. 

#ere were micro reports from 
members of Learned Societies, 
which is an opportunity to learn 
about the challenges and directions 
of other humanities groups. One 
of the high points of the morning 
was presentation from scholars who 
received ACLS fellowships. #e 
presenters’ highlighted new themes 
and methods in humanities research, 
including the development of a digi-
tal archive for transgender studies. 

#e luncheon speaker was Jon 
Parrish Peede, Senior Deputy 
Chairman of the National 
Endowment of the Humanities. He 
spoke $rmly about the value of the 
humanities and recognized the many 
careers of humanists in the arts and 
cultural sector. While he acknowl-
edged the manufactured tension 
between the humanities and the 

sciences, he stressed the importance 
of the two $elds learning more about 
each other. 

#e breakout groups enabled 
participants to share their own 
experiences with central issues in the 
$eld. #e $nal panel, presented by 
#e Andrew W. Mellon Foundation, 
highlighted 50 years of changes in 
scholarly communications. #is 
included not only the electronic 
availability of journals via JSTOR, 
but how teaching, learning, and 
sharing is reshaped with new means 
of communicating. 

Friday evening concluded with 
the Charles Homer Haskins Prize 
Lecture, which is named for the 
$rst chairman of the ACLS. Lynn 
Hunt delivered the 2019 “A Life of 
Learning” lecture. She grew up in 
Minnesota and attended Carleton 
College, which was close to home, 
before pursuing further degrees at 
Stanford University. She recognized 
her advantages as a baby boomer, 
who came of age during an era of 
a"ordable higher education. Now a 
Distinguished Research Professor at 
UCLA, she talked about her intellec-
tual development, which motivated 
her to learn French to understand 
the French Revolution, history, and 
how people construct the past. #e 
holder of many honors and positions 
in learned societies, Hunt talked 
about how she was touched by the 
social movements of the 1960s and 
1970s. 

ACLS Celebrates its Centennial Annual Meeting

important tool in increasing both 
community members’ understand-
ing of the problems and providing 
tools and skills to prevent sexual 
assault and harassment. What we 
know about the e"ectiveness of 
bystander intervention strategies on 
campus may lead this generation in 
reducing the number of people who 
are sexually assaulted and harassed, 
thereby reducing the number of 
#MeToo accounts and being this 
generation’s “anti-drunk driving 
movement.” 
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