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The most visible symptoms of the crisis in education are:
(1) substance abuse, (2) indolence, (3) excessive careerism.
Underlying these symptoms are three fundamental problems:
(1) meaninglessness, (2) fragmentation of a student’s life into
unrelated, incoherent components, and (3) the absence of
community.

Willimon and Naylor

A nation of individuals who cannot read or write well, with no
sense of major human questions, who cannot think critically
or show interest in learning and who are unable to act
responsibly in a diverse democratic society will be ill-equipped
to compete in any new world order. A culture of neglect
demands little. A culture of responsibility demands more from
all of us but holds the promise of far greater rewards.

Richard H. Hersh
“My Turn” in “Newsweek”

The souls of young people are in a condition like that of the
first men in the state of nature—spiritually unclad,
unconnected, isolated, with no inherited or unconditional
connection with anything or anyone. They can be anything
they want to be, but they have no particular reason to want to
be anything in particular.

Allan Bloom
“The Closing of the American Mind”



Principal’s Address

Nothing New under the Sun

What has happened will happen again,

And what has been done will be done again,

And there is nothing new under the sun.

Ecclesiastes 1:9

Each year the School seeks to update parents with the state-of-the-art in
education which forms the backdrop to our School life. Secondly, we seek to
advise parents of the response of the School to this diverse and constantly
changing educational background as well as the all-important response of the
School to the culture in which our School exists.

Whilst my initial grounding in education was gained in Queensland in primary
school education, the bulk of my teaching has been in the secondary school
sector, since 1953 in fact. This broad spectrum in primary and secondary
fields has given ample opportunity to reflect on these changes.

The Scriptural dictum “There is nothing new under the sun” is never truer
than in education. In the almost sixty years that I have had exposure to these
events, I find it is easier today to perceive the trends of change, both the causes
and the outcomes. One has a certain sense of deja vu. It has all happened
before!

In my judgement there have been six major developments which have been
significant during those years.

1. The Wyndham Report

The first of these was the adoption of a report from a Committee chaired by
the DirectorGeneral of Education, Harold Wyndham. It was titled Report of
the Committee Appointed to Survey Secondary Education in New South Wales.
It was initiated in September, 1953 and submitted as the Wyndham Report,
28th October, 1957. At that time, the general public and the business world
promoted the awareness that any certification gained was not worthy of the
paper on which it was printed. Businesses set up their own entrance examina-
tions in an attempt to gain a proper assessment of a prospective employee’s
worth. The Report sought to redress that low ebb in education.

Additionally, the country was in the full flood of post World War II prosperity.
There was total employment and a large percentage of students leaving school
at 16, at what was termed the Intermediate Certificate, to obtain employment.
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The remainder fulfilled university entrance by their study toward the Leaving
Certificate.

One of the most important elements of the implementation of the Wyndham
Scheme, commenced in the early 1960s, was the rearrangement of secondary
education with a four year band culminating in an enterprising external
examination, titled the School Certificate. It was an appropriate gauge of a
student’s worth. Students not desiring to go on to tertiary education could
now enter the workforce with a certificate that gave a genuine estimate of
students’ capabilities.

The remaining students stayed on at school for a further two years to sit for
the Higher School Certificate as a gauge of their capacity to enter university
and other tertiary colleges.

Thus we were presented with a six-year secondary schooling and a two-tiered
external examination process—which is still in operation today.

2. “Progressive” Education

Secondly, there came inputs which were to modify the real quality achieved
by the Wyndham Scheme of the early 1960s. There was a drift in the moral
fibre of our country which played down genuine achievement expectations on
the assumption that we would damage the child’s psyche by too heavy an
accent on results. The iniquitous era of “progressive” education emerged
with a consequent watering down of quality in education, especially in the
fields of literacy and numeracy. Unfortunately, this occurred at the same time
as a dramatic reduction in the prosperity of the nation and a rising tide of
unemployment. Suddenly, early termination of schooling was seen as a
distinct disadvantage. How to lift student retention at school became a matter
of growing importance.

During this period of “progressive” education, the independent schools
sought as far as possible to maintain the conservative approach to education
which heightened independent schools’ performance in the eyes of parents. A
drift of students commenced which caused the Labor Government of the day
to introduce draconian legislation which diluted the genuine independence of
private schools. Whilst it did little to staunch what was called the “massive
haemorrhage” from the public schools, it did change significantly the capacity
of independent schools to be innovative and distinct.

3. The Carrick Report

Thirdly, when the Liberals came to power in 1987, the Greiner Government
called for a review similar to the Wyndham Review of the 1950s. A former
Federal Liberal Government Minister, Senator Carrick, produced the Carrick
Report—known as the Report of the Committee of Review of NSW Schools—
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which was adopted as the blueprint for a restructuring of education and
implemented by the then Minister of Education, Terry Metherill. Under the
provision of the Carrick Report, independent schools were removed from the
direct control of the Education Department by the formation of a new board,
the Board of Studies, to which both the private and public sector of education
were answerable.

This gave fresh impetus to the independent schools to shape and fashion their
own educational processes. Whilst it allowed for parents’ selection of the
private schools as their preferred educators, it did not overcome the severe
handicap imposed by the then Federal Labor Government’s New Schools
Policy of 1986 which restricted the commencement of new schools, especially
Christian schools.

4. The Abolition of the New Schools Funding Policy

Fourthly, when the current Howard Government came to power, the limit-
ing New Schools Policy was set aside by the States Grants (Primary and
Secondary Education Assistance) Act 1996. This was now in favour of “par-
ents’ choice”. Consequently, there was introduced in the next budget a more
sympathetic Federal funding arrangement which encouraged the commence-
ment of new schools.

With these two provisions in place—the Board of Studies giving freedom to
independent schools, and the New Federal Education policy providing funds
for the growth of Christian schools—our Christian school sector has enjoyed
an unprecedented growth.

5. Vocational Education

Fifthly, one other important facet of change has been the attempt to increase
school retention rates to assist the unemployment factor. This has been
achieved by the introduction of Vocational Education for the training and
certification of students, assisting their entrance to the workforce yet allowing
for possible pathways back into tertiary education as an important alternative.
During the Wyndham period only 10% completed Year 12. Currently 70% of
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all students complete the HSC. So far the current State Government has
resisted attempts to let Vocational Education become a lower academic
alternative for struggling students. I say “so far” because sounds are currently
being made to alter this. The McGaw Report—Shaping Their Future—
however, fortunately stipulates that we must not allow a double streaming to
occur, into academic and non-academic, bright and dull, as occurred in Great
Britain.

6. The Vinson Report

Lastly, in September 2001, an inquiry was launched into the Provision of
Public Education in New South Wales. This was completed in August this
year under the chairmanship of Professor Tony Vinson. Note particularly that
this is a provision for a report of public education in New South Wales. It has
been privately sponsored by the Teachers’ Federation and the Federation of
Parents and Citizens’ Associations. Both of these bodies are in strong
opposition to the independent schools. One might even say bellicose. What I
outline at this point is therefore essentially a review of public school
education not initiated by the Government. The Vinson Report contains
ominous signs of change that would be adverse to independent schools. The
released Report has identified a range of strengths and weaknesses in our
public education. Among the strengths are students’ attainments which,
when assessed and compared internationally with other OECD countries,
show up as highly favourable. As we have said already, education has adapted
to a remarkable increase in the retention of students with varying abilities to
the completion of secondary education—as well as the greatly increased
participation of students with disabilities in mainstream education.

On the downside however, are the numbers of students who would prefer to
be otherwise engaged than at school. Then there is the “baptism of fire”
which new teachers undergo—a mixed metaphor which describes their
being thrown in the deep end in their entry to their career. Another concern is
the inadequate resourcing of teachers who are attempting to integrate
students with disabilities.

However the most commonly mentioned problem is the bad behaviour of a
number of students. This is occurring at an increasingly younger age, with
most emphasis on the Kindergarten to Year 2 cohort. But coupled with this
concern is the distinctive apprehension that currently gives rise to a
disproportionate fear that teachers are the subject of complaints about their
behaviour. It distorts the relationship between students and teachers and is
called “the chilling of the classroom”.

The commissioning of the Vinson Inquiry was an admission that the
government has lost its way in education. Government school teachers are
worn out in their attempts to keep up with increasing curriculum demands
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and the added responsibilities of a highly litigatious culture. There is a loss of
“freshness” in public education as professional development has become a
desperately underfunded and hence forgotten art. Students are out of control,
with a small minority of students severely disrupting the learning experience
of the majority. Resources are shabby, with some dedicated teachers filling in
the gaps from their own relatively meagre incomes. And novices, fresh out
from university, feel that they have not been adequately prepared in the
practical requirements of classroom management and pedagogy. The
comprehensive school has become the school for the leftovers, those who have
not been able to make it to a “better” system or a selective school. And the
selective school system, which recruits students who have been taught to
memorise for their entrance exam, is doing little for the long-term overall
success of their students. The selective school system is now acknowledged
to be a social disaster, with its isolation of a small band of intellectually
gifted into their own ghetto at such a young age. There are significant
exceptions to this dismal picture with some devoted Principals providing
innovative leadership, and some exceptional teachers providing ongoing
inspiration and vital stimulus to students who are being drawn by them into
the love of learning. But these are the exceptions. The findings of the Inquiry
are that the public education system is in a mess.

According to Vinson, the solution can be analysed into two strategies for
improving the relative value of public education.

The first strategy is to improve the public system. There are the predictable
recommendations of:

More Pay for Teachers: Teacher salaries really haven’t kept pace with the
rises in the salaries of other professions.
Professional Development: Teacher registration is seen as the key to
providing a peer review.
Decreased Class Sizes to create an effective learning environment by
reducing the potential for inclusion of highly disruptive students.
Educational Infrastructure: Provision of office spaces and equipment.
Teacher Education: Reform the curriculum of teacher education so that
teachers are ready to teach on entering the school.

This plan to improve public education has some merits. But it misses the
essence of the problem, which is philosophical or theological more than
economic.

The second strategy in the Vinson Report is to reduce the resources
available to non-government schools. This strategy aims to impose an
equality between government and non-government schools by reducing the
funding for independent schools (in real terms) from State government
sources. The Report states that all non-government schools are more wealthy
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than government schools. The Report is being marketed with the flourish of
Robin Hood. Steal from those who are called “the rich”, and give to those who
are called “the poor”. Only this time, parents of schools like ours are the ones
labelled “rich”, and parents of government schools are automatically labelled
“the poor”. This is how it works.

1. 25% per capita linkage

At present, the State government contributes to non-government schools a
minimum of 25% of the cost of educating a child in a government school.
One way of looking at this is to say that, at present, at least 25% of the portion
of taxes that you pay to contribute to school education must end up with your
child in his or her non-government school. That means that up to 75% of the
taxes that you pay are contributing toward a child in a government school.
It is obviously cheaper for the government to contribute only 25% to a child’s
education in a non-government school. Even so, in this attempt to impose
equality in educational opportunity, the Vinson Report recommends the
dismantling of this 25% linkage so that in time, in real terms, non-
government schools will be receiving even less State government money.

2. Interest rate subsidies

New buildings in non-government schools have received State government
support through a cash rebate to support the payment of interest on loans
for the building of such facilities. Buildings like our new Science block
would attract such rebates. And note, the rebate is only available where there
are insufficient or inadequate classroom facilities based on objective formulas
which take into account student numbers and available classroom spaces.
Your taxes are being used in this instance to help build needed facilities in your
non-government school. But remember, your taxes are not only paying in-
terest, but also the capital costs of any buildings in government schools.
The recommendation of the Vinson Inquiry is to halve the available rebate
for non-government schools!

3. Parent Contributions—Fees

Total government recurrent funding consists of the State and Commonwealth
contributions added together. Students in non-government schools receive
33% of the government school funding where the school community is
deemed to possess a high socio-economic status (SES). School communities
with a low SES receive up to 81% of the funding that is provided to a govern-
ment school. Put in simple terms, the government is already using a good
deal of your tax money to help pay the running expenses for the education
of your neighbour’s child in a government school. But then, in establishing
the comparative wealth of government and non-government schools, the In-
quiry adds the fees that you are paying to the school out of your pocket, in ad-
dition to the minimum 25% contribution from your taxes. But we know that,
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however the Vinson Report may wish to paint a picture of a wealthy independ-
ent school sector, many of our parents did not choose our School because
they had an abundance of spare cash. We know that you sacrifice a great
deal in order to pay the required fees for your child to be educated in the
school of your choice. And we know that you pay these fees in addition to
your taxes because of your concern about your child’s upbringing.

So my conclusion from this Report is that it is not really concerned about im-
proving education per se. Rather, the recommendations of the Report are
designed to lessen the gap between the quality of outcome being achieved
in the non-government sector, and the paucity of outcome emerging out of
the government sector. And one of the key strategies to lessen this gap is to
undermine the quality of education in non-government schools by with-
holding resources currently available to them. As I have said, steal from the
so-called rich—the parents of students in non-government schools—and
give to the so-called poor, being all who attend the government’s schools.

4. Future of the Board of Studies

What then are the additional ominous signs of change that would be adverse
to independent schools? The most important of these is to view the Board of
Studies as the structural weakness that impedes the formation of a unified
approach to educational content. There is, says the Report, “a lack of
co-ordination between the Board of Studies and the Department of Education
and Training, a split between those who develop curriculum (the Board) and
those who implement curriculum (The Department)”. And what is the
Report’s recommendation? Establish a new relationship between the
Department and the Board of Studies whereby the Office of the Board of
Studies—the body that administrates the Board—is to be integrated
within the Department of Education and Training. In short, destroy the very
fabric of the structure established in 1987 which was to ensure an appropriate
input of the Independent Schools to curriculum development. The Board of
Studies essentially would be subsumed within the Department of Education
and Training.

When I first entered the NSW Independent School system we had 17% in
independent schools out of the total education in schools. Today we are 34%
and growing all the time. What better way of controlling that growth than to
destroy the function of the Board of Studies? Currently the Minister is
attempting to assure representatives of the independent schools that this
recommendation with regard to the Board of Studies will not get up. It just
won’t happen. But the Minister is being encouraged to go public on this
expectation because whilst it is in the Report and is not publicly refuted, it
remains a threat. The current State Government has excelled on ways to
deflect monies away from the private sector of education. For this reason,
those responsible for negotiations with the Minister are seeking to have
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assurances given concerning: a commitment to maintain the current
formula linking private school funding to 25% of the cost of public
education; a commitment to maintain the current low interest subsidy
scheme for capital funding; and a government commitment to increase
funding to assist education of the disabled in private schools (as well as
public schools). Finally, the Minister is being asked to extend funding
provisions of the Board of Studies curriculum development beyond the
current provision for HSC curriculum to include Kindergarten and Primary
Curriculum development also.

Our Response to This Constantly Changing Background

And what of ourselves? How does Redeemer Baptist School respond to all
these variables?

We could point to the many statistics which demonstrate the quality of
outcome of our School students. There are the many prize winners in the
recent state-wide Intel Young Scientists’ Competition, with two of our
students chosen to represent New South Wales in the Intel International
Science and Engineering Fair in Cleveland, Ohio, USA, next year. There is
the total possible score gained by one of our Extension English students in last
year’s Higher School Certificate. There are the consistently above average
results of the benchmark tests in the Preparatory School, results particularly
in literacy which vindicate our decision to invest significant time and
resources into the Spalding Educational Method, the “Writing Road to
Reading”.

Recently The House of Representatives Standing Committee on Education
released the paper, “Boys: Getting it Right”. The findings of this Committee
are a vindication of our selection of Spalding instruction in our own total
Language Arts program. The Committee reverses the stranglehold on literacy
education in this country held by the “Whole Language” lobby by addressing
the current imbalance. This is best answered by developing skills in intensive
phonics instruction as part of an integrated approach to teaching literacy. In
short, the Spalding system offers best practice as part of the total literacy
program. The Committee quoted a Tasmanian teacher who has adopted
Spalding in these words: “The change in the children has been incredible.
They see themselves now as writers. They are really willing to join in, to
write, and they are writing so much more and enjoying what they are
doing. It is just incredible”. To which we add a resounding AMEN!

There are the many satisfied students who return to the School during the
Christmas vacation to thank us for helping them to achieve their maximum
potential in the HSC, and to get some guidance through the maze of
university entrance. There are the fine results of softball, soccer, and cricket
teams, and some outstanding athletic achievements. There is the Royal Life
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Saving Program which continues to gain recognition as all of our students
obtain certificates in water safety and rescue, and resuscitation. There is our
pioneering work in post-compulsory Vocational Education, particularly the
development of post HSC or Year 13 courses included in our awards this
year. And there is the recognition of the contribution of our Church and
School to the broader community in the Hansard of both State and Federal
Parliaments. Our students grow up in an environment where it is expected
that their contribution to our society will have value.

Ongoing Concerns

One of our most unfortunate “success” stories lies in the results of students
who sit the entrance examination for selective schools with a view to leaving
Redeemer because of a feigned superiority in the government selective
schools. Whereas the State average is that 15% of applicants who sit the
exams are successful, our School’s success rate in the entry examination is
100%. Regrettably, all who sit from our School gain entrance. Here are the
parents who turn their back on the contribution made by the School to the life
of their children. Yet despite this unfortunate syphoning off of our academic
achievers, the School has maintained an extraordinary level of achievement in
the HSC examination and tertiary entrance. Unfortunately, our parents are
quick to point out that we live in an era of “holistic” living. In say, the medical
arena, they will refer to holistic medicine. But in the area of education, they fail
to recognise that it is only in schools such as ours that a student receives a
“holistic” education. No public system can ever provide this. We have had
sustained and profound occasions with our current HSC Year 12 students
and parents who have remained faithful to the School’s position on the
provision of full-blooded education of the person.

Here is a portion of correspondence from perceptive parents which effectively
portrays many of the School’s distinctives.

“We appreciate beyond words the time, care and effort that has been put
into educating our son while he has been at Redeemer. Many was the
time when we were so aware of our own inadequacies but we appreciate
the real interest the school and your teachers took in him as a person. It
was not only all about the academics, although they are important. It is
more than that. It is the development of him as a person and his
character that really stands out. When he first came to Redeemer he
had been in the public system and we saw him struggle with the
differences in the standards at home and the standards at school to the
point where it was very markedly affecting his whole personality. A little
boy could not cope with the different messages he was getting. From the
very first day at Redeemer we saw a marked change in his personality
and slowly but surely the real person has re-emerged. I will never forget
the nurturing and care of his teacher in those first years. We are so
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grateful for your unwavering standards where things are black and
white in a world of greys. Thank you for strongly upholding Christian
principles and values and for your support for us as a family. Every
personality has its weaknesses but you never gave up. We know that he
is ready as never before to face life as he launches into the ‘working
world’.”

My question is, “How many of you could write a letter in similar vein and how
many of you will have succumbed to superficial alternatives without going the
full distance in our School as these parents did?”

I have been implacably opposed throughout my career at any attempts made
to garner high performance students together in a ghetto situation. Years ago
I was approached by the parents of our School Bursar, Mr Russell Bailey,
when he was offered a place in one of the opportunity classes (OC’s) which
operated throughout the State. Russell’s parents trusted my judgement
sufficiently to leave him in the comprehensive Public School he was attending.
He went on to attain the highest score in the Metropolitan West region in his
HSC. Entering Medicine, he continued with high achievement in his first
three years until the time that God called him out of a medical career whilst in
the full flush of success. It was his obedience to God’s call, in line with the
School motto “To Hear is to Obey”, that caused him to move in the direction
of theological training, where he went on to gain his Masters in that field. My
plea to all parents over this important matter is to know first the will of God for
your child, rather than following the whim of culture for selfish attainment at
the expense of God’s call.

There is one other significant facet of our current student culture that is of
growing concern. The School community needs to visit and discuss the
matter of Information Technology and its impact on our students and the
quality of life in the School community. One recent survey of Australian
middle school students shows that Australian family life is heavily engaged in
all aspects of computers. Over 90% of homes surveyed are computerised,
mostly with one or two computers, but some with more than six computers.
But, as parents, we should be made aware of the following findings.

1. 75% of the students surveyed had access to internet, and 56% of these
students accessed the internet themselves—mostly using their own,
personal, log-on.

2. Most of these students actively engaged in either playing and/or
downloading computer games.

3. More than half of the students surveyed download popular music with
its blatantly immoral lyrics.
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4. A great number of these students engage in communicating with one
another via private, web-based mail (Hotmail, MSN and Yahoo).

5. Many of the students surveyed engage in homework resolution on be-
half of one another, thereby plagiarising submissions for assessments
from others.

If these findings were to be found to be applicable to our students, then I say to
you parents—you are engaging in the wholesale abandonment of your
children to a bizarre world of unreality which must play havoc with their
personal character development. Add to this the fact that the figures quoted
are for young, pre-teenage children, and you can only guess at the more
startling results that a similar survey would yield in the senior school years.

Amidst the rising tide of autism among young people, there is an increasing
awareness of the therapeutic value of sufferers of the disorder being dissuaded
from the extended use of computers that is prevalent today.

There is no question that the communication of information, ideas, and
knowledge is of major importance in our society. But the indiscriminate and
unmonitored access to the internet—much of it on a daily and extended time
basis—must be challenged if we treat seriously the task, indeed the important
task, of raising children in our postmodern society. As I have already said, we
as a School community must treat seriously the implications of such a lifestyle
for our students and engage in dialogue to address it.

Staff Professionalism

One of the major concerns of the Vinson Report was the loss of teacher
professionalism, and the inadequacies of current teacher-training. Last year
one of our staff, Stuart Garth, received the Science Teacher’s Award for the
year by the Intel Young Scientists’ Presentation at the Powerhouse Museum.
This year another of our Science teachers, Jenelle Seaman, was awarded
Chemistry Teacher of the Year by the Royal Australian Chemistry Institute.
Seven of our staff are members of the Australian College of Educators. Some
thirty-five of our staff have now graduated with higher degrees in Education
in our continuing relationship with Christian Heritage College in Brisbane.
Nine of our staff are currently enrolled in the Master of Education degree
program at Christian Heritage College. This year three of our teachers in
training will have completed their course work for the Bachelor of Teaching
from the University of Western Sydney. Next year, another two teachers in
training will graduate with a BA, BTeach from the University of New England.
Another two from our Ministry Order enter their third year at Macquarie
University next year. And one of our teachers in training is in his second year
at the University of Sydney. Our trainee teachers gain a lot from their
university education, but we don’t just leave them to the system. Each of these
students is mentored by one of our mature teachers. And they are all given a

33



great deal of additional opportunities in supervised practicum, which means
that by the time our graduates are given their classes, they are really prepared,
and don’t just feel like—to quote the Vinson Report—they have been “thrown
in the deep end”. And the mentoring and collegial approach to excellence goes
on, not just older to younger, but across the board.

There are few schools today that can equal our claim to a suitable number of
male staff as role models for boys. It is the number one problem in the growing
failure of boys in the academic field.

A Caring Community

Our staff is constantly resourcing ways to achieve the highest possible
outcomes. There is the homework program in the Preparatory School. There
are the many hours of additional tuition before and after school, and during
school recess periods. There is the teacher who keeps close to a student
throughout his or her Higher School Certificate—reviewing the work a
couple of days each week, helping with assignments, keeping in telephone
contact to make sure that vital study hours are not lost. There is the study hall
program for years 11 and 12, providing at least one night a week when the
student can concentrate on study rather than being interrupted by telephone
calls or diverted by television or the internet. These initiatives are not being
driven by any profit motive. But there is a love motive. We cannot abandon
these students that you have entrusted to care, nurture, and education.

Quality Modernity

And, finally, I am sure that the entire School family is looking forward to our
imminent occupation of the new Science and Technology Building. Two
Science laboratories, a materials technology workshop, a food technology
laboratory, a design lab, and a computer laboratory. Our innovative staff have
never tired of inspiring excellence in these key learning areas, even though the
facilities have in the past been less than ideal. Imagine what they will be able to
achieve with this specialist accommodation! But this isn’t the product of a
wealthy school! There are large donations, both in time and money, from
members of the Redeemer Baptist Church which supports the ministry of the
School. And there have been the significant contributions of parents and
friends, and not just on the specifically organised working bees. Increasingly,
our past students are to be found on one of our work sites—currently either
Castle Hill House or the Science and Technology Building—just helping out
where they can during their holidays, and enjoying the satisfaction that comes
with contributing to a worthwhile project.

All of this is what makes a quality education. And I know that there are the
individual staff members in some schools, even in some government schools,
who express this kind of devotion to the profession of teaching and to their
students. And I know that there are some schools where there is a number of
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excellent staff who are being pulled along by the exemplary leadership skills of
the Headmaster.

But I believe that there is something different at work here in Redeemer
Baptist School. As a staff we know that we are forgiven, we know that we are
loved, we know that we are blessed. With all of this knowledge how could we
do less than the best for those who are created in the image of the God whose
love has captured our whole being?

There is an ancient Anglican Collect from Morning Prayer that comes down to
us from the Sacramentary of Gelasius (c. AD 490). It is a rubric that
encourages us to fear no adversary for the God we serve is the “author of
peace and lover of concord” and in “whose service is perfect freedom”. It is in
that same freedom, that Spirit-filled inspiration that we discover true liberty to
serve others as we serve the living God. That is at the heart of the Community
of the School. It is a wonderful freedom to experience.

The God who offers us salvation and who sends us forth to minister and serve
is the One who transforms what we do in our School. As true disciples of Jesus
Christ, we are reminded of His declaration to His disciples: “You shall know
the truth, and the truth shall make you free”. That is the “perfect freedom” of
that Collect. We live in it. And, as a School family, we encourage you to join us
in that same journey to which God has called us, and to be partakers of the joy
and liberty that wells up within those who discover themselves to be at the
centre of God’s will.

N. F. Cannon
Principal
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James Hudson Taylor is known as the founder of the China
Inland Mission. His life was based upon the teaching of God’s
Word which he knew to be the infallible, inspired word of the
Sovereign Ruler of the universe who was to be obeyed at all
times. His philosophy was simple:

“There is a living God.
He has spoken in the Bible.
He means what He said, and will do

all that He has promised.”
James Hudson Taylor, founder of the China Inland Mission

from “It is Not Death to Die”

Jim Cromarty

Having been given the privilege to spend most of our lives
reading books is a reminder that our task as teachers is to
ensure the wisdom of our civilisation by instilling in our
students a passion for the examined life.

Stanley Hauerwas

The man of today knows of no beginning. So far as he is
concerned, a history ripples towards him from some cosmic
age. He knows of no end: history sweeps him over into a
posthistorical age. What a violent and foolish episode this time
between prehistorical and posthistorical has become.

Martin Buber
in “The Man of Today”


