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Established in 1991 in New York City, the Youth Development Institute (YDI) is one of a growing number
of intermediary organizations throughout the United States that seek to create a cohesive community in-
frastructure to support the positive development of youth. YDI approaches its work with an understand-
ing of and a respect for the complexities of young people’s lives and the critical role of youth-serving
organizations in supporting young people’s growth and development.

YDI’s mission is to increase the capacity of communities to support the development of young people.
YDI provides technical assistance, conducts research, and assists policy-makers in developing more
effective approaches to support and offer opportunities to young people. At the core of YDI’s work is a
research-based approach to youth development. This work is asset-based in focusing on the strengths
of young people, organizations and their staff. It seeks to bring together all of the resources in the lives of
young people—school, community, and family—to build coherent and positive environments. The youth
development framework identifies five principles that have been found to be present when youth,
especially those with significant obstacles in their lives, achieve successful adulthood:

•• CClloossee rreellaattiioonnsshhiippss wwiitthh aadduullttss

•• HHiigghh eexxppeeccttaattiioonnss

•• EEnnggaaggiinngg aaccttiivviittiieess

•• OOppppoorrttuunniittiieess ffoorr ccoonnttrriibbuuttiioonn

•• CCoonnttiinnuuiittyy ooff aadduulltt ssuuppppoorrttss oovveerr ttiimmee

The Youth Development Institute (YDI) also strengthens non-profit organizations and public agencies and
builds programs that address gaps in services, in New York City and nationally. It provides training and
on-site technical assistance, conducts research, develops practice and policy innovations, and supports
advocacy. This work enables organizations and agencies to apply the most promising lessons from re-
search and practice so that they operate efficiently and the young people they serve grow and develop
through powerful, sustained, and joyful experiences. YDI helps organizations to design their programs
based on sound knowledge about what works and provides their leaders and staff with the information
and skills to implement these strategies effectively. YDI addresses gaps in youth services by developing
new programs and policies in areas and for populations that are addressed inadequately. 
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Practices to Keep In After-School and Youth
Programs is a series of documentation reports
that highlight successful approaches in Beacons,
which are community centers in school buildings
that combine youth and community development
to support young people, families, and neighbor-
hoods. Developed for Beacons, these approaches
are also widely used in the expanding world of
After-School and Youth Programs.

The reports demonstrate how local ingenuity
applied to key issues over time can leverage indi-
vidual, neighborhood, and policy change. They
contain ideas for practitioners to adapt to their
own programs and for policymakers who seek
practical responses to critical concerns—literacy
and academic support for youth, preparation for
work and participation in the labor force, strength-
ening families and preventing foster care place-
ment, and creating opportunities to play important
roles that strengthen the fabric of community
social organization.

TThhee BBeeaaccoonnss MMoovveemmeenntt aanndd
AAfftteerr--SScchhooooll PPrrooggrraammmmiinngg

Beacons were first established in New York City in
1991 as part of the Safe Cities Safe Streets
program. Located in schools and operated by
community-based organizations with core funding
provided by New York City, the Beacons represent
an innovative collaboration between the public
and non-profit sectors to turn the school building
into a true public resource. Today, more than 100
Beacons in five cities offer education, recreation,
adult education, arts, and family programming
after school, before school, on weekends, and
during vacations. In New York City, Beacons serve
more than 150,000 children, youth, and adults an-
nually. Nationally they reach more than 250,000
individuals in San Francisco, Minneapolis, Denver,
and West Palm Beach, Florida. 

The Beacons forge partnerships across public,
non-profit, and private institutions to fortify neigh-
borhoods. They create pathways for participation
between age groups and a continuum of pro-
gramming that promotes healthy development
and strong families. They contribute to local
economic development by providing jobs to
young people and adults. They help to make
neighborhoods safe and connect residents to
each other and to local resources. At a time when
social services are increasingly located outside of
the communities that need them, the Beacons
serve as a hub for an array of social and educa-
tional supports.

Funding for the Beacon programs described in
Practices to Keep comes from a wide variety of
sources. The range demonstrates a commitment
by both the public and private sectors to the com-
prehensive work of Beacons, with support located
in education, labor, child welfare, and human
services. Sources include:

•• LLooccaall ttaaxx lleevvyy

•• LLooccaall,, ssttaattee,, aanndd ffeeddeerraall ffoosstteerr ccaarree

•• PPrriivvaattee ffoouunnddaattiioonnss

•• PPuubblliicc--sscchhooooll ddoollllaarrss

•• SSttaattee aafftteerr--sscchhooooll ffuunnddiinngg ssoouurrcceess

•• SSuummmmeerr YYoouutthh EEmmppllooyymmeenntt PPrrooggrraamm ((OOTTDDAA,, UUSS
DDOOLL)) 

•• SSuupppplleemmeennttaall EEdduuccaattiioonn SSeerrvviicceess,, ppaarrtt ooff NNoo
CChhiilldd LLeefftt BBeehhiinndd ((UUSS DDOOEE))

•• 2211sstt CCeennttuurryy CCoommmmuunniittyy LLeeaarrnniinngg CCeenntteerrss ((UUSS
DDOOEE))

1. INTRODUCTION



44 Practices to Keep In After-School and Youth Programs

•• YYoouutthh DDeevveellooppmmeenntt aanndd DDeelliinnqquueennccyy PPrreevveennttiioonn
((NNYYSSOOYYDD))

•• WWoorrkkffoorrccee IInnvveessttmmeenntt AAcctt:: IInn--SScchhooooll YYoouutthh;; OOuutt--
ooff--SScchhooooll YYoouutthh;; LLiitteerraaccyy ((UUSSDDOOLL))

The need for the Beacons and other programs
that build on similar principles is more urgent
today than ever. The economic crisis that began in
2008 has affected every sector of society, but will
inevitably hit hardest in poor communities where
the Beacons are located. Too often, services are
removed from the very neighborhoods where they
are needed most. The Beacons place services in
the center of poor communities. The gains that
the Beacons help create must be protected, as
the need for comprehensive and coordinated
services, high quality education and work prepa-
ration, and community safety increases. The
Beacons have earned the trust and respect of
local residents and provide a tested infrastructure
for attaching additional or consolidated programs.

Practices to Keep In After-School and Youth Pro-
grams illustrates how Beacons provide young
people with pathways to increasingly responsible
roles, involve youth and adults in improving their
communities, and create environments of support
to keep families together. 
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A partnership on the Lower East Side of

New York shows how a school and com-

munity organization can integrate staff,

resources, and will to create academic

and employment opportunities. 

As schools face pressure to improve reading and
math test scores, many have had to cut back on
resources dedicated to the arts, community en-
gagement, and physical education. Yet, research
has shown that some students find their greatest
levels of engagement and joy in school by using
their visual, interpersonal, and spatial intelligences
(Gardner, 1983). That is where a Beacon can
come in. East Side Community High School
(ESCHS) is one school that has been under
pressure to raise test scores and has done it suc-
cessfully. With the help and partnership of the
University Settlement Beacon, this achievement
has not come at the expense of a well-rounded
education. In addition to supporting student's
academic achievement through after-school tutor-
ing, the Beacon has provided a rich variety of
activities for students to gain skills and experience
in areas beyond traditional academic subjects. 

Principal Mark Federman of ESCHS is taking a
break between meetings when he stops to explain
why he considers the University Settlement
Beacon (USB) an integral part of his school:

Why wouldn’t the Beacon be an integral

part of our school? For us, it makes our

high school richer; it is an important

resource to our young people and our

families. Many of our students grow up

in housing projects; many come from

single parent families. They face the

effects of poverty, classism and racism

on a daily basis. The Beacon helps

provide the extra support that more

advantaged youth naturally have in

their communities.

Principal Federman points out that colleges
now reward excellence in extracurricular
achievements:

For students to get in to and succeed in

college these days, not only do they have

to have a decent SAT score and GPA, but

they also have to participate in

extra-curricular activities and get recom-

mendations that display the well-round-

edness of their education. Unlike

students in other neighborhoods, our

students do not have a parent with a

Volvo who can drive them around to

soccer matches after school. What we do

have is an after-school program on site

that provides a variety of interesting and

great programs. It offers students an

opportunity to engage in activities that

really do make them more “well-

rounded.” And IT’S FOR FREE. So why

wouldn’t I think of it as an invaluable

resource to this school?

BBeeaaccoonn SSttrruuccttuurree && PPrrooggrraammmmiinngg

On a typical school day, the University Settlement
Beacon (USB) serves an average of 100 elemen-
tary school-aged youth, 100 middle school-aged
youth, and 60 high school-aged youth from 3-6
pm.1 For the first part of the afternoon, the ele-
mentary-school and middle-school youth engage

2. KNITTING TOGETHER SCHOOL AND AFTER-SCHOOL
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in homework help, tutoring, and other academic
programs run by East Side teachers. But for the
second part of the afternoon, the two groups
come together to engage in a wide variety of inter-
generational activities executed with the help of
60 East Side high school students who serve as
Group Leaders, Assistant Group Leaders, and
Leaders-in-Training. In this way the USB purpose-
fully develops an intergenerational community.
Activities in the second part of the afternoon
range from the creative arts such as music,
dance, art, and drama classes; physical activities
such as basketball, soccer, baseball, swimming,
track, and physical fitness; a variety of community
service projects; cooking; yearbook; chess;
conflict resolution; and special events such as a
community-wide talent show and an end-of-the-
year carnival.

HHooww tthhee EEaasstt SSiiddee –– UUnniivveerrssiittyy BBeeaaccoonn
PPaarrttnneerrsshhiipp GGrreeww

This multi-layered set of activities did not happen
overnight. Monique Flores, USB's Director, started
the program at East Side eight years ago with one
small group of students. “I had to prove myself to
the school. I had to show them that the Beacon is
amazing even with very little money.” USB staff
member Sairalyn Thong reflects on how the Bea-
con grew, “We learned to offer activities that other
programs didn’t – the arts, baseball, and record
production.” She also points out a particularly
successful marketing technique within the school
building, “We take pictures of the activities that
youth do here (such as going swimming, dancing,
making art, etc.) so when the new kids come and
see that they say, ‘Cool! I want to do that!’” It was
not long before word spread among students that
the Beacon was a fun place to be. Students re-
cruited other students and since then says Saira-
lyn, “Beacon participation has grown like a virus.”

In addition to offering activities youth wanted, Flo-
res needed support from two key people. The first

was East Side's principal Mark Federman. Flores
advises new Beacon directors:

It is a day-in and day-out relationship

with the principal. At the beginning of

every school year I meet with the princi-

pal and I ask him 'What do you need

from us? What exactly are the needs of

the kids in the school?' I listen very

closely and take that into consideration

as we design programs and write grants.

I tell people 'Make it clear what's in it for

him.' His students need jobs so we make

sure we have enough high school pro-

gramming. This keeps them in the school

building and engaged. A lot of our staff

are his high school students and we even

hire teachers. It's a win-win.

Principal Federman concurs: “Since ESCHS
started, the institutional relationship between
University Settlement and the school has meant
that all of our middle school teachers can be paid
to stay later. This extends the school day and
widens the curriculum.” Both Federman and Flo-
res believe this has been a crucial catalyst in
fostering collaboration between the school and
Beacon staff. “The teachers’ work with us during
after-school time has won a lot of them over,”
says Flores. “They have seen first hand how the
Beacon often provides that necessary incentive to
keep kids focused on success in school. And they
have especially seen its direct influence on the
60 kids that work in the Beacon. They have
come to see us as the social helpers for academic
success.”

Flores sees this link as so important that when the
original University Settlement grant ended in
2007, Flores stepped in and allocated money from
a different Beacon grant to pay for the continua-
tion of teacher stipends. Through the new grant,
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the Beacon was able to hire all of East Side's
middle-school teachers to work at least one day a
week in the after-school program. This has pre-
served program continuity for both teachers and
youth. The approximately 20 teachers who work
in the Beacon not only provide academic help, but
also manage art classes, sports, and conflict
resolution groups. 

IInnssttiittuuttiioonnaall SSuuppppoorrtt 

Flores gives credit for teacher stipend funding to
Michael Zisser, the Executive Director of Univer-
sity Settlement, the Beacon's lead agency. With
his approval, University Settlement used grant
money from the very beginning of the Beacon to
pay stipends for East Side's teachers to teach in
the Beacon's after-school program. Zisser was
the second key person Flores needed support
from.

“A critical part of the formula for success is to
have a lead agency that really helps and supports
you,” says Flores. 

Michael Zisser, the Executive Director at

University Settlement is incredibly sup-

portive. For me, what was critical in

terms of support was high expectations

(one of my bosses told me - “you better

be perfect!”) with an incredible amount

of support designed to help me be per-

fect. When I started I had no experience.

I was lucky enough to have a boss that

trusted me, that believed in me. Actually

I had two supervisors – one reminded me

I had better do well, and the other gave

me the self-confidence I needed. The lead

agency takes a strong interest in devel-

oping their staff. This year they paid for

me to go to an international conference

in Finland. They work to develop the

staff at all levels. So now I try to mirror

the mentoring I got.

YYoouutthh EEmmppllooyymmeenntt &&
LLeeaaddeerrsshhiipp DDeevveellooppmmeenntt 

Another foundation to the USB's success has
been its dedication to employing East Side's
young people. “I am a firm believer that kids need
experience working—they need money and work
that is productive,” says Flores. USB hires 60
young people during the school year and 40
during the summer through the Summer Youth
Employment Program (SYEP). “Students want to
work with us so we create positions. Last summer
in addition to SYEP monies we had funding for
the Scholars-in-Training program and the NYT
Scholars Fund – all these were used to fund jobs.
We also committed to paying them for their work
through stipends.” One quarter of the Beacon’s
budget, $250,000, goes directly to pay for jobs for
young people.

Principal Federman observes:

The Beacon is especially helpful in

providing opportunities for our middle-

school students. We are a grade-six-to-

twelve school. Beacon staff help us

organize and staff field trips, it trains

middle-school students on how to be

leaders, gives them experience as lead-

ers, and also helps run a job program for

youth (including after-school positions

and summer positions at the Beacon and

SYEP referrals as well).

In explaining how youth workers become leaders,
Flores says:

The key is supervision. You have to start

with high expectations and insist on

good supervisory training for the youth
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workers. Every Wednesday, once a week,

the Leaders-In-Training meet as a group,

as do the group leaders. We are con-

stantly training staff and adding

requirements as they become necessary.

We also create clear roles so that each

level of young person has a responsibil-

ity, with the older ones benefiting the

younger ones [in a system of mentoring].

BBuuiillddiinngg RReeffeerreenncceess ffoorr tthhee FFuuttuurree

This cumulative ladder of training pays off for
young people as they get older:

Colleges love the kind of work and

extra-curricular activities young people

engage in here. [Assistant Director] Greg

Robertson and I have written many,

many college letters of recommendation

for youth. In addition we've written

recommendations for the Bill Gates

Scholarship, and for one of our students

who won a Posse Scholarship which was

worth $150,000. Students can also write

about the many opportunities for leader-

ship they've had here when they apply to

college. For example, at a recent trip to

Albany, one young person got to talk to

the Secretary of Education about the

budget cuts. There was even an article

about it. Youth can write about serving

on the Youth Council, or their work with

United Neighborhood Houses—they can

write about how all of these activities

have moved them forward. 

Successful alumni often come back during, or
after, their college years to give back to the Bea-
con. Flores mentions a Wellesley graduate who
has recently returned as well as the current head

of their basketball program. Both teachers and
students appreciate such role models.

UUssiinngg tthhee CCoommmmuunniittyy aass aa RReessoouurrccee

Importantly, the Beacon's lead agency, University
Settlement, is a well-established local social
service agency. This connection allows the USB
staff to tap into a host of local community organi-
zations and resources that help young people
(and their parents). Resource people are brought
in to help run activities or workshops (such as
dance and arts specialists, experts in technical
areas, parents with special sets of skills, commu-
nity organizers, activists, and local business
people). In addition, a wide variety of partner or-
ganizations co-locate at the Beacon2 including:
Felix Millan Little League, Taíno Wanakan Cultural
Center, City At Peace, Urban Homesteading
Assistance Board, Village Play Back Theatre, NYU
tutoring Program, Cetiliztli Nauhcampa Aztec
Danza, Power Play Girls Sports, Teachers and
Writers Collaborative, and Perri Dance. These co-
locating agencies bring with them an additional
42 instructional staff who can serve as potential
mentors that can expose youth to a wide variety
of activities and career paths. Flores has also
created a "budget for specialists" with which she
can bring in teaching artists and staff.

USB is also part of larger networks that help
provide opportunities for Beacon staff and youth.
Flores has sought out many. “We get trainings,
workshops, and resources from: the Youth Devel-
opment Institute, Ryan Nena, LOISAIDA Inc.,
Roberto Clemente, Planned Parenthood, Day
One, The Door, PASE, TASC, etc. We collaborate
with Madison Square Garden and have our teens
participate in a dance talent show, NIKE girls
basketball tournaments, many other sports tour-
naments (basketball, LYS Soccer, Baseball with
Pinnacle League, etc.). We collaborate with UNH
to do advocacy trips to Albany, we participate in a
DYCD Book Club (we won first place for a poetry

2Co-locators are outside agencies that need free space and provide activities free of charge for the community.
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submission last year), and the Immigration Lawyer
Association contest (we have won the past two
years for writing submissions).” Delivering such a
wide range of activities to young people has
burnished the Beacon's reputation across many
groups within the school.

EExxttrraa GGrraannttss && GGrraanntt--WWrriittiinngg

“Another one of my roles is to show funders what
superior quality looks like. I started with $400,000,
and our budget has tripled in the last three years,”
Monique Flores says proudly. Federman points
out “Monique [Flores] has been the lead grant
writer on a lot of grants. She is great at collabora-
tion. If they spot funding opportunities, they will
point them out to us.” A recent grant written by
USB has allowed East Side to fund a middle-
school coordinator who tracks down youth who
are skipping the after-school program and keeps
parents informed of their whereabouts. Like the
teacher and youth positions, this is all money and
resources that would not come into the school
otherwise.

HHaarrdd WWoorrkk aanndd aa SShhaarreedd VViissiioonn

While the East Side-USB accomplishments are
impressive, they are most importantly the product
of a shared commitment and a lot of hard work.
Federman believes he is “fortunate to be working
with a Beacon staff who above all care about
young people and who are COMMITTED to build-
ing a partnership within the building. I view the
Beacon as an essential part of the school—so this
necessitates that we work closely together. We
both understand that we have to make this work
for the young people. There is no alternative.”
When asked if USB is different from other
after-school programs he's worked with, Feder-
man reflects:

There is a different level of communica-

tion. The dialogue is much closer. They

are ‘right there’ with you helping you

problem-solve and brainstorm solutions.

For example, they are currently helping

us organize our parent’s fair. If there are

needs in the school, they will look for

opportunities and bring them to the

school. Also, if certain activities or field

trips stretch beyond the school day, I

know I can rely on them to be here in the

building to make it possible to do the

activity even if it goes into the evening.

Basically, our cooperation expands the

time available for programming and the

flexibility available for staff.

Needless to say, neither Flores nor Federman
have nine-to-five jobs. Both report a lot of late
night phone calls and emails to problem-solve
around particular youth dilemmas. “We engage in
a LOT of ongoing feedback.” says Federman.
“Monique and I email each other on average every
2 – 3 days, or about twice a week. We are also at
the same school meetings about once a week
(more towards the beginning of the school year).
We have an open and ongoing conversation.”
Indeed, the USB staff are treated more like
another department in the school than a separate
organization. 

For their part, Flores and her staff try to remain
highly attuned to the needs of the school. “Last
year, ESCHS was designated a school in need of
improvement. The principal has enough on his
plate without having to worry about grant writing
or running an after-school program. So my job is
to help him reach those goals. We capitalized on
the school’s status as a “school in need of
improvement” as we wrote grants. This year, the
school got an “A” in terms of progress.” 

A student's performance in school has to come
first, both Flores and Federman agree. “If a
student is spending too much time at the Beacon
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and neglecting studying or their homework, we
can work on an agreement that the student can’t
participate in programs until they get their grades
up. This serves as an incentive. The Beacon staff
support us in that,” says Federman. “On the other
hand, if a student is struggling academically but
doing really well in a Beacon activity, Beacon staff
let the teachers know it—it helps provide a more
well-rounded, human picture of the student. So
we try to connect success at the Beacon and
success in school.” Federman sees the Beacon
as having a particularly important impact on
at-risk students, “We could go down to the Bea-
con right now and I could identify ten kids who
would already have dropped out or be failing in
school, or skipping class, if it wasn’t for the
Beacon program.”

Despite this shared vision, the partnership is not
without its tensions. Flores reports that finding the
balance between the school's need for more aca-
demic tutoring and the youth development focus
on community service, creative expression, and
leadership skills is not always easy:

Finding [a] balance is very hard. There are more
academic requirements for OST funding every
year. The principals are being pressured to in-
crease academic programming. There is no easy
answer. We do our best to balance the academic
and the non-academic. During the summer, we
are able to increase our non-academic offerings,
like having more teaching artists come in. Also
during the summer, our activities for the middle
schoolers are often literacy-based, but for the
elementary schoolers our curriculum is closer to
that of day camp activities.

DDiiffffeerreenntt IInnssttiittuuttiioonnss wwiitthh tthhee SSaammee GGooaallss

The East Side – University Settlement Beacon
partnership has brought together two organiza-
tions that have great mutual respect for what each
other does. They understand that a young

person's academic and social/emotional develop-
ment is both critical to young people’s success.
“Why does the partnership work? I believe a
school needs to want it,” says Federman. “If a
school and its principal don’t want it, then it won’t
work. That’s my impression from talking to other
principals. It must run well, otherwise it’s just more
for the principal to worry about. Why? Well, be-
cause you are giving up space in your building,
and the principal/school staff is responsible for the
building. If there are problems at the Beacon, then
you, as the principal, end up having to solve them,
and that’s taxing on people’s time and energy. So
in that way a poorly run program can become a
burden.

Flores sees the formula for success for a Beacon
composed of three essential ingredients, “A Bea-
con director passionate about the work, plus a
lead agency who believes in the work and will put
up the money, plus a principal who has bought-in.
All three of these components need to be there for
the Beacon to really be successful. If any one of
them is missing, it becomes very hard.” 

For more information on the University Settlement
Beacon at East Side Community High School,
contact Monique Flores: (212) 598-4533. 
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TThhee BBeeaaccoonnss MMoovveemmeenntt aanndd
YYoouutthh PPrrooggrraammmmiinngg

Beacons forge partnerships across public,
non-profit, and private institutions to fortify neigh-
borhoods. They create pathways for participation
across age groups and a continuum of program-
ming that promotes healthy development and
strong families. They provide jobs to young
people and adults, which contribute to local
economic development. They help to make neigh-
borhoods safe and connect residents to each
other and to local resources. At a time when
social services are increasingly located outside of
the communities that need them, they serve as
a hub for an array of social and educational
supports.

Beacons were among the first citywide after-
school initiatives. The massive expansion of after-
school programs that began in 1992 was fueled in
part by the early example of the Beacon move-
ment. But while after-school programs use a
service-delivery approach, Beacons use a com-
prehensive community development model with a
focus on youth development. Activities in every
area, from after-school to adult education, are
embedded in the process of building community
that:

•• SSuuppppoorrttss aanndd eennggaaggeess llooccaall yyoouutthh..

•• FFeeeellss aa sseennssee ooff oowwnneerrsshhiipp,, wwiitthh aa ddeessiirree ttoo
ccoonnvveerrtt aa sscchhooooll bbuuiillddiinngg iinnttoo aa ccoommmmuunniittyy
cceenntteerr..

•• RReeccooggnniizzeess aanndd ssuuppppoorrttss ccoommmmuunniittyy rreessoouurrcceess,,
bbuuiillddss tthhee ccaappaacciittyy ooff yyoouutthh aanndd ootthheerr ccoommmmuunniittyy
mmeemmbbeerrss ttoo iiddeennttiiffyy nneeeeddss,, aaddddrreessss iissssuueess,, aanndd
ccaappiittaalliizzee oonn ddiiffffeerreenntt ssttrreennggtthhss..

The Beacons, while diverse and responsive to
neighborhood interests and strengths, are shaped
by a core set of youth development principles that

research has shown help people to achieve
stronger outcomes: caring relationships, high ex-
pectations, opportunities to contribute, engaging
activities, and continuity in relationships. 

As a result of their experience in developing Bea-
cons, many organizations that started as “mom
and pop” associations in response to neighbor-
hood needs now offer extensive family and youth-
supporting services including foster care, drop out
prevention, summer youth employment, and
out-of-school time activities. In New York City and
San Francisco, these organizations advance
school reform efforts. Applying youth develop-
ment principles and a commitment to the success
of all students, they have helped to reshape high
schools, making them more personalized, and
sharply increasing graduation rates among youth
who previously would have dropped out.

The Beacons provide multiple opportunities for
young people to build the 21st-century skills that
are essential to their development and success as
workers, citizens, and environmental stewards.
They help young people respond to the changing
demands of the workplace and the increased
need for post-secondary education. In Beacons,
young people:

•• WWoorrkk iinn tteeaammss,, ssoollvvee pprroobblleemmss,, aanndd mmaasstteerr
ccrriittiiccaall sskkiillllss..

•• TTaakkee oonn ppoowweerrffuull rroolleess tthhaatt mmaakkee aa ddiiffffeerreennccee ttoo
tthheeiirr ppeeeerrss aanndd tthheeiirr ccoommmmuunniittiieess

•• GGeett iinnvvoollvveedd iinn ppllaannnniinngg pprroojjeeccttss,, aasssseessssiinngg tthheeiirr
ccoommmmuunniittiieess,, aannaallyyzziinngg rreessuullttss,, aanndd ttaakkiinngg aaccttiioonn
ttoo aaddddrreessss llooccaall pprroobblleemmss..

•• MMaasstteerr ccoorree lliitteerraaccyy sskkiillllss iinn rreeaaddiinngg,, wwrriittiinngg,,
mmeeddiiaa,, aanndd tteecchhnnoollooggyy..

•• TTeeaacchh,, mmeennttoorr,, aanndd sseerrvvee aass rroollee mmooddeellss ffoorr
yyoouunnggeerr cchhiillddrreenn..

•• CCoollllaabboorraattee wwiitthh aadduullttss aarroouunndd iimmppoorrttaanntt iissssuueess..
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All these opportunities build the skills and knowl-
edge the next generation needs to succeed in the
21st century and to sustain the well-being of the
nation and earth.

Each Beacon city also includes an intermediary
organization that provides training and support to
the Beacon and works with policy makers to sus-
tain the vision. For example, in New York City, the
Youth Development Initiative, is one such interme-
diary that offers training and coaching to sites,
develops programs, and works with the city and
advocacy groups to support best practices. In
San Francisco, the San Francisco Beacon Initia-
tive, convenes a citywide group of leaders in phi-
lanthropy and public agencies to build support for
the Beacons, raise funds, and provide training and
related supports to sites.

EEvviiddeennccee ooff SSuucccceessss && CCoonnttiinnuuiinngg NNeeeedd

Evaluations in New York and San Francisco find
that Beacons attract participants of all ages, many
of whom attend on a regular basis. Participation
by substantial numbers of adolescents, tradition-
ally the hardest to recruit and retain in out-of-
school programs, is the result of adherence to
youth development principles. Among adoles-
cents, the Beacons increase young people’s
self-efficacy and the level of effort they put into
school, which are both critical factors in school
success and persistence (Walker & Arbureton,
2004). They provide extensive homework help,
enrichment activities that build skills and knowl-
edge, and connections with schools and families
on academic issues (Warren, 1999, pp 3-6). They
help youth avoid negative behaviors such as drug
use and fighting, and foster leadership and pro-
vide opportunities for volunteering and contribut-
ing to community (Ibid, p. 5). In neighborhoods
like Red Hook in Brooklyn, where residents were
once afraid to leave their apartments at night, the
Beacon is not only a haven, but has, through its
programs and networks, made the whole commu-

nity safer (see Practices to Keep: Preventing
Placement in Foster Care: Strengthening Family
and Community Ties. Youth Development Insti-
tute, 2009).

The need for Beacons and other programs that
build on similar principles is more urgent today
than ever. The economic crisis that began in 2008
has affected every sector of society, but will in-
evitably hit poor communities where Beacons are
located the hardest. Too often, services are
removed from the very neighborhoods where they
are needed most. The Beacons place services in
the center of poor communities. The gains that
Beacons helped create must be protected, as
need increases for comprehensive and coordi-
nated services, high quality education, work
preparation, and community safety. Beacons have
earned the trust and respect of the local resi-
dents, and provide a tested infrastructure for
attaching additional or consolidating programs.

Practices to Keep illustrates how Beacons provide
young people with pathways to increasingly
responsible roles, involve youth and adults in
improving their communities, and create environ-
ments of support to keep families together. They
all depend on partnerships and all recognize that
their impact is inextricably tied to collective ac-
tion. All told, these efforts add up to potent forces
for local economic development and building
cohesive communities.


