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About	Latino	Network	
Latino	Network	was	founded	in	1996	by	Latino	leaders	who	grew	concerned	about	the	lack	
of	resources	for	the	growing	Latino	population.	Today,	Latinos	make	up	12%	of	the	
population	of	Multnomah	County,	and	Latino	Network	has	evolved	to	become	one	of	the	
leading	culturally-specific	organizations	serving	this	population.		
	
We	believe	in	community	self-determination:	that	is	the	ability	of	community	members	to	
participate	meaningfully	in	decisions	that	affect	their	lives.	As	a	culturally-specific	
organization,	the	majority	of	our	staff	and	board	identify	as	Latino;	and	our	programs	are	
driven	by	community	needs.		
	
These	transformative	programs	prepare	children	for	kindergarten,	support	students	and	
their	families	in	their	journey	to	graduate	from	high	school	prepared	for	college	and	career,	
work	with	adjudicated	youth	and	their	families	to	heal	from	violence	and	trauma,	and	build	
civic	leadership	and	advocacy	skills	among	youth	and	adults.	Last	year,	we	served	898	
families,	of	whom	98%	identify	as	Latino.	 	
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Executive	Summary	
	
Juntos	Aprendemos	(Together	We	Learn)	is	a	model	early	education	program	with	a	

16-year	history	of	improving	kindergarten	readiness	skills	for	Latino	children	and	
supporting	parents	as	their	children’s	first	teachers.		Founded	in	response	to	Latino	
parents’	determination	to	close	the	achievement	gap,	Juntos	Aprendemos	utilizes	
community-based	solutions	as	it	builds	parents’	capacity	as	their	children’s	first	teachers	
and	strongest	advocates.	This	report	uses	quantitative	and	qualitative	evaluation	to	
demonstrate	the	program	is	achieving	its	goals	for	children	and	parents.	

	
Key	program	goals:	
1. Prepare	Latino	children	for	success	in	kindergarten	
2. Ensure	Latino	parents	are	better	equipped	as	their	children’s	first	teachers	
3. Strengthen	Latino	parents’	ability	to	be	advocates	for	their	children’s	education	

	
Key	findings	include:	
• Ready	for	Kindergarten:	After	participating	in	Juntos	Aprendemos,	children	scored	

higher	on	key	kindergarten	readiness	indicators	of	early	literacy	and	early	
numeracy.	Eight	of	ten	children	in	the	program	either	scored	proficient	in	all	
indicators	or	improved	across	the	majority	of	indicators.		

• Parent’s	as	Their	Children’s	First	Teachers:	Through	focus	groups,	parents	
shared	that	the	program	taught	them	key	strategies	for	how	to	teach	their	child,	
regardless	of	their	own	educational	or	literacy	level.		After	participating,	parents	
embraced	their	role	as	teachers,	and	increased	the	number	of	days	per	week	they	
read	to	their	child	and	engaged	in	other	educational	activities.			

• Si	Se	Puede	–	Parent	Power:	Parents	consistently	shared	that	the	program	has	
given	them	the	confidence	and	tools	to	be	their	child’s	advocate	within	the	
educational	system,	increasing	engagement	in	activities	from	volunteering	in	
classrooms	to	feeling	confident	enough	to	request	meetings	with	school	officials.		
	
In	addition	to	demonstrating	that	Juntos	Aprendemos	is	achieving	its	proposed	

outcomes	for	children	and	parents,	it	also	reveals	the	program	is	a	catalyst	for	broader	
changes.		For	example,	parents	described	their	readiness	to	challenge	gender	norms	
within	their	families	and	their	culture,	to	build	a	college	mind-set	for	their	children	and	
their	community,	and	to	resist	institutional	racism.		

	
Contrary	to	the	myth	of	the	uninvolved	Latino	parent,	the	parents	in	Juntos	

Aprendemos	exemplify	passionate,	involved	mothers	and	fathers	who	are	committed	to	
creating	positive	futures	for	their	children,	the	leaders	of	tomorrow.		
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If	more	kids	had	this	opportunity,	we	would	save	many	headaches	when	
our	children	grow	up.		We	would	even	save	money.	The	jails	would	close.	

Introduction	
With	deep	roots	in	Portland’s	Latino	community	since	the	1999-2000	school	year,	

Juntos	Aprendemos	has	developed	effective	strategies	to	promote	early	literacy,	parent	
engagement,	and	positive	parent-child	relationships.	Juntos	brings	low-income	Latino	
families	with	children	ages	3-5	years	old	to	their	neighborhood	school	for	a	series	of	30	
weekly	classes	that	prepare	children	to	succeed	when	they	enter	kindergarten.	Parent	
classes	are	based	in	Popular	Education,	a	practice	that	honors	participants’	indigenous	
wisdom	and	life	experience.	Program	staff	is	comprised	of	parent	leaders	who	graduated	
from	Juntos,	served	as	volunteers,	and	now	receive	ongoing	training	and	mentoring,	a	
practice	that	brings	the	Community	Health	Worker	model	to	early	childhood	education.	
These	committed	parents	are	trusted	members	of	their	communities	who	share	the	
strengths	and	struggles	of	immigrant	Latino	families	impacted	by	inequities	in	education	
and	health.	The	program	evolved	in	response	to	requests	from	Latino	parents	for	
opportunities	to	support	their	children’s	learning	and	for	stronger	connections	to	
neighborhood	schools.	At	the	same	time,	local	Latino	leaders	were	calling	for	action	to	close	
the	achievement	gap	from	early	childhood	through	post-secondary	education.	

One	of	the	foundational	strengths	of	Juntos	Aprendemos	is	that	it	is	a	community-
driven	solution	to	a	community-identified	problem.	The	empowerment	of	parents	in	Juntos	
Aprendemos	facilitates	the	informal	dissemination	of	information	beyond	program	
participants	and	improves	community	level	awareness	of	the	importance	of	early	learning.	
Connecting	low-income	Latino	families	to	the	larger	community	and	positioning	them	to	
become	agents	of	positive	change	within	their	children’s	lives	is	central	to	the	mission	of	
Latino	Network	and	a	core	component	of	many	of	our	programs.		

Many	studies	have	reported	troubling	disparities	that	exist	for	students	of	color	in	
education.	Disparities	are	largely	the	product	of	institutional	racism	based	on	power	and	
privilege	that	pervades	the	U.S.	educational	system.	Disparities	have	been	underscored	as	
the	consequence	of:	

• disproportionate	disciplinary	rates	
• disproportionate	drop-out	rates	
• underfunding	
• lack	of	resources	(lack	of	materials,	books,	computers,	advanced	placement	

programs,	and	credentialed	teachers)	
• “tracking”	(advising	away	from	college	and	professional	careers)	
• language	access	barriers	
• marginalization	of	newcomer	parents	and	children.	



	 6	

The	mothers	who	inspired	the	creation	of	Juntos	Aprendemos	were	visionary	leaders,	
determined	to	become	part	of	the	struggle	against	institutional	racism	that	suppresses	
their	hopes	and	dreams	for	their	children’s	futures.	

Figure	1.	Adapted	from	the	All	Hands	Raised	figure	to	highlight	the	connection	and	
potential	impact	of	Juntos	Aprendemos	on	the	trajectory	toward	high	school	graduation	
and	beyond.	
	

Intended	Impact	&	Theory	of	Change		
The	Latino	Network	team	devoted	a	considerable	amount	of	time	to	defining	and	

articulating	the	critical	features	and	strategies	of	the	Juntos	Aprendemos	program	which	
has	a	multi-year	history	of	serving	parents,	family	and	children	of	the	Latino	American	
immigrant	community.	The	critical	features	and	theory	of	change	principles	are	listed	in	
Table	1	below.		
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Table	1.	Critical	features	and	theory	of	change	principles	of	Juntos	Aprendemos	
Critical	features	&	strategies		

1.	Culturally	specific	program	design	&	curriculum 	
2.	Popular	education	methodology	
3.	Family	voice	in	all	aspects	of	program	design	and	implementation	
4.	Focus	on	early	literacy	and	brain	development	
5.	Positive	communication	practices	to	foster	healthy	parent-child	relationships	
6.	Community	Health	Worker	staffing	model		
7.	Program	staff	are	program	graduates,	who	are	from	the	communities	we	serve	

The	theory	or	principle	behind	the	feature	of	our	approach	
1.	Principle:	Positive	cultural	values	are	embedded	within	all	program	activities		
Research:	Cultural	identity	is	connected	to	success	in	life	
2.	Principle:	Honor	the	wisdom	and	life	experience	of	participants	
Research:	Popular	Education	is	proven	to	be	effective	in	engaging	disenfranchised	
communities	
3.	Principle:	Community-driven	solutions	to	community-identified	problems	(community	
self-determination)	
4.	Research:	Early	learning	and	neuroscience	research,	racial	disparities	in	early	
opportunity	and	achievement	data	
5.	Principle:	All	learning	and	development	occurs	in	relationship		
Research:		Importance	of	parent-child	attachment	and	nurturing	positive	communication	
practices	for	healthy	child	development	
6.	Principle:	Those	most	affected	by	inequities	are	best	equipped	to	address	them	
Research:	Community	Health	Worker	model	has	been	used	effectively	around	the	world	to	
address	public	health	and	educational	disparities	
7.	Principle:	Cultivating	leadership	within	our	community	
Practice-based	evidence:	Staff	who	are	program	graduates	are	deeply	committed	and	
understand	the	model	implicitly,	and	serve	as	models	of	success	for	the	families	we	serve	
Additional	principles	which	require	longitudinal	studies	(currently	in	development)	
8.	Youth	and	families	are	served	on	a	continuum	throughout	their	education	from	birth	to	
post-high	school	graduation	
9.	Youth	and	families	are	engaged	through	the	continuum	of	service,	building	capacity	to	
lead	productive	lives		

While	the	Latino	Network	team	outlined	multiple	impacts	on	children	and	
parents/family	that	we	would	like	to	assess,	we	ultimately	decided	to	focus	our	evaluation	
project	for	Project	Impact	on	the	following	three	impacts:	

	
Impact	#1:	Latino	children	are	better	prepared	for	success	in	kindergarten.	
What	we	mean:	Latino	children	are	comfortable	and	confident	in	the	classroom,	
demonstrate	early	literacy,	numeracy,	and	social-emotional	skills,	and	possess	a	positive	
cultural	identity.	
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Impact	#2:	Latino	parents	are	better	equipped	as	their	children’s	first	teachers.	
What	we	mean:	Latino	parents	have	the	skills	and	confidence	necessary	to	support	their	
children’s	learning	at	home,	and	possess	a	positive	image	of	themselves	and	their	cultures	
as	resources	for	learning.	
	
Impact	#3:	Latino	parents	become	stronger	advocates	for	their	children’s	education.	
What	we	mean:	Latino	parents	observe,	inquire,	request,	and	hold	schools	accountable	for	
ensuring	their	child’s	academic	success.		

	 	



	 9	

Findings	
Our	findings	are	presented	in	two	sections.		First	are	findings	that	would	be	

expected	in	any	quality	early	learning	program,	and	are	more	universal	in	nature.		The	
second	group	of	findings	highlights	responses	to	institutional	racism,	and	the	necessary	
strategies	of	resistance	from	which	the	program	was	born.	

Section	1:	Universal	Early	Learning	Program	Findings	

Finding	A:	Quality	Time	Matters	
In	Juntos	Aprendemos	parents	not	only	discover	the	significant	role	they	play	in	

their	child’s	education,	they	also	learn	how	spending	quality	time	with	their	children	
improves	their	social	emotional	development,	their	self-worth,	and	their	identity	as	
learners.	Parents	in	our	focus	groups	mentioned	being	more	aware	of	the	importance	of	
talking	to	their	children	about	concepts	like	the	alphabet,	spelling,	and	new	vocabulary	
throughout	the	normal	day’s	activities.	Many	parents	spoke	about	learning	to	use	positive	
communication	strategies	with	their	children,	and	how	that	has	changed	their	relationship	
with	their	child	as	well	as	their	child’s	self-confidence.		They	talked	about	learning	to	be	
thoughtful,	to	breathe,	and	to	avoid	being	impulsive	when	responding	to	their	children’s	
behavior.		Parents	articulated	that	they	had	to	unlearn	hurtful	communication	practices	
they	experienced	as	children.		They	described	being	more	intentional	with	their	time	and	
interactions	with	their	children	and	cherishing	the	closeness	that	this	brings.		They	
described	their	relationships	with	their	children	as	“special”	and	noticed	that	their	children	
have	opened	up,	“come	out	of	their	shell,”	and	are	more	trusting	toward	them.			

One	parent	shared	how	her	opinion	about	how	she	interacted	with	her	child	had	
changed	since	being	in	the	program:		

Before,	people	told	me	that	if	I	coddled	them,	they	would	be	spoiled.	So	when	they	
showed	me	pictures	or	things	they	made,	I	would	say	‘that’s	ugly’	but	now	I	have	
learned	to	say,	‘That’s	beautiful.’	

Another	parent,	when	asked	about	her	child	feeling	valued,	said:		

My	daughter	definitely	feels	valued,	especially	with	the	words.	I	try	often	to	say,	I	love	
you,	and	that	she	is	beautiful	and	other	positive	things.	And	now	she	says	them	too.	She	
expresses	herself	more;	she	has	more	confidence	with	everything,	from	little	details	like	
helping	me	around	the	house.	She	now	does	more	things	for	herself;	she	has	more	
confidence	to	do	it.	

Significance:	It	is	evident	from	our	discussions	with	parents	that	after	participating	in	
Juntos	Aprendemos,	they	have	a	deepened	commitment	to	supporting	their	children’s	
healthy	social	and	emotional	development	and	that	they	see	the	benefits	of	this	for	
themselves	as	well.		They	have	embraced	the	role	they	play	in	determining	how	their	
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children	see	themselves.		They	are	cultivating	close,	nurturing,	and	trusting	relationships	
with	their	children.		This	is	particularly	significant,	because	a	positive	relationship	with	a	
caring	adult,	positive	self	image,	and	healthy	social	emotional	development	are	shown	to	be	
protective	factors	that	foster	resilience	in	young	children.	
Recommendations:	

• Additional	professional	development	for	staff	in	the	areas	of	social-emotional	
development,	building	resilience,	and	promoting	protective	factors	in	children	

• Create	a	family	game	board	to	track	quality	time	spent	with	children,	consider	
including	incentives	

Finding	B:	Ready	for	Kindergarten	
To	be	ready	for	kindergarten,	five-year-olds	need	to	know	how	to	participate	in	a	

classroom	setting,	be	able	to	separate	from	their	parents,	be	confident	in	themselves,	and	
have	the	building	blocks	of	early	literacy	and	numeracy.	Our	findings	show	Juntos	
Aprendemos	is	absolutely	preparing	Latino	children	to	enter	kindergarten	confident	and	
ready	to	learn,	while	equipping	their	parents	with	skills	and	confidence	to	support	them.		

Parents	overwhelmingly	spoke	about	their	children	increasing	their	independence	
as	a	result	of	participating	in	Juntos.	Most	of	the	children	can	successfully	attend	class	
separate	from	their	parents	for	the	duration	of	the	program;	older	children	and	children	
who	attend	consistently	being	more	successful.	They	can	complete	age-appropriate	
activities	independently.	They	understand	what	it	means	to	be	a	student.	They	also	become	
familiar	with	and	comfortable	in	the	school	they	will	be	attending.	One	parent	said:	

My	daughter	didn’t	used	to	want	to	stay	without	me	[at	Juntos	Aprendemos],	but	now	
she	knows	that	she	will	be	by	herself	for	a	while.	It	helps	her,	and	me	too,	because	that	
way	we	will	both	be	ready	when	she	goes	to	school.	

Many	parents	described	this	independence	as	enduring	across	settings.	Children	are	more	
confident	to	try	things	for	themselves	such	as	dressing,	eating,	and	using	the	bathroom.	

Juntos	Aprendemos	has	also	supported	the	child’s	development	as	a	student.	
Children	are	learning	to	love	books,	how	to	turn	the	pages	following	the	story,	early	stages	
of	reading,	how	to	count,	and	how	to	correlate	numbers	and	quantities.	Children	in	our	
program	understand	the	routine	of	school.	They	know	how	to	interact	with	their	peers	and	
teachers.	When	homework	is	assigned,	they	understand	it	is	their	responsibility,	as	this	
parent	related:	

She	understands	what	it	means	to	be	a	student	and	to	be	independent.	She	tells	me,		
‘No,	Mami	this	is	my	work,	I	have	to	do	it.’	It	makes	me	happy	that	she	has	taken	on	her	
responsibilities.	

These	findings	of	significantly	improved	kindergarten	readiness	were	reflected	in	the	
quantitative	data	as	indicated	in	Chart	1	as	higher	scores	after	children	participated	in	
Juntos	Aprendemos	(also	see	Tables	1&	2	in	the	Appendix).		
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Kindergarten	Readiness	Indicators	

	

Chart	1.	Comparison	of	select	kindergarten	readiness	indicators	(means)	for	children	
BEFORE	and	AFTER	participation	in	Juntos	Aprendemos	(n=37;	p-value	<	.05).	

Significance:	These	findings	prove	what	we	suspected,	that	Juntos	Aprendemos	is	in	fact	
preparing	Latino	children	to	succeed	in	kindergarten,	academically	and	socially	(see	Chart	
2	below).		The	progress	children	make	in	the	program	set	them	on	the	path	to	school	
success	and	lay	a	solid	foundation	for	academic	achievement.		This	is	particularly	
significant	given	the	glaring	racial	disparities	in	early	learning	opportunities.			
	

	
Chart	2.	Percentages	of	children	who	are:	1)	ready	for	kindergarten,	2)	on-track	(improved	
in	8-10	of	indicators),	3)	promising	learners	with	moderate	improvement	in	2-6	indicators	
and	4)	emerging	learners	with	small	Improvement	in	1-3	indicators.	
	

0.00	 1.00	 2.00	 3.00	 4.00	 5.00	

Speaks	clearly	
Connident	expressing	self	using	words	

Large	Vocabulary	

Participates	in	reading	circle	
Answers	questions	during	small	group	

Participates	in	games	with	other	children	
Recognizes	written	name	

Knows	beginning/	middle/end	of	story	

After	 Before	

Ready	for	
kindergarten	
across	all	
indicators		
29%	

Improved	in	
8-10	

indicators	
51%	

Promising	
learners	
11%	

Emerging	
learners		
9%	

Student	Growth	and	Readiness	for	Kindergarten	
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This	data	has	highlighted	both	the	groups	of	children	who	are	making	gains	and	are	
showing	readiness	for	kindergarten,	as	well	as	the	children	who	experience	barriers	to	
engaging	in	the	program	activities.	Upon	careful	analysis	of	children	who	made	the	least	
improvement	(among	emerging	and	promising	learners),	barriers	included	special	needs,	
age	(one	child	was	younger	than	3),	and	language	(one	child	spoke	English	as	a	primary	
language).		As	we	plan	to	better	meet	these	needs,	we	will	consider	developing	
partnerships	with	early	intervention	specialists	who	could	support	the	children	with	
special	needs,	either	by	referral,	or	directly	in	our	classroom	(push-in	model).	

Finding	C:	Parents	as	Their	Children’s	First	Teachers	
Before	participation	in	Juntos	Aprendemos,	many	factors	including	poverty,	

language	barriers,	and/or	immigration	status	created	barriers	to	parental	involvement	in	
their	children’s’	education.	Juntos	Aprendemos	was	developed	as	a	direct	response	to	
parents	wanting	to	break	that	cycle.	Parents	in	the	Juntos	Aprendemos	program	are	
conscious	of	this	trend	and	focused	on	being	more	involved,	from	supporting	early	learning	
at	home	through	high	school	graduation.	These	findings	have	shown	that	the	program	is	
indeed	helping	parents	to	redefine	their	relationship	with	their	children’s	education.	

During	our	focus	groups	parents	spoke	about	learning	the	importance	of	spending	
time	with	their	children	and	how	this	is	at	the	heart	of	supporting	their	children’s	
educational	development.		Parents	also	described	gaining	a	better	understanding	of	the	
ways	that	reading	to	their	children	promotes	brain	development	and	educational	
readiness.		Some	parents	explained	that	even	though	they	do	not	read	very	well,	the	
program	has	motivated	them	to	begin	reading	with	their	children.		And	some	mothers	and	
fathers	told	us	that	their	children	now	love	books!		Additionally,	parents	shared	that	they	
recognize	that	it	doesn’t	matter	whether	they	know	English	or	that	they	themselves	did	not	
finish	school;	they	still	have	much	to	contribute	to	teaching	their	child.		Our	survey	data	
shows	that	parents	felt	increased	confidence	in	their	capacity	to	teach	their	children	to	
read	after	participating	in	Juntos	Aprendemos	(see	Chart	3).	

	

	

Chart	3.	Increased	
confidence	level	of	
parents	to	teach	their	
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attending	Juntos	
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Parents	are	motivated	and	encouraged	when	they	start	to	take	on	their	role	as	their	child’s	
first	teacher,	and	start	to	see	themselves	as	learners	as	well.	This	is	described	by	the	
following	parents:		

I’ve	learned	how	important	it	is	to	be	animated	in	voice.	When	I	read	the	books	in	an	
animated	voice,	he	comes	running	over	to	look	at	the	pictures.	

	
The	teachers	are	helpful	for	us	as	well.	My	first	three	kids,	I	never	learned	about	
counting	or	teaching	them.	There’s	a	big	difference	between	my	older	kids	and	my	
younger	kids	in	the	program	now.	The	parents	learn	and	the	kids	learn	because	if	the	
parents	don’t	learn	then	they	can’t	teach	the	kids.	It’s	wonderful	for	the	parents.	

	

	
Chart	5.	Parents	embracing	themselves	as	teachers:	demonstrated	by	increases	in	number	
of	days	per	week	(means)	during	which	parents	engage	with	their	children	in	learning	
activities.	
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Chart	6.	Parents	embracing	themselves	as	teachers:	part	2.	

Significance:		The	potential	that	parents	have	to	impact	their	children’s	early	learning	
cannot	be	overstated.		We	are	seeing	parents	transforming	the	way	they	see	themselves	
and	embracing	new	identities	as	teachers	and	as	learners	along	with	their	children.	It	is	
inspiring	to	see	parents	gaining	the	confidence	and	inner	motivation	to	shape	their	
children’s	education.		All	too	often,	Latino	parents	are	perceived	as	disengaged,	
uninterested,	and	unsupportive.	This	finding	proves	clearly	Latino	parents	are	interested	in	
supporting	their	children	in	preparing	for	kindergarten	when	given	the	right	tools	and	
instruction,	especially	when	delivered	by	Latino	staff	with	shared	lived	experiences.		
	

Section	2:	Strategies	of	Resistance	as	Responses	to	Institutional	Racism	

Finding	D:	Si	Se	Puede	-	Parent	Power	
Parents	consistently	talked	about	gaining	the	confidence	to	be	in	the	schools	and	to	

use	their	voices	to	highlight	concerns	and	needs	of	their	children.	They	described	
themselves	as	capable	and	powerful.	They	appreciated	learning	that	they	could	be	involved	
but	also	that	they	were	valued	and	respected	as	education	partners	for	their	children	as	
described	by	the	following	parents:	

They	(Juntos	staff)	have	shown	us	how	important	it	is	to	stay	aware	and	to	demand,	
not	ask	but	demand,	that	if	something	is	wrong,	to	be	direct,	be	present.	
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In	my	case,	it	has	given	us	the	confidence	to	talk	about	our	concerns	with	the	teachers	
for	our	older	children	who	are	in	school.	I	feel	good	because	when	I	am	able	to	go	talk	
to	the	teachers,	we	are	able	to	tackle	my	student’s	challenges	and	work	them	out	
together.	

Parents	spoke	about	actively	challenging	norms	(both	cultural	and	systemic)	and	
making	changes	within	their	own	families,	communities	and	schools	that	contributed	to	the	
success	of	their	children.	Parents	described	the	process	of	uncovering	and	focusing	their	
power	as	advocates	for	their	children.		They	talked	about	the	importance	of	being	present	
in	their	children’s	schools	in	a	variety	of	ways	from	volunteering,	to	getting	to	know	the	
teachers	and	classmates,	to	attending	school	meetings.	Parents	emphasized	that	their	
presence	in	their	child’s	classroom	and	school	earned	the	respect	of	teachers	and	other	
children	and	made	everyone	more	accountable	for	treating	their	children	fairly.		They	also	
believed	that	by	being	part	of	their	children’s	educational	life,	their	children	would	feel	
safer	talking	to	them	about	problems	at	school.	Parents	felt	that	being	present	at	school	
improved	their	relationship	and	communication	with	their	children.		This	served	to	alert	
parents	when	they	needed	to	intervene	to	defend	them	at	school.		Parents	said	that	it	“gives	
our	children	the	confianza	(confidence)	in	us	as	their	parents	…	they	tell	us	what	happens	
at	school	so	we	can	help	them”.	

Parents	spoke	at	length	about	the	balance	between	the	rights	and	responsibilities	
they	have	with	regard	to	schools.		Parents	felt	that	it	was	important	that	the	teachers	and	
school	staff	knew	that	they	were	aware	of	what	was	happening	at	school	and	were	
respected	by	teachers	because	they	were	present,	“they	know	that	you	know.”	Parents	
described	their	presence	in	the	classroom	as	critical	because	they	understood	their	
participation	as	essential	for	improving	the	educational	experience	saying	“we	create	the	
change	in	the	future	of	our	children	–	no	one	else	does.”		They	described	learning	in	the	
parent	workshops	that	they	have	the	right	and	the	responsibility	to	get	to	know	their	
children’s	teachers,	to	inquire	about	their	children’s	academic	progress,	and	to	speak	up	for	
what	their	children	need	–	both	academically	and	socially.			

The	responsibility	that	we	have	as	parents	–	I	have	to	get	to	know	the	teacher,	I	have	
to	stay	aware/vigilant,	who	he	plays	with,	how	he	is	doing	academically,	I	have	to	find	
out.		That	responsibility	gives	me	a	voice,	a	vote,	so	that	I	can	be	involved	and	speak	
with	the	teachers.	

Many	parents	also	spoke	strongly	about	learning	to	elevate	their	personal	power	
and	worth.		While	some	believed	that	they	always	had	that	power,	but	needed	a	way	to	
focus	it,	others	described	discovering	their	own	power	in	a	new	way.		Parents	felt	their	
dignity	affirmed	in	the	program.		And	they	felt	that	by	using	their	power	to	defend	their	
children,	they	were	giving	their	children	power	also.	

Knowing	our	rights	to	be	able	to	go	to	the	school,	and	that	as	a	person	you	have	worth,	
it	doesn’t	matter	if	you	have	papers	or	not	(immigration	documents),	you	have	the	
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right	as	a	human	being	to	defend	your	children	in	matters	of	education.		That	is	
something	we	learned	here.	

Situating	the	parent	classes	within	their	schools	created	opportunities	for	the	
parents	to	become	more	comfortable	and	“en	confianza”	(confident)	visiting	the	schools	
rather	than	thinking	of	schools	as	“big	and	scary	places”.	Parents	in	our	focus	groups	felt	
valued	and	a	vital	“part	of	the	conversation	about	what	happens”	in	the	school	setting	
recognizing	that	they	had	a	lot	of	“power	in	that	aspect”.		

As	active	members	of	the	school	community	parents	described	feeling	valued	and	
confident	to	be	involved	in	school	system	and	were	no	longer	“letting	barriers	stop	
them.”		One	group	of	parents	specifically	talked	about	the	desire	to	give	back	to	their	new	
country	through	the	transference	of	knowledge	and	education	to	their	children	to	fuel	
future	contributions	adding,	“May	our	children	be	the	future	activists	for	social	change”.	

Significance:	Parents	who	participate	in	Juntos	Aprendemos	transform	from	individuals	
standing	outside	of	the	system	into	present	and	knowledgeable	parents	with	the	power	to	
advocate	within	the	schools	for	the	educational	needs	of	their	children	and	community.	
This	finding	is	critical,	as	it	clearly	demonstrates	the	desire	and	determination	of	the	
parents	in	our	program	to	be	part	of	their	children’s	academic	lives,	and	to	use	their	voices	
to	“defend”	their	children.		We	didn’t	hear	parents	speak	about	the	larger	systemic	issues	
affecting	education,	or	about	the	power	in	organizing	with	other	parents.		This	next	level	of	
educational	advocacy	is	an	area	we	would	like	to	develop	further	in	our	programming.	
Recommendations:	

• Communicate	these	findings	to	the	schools	and	districts	where	our	program	is	
based,	engage	in	dialogue	to	reframe	the	narrative	about	Latino	parent	engagement	
to	better	reflect	the	strengths,	power	and	hopes	of	Latino	families;	

• Work	with	schools	to	create	opportunities	for	parents	to	become	involved	in	the	
school	before	their	children	enter	kindergarten;	

• Deepen	our	work	in	the	areas	of	system	change	and	parent	organizing,	by	adding	
workshops	on	these	topics	to	our	curriculum	and	connecting	parents	to	Latino	
Network’s	leadership	development	programs.	

Finding	E:	Raising	Tomorrow’s	Leaders	
When	asked	about	their	motivation	for	attending	Juntos	Aprendemos,	parents	noted	

kindergarten	readiness,	independence,	and	the	retention	of	Spanish	language	for	their	
children.	However,	many	parents	also	spoke	about	future	hopes	for	their	children	to	grow	
up	and	give	back	to	the	community,	to	be	contributing	members	of	society.		They	talked	
about	Juntos	Aprendemos	as	a	long-term	investment	in	their	children	and	in	the	
community	as	a	whole.		Parents	visualize	their	children	as	future	leaders	for	positive	
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change.		One	parent	articulated	how	supporting	the	children	in	Juntos	Aprendemos	
benefits	the	larger	community:	

It	is	an	investment	for	the	rest	of	the	citizens.		That	is	what	they	are	after	all.		Our	kids	
are	Americans	too.	

Another	parent	expressed	hopes	that	the	children	in	Juntos	Aprendemos	will	give	back	
directly	to	their	community:	

That	is	why	we	come	every	day.		What	they	give	to	us,	we	want	to	give	it	back	through	
the	contributions	of	our	children	in	the	future.	

This	speaks	to	the	commitment	and	determination	of	the	parents	who	participate	in	
Juntos	Aprendemos	to	imagine	and	create	positive	futures	for	their	children.		They	hold	a	
vision	beyond	themselves	and	offer	strength	to	their	children	by	reflecting	back	to	them	
this	hopeful	vision.		Their	motivation	comes	from	a	well-developed	social	analysis	of	their	
own	lived	experiences	of	injustice	combined	with	a	deep	commitment	to	generosity	and	
community.		One	father	described	a	conversation	with	his	pre-school	aged	son:	

He	asks	me,	“Do	I	have	to	go	to	work?”	And	I	tell	him,	“No,	you	are	going	to	your	little	
school.		I	want	you	to	go	to	school	every	day	until	you	grow	up,	because	I	don’t	want	it	
to	be	the	same	for	you	like	it	was	for	us,	ending	up	all	tired,	all	broken.		I	want	you	to	
focus	on	school	and	learn	many	things.		So	you	don’t	end	up	like	me,	all	work	and	only	
work.		Work	isn’t	bad,	it	is	good	also.		The	more	people	we	can	help	here,	the	more	this	
country	will	grow.		We	need	to	help	and	contribute	to	this	country	because	this	is	
where	we	live.”			

Significance:	This	was	an	unexpected	finding	that	came	out	of	our	focus	groups.		We	didn’t	
ask	questions	that	reached	this	far	into	the	future,	so	the	degree	to	which	parents	spoke	of	
their	long-term	hopes	for	their	children	was	striking.	In	particular,	the	recurrence	of	this	
theme	of	becoming	leaders,	activists	for	social	change,	and	giving	back	to	community,	was	
highlighted	by	parents.		This	shows	that	the	parents	in	our	program	are	forward	thinking,	
socially	conscious,	and	have	high	expectations	for	their	children.		

Recommendations:	

• Create	a	road	map	that	outlines	the	educational	journey	from	Juntos	Aprendemos	
through	college	and	career,	to	give	parents	the	tools	to	plan	ahead	and	prepare	for	
milestones	along	the	way			

• Include	in	our	curriculum	strategies	for	having	developmentally	appropriate	career	
exploration	conversations	with	3-5	year	olds	

Finding	F:	Stepping	Into	a	Bicultural	identity	
Cultural	identity	was	a	source	of	pride	for	parents	in	our	focus	groups	that	was	

defined	as	feeling	“good	to	know	who	you	are”.		Some	newcomer	parents	talked	about	their	
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roles	as	teachers	and	preservers	of	indigenous	languages,	which	linked	families	in	their	
new	country	with	their	families	of	origin.	Cultural	identity	provided	the	connection	to	their	
cultural	roots	and	was	integral	to	instilling	positive	self-worth.		

Many	parents	felt	by	giving	their	children	a	strong	sense	of	who	they	are	culturally,	
their	children	will	be	more	prepared	to	defend	themselves	at	school	when	they	are	
challenged	about	who	they	are	and	where	they	come	from:	

We	teach	our	children	that	their	roots	are	from	Mexico.	They	have	lots	of	family	and	
cousins	in	Mexico,	and	we	try	to	go	every	year	so	they	can	see	the	way	of	life	there.		
They	also	know	that	they	are	from	here,	they	need	to	know	the	culture	here,	they	have	
a	mixed	culture.		This	way	they	will	be	able	to	defend	themselves	or	know	how	to	
respond	when	they	are	asked,	“Who	are	you?	Where	are	you	from?”		And	this	way	they	
find	their	identity,	they	value	their	culture,	they	feel	proud	of	who	they	are.	

The	preservation	of	first	languages	was	a	constant	theme	when	we	asked	parents	
about	cultural	identity.	Learning	in	Spanish	increased	their	bilingual	skills	and	their	
cognitive	flexibility	as	vocabulary	increased.	They	gained	advanced	understanding	of	
concepts	and	improved	confidence	in	talking	to	family.	Parents	mentioned	feeling	like	it	
was	a	definite	advantage	to	having	mastery	of	two	languages,	and	could	be	helpful	in	future	
careers.	The	program	is	conducted	in	the	primary	language	of	the	community	we	serve,	
Spanish.	A	parent	expressed	appreciation	of	the	program	use	of	Spanish	and	here	
emphasized	the	benefits	for	her	children:	

In	my	case,	I	have	had	two	children	in	this	program.	This	has	helped	us	a	lot.	Where	
they	go	to	school	now,	they	don’t	have	programs	in	Spanish.	This	program	helped	them	
learn	Spanish.	They	learn	their	letters	and	numbers	in	Spanish.	Because	this	program	
is	all	in	Spanish,	they	learn	Spanish,	they	speak	Spanish	at	home	now.	

Another	parent	described	English	programs	as	“a	dime	a	dozen”	adding	that	“Spanish	early	
education	programs	are	hard	to	find.”	

Conversely	the	loss	of	language	was	perceived	as	alienating	and	created	a	loss	of	
connection	with	cultural	roots,	family,	and	community.	As	transmitters	and	conservators	of	
culture,	parents	saw	language	preservation	as	key.	Parents	expressed	pride	in	the	way	that	
their	first	language	created	a	special	bond	with	their	children.	

Multiple	parents	discussed	the	experience	of	embracing	elements	of	both	the	culture	
of	origin	with	the	culture	of	their	new	home	country.	They	wanted	their	children	to	identify	
with	their	ethnic	culture	but	also	as	Americans,	finding	new	ways	to	integrate	the	old	and	
the	new	cultures.	One	parent’s	story	exemplified	this	desire	to	integrate	cultures:	

A	week	ago,	last	Sunday,	we	went	to	the	Portland	Children’s	Museum,	and	we	did	a	
project	with	clay,	all	four	of	us.		My	daughter	just	played	with	the	clay,	but	we	used	
what	she	made	to	be	rocks.		I	made	a	traditional	house,	my	son	made	a	person,	and	we	
made	him	a	sombrero,	I	made	a	cornfield	like	in	Mexico,	my	wife	made	a	pine	tree	to	
symbolize	the	northwest.		The	staff	gave	us	a	paper	to	put	it	on	and	write	something	if	
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we	wanted	to,	and	we	did.		We	put	it	all	together,	a	traditional	Mexican	scene,	but	with	
a	pine	tree	from	Oregon.	

Significance:	The	development	of	a	positive	cultural	identity	that	is	inclusive	of	the	many	
facets	of	culture	within	the	child	is	crucial	to	healthy	development	and	self-esteem.		We	
also	know	that	children	who	arrive	at	school	feeling	good	about	themselves	are	more	
confident	and	ready	to	engage.		This	is	particularly	important	for	children	who	will	likely	
not	see	themselves	reflected	in	the	staff	or	curriculum	in	their	school.	

Recommendations:	

• Develop	activities	that	allow	parents	to	compare	and	contrast	their	childhoods	with	
their	children’s	experiences	growing	up	bicultural	

• Invite	youth	leaders	from	Latino	Network’s	youth	programs	to	speak	to	parents	
about	their	bicultural	experience	

Finding	G:	Program	Staff	Represent	Hope	and	Success	
The	effectiveness	of	a	culturally	specific	program	was	presented	clearly	in	our	focus	

groups	with	the	parents.	Parents	spoke	repeatedly	about	the	importance	of	having	staff	in	
the	program	whom	they	could	relate	to	and	who	shared	their	life	experiences.		They	
described	feeling	comfortable	and	at	ease	with	the	Juntos	Aprendemos	staff.		Many	parents	
said	their	children	looked	forward	to	seeing	their	Juntos	teachers	because	the	groups	felt	
“like	family.”	Mothers	described	the	sense	of	confianza	that	they	felt	with	the	staff,	stating,	
“We	can	talk	to	them,	because	they	are	moms	like	us,	they	understand	us.”		They	talked	
about	feeling	supported,	feeling	free	to	express	their	ideas	and	experiences,	and	feeling	
respected.	

In	the	focus	groups	we	heard	parents	make	the	connection	between	the	trust	they	
felt	in	the	staff,	and	the	new	sense	of	power	they	had	as	parents.		The	fact	that	program	
staff	has	walked	in	the	shoes	of	the	families	who	participate	gives	parents	living	proof	of	
their	own	strength	and	potential.		Parents	explained	how	important	it	was	that	their	life	
experiences	and	opinions	were	validated	and	honored	as	foundations	for	learning.		They	
described	this	important	distinction	between	learning	from	people	who	come	from	one’s	
community	and	other,	more	mainstream,	program	models:	

Sometimes	it	might	be	the	same	information	that	[schools]	would	give	us	in	a	big	
packet,	but	here,	they	explain	it	in	a	way	that	we	can	understand,	because	here	you	are	
valued	more	

Parents	repeatedly	explained	that	when	they	felt	seen	and	respected	by	the	staff,	they	
found	more	courage	to	speak	up	and	share	their	personal	experiences,	hopes	and	dreams.		
They	felt	safe	expressing	their	beliefs,	their	faith,	and	their	traditions.		Parents	remembered	
that	they	–	not	just	their	children	–	are	also	learners,	and	began	to	think	about	goals	for	
themselves	again	also.	
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Significance:	The	impact	of	cultivating	leadership	from	within	traditionally	marginalized	
communities	is	particularly	significant,	in	that	it	provides	inspiring	role	models	for	
participants	–	real	life	examples	of	parents	who	have	faced	many	of	the	same	struggles	and	
inequities	while	raising	their	young	children.		When	parents	are	facing	racism,	poverty,	
anti-immigrant	sentiment,	educational	barriers,	health	inequities,	etc.,	they	know	they	can	
bring	their	full	experience	with	them	to	Juntos,	and	not	only	will	they	not	face	judgment,	
they	will	be	met	by	community	leaders	who	have	been	there,	who	can	provide	genuine	
support	and	draw	out	parents’	inner	strength	to	identify	solutions	together.	
	 For	the	children	in	Juntos	Aprendemos,	coming	to	their	escuelita	each	week	with	
teachers	and	leaders	who	look	like	their	mothers,	who	come	from	the	same	background,	
who	speak	their	language,	and	who	understand	the	unspoken	cultural	norms,	is	powerful	
beyond	measure.		Not	only	do	they	feel	comfortable,	and	as	if	among	family,	they	begin	to	
internalize	images	of	themselves	as	learners	and	of	their	parents	and	community	as	
teachers.		Teaching	and	learning	become	part	of	the	subconscious	fabric	of	self-identity	at	
an	early	age.		This	is	a	sharp	contrast	to	most	K-12	institutions,	where	not	only	does	the	
staff	not	reflect	the	diversity	of	the	student	body,	but	also	often	communicate	subtle	and	
overt	messages	about	Latino	children	and	parents	as	“problems”	and	“under-achievers.”		
Recommendations:	

• Diversify	our	direct	program	staff	to	reflect	the	range	of	life	experience	of	the	
parents	we	serve	(i.e.	include	fathers,	parents	who	are	second	generation/	US-
born);	

• Communicate	the	effectiveness	of	this	staffing	model	to	funders	and	schools	

Finding	H:	Beyond	Machismo	–	Breaking	Out	of	Traditional	Gender	Roles	
The	Juntos	Aprendemos	program	is	attended	primarily	by	female	caregivers,	

including	mothers,	grandmothers,	and	aunts.	However,	fathers	also	attend,	in	smaller	
numbers.	This	program’s	curriculum	and	community-building	has	helped	fathers	feel	more	
at	home	in	their	role	as	caregivers,	whether	they	are	part-time	or	full-time	stay-at-home	
fathers.	Fathers	who	attend	the	Juntos	Aprendemos	program	shared	that	their	
participation	had	helped	them	to	shed	any	shame	associated	with	being	a	full-time	stay-at-
home	dad	while	in	public.	They	also	have	had	the	opportunity	to	form	closer	bonds	with	
their	children	because	of	the	program.		

Mothers	who	have	participated	have	noticed	that	Juntos	Aprendemos	is	teaching	
their	sons	about	more	modern	gender	roles,	rather	than	reinforcing	traditional	gender	
roles	that	emphasize	machismo.	From	one	mother	we	heard:	

Here,	my	son	can	cry	and	nobody	says	anything	about	it.		But	when	I’m	with	my	Latino	
family,	it	is	really	different.		With	certain	people,	he	feels	like	he	can’t	cry.	
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Other	parents	critically	examined	the	perceived	limitations	of	gender	roles	and	cultural	
expectations	for	males	(machismo)	in	Latino	cultures.	We	also	heard	that	breaking	out	of	
old	ways	is	hard,	and	requires	a	great	deal	of	courage.		Although	preserving	culture	and	
language	were	priorities,	stepping	into	a	bicultural	identity	allowed	parents	to	integrate	
new	gender	roles.	Two	fathers	described	these	priorities	as	follows:	

At	home	we	share	the	work	evenly	and	my	kids	see	this,	and	we	try	to	be	different	in	
this	aspect	of	our	culture.		It	is	an	ideology	that	is	taught	to	kids	that	boys	are	different	
than	girls	and	that	they	have	to	behave	accordingly;	the	boys	have	to	be	macho,	etc.		I	
haven’t	taught	them	this	idea.		We	all	have	to	contribute.	

We	don’t	just	follow	the	machista	model	of	the	man	who	comes	home,	sits	down,	and	
says,	“Where’s	my	beer?”		We	try	to	be	different.		The	kids	see	that	and	that	helps	them.	

At	Juntos	Aprendemos,	we	greatly	emphasize	the	positive	aspects	of	the	Latino	culture	
from	language	to	traditional	celebrations	to	food.	We	also	facilitate	parent	discussions	that	
include	critical	analysis	about	belief	systems	–	including	gender	roles	–	that	may	not	benefit	
their	children’s	growth	and	development.			
Significance:	The	stereotype	of	the	uninvolved	Latino	father	is	widespread	–	among	service	
providers,	educators,	and	even	within	the	Latino	community.	The	fathers	in	Juntos	
Aprendemos	are	challenging	this	stereotype,	and	finding	a	community	of	support	in	other	
fathers	and	mothers.		
Recommendations:	

• Offer	“Daddy	&	Me”	events	specifically	for	fathers/uncles/other	significant	males	
periodically	

• Offer	incentives	to	fathers	to	recruit	other	fathers	to	attend	Juntos	Aprendemos	
• Hire	fathers	as	Juntos	Aprendemos	staff	



Considerations,	Conclusions	and	Next	Steps	
The	process	of	developing	and	implementing	these	evaluation	tools,	and	of	analyzing	

the	data	has	been	invaluable	for	our	program	leadership	team.		We	continue	to	reflect	upon	
what	we	heard	and	what	we	didn’t	hear	in	our	focus	groups,	the	richness	and	the	
limitations	of	our	data.		As	we	look	ahead	at	ways	to	continue	to	improve	our	evaluation	
and	our	program	quality,	a	few	considerations	merit	discussion	here.			

First,	upon	implementation,	we	discovered	a	number	of	limitations	in	our	qualitative	
and	quantitative	tools	we	developed	for	this	project.		Our	qualitative	protocol	included	
many	more	questions	than	were	realistic	for	our	one-hour	focus	groups.		Therefore	we	did	
not	have	time	to	ask	some	key	questions	and	gather	data	on	those	topics.		The	most	
important	topic	we	did	not	address	in	our	focus	groups	was	about	parents’	critical	analysis	
of	structural	inequities	and	institutional	racism.		Juntos	Aprendemos	was	developed	as	a	
response	to	these	dynamics	of	oppression,	and	combatting	them	is	central	to	our	purpose.		
Our	focus	groups	did	not	yield	any	data	on	this	important	topic,	as	we	didn’t	ask	the	
questions	related	to	it	on	our	protocol.		This	is	an	area	we	want	to	strengthen	in	future	
years	as	we	refine	our	evaluation	design.			

Another	notable	observation	as	we	analyzed	the	focus	group	data	is	that	there	was	not	
data	from	the	parents’	responses	that	lead	to	an	“improve”	finding.		Instead,	parent	
comments	focused	on	the	strengths	of	the	program	and	their	positive	experiences	in	it.		As	
we	considered	those	findings,	we	applied	our	own	critical	lens	to	glean	recommendations	
for	continuous	quality	improvement,	but	we	did	not	hear	the	need	for	improvement	from	
parent	comments.		Our	team	believes	that	this	is	not	because	we	don’t	have	room	for	
improvement,	but	rather	that	the	high	cultural	value	placed	on	respect	and	preserving	
relationships	is	the	underlying	reason	that	potentially	negative	comments	about	the	
program	were	absent	from	our	data.		

A	third	observation	was	that	language	translation	could	produce	unexpected	responses	
and	cause	ambiguous	results.	We	developed	evaluation	questions	for	the	focus	groups	and	
surveys	in	English	and	then	translated	all	into	Spanish.	We	were	told	by	parents	that	
sometimes	the	terminology	chosen	had	unintended	connotations	and	we	adjusted	when	
possible.	Other	nuances	in	language	or	survey	strategies	like	reversing	scores	and	rankings	
(for	example	from	highest	score	equal	to	1	and	the	lowest	equal	to	5)	were	discovered	in	
the	data	analysis	and	were	supported	by	comments	from	parents	and	instructors	who	
expressed	confusion	when	completing	the	surveys.	

	The	final	consideration	related	to	evaluation	design	is	that	Juntos	Aprendemos	has	
been	collecting	quantitative	data	on	children’s	academic	readiness	and	family	literacy	
habits	for	15	years,	so	we	chose	to	focus	our	work	in	this	project	on	collecting	data	that	we	
didn’t	already	collect,	and	on	collecting	data	on	some	of	the	same	indicators	but	using	
different	methods.		The	result	is	that	this	report	only	includes	a	portion	of	the	data	we	
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collect	and	analyze	–	particularly	related	to	the	indicators	of	children’s	readiness	for	
success	in	kindergarten.		As	we	integrate	the	tools	developed	in	Project	Impact	with	our	
existing	evaluation	tools,	we	expect	to	have	a	more	complete	picture	of	our	impact	across	
all	indicators.	

The	quality	improvement	process	we	utilize	in	Juntos	Aprendemos	each	year	includes	
team	analysis	of	our	program	evaluation	data,	staff	reflection	on	what	worked	well	and	
what	needs	improvement,	and	year-end	program	evaluation	conducted	with	parents	at	
each	site.		This	fall	we	will	hold	a	team	planning	session	that	will	consider	each	of	those	
sources	of	quality	improvement	information.		Based	on	the	findings	in	this	project,	we	will	
prioritize	a	few	of	the	recommendations	for	program	improvement,	communications	and	
policy	advocacy:	

• Create	a	road	map	that	outlines	the	educational	journey	from	Juntos	Aprendemos	
through	college	and	career,	to	give	parents	the	tools	to	plan	ahead	and	prepare	for	
milestones	along	the	way;	

• Deepen	our	work	in	the	areas	of	system	change	and	parent	organizing,	by	adding	
workshops	on	these	topics	to	our	curriculum	and	connecting	parents	to	Latino	
Network’s	leadership	development	programs;	

• Additional	professional	development	for	staff	in	the	areas	of	social-emotional	
development,	building	resilience,	and	promoting	protective	factors	in	children;	

• Diversify	our	direct	program	staff	to	reflect	the	range	of	life	experience	of	the	
parents	we	serve	(i.e.	include	fathers,	parents	who	are	second	generation/	US-
born);	

• Offer	“Daddy	&	Me”	events	specifically	for	fathers/uncles/other	significant	males	
periodically;	

• Offer	incentives	to	fathers	to	recruit	other	fathers	to	attend	Juntos	Aprendemos;		
• Communicate	the	effectiveness	of	our	staffing	model	to	funders	and	schools;		
• Communicate	our	findings	to	the	schools	and	districts	where	our	program	is	based,	

engage	in	dialogue	to	reframe	the	narrative	about	Latino	parent	engagement	to	
better	reflect	the	strengths,	power	and	hopes	of	Latino	families;	

• Work	with	schools	to	create	opportunities	for	parents	to	become	involved	in	the	
school	before	their	children	enter	kindergarten.	
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Methodology	
Based	on	the	three	impact	statements	above	we	developed	protocols	and	questions	

for	collecting	quantitative	data	through	retrospective	surveys	and	qualitative	data	through	
focus	groups	with	Juntos	Aprendemos	parents.	All	protocols,	surveys,	and	focus	group	
questions	were	developed	in	English,	translated	into	Spanish,	and	reviewed	for	culturally	
appropriate	language	(included	in	the	Appendix).	We	revised	the	focus	group	questions	
slightly	after	receiving	feedback	from	parents	during	the	first	focus	groups	about	
appropriate	word	usage	and	connotations.		

Our	focus	groups	were	comprised	of	parents	participating	in	the	Juntos	Aprendemos	
program	as	of	Spring,	2015	at	three	different	schools	(and	3	different	school	districts)	in	
the	Portland	area.	In	teams	of	two,	Project	Impact	evaluators	conducted	two	separate	focus	
groups	at	each	of	the	3	schools	(6	focus	groups	total)	in	Spanish.	In	order	to	maintain	the	
familiarity	of	regular	Juntos	meetings	and	respect	the	ethic	of	the	established	community	
within	each	school,	we	held	the	focus	groups	during	the	regularly	scheduled	meeting	times	
and	within	familiar	classroom	settings	at	each	school.	Each	focus	group	session	lasted	
approximately	60	minutes.	The	focus	groups	included	4-5	parents	each.	In	total	we	talked	
with	28	parents	or	caregivers	(24	women	and	4	men).	All	focus	group	sessions	were	audio	
recorded	after	receiving	oral	permission	from	the	participating	parents	and	written	notes	
were	also	gathered	during	each	session.		Audio	transcripts	were	translated	into	English	and	
analyzed	(in	Spanish	and	English)	along	with	written	notes	by	the	evaluation	team.	
Individually,	we	analyzed	the	transcripts	using	multiple	passes	(and	lenses)	to	focus	on:	

1)	content	(what	were	they	saying?);	
2)	energy	or	tone	of	voice	(how	participants	were	expressing	themselves);	
3)	assumptions	and	expectations	(why	were	they	saying	it	this	way?);	and	
4)	determining	how	discussions	reflected	Know-Do-Believe/Feel-Love-Become	
measures	of	impact.	

Based	on	this	analysis	process,	we	each	created	a	list	of	emerging	themes	before	coming	
together	to	map	our	findings	as	a	team.	

We	also	report	on	findings	from	a	small	subset	of	kindergarten	readiness	indicators	
gathered	through	newly	designed	retrospective	surveys	(for	Project	Impact)	from	parents	
and	observation	protocols	from	staff.	It	is	important	to	note	that	Juntos	Aprendemos	staff	
also	collected	data	on	many	more	kindergarten	readiness	indicators	that	demonstrate	early	
literacy,	numeracy,	and	social-emotional	skills	to	fulfill	annual	reporting	requirements	to	
the	funders	and	the	school	districts	than	we	include	in	this	report.		


