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A parable, popularized in the 1930s by social reformer 
and community organizer Saul Alinksy, tells the story 
of a group of campers on a river bank who are just 
settling down for the evening when one of them sees 
a baby in the water. Several campers jump in to try to 
save the baby, but it is too late. A short while later, they 
see another child, who is coughing and screaming as he 
struggles to stay afloat. The campers immediately dive 
in, braving the fierce current, and rescue the infant. This 
time, the campers were luckier and the child, although 
bruised and battered, lived. More and more children 
appear in the water. 
 Before long, the river is filled with desperate babies, 
and more and more rescuers are required to assist the 
campers. Unfortunately, not all the babies can be saved. 
But the rescuers manage to mold themselves into an 
efficient life-saving organization and, over time, an entire 
infrastructure develops to support their efforts, including 
hospitals, schools, foster care, social services, and trauma 
and victim support services.
 Eventually, one of the rescuers starts walking 
upstream. “Where are you going?” the others ask. “We 
need you here! Look how busy we are!” She replied, “I am 
going upstream to find out why all of these babies are 
ending up in the river.” 

According to Harvard Research (2007) on the 
developing child, toxic stress experienced very early 

in life, such as abuse and neglect, poverty, family violence 
or discord, or parental substance abuse, can have a long-
lasting effect on a child’s mental health. It is important to 
intervene in these cases as soon as possible, as research 

shows that later interventions are less successful. The 
parable’s message for early childhood educators is that we 
need to find out why all the babies are ending up in the 
river and learn ways to address the problem. 
 Children with good mental health, “the state of 
emotional and social competence in young children who 
are developing appropriately within the interrelated 
contexts of biology, relationship and culture” (Zeanah 
& Zeanah, 2001, p. 13), are able to regulate and express 
emotions, develop secure attachments and relationships, 
and explore the environment and learn (Zero to Three, 
2002). Children with poor mental health, however, are 
more likely to demonstrate difficulties in behavior, 
learning, social relationships, feelings, and even physical 
health.  
 Preschool children can experience significant mental 
health concerns, such as anxiety, depression, post-
traumatic stress disorder, attention deficit/hyperactivity 
disorder, and behavioral disorders. It is important to 
recognize that these mental health issues occur within 
the context of a child’s family and community. With some 
understanding of infant and toddler mental health, early 
childhood educators will be better able to address the 
needs of the child and family. Educators can promote 
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infant mental health by interacting with children through 
playful learning, engaging parents in the care of their 
children, and building relationships that support the 
development of infants, toddlers, and their caregivers 
(Summers & Chazan-Cohen, 2012).
 The High Scope Project by Schweinhart and Weikart 
(1997) researched the impact of playful learning on 
social outcomes. They found that children who had 
attended play-based preschools rather than preschools 
focused on more direct instruction, were eight times 
less likely, by age 23, to have emotional disturbances 
that required treatment and three times less likely to 
be arrested for a felony. Charles Shaeffer (2008), a well-
known play therapist, states that birth to age 3 are 
extremely important years in the life of a child and can 
have a great influence of their growth and development. 
Play is important for healthy brain development during 
these years and is a factor in the child’s physical, mental, 
cognitive, and social development (Hirsh-Pasek, 2009). 
Through play, children learn to interact with the world 
around them.  
 Although children learn in many different ways, some 
research suggests that direct instruction may leave young 
children feeling stressed and anxious, and may lead to 
dislike for school (Hirsh-Pasek, 2009). Play allows children 
to develop social skills, such as making choices, respect for 
rules, and self-discipline, in a more relaxed environment. 
They can learn spatial skills and math skills as they play 
with blocks. Imaginary play can lay the foundation for 
reading. Hirsh-Pasek (2009) emphasizes that young 
children learn best through active, exploratory play.  
 Shaeffer (2014) describes play interventions that have 
been effective with young children demonstrating 
common mental health problems. Play can be helpful in 
preparing children for stressful events, such as a visit to 
the doctor or hospital. Barnett, in a 1984 study, found that 
preschoolers who displayed separation anxiety benefited 
from fantasy play, demonstrating reduced anxiety levels. 
Play also has been helpful in dealing with children’s fears 
and phobias. Play interventions are typically the most 
appropriate way to treat infants and preschool children 
experiencing these common challenges.
 Children can be resilient and bounce back from some 
very difficult situations. In thinking about the parable 
of the river, some children who have been tossed in the 
water through abuse, poverty, parental substance abuse, 

or disability do survive and thrive. Researchers have 
suggested that variables contributing to this resiliency 
include self-control, a strong sense of personal identity, 
and high self-esteem. They have self-confidence and 
can make good decisions. These are all skills that can be 
learned through play.  
 Play has been recognized by the United Nations High 
Commissioner for Human Rights as a right of every child 
and optimal for child development. Children instinctively 
know how to play, and they express feelings and 
communicate through their play. It is the responsibility 
of the educator to understand the child’s perspective 
and develop an active working relationship with their 
students through play. The educator needs to recognize 
that children are not miniature adults. They are unique 
and worthy of respect, and their natural language is play. 
Many parents believe that the most critical skills for a 
child to learn are reading, math, and writing, so they place 
their children in centers that focus on intense academic 
instruction. However, creativity, social skills, and critical 
thinking are also important and these skills are best 
learned through play (Hirsh-Pasek, 2009). Fred Rogers said, 
“To grow up to be healthy, very young children do not 
need to know how to read, but they do need to know how 
to play.”  
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Guidance for Young Children

By Caroline Tolentino, Kindergarten Teacher, 
Villa del Rey Elementary, Prairieville, Louisiana

Teachers are responsible for educating the whole 
child and ensuring they are happy, safe, and secure. 

But meeting these responsibilities can be challenging 
when poverty affects young children’s learning, growth, 
and behavior. During the early years, when children 
are just beginning to develop their self-regulation and 
self-control, any difficulties they experience in life can 
manifest in challenging behaviors, such as aggression 
and defiance (Zero to Three, 2017). Children living in 
poverty face difficult situations every day that contribute 
to misbehavior and inattentiveness in class (Jensen, 
2009).  
 In order to respond appropriately to children’s 
needs, teachers need to create a guidance plan that 
includes positive behavior strategies that support 
children’s holistic development. Setting limits, teaching 
more helpful behaviors, giving meaningful feedback, 
redirection, listening actively, recognizing signs of stress, 
and managing strong emotions responsibly are some of 
these positive guidance strategies that will be discussed 
in this paper. 
 Instead of punishing young children for inappropriate 
or undesired behaviors, teachers should offer guidance, 
a word with broad connotations but that generally refers 
to “pointing out, showing the way, leading, or directing” 
(Marion, 2015, p. 125). Appropriate guidance is based on 
genuine respect, warmth, and caring for children and is 
rooted in good teacher-child relationships. Teachers can 
effectively guide children by being good role models and 
consistent partners in education, and by utilizing positive 
strategies throughout each day. Marion (2015) listed 
positive strategies teachers can use to strengthen desired 
behaviors and minimize, if not completely extinguish, 
unwanted behaviors.  

Setting Limits
Setting limits will help children understand their 
boundaries and responsibilities. Teachers must remember 
to focus on setting limits for only the important things, 
such as using playground equipment in a safe manner, 
using specific voice levels for different activities and areas 
at school, keeping up with the materials they use in the 
classroom, and dealing with strong emotions. These 
limits should be stated in a positive, effective, and explicit 
manner. Once the limits are set, teachers should reflect 
on their implementation and be ready to revise and retry 
new ones as needed. Teachers need to help children 
understand and accept the limits, involving them, even 
in little ways, in the planning and decision-making when 
establishing the limits. These practices will allow students 
to take ownership of and responsibility over the set rules.
 Classroom practice. In the classroom, limits should 
be explained explicitly so the children will know exactly 
what is expected of them. For example, when stating 
the rules for washing hands, teachers can say, “Wash your 
hands with soap and water, then use one paper towel to 
dry them off,” instead of just saying, “Go wash your hands.” 
Another example concerns children’s behavior when 
walking in school hallways and breezeways. Instead of 
saying, “Walk quietly,” teachers can state the limit this 
way: “We need to use walking feet and voice level zero or 
no talking when we are walking in the breezeways and 
hallways of the school to make sure we are not disturbing 
other classes. We should also listen and pay attention in case 
the front office makes an important announcement.”  
 Teachers also can involve children in setting simple 
limits by asking them to brainstorm certain classroom 
rules to set. Teachers can ask children what they think 
is the best way to keep the centers area clean, neat, 
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and running smoothly. Together, they can list ideas and 
decide which rules will best serve the purpose, such as 
use one toy at a time, put things back where you got 
them before taking another toy, clean up after yourself, 
keep toys only in the center areas, and share materials 
with your friends who are in the same centers.  
 Teachers can use visual aids to help children remember 
the rules. In some cases, verbal redirection and restating of 
limits will be necessary to help children follow the rules. 

Teaching More Helpful Behaviors
Teachers should not assume that children know how 
to act or what to say in different situations. Sometimes, 
situations or conflicts that may seem simple and clear 
to adults may be complicated or difficult for children to 
resolve.  
 Classroom practice. For example, on the playground, 
a child may accidentally step on another child’s fingers. 
Teachers should not assume that the first child knows to 
apologize and ask the other child if she is OK. Instead, the 
teacher should help the children discuss what happened 
and understand it was an accident. Teachers then can 
help the child who stepped on another classmate by 
saying, “You need to say you are sorry for stepping on her 
fingers. Ask her if she’s OK, and tell her you will be more 
careful next time.” The teacher also should help the child 
who was hurt by saying, “Tell your friend you got hurt but 
are fine now. Tell her that, next time, she needs to be careful 
when walking on the playground so this will not happen 
again.” 
 When children get frustrated, teachers must stay calm 
and model the right behavior by thinking, reflecting, and 
planning what to do to resolve an issue. For example, 
a child who cannot put the pieces of puzzles together 
may start throwing the pieces and screaming out of 
frustration. A teacher can intervene and tell the child, 
“I know you are frustrated; you are trying hard to put the 
puzzle together but you are not able to do it. But throwing 
the pieces of the puzzles and screaming will not solve the 
problem. Breathe in and out and when you calm down, 
please pick up the pieces you threw. Then I can show you 
how you can look for clues to help you put the pieces 
together.”
 Once the child has calmed down, the teacher should 
assist the child, teaching and modeling strategies that 
will help in putting the puzzle pieces together. Teachers 

also should suggest more positive ways to react next time 
a similar situation happens, such as asking for help from 
classmates or from the teachers. 

Giving Meaningful Feedback
Teachers understand the importance of accurate and 
timely feedback to children’s learning and development. 
As children learn new skills, they need feedback to know 
if they are doing the right thing or if they need to change 
something (Stenger, 2017).  
 Classroom practice. Teachers must provide accurate 
feedback to children when they exhibit both positive 
and challenging behaviors. Children need to understand 
what makes their choices or behavior acceptable or 
unacceptable. Adults also need to help children by giving 
suggestions for alternate behavior when needed. For 
example, a child rushing to finish an activity may fail to 
correctly match a picture with the word. The teacher can 
give meaningful feedback to the child by saying, “You 
circled the wrong picture here. The word spells S-I-T. Take 
your time, try sounding out the word and look at all the 
pictures again to match the word with the correct picture.”  
 Feedback also can be used by the teachers to 
demonstrate how they value and care for children. 
Teachers need to verbalize how they feel about the 
children in positive, encouraging ways. Unconditional 
remarks like “I enjoy being your teacher,” “I care for you,” “I 
loved working with you during small group,” or “I am proud 
of you” will help children feel secure and wanted. 

Redirection
Young children will make mistakes as they are learning 
and trying new things (nurturingparent.com, 2009). 
It is essential that teachers provide proper guidance 
through redirection or offering more acceptable and 
safer alternatives for their behavior. For redirection to 
work effectively, teachers must be proactive and so must 
be observant of children’s behavior in order to intervene 
before the situation escalates.  
 Classroom practice. For example, a child may try to 
use a pair of scissors to cut her hair instead of the paper 
during an art activity. Instead of just telling the child 
to stop, the teacher should provide more appropriate 
alternatives to the behavior: “Our scissors at school are 
used to cut paper, not your hair or your classmates’ hair. You 
can cut this blue paper or you can cut the red one.”  



5

Spring 2018        Early Years Bulletin       

 In instances when children engage in risky behaviors, 
such as jumping from the top of the slide, the teacher can 
offer a substitute for that behavior by saying, “It is not safe 
to jump from the top of the slide. You can hurt yourself or 
others. Make sure that you slide down with your bottom on 
the slide. If you want to jump, you can jump on the jumping 
pillows or on the grass.” Like any other guidance strategy, 
teachers have to be firm, consistent, and compassionate 
when utilizing redirection. 

Listening Actively
Sometimes, teachers do not need to offer solutions or 
suggestions when children encounter difficult situations; 
instead, children can be helped if teachers actively listen 
to them and accept their perspectives without judgment 
(Center for Parenting Education, 2017; Marion, 2015).   
 Classroom practice. A good example of how a teacher 
can provide guidance by actively listening is when a child 
constantly erases her writings on her journal and shows 
signs of frustration. The teacher can start a conversation 
by saying, “I noticed you are having a hard time with your 
journal today.” If the child admits to difficulty, perhaps 
with spelling a word, teacher can keep the no-judgment 
conversation going until the child comes up with a 
resolution. The teacher can offer some suggestions to 
help, such as, “You can look at the ABC chart and say our 
chant quietly to help you remember letter names, sounds, 
and formations to help you spell.”

Recognizing Signs of Stress
Early childhood stress has been associated with physical, 
psychological, and behavioral problems that might 
develop into serious mental problems later in life 
(Science Daily, 2015). It is very important for teachers to 
watch children for signs of stress and respond to them 
accordingly. Children will eventually be able to manage 
stress through the help and support of teachers and 
other adults around them.  
 Classroom practice. In the classroom, teachers should 
remember to model good stress management, teach 
relaxation and calming techniques, create a low-stress 
classroom environment, act as barrier between stress 
and children, and work with families. Teachers can 
model good stress management by acting appropriately 
when facing everyday hassles in class. They can teach 
children relaxing and calming strategies by incorporating 

yoga, meditation, and stretching throughout the day, 
as a way to proactively lower stress. Creating a low-
stress environment in the classroom can be done by 
establishing a physical arrangement that will support 
children’s needs and making sure that activities are 
developmentally appropriate. Although it is impossible 
for teachers to completely protect the children from 
stressful situations, they can assure children that things 
will get better and that there are people who care 
about them. For example, if children cry during the first 
few days of school, the teacher can acknowledge the 
children’s worries and fears and then assure them that 
the teachers will keep them safe and happy. Teachers 
also have to assure the children that once school ends, 
their families will be waiting for them. The last strategy 
is one of the most important ways to help children deal 
with stress. Teachers should work with families to ensure 
that children will have secure and stable homes and that 
parents are there to support the children. Teachers can 
educate the families on how they can help children cope 
with stress. 

Managing Strong Emotions Responsibly
Strong emotions may lead to aggression and bullying. 
Storey and Slaby (2013) believed that early childhood 
teachers play a significant role in preventing aggressive 
behavior before it starts, intervening when it happens, 
and ensuring that it will not continue to happen.  
 Classroom practice. Teachers can use special curricula, 
like Manners of the Heart (mannersoftheheart.org) 
and Second Step (secondstep.org), to discuss how to 
manage strong emotions. Books like I Hate Everything 
(Graves, 2013), How to Take the Grrrr Out of Anger (Verdick 
& Lisovskis, 2015), and I Can Handle It (Wright, 2017) 
also can be used to help children deal with their strong 
emotions. Videos, modeling, puppets, and role-playing 
are other tools for teaching about strong emotions. 
Children can work together using puppets to develop 
dialogues to solve different issues involving strong 
emotions.   
 Teaching children how to be prosocial and 
compassionate will also help teachers provide guidance 
for them. Teachers need to be mindful of how the 
children are interacting with one another and discuss 
how to properly react to certain situations. For instance, 
a child might be having difficulty putting the straw in his 



6

Early Years Bulletin         Spring 2018

milk pouch. In the process, he wasted the milk by poking 
holes on both sides of the pouch. The teacher can address 
the situation by saying, “I am sorry you wasted your milk. 
I can get you another pouch and show you how to put the 
straw in. Next time, if you think you need help, you can 
ask me or some of your friends.” The teacher can use this 
situation to reinforce good behavior, commending the 
class for not laughing at their classmate, and discuss how, 
in the future, they can offer help to someone in need.   

Conclusion
Having a well-planned and well-developed guidance plan 
will help teachers support children’s physical, emotional, 
social, and cognitive development. To use a guidance 
plan effectively, teachers must remember such a plan 
should be a working document that will need revision in 
response to children’s varying needs.  
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Learning and Literacy With iPads

The following “Activities for the Classroom” column was submitted by Melissa A. Fink, 
Doctoral Student at the University of Pittsburgh and Teacher at the Elizabeth Forward School District, 

and Patricia A. Crawford, Associate Professor of Early Childhood Education at the University of Pittsburgh.

As times have changed, so has our understanding 
of literacy. Once considered against the backdrop 

of only the written page, definitions of literacy have 
broadened within our digital world. New and emerging 
technologies have greatly expanded access to content 
and the use of different types of communication 
possibilities. Information is presented not only as words 
printed on paper, but also as digital images, sounds, 
animations, and texts. Technology has ushered in 
innovative possibilities for learning through these new 
literacies. In response, literacy instruction also must 
change to include the use of technologies that address 
reading and writing beyond the use of traditional means.  
 Although battles still rage about the appropriate 
amount of screen time for young children, it is hard to 
deny that the digital world is an increasingly large part of 
life for our youngest learners and that its prevalence in 
the current early childhood learning landscape continues 
to build. Children’s experiences with technology and 
interactive media are deeply woven into their daily lives. 
Mobile devices, in particular, have become integral to 
young children’s early experiences of literacy—with iPads 
(and similar tablet devices) dominant among the many 
tools with potential to influence young children’s views of 
learning and literacy. 
 Likewise, new and emerging technologies are shaping 
educators’ understandings about literacy and the skills 
children need to acquire to succeed in today’s culture. 
With technology so deeply ingrained in everyday life, it 
should be likewise woven into the fabric of education 
to adequately prepare children to meet the demands 
of an increasingly technological world. The National 
Association for the Education of Young Children 

and the Fred Rogers Center advocate for intentional 
technology use within the framework of developmentally 
appropriate practice to support established learning 
goals. The challenge for early educators is to develop an 
understanding of meaningful technology integration and 
make informed choices to maximize children’s learning 
opportunities. In this article, we discuss the use of iPads 
with young children and introduce a framework with 
general guidelines for choosing and using related apps.  

iPads for Early Learners
Since their emergence in 2010, iPads have been 
increasingly used in the education sphere and have 
greatly contributed to an expansion of learning for 
young children. Programs like 1:1 iPads in the classroom 
and BYOD (bring your own device) have become 
widespread across schools in the United States. The 
interactive nature of the device is especially suited to 
children’s learning styles, and the touchscreen interface 
enables intuitive and easy manipulation of accessible 
and engaging platforms. What child would not respond 
to a shiny, colorful screen that responds to touch with 
animated movements, lights, and sounds? In addition 
to being visually engaging, stimulating, and easily 
manipulated, research suggests that the iPad and related 
applications have great potential for educational benefits. 
Effective technology use can support early literacy 
development, mediate literacy learning, and transform 
literacy instruction. The unique capabilities of iPads 
have changed learning possibilities, promoting anytime, 
anywhere learning in schools and homes.  
 Although digital technology use is not universal across 
the United States, access is increasingly pervasive. In 
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2013, Common Sense Media reported that 75% of 
children have access to some type of mobile device. 
Having been immersed in digital environments long 
before they enter school, many children are developing 
skills in navigating and retrieving information at a young 
age. Thus, many children are bringing a significant 
amount of knowledge about current technologies to 
school, and have increased experience with digital 
texts and digital games. However, this does not 
mean they know how to effectively use the device 
or the information for their own learning. If we are to 
adequately prepare students for their future, we must 
understand how to harness new technologies for the 
purposes of teaching and learning. By carefully selecting 
technology to support learning goals, educators can 
optimize opportunities for young children’s literacy 
development.

Selecting Apps to Support Early Literacy Learning
As of January 2017, Apple’s App Store featured over 
2.2 million apps. Out of this overwhelming number, 
over 80,000 were categorized as educational apps—
designed specifically for the iPad—covering a wide 
range of subjects and grade levels. However, these 
apps are largely unregulated and untested. Any app 
developer can tag an app as educational, and apps are 
not evaluated as they enter the market. Consequently, 
the task of selecting an effective app to support literacy 
learning can be daunting. In doing so, it is important 
to evaluate each one carefully to ensure that it aligns 
not only with curricular learning goals, but also with 
children’s natural development and learning processes.   
 Research in education and psychology suggests four 
conditions that set the stage for effective learning: 
active learning, engagement in the learning process, 
meaningful learning experiences, and guidance by 
specific learning goals. These conditions provide a 
promising framework from which to evaluate apps: 

Active Learning: Are children focused on what they 
are doing? Do the apps encourage a child’s interaction 
with content? Does a child need to interpret or 
manipulate some kind of image or text feature to 
interact with the app and content?
Engagement: Is the app challenging? Does it provide 
the child with access to content in a way that is 
understandable? Can the child use the app relatively 
independently?
Meaningful Learning Experiences: Does the app 
provide children with experiences that resemble real-
life experiences? Does the app encourage children to 
work with others and share ideas, collaborate to solve a 
problem, create some type of product, or engage with 
some kind of activity?  
Guided by Specific Learning Goal: Does the app 
provide scaffolds to learning and exploration? Learning 
scaffolds include understandable instructions, 
organized steps, clear learning goals, structured 
interactions with the content, and corrective and/or 
formative feedback. Is the content available in a way 
that children can understand?  

*Adapted from the work by Kathy Hirsch-Pasek and 
colleagues (see related research for further reading).
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 While this framework offers great promise to 
facilitate app selection, another factor should be 
considered when integrating iPads and related apps 
into the early literacy curriculum: learning value. The 
iPad or related apps themselves do not make teaching 
and learning happen inside (or outside) of the 
classroom. Rather, the potential of these technologies 
lies in how they are used in authentic, contextualized 
settings. This is true not only for children in schools, 
but also in the world that extends beyond classroom 
walls. For example, as you read this article, you are 
probably in the vicinity of several electronic devices—
whose functions, usefulness, and convenience are 
fairly comparable to other devices. Consider how 
you made the decision to buy these devices and the 
ways in which you are now using them. Have they 
helped you to improve your life? Or, have they simply 
replaced older devices with something more trendy 
and new? New and trendy can be impressive qualities, 
but novelty only lasts so long. In the education 
realm, intense pressure may be applied to give 
children access to technology because it is new and 
innovative, rather than because it has the potential 
to truly improve teaching and learning experiences. 
Technology should first and foremost be able to 
support learning goals, not the other way around.  

Multiple Apps: Multiple Goals
Clearly, apps can be used in many ways to support 
literacy development and give preschoolers and 
kindergartners a great head start. This includes the 
use of some apps that can help children to develop 
the skills needed to read and write, as well as others 
that invite children to use reading and writing to learn 
a plethora of new content and operationalize skills in 
authentic contexts. In general, these apps fall into the 
categories of closed-format and open-format apps.
 Closed-format Apps. Quality learning apps are 
appropriate for children to practice isolated skills for 
mastery. These address material such as the basic 
alphabetic principle (alphabet letters and sounds), 
phonics, word building, or high-frequency words. 
The visual effects and “game-ified” appearances are 
often very motivating for young learners. Learning 
is acquired through interactive, yet repetitive game 
formats. High-quality apps of this type gradually 
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increase the difficulty of content and reward children 
with tokens of accomplishment. Although closed-
content apps can be used as effective tools to learn and 
practice literacy skills for mastery, they also can position 
children as passive recipients of narrowly defined 
literacy knowledge rather than active producers of 
original material. Thus, they should not be the only apps 
that young literacy learners encounter.
 Open-format Apps. Open-format apps (also known 
as content-creation apps) are, by contrast, collaborative 
and interactive in nature. These types of apps position 
a child as the creator of content that can take many 
forms, ranging from a narrated story or animation, 
to a slideshow or movie, or beyond. Many of these 
apps naturally connect reading, writing, listening, and 
speaking and these can be valuable tools for learning 
important emergent literacy skills. Storytelling apps, 
narrated slideshow apps, and book/story creation 
apps provide opportunities for students to interact 
with digital tools and multimedia. Children can use 
text, images, and photographs to create, edit, narrate, 
present, and share stories and information. Through 
this creative process, students are not only gaining 
valuable technology skills, but also deepening their 
understandings about literacy. Creating your own digital 
story or a story to retell events from a favorite book, 
making a presentation about your family, or developing 
a narrated slideshow about a vacation are all examples 
of literacy activities that can engage students in deep, 
meaningful, situated learning. Incorporating content-
creation apps and activities into teaching and learning 

fosters creativity, communication, critical thinking, 
and decision-making. When children create their own 
content and share it with others, they are empowered, 
thus becoming more responsible for their own learning. 
Adult engagement with children while they are using 
apps is significant and can support young learners as 
they create valuable products that demonstrate their 
learning. 

Conclusion
With so many apps available, it is important to make 
sound choices, because these decisions can affect the 
way a child looks at literacy and learning. App choices 
should reflect careful consideration of both short- and 
long-term learning goals. Thus, the “technology menu” 
offered in high-quality early education settings should 
include both closed- and open-format apps—a selection 
that offers children the chance to not only learn specific 
content and skills, but also use them in authentic, 
applied contexts. (Please see Appendix A for a starter set 
of recommended early literacy apps for the classroom.) 
Using iPad technology in meaningful, developmentally 
appropriate ways makes learning come alive for children 
and differentiates learning experiences so that all 
children can achieve.   
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Creation Apps
•	 *Buncee
•	 *Sock Puppets
•	 StoryPatch
•	 *Storykit
•	 ABCya Animate
•	 *Little Bird Tales
•	 *Shadow Puppet Edu
•	 *Story Creator
•	 *ScribblePress
•	 My StoryBook Creator School Edition

Literacy Skills/ Writing
•	 *Pocket Phonics
•	 *iWriteWords 
•	 *ABC Phonics: Make a Word
•	 *Letter Quiz Preschool Alphabet and Letters 

Learning
•	 *Writing Wizard 
•	 *Starfall ABCs
•	 *ABC Magnetic Alphabet
•	 *ABC Magic Phonics
•	 *ABC Alphabet Phonics
•	 *ABC Maze-a-licious Toddler
•	 Word Magic
•	 *Alphabet Tracing
•	 *Letter Quiz - Alphabet Tracing for Kids

Interactive Books
•	 AlphaBELCH
•	 *Alph and Betty’s Topsy Turvy World
•	 The Monster at the End of This Book…

Starring Grover!
•	 Another Monster at the End of This Book…

Starring Grover and Elmo!
•	 Teddy’s Day
•	 Dr. Seuss ABC (there are many Dr. Seuss books 

available)
•	 *Mother Goose Club
•	 *Animalia
•	 Pop Out Peter Rabbit
•	 *Curious George (there are dozens of books 

available to purchase)
•	 *The Three Little Pigs StoryChimes
•	 *Jack and the Beanstalk StoryChimes
•	 *Sleeping Beauty StoryChimes
•	 *GoldyBear StoryChimes
•	 *Cinderella StoryChimes
•	 *Little Red Riding Hood StoryChimes (there 

are many more StoryChimes available to 
download for free!)

•	 *Read Me Stories: Learn to Read
•	 *Read Me Stories – Children’s Books

Appendix A: Suggested Apps for Young Literacy Learners
*indicates the app is available for free or a lite version is available


