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1. School Information
Contact Information
Rachelle Larson, Principal
James Ewer, Assistant Principal
1300 Olson Memorial Highway, Minneapolis, MN 55411
612-876-4105
rlarson@seed-harvest.org
www.seed-harvest.org
Grades Served
Harvest Prep serves grades K-4.

Year Opened
Harvest Prep was opened in 1998.

Mission and Vision: To instruct, empower, enable, and guide children to achieve superior
academic, social, and moral development.

2

Authorizer Information
Harvest Prep and ACNW entered into an authorizer relationship in--- The vision and mission of
Harvest Preparatory School is to instruct, empower, enable, and guide children to achieve
superior academic, social, and moral development.
From the dual visions of Dr. Ella Gates Mahmoud and Eric Mahmoud, in 1985 SEED Daycare,
Inc. became a licensed, home-based childcare program emphasizing the children’s culture
through daily rituals, stories, field trips, and activities for children ages 3-5.
Since 1985, SEED Daycare has helped to educate and instill a spirit of pride and desire for
learning in over 750 children. After the success the Mahmoud’s experienced with SEED Daycare,
the logical progression was to establish an elementary school in order to harvest the seeds they
planted.
In 1992 Harvest Preparatory School (Harvest Prep) was established for children in grades K-6.
Harvest Prep, which was originally started as a private, nonprofit elementary school under the
SEED Daycare, Inc. umbrella, became a public charter school in 1998 and established its own
separate 501(c) (3) nonprofit corporation.
Enrollment in Harvest Prep grew from 24 students in its first year of operation in 1992 to more
than 400 students, with an annual waiting list. From their inception, the two organizations, SEED
Daycare and Harvest Prep, focused on teaching fundamental skills in reading, math, and science
and engaging parents in their children’s learning, cultural knowledge, pride, and self-confidence.
The authorizing mission of ACNW is to ensure quality academic and environmental literacy
outcomes for students in Minnesota by conducting effective oversight and evaluation of its
authorized schools, providing strategic support to schools, and making informed and meritbased decisions about its portfolio of charter schools.
The authorizing vision of ACNW is to authorize a portfolio of high performing charter schools
that instill a connection and commitment to the environment in their school communities, while
working towards a healthy planet where all people live in balance with the Earth.
David Greenberg, Director of Charter School Authorizing
Audubon Center of the North Woods
Charter School Division
43 Main St. S.E., Suite #507
Minneapolis, MN 55414
612-331-4181
www.auduboncharterschools.org
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2. Implementation of Primary and Additional Statutory Purposes
The primary purpose of Harvest Preparatory School is to provide an educational program for its
students in order to improve all pupil learning and all student achievement.
Harvest Preparatory executes its purpose by implementing the following practices:
1.
2.
3.
4.
5.

Determining what children need to know and be able to do at each grade level
Provide the most effective teaching methods to teach what they need to know
Create robust and frequent assessments to determine if they got it after it’s taught
Provide effective interventions if students didn’t get it
Cultivate a growth mindset in students

The secondary purpose of Harvest Preparatory School’s educational program is to: Create new
professional opportunities for teachers. Harvest Preparatory fulfills its secondary purpose by:
Providing teachers with more professional development time than the typical MN schools
a.

There is 10 days of pre-service training for new teachers

b.

There is are weekly professional development opportunities

c.

Every 6 weeks there are 2 days devoted to data analysis
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3. Student Enrollment & Demographics
STUDENT ENROLLMENT
Provide a brief narrative discussing enrollment trends, anticipated enrollment, or other relevant
enrollment information.
Complete the table below, deleting grade level rows that are not relevant.
Number of Students Enrolled

2014-15 2015-16 2016-17 (est.)

Kindergarten

94

77

90

1st Grade

75

77

90

2nd Grade

59

71

90

3rd Grade

53

57

60

4th Grade

59

56

60

Total

340

338

390

Total ADM (Average Daily Membership) for year

327

316

360

STUDENT DEMOGRAPHICS
Provide a brief narrative regarding demographic trends.
Demographic Trends

2014-15 2015-16 2016-17 (est.)

Total Enrollment

340

338

390

Male

159

162

187

Female

181

176

203

Special Education

39

41

47

English Learners

1

15

15

Free/Reduced Priced Lunch

92.9%

82.2%

85%

Black, not of Hispanic Origin

331

328

378

Hispanic/Latino

6

4

4

Asian/Pacific Islander

1

2

2

American Indian/Alaskan Native

1

0

2

White, not of Hispanic Origin

1

4

4
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4. Student Attendance, Attrition & Mobility
STUDENT ATTENDANCE
Provide a brief narrative discussing trends in attendance rates.
If your school serves a highly at-risk population (i.e., former dropout students, “over-aged/undercredited” students), you may consider providing additional data, such as percentage of students
with attendance above 90%, percent increase of student attendance rate from prior school, or
other data that provides a more complete picture.
If attendance has not met your school’s goals or expectations, include the strategies the school
is implementing to improve student attendance.
2013-14 2014-15 2015-16
Overall Student Attendance Rate

95%

92%

93%

STUDENT ATTRITION
There is no guidance in statute or from MDE regarding what is meant by student attrition. The
following are possible approaches suggested by ACNW, as we believe this information is
valuable for the school, the authorizer, and the community. Essentially, we believe that it is
useful to understand if students are staying at your school year after year. You may consider
using one or all of these approaches or another approach that effectively tells the story.
Provide a brief narrative discussing attrition rates, which arguably could be called “retention
rates” as opposed to “attrition rates.” If you have multiple years of data, discuss trends.
Percentage of students* who were continuously enrolled between October 1 of
the 2014-15 school year and October 1 of the 2015-16 school year.

55%

*Do not include graduating students or those who have completed your school program, i.e., if
your school is K-6, do not include students who have completed 6 grade.
th

Percentage of students* who continued enrollment in the school from Spring
2015 to October 1, 2015.

65%

*Do not include graduating students or those who have completed your school program, i.e., if
your school is K-6, do not include students who have completed 6 grade.
STUDENT MOBILITY
MDE provides data regarding student mobility within a given school year, in other words, the
number and percentage of transfers in and out of your school. This data can be found at:
http://w20.education.state.mn.us/MDEAnalytics/Data.jsp > Student Data > Student > Category:
Mobility. (Please note, this data is one year behind in terms of its availability.) You may also
present information from your student reporting system that documents the percentage of
students who were enrolled for 95% or more of the school year. These data points help readers
of your annual report understand if you worked with a number of different students during the
course of one school year (a highly mobile population) or if you had a very stable student
population during the school year. You may consider presenting data for multiple years:
Provide a brief narrative discussing these rates, including the trends over the past two-three
years.
th

Percentage of students who were enrolled for 95% or more of the 2015-16 school
year.

80%

Percentage of students who were enrolled for 95% or more of the 2014-15 school
year.

72%
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Percentage of students who were enrolled for 95% or more of the 2013-14 school
year.

73%

Provide a brief narrative discussing these rates, including the trends over the past two-three
years if that data is available.

5. Educational Approach & Curriculum
Harvest Prep uses the 5 Gaps™ approach developed by Founder Eric Mahmoud to
address the achievement gap. The gaps are as follows:
·
Preparation
·
Belief
·
Time
·
Teaching
·
Leadership
The Gap-Closing Framework
The Schools use an educational model patterned after high-performing public schools. It
is built around the five essential questions that have been repeatedly mentioned, taken
from Richard Dufour’s book, learning by Doing. Schools that have answered these five
essential questions have demonstrated success serving children from low-income
backgrounds.
1.
What do my students need to know and be able to do?
2.
What are the most effective ways to teach what they need to know?
3.
How do I know that they got it?
4.
If they didn’t get it after I taught it, then what?
5.
What if they have already mastered the material before I taught it?
To answer these five questions, Harvest Prep uses the Gap-Closing Framework. It is
designed from the inside out and organized around a set of concentric rings. Because
student achievement is the sine qua non of teaching, student achievement is found at the
center of the ring. Because the greatest lever that influences student achievement is
teaching, the teaching ring is placed in symbiotic relationship with the core of the
framework, with student achievement.
The teaching ring is composed of (a) Planning, (b) Teaching and Re-teaching, (c)
Assessment, (d) Reflection and Student Support Systems (abbreviated as S3).
Everything in the middle and outer rings supports teaching and learning. The middle ring
of administration, supports teaching. The administrative ring is composed of Instructional
Leadership, Formal and Informal Observations, Instructional Coaching, and Data
Analysis and Coaching. The outer ring, which supports teaching and administration,
consists of the academic and operational supports that ensure the most effective teaching
and administration. It is composed of School Culture, Operations, Bell to Bell (class time),
the Daily Schedule and the (yearly) Calendar.
The instructional program and curriculum – Harvest Preparatory instructional program and
curriculum are designed to provide strong support to students to develop creativity, critical thinking
and problem solving skills. The comprehensive K-5 curriculum engages and motivates students
and is strongly aligned to state standards and the Harvest Preparatory mission. “Exhibit A”
attached is a detailed description of the Harvest Preparatory curriculum.
Remediation and Accelerated practices on programming
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Special Education Programming

A student that requires mental health services outside of the scope of the student support
services is referred to outside resources by the School Social Worker, School Counselor
with the assistance of the School Psychologist that provides on-site mental health
services. The student is referred off site once the student has completed 4-6 individual
sessions with the onsite School Psychologist. If the student is registered with our
collaborative partner, Northside Achievement Zone, the Behavior Navigator is also a
consulted as a part of the team decision making.
For students with special needs The Schools maintain weekly records for academic
progression, weekly assignments and growth charts while using pacing charts for lesson
presentations. Data meetings to determine strategies and plans for continued academic
growth and strategies.
The English Learner Program
Our goal is for our English Language Learners (specifically with our Best Academy East
students, which is a Somali population) to learn language that will help them access
general education lesson content and eventually test out of ESL services. Our objective
is to provide two-to-three hours per week of direct ESL services, supplementing the
general education literacy curriculum with a separate literacy curriculum, Avenues. For
students who are new to the United States and have no English proficiency, we have a
special Newcomer program where students receive 1-1.5 hours of services every day,
more than double the services of other ELL students. The Newcomer program has its
own curriculum, which focuses on communicative competence and literacy skills.

The School/Daily Calendar and Schedule: Total Number of Instructional DaysSee attached

6. Innovative Practices & Implementation
Our innovation and the uniqueness of our School is embedded within the HNS
Aspirational & Cultural Values which also aligns with our school’s mission.
Provide a narrative regarding the school’s innovative practices and implementation. Information
should address the following:
·
Innovative or unique aspects of the school, especially as they relate to the school
mission;
·
After school and/or summer programs;
·
Pre-school program (if applicable);
·
Key successes from past school year;
·
Key challenges from past school year;
·
The plan to address challenges; and
·
Highlights of the school’s strategic plan. (Plan may be attached.)
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7. Academic Performance: Goals & Benchmarks
This area of your report should be the most robust and comprehensive of the report – the
purpose of your school is to educate students, and this is your opportunity to report on those
results in a comprehensive way. This is your opportunity to tell your story and back it up
with data. You do not need to provide data on all the indicators discussed below, but you
should include data beyond the basic state testing information that is published by
newspapers.
Progress on ACNW Contractual Academic Goals & WBWF Alignment
Summary Narrative: Provide two or three paragraphs describing the school’s performance on
ACNW contractual goals. Highlight strengths, provide reasoning why goals may not have been
met, and describe any plans for improvement in areas in which goals were not met.
World’s Best Workforce (WBWF) Goal Areas:
·
Ready for Kindergarten [R4K]: All students are ready for kindergarten.
·
Reading Well by 3rd Grade [RG3]: All students in third grade achieve grade-level
literacy.
·
Achievement Gap Closure [AGC]: All racial and economic achievement gaps between
students are closed.
·
Career and College Ready [CCR]: All students are career- and college-ready before
graduating from high school.
·
Graduate from High School [GRAD]: All students graduate from high school.
Indicator 1: Mission Related Goals
Goal: From FY15 to FY19, the average of the annual percentages of students eligible for Fun

Friday celebration using the school-wide behavior management system will be at least 70%.
WBWF Goal Areas Addressed by this Goal: ACG
Key Measures & Results for this Goal: This is a growth area for the school and an area that
will need to be revisited when goals are revised with ACNW. This particular goal area was not
me at 70% last year. The consistency of Fun Friday was sporadic among classrooms.
Indicator 3: Reading Growth
Goal: Over the period of the contract, students at HPS will demonstrate growth in reading as

measured by state accountability tests and nationally normed assessments.
WBWF Goal Areas Addressed by this Goal: AGC, CCR, R4K
Key Measures & Results for this Goal: The school did not perform well on these target areas.
Although reading scores were predicted to be higher throughout their year, they did not
disseminate that way on the final MCA assessment. The school is in their second year of using
a new curriculum in the area of reading. Reformatting these goals to be not only attainable yet
more measureable is one of the areas that HP will be working on this year.
Indicator 4: Math Growth
Goal: Over the period of the contract, students at HPS will demonstrate growth in math as

measured by state accountability tests and nationally normed assessments.
WBWF Goal Areas Addressed by this Goal: R4K, AGC, CCR
Key Measures & Results for this Goal:
Indicator 5: Reading Proficiency
Goal: Over the period of the contract, students at HPS will demonstrate proficiency in reading

as measured by state accountability tests.
WBWF Goal Areas Addressed by this Goal:
Key Measures & Results for this Goal: Provide an analysis of the school’s performance on
this goal, addressing key measures.
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Indicator 6: Math Proficiency
Goal: Over the period of the contract, students at HPS will demonstrate proficiency in math as

measured by state accountability tests.
WBWF Goal Areas Addressed by this Goal:
Key Measures & Results for this Goal:
Indicator 10: Attendance
Goal: copy/paste Attendance goal and key measures here.
WBWF Goal Areas Addressed by this Goal: Identify the WBWF goal areas that are
addressed by this contractual goal.
Key Measures & Results for this Goal: Provide an analysis of the school’s performance on
this goal, addressing key measures.
Indicator A: Federal and State Accountability
Provide key data from MDE’s MMR report card. Include the school’s analysis of this data
identifying strengths/weaknesses, trends, and plans for improvement. The MMR system has
been evolving at the state level and the system does have its own strengths and limitations.
Where necessary, schools are encouraged to provide context that helps explain the school’s
rating.
Multiple Measurements Rating (MMR) is 53.80%
Proficiency

4.25 points

Weighted percentage of subgroups reaching targets 17%
Growth

16.76 points

Average Growth Z-Score

0.1612

Achievement Gap Reduction

19.33 points

Achievement Gap Reduction Score

0.1856

Graduation

N/A

Weighted percentage of subgroups reaching targets
TOTAL POINTS

40.35 points

Possible points

75 points

Focus Rating (FR) is XX.XX%
Achievement Gap Reduction

19.33 points

Achievement Gap Reduction Score

0.856

Focused Proficiency

6.50 points

Weighted percentage of subgroups reaching targets 26.0 %
TOTAL POINTS

25.83 points
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Possible points

50 points

Additional Academic Data
The following graph indicates that African American Children are doing better at Harvest Prep
then they are at other schools.

8. Educational Effectiveness: Assessment & Evaluation
The GAP Closing Framework
Harvest Prep and use an educational model patterned after high-performing public schools. It is
built around the five essential questions that have been repeatedly mentioned, taken from Richard
Dufour’s book, Learning by Doing.[i] Schools that have answer these five essential questions
have demonstrated success serving children from low-income backgrounds.
1.
What do my students need to know and be able to do?
2.
What are the most effective ways to teach what they need to know?
3.
How do I know that they got it?
4.
If they didn’t get it after I taught it, then what?
5.
What if they have already mastered the material before I taught it?

To answer these five questions, Harvest Prep and Best Academy use the Gap Closing
Framework illustrated below. It is designed from the inside out and organized around a
set of concentric rings. Because student achievement is the sine qua non of teaching,
student achievement is found at the center of the ring. Because the greatest lever that
influences student achievement is teaching, the teaching ring is placed in symbiotic
relationship with the core of the framework, with student achievement
The teaching ring is composed of (a) Planning, (b) Teaching and Re-teaching, (c)
Assessment, (d) Reflection and Student Support Systems (abbreviated as S ). Everything
in the middle and outer rings supports teaching and learning. The middle ring of
administration, supports teaching. The administrative ring is composed of Instructional
Leadership, Formal and Informal Observations, Instructional Coaching, and Data
3

11

Analysis and Coaching. The outer ring, which supports teaching and administration,
consists of the academic and operational supports that ensure the most effective teaching
and administration. It is composed of School Culture, Operations, Bell to Bell (class time),
the Daily Schedule and the (yearly) Calendar.
Note that the Instructional Leadership model supports teaching, it does not drive the
teaching model; similarly, the Calendar supports the teaching model, it does not drive it.

Figure 15. The Gap-Closing Framework
As discussed in Chapter 5, the standard public school year of 180 days, with a 6.5-hour
school day, provides insufficient learning time to cover all of the benchmarks and
standards that students are expected to learn. Consequently, at Harvest Prep and Best
Academy, both the school year and school day have been expanded. This ensures
sufficient learning time and thus maximizes student achievement. It reflects an emphasis
on the fundamental question, what do students need to maximize achievement. Harvest
Prep and Best Academy worked backwards to make sure that all of the supports,
systems, and structures were in place to meet those needs.
By expanding the school year, another obstacle for low-income students was removed:
the summertime learning gap. A 3-month vacation is appreciated by teachers, but it
12

jeopardizes the progress of students, particularly those who are further behind and in
the greatest need. No other profession commands the 4 months of vacation afforded to
teachers (3 months of summer vacation, 2 weeks of winter/Christmas break, 1 week of
spring/Easter break, and a week of other holidays interspersed throughout the year).
While there has been union resistance to reducing the summer vacation for teachers, a
compromise has been achieved by some high-performing schools: extend the school
year, while interspersing vacation time more evenly throughout the year at 1–2-week
intervals. This has proven effective in increasing student achievement and avoiding the
summertime learning gap.
In many public school districts and schools, however, the educational framework
operates in just the opposite manner. Administration starts with the school calendar,
daily schedule, and operations, and then tries to figure out how to fit everything into those
fixed structures. Instead of changing the size of the educational box by adding more
learning time, administrators and teachers are forced to work within a time structure that
has proven inadequate and ineffective. Hearkening back to the words of former
Minneapolis Public Schools Superintendent, Dr. Carol Johnson, “In our public education
system, time is justice. What is enough time for some, is not enough time for others.”
In sum, these structures do not help solve the educational challenges that economically
disadvantaged and minority children face—children who start kindergarten behind and
fall further behind through the years. These children need more time to get caught up,
not less time
Schools and school districts that have proven effective in closing the achievement gap
design the structure around the vision, mission, and goals in order to optimize student
achievement. To reiterate: Student achievement comes first and everything else
revolves around that. Student achievement is at the core of the gap closing framework.

Inner Ring One: The Teaching Cycle
The first ring around student achievement is the Teaching Ring. The cycle within this
ring proceeds in the following order: Planning, Teaching & Re-teaching, Assessments,
and Reflection
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Planning
Planning addresses the first of the five essential questions set forth at the beginning of
this chapter: What do my children need to know and be able to do? Planning comes first
in the process, before teaching, assessment, reflection and student support systems.
Actually, planning also includes each of these items.
State academic standards provide the guidelines for developing curriculum at Harvest
Prep and Best Academy. In every subject area, teachers must ensure that all
benchmarks in the state standards are met before year’s end.
The link from the state standards to instruction is created by backwards planning. It
means starting with the standards established by the state department of education for
each subject area and then developing curriculum based on each benchmark that the
student is expected to master at that grade level. For example, a 3 grade reading
standard might consist of a student being able to understand “Key Ideas and Details” of
a short story. One of the benchmarks under this standard is, “Students will be able to
ask and answer questions to demonstrate understanding of the text, referring explicitly
to the text as basis for the answer.” An important distinction in the planning for teachers
is that they must also determine the level of rigor required to master the standards that
will be assessed.
rd

The Yearly Pacing Guide
After a grade-level team of teachers has determined all of the benchmarks and standards
that students will have to learn for the year, a pacing guide is established. The guide
indicates when any given benchmark will be taught during the school year and how many
academic days will be spent covering that benchmark. It can change and be updated
throughout the year, but a working draft is available before the first day of school begins.
The Term Pacing Guide
After the yearlong pacing guide is established, the term guide is developed. It is a more
detailed and comprehensive version of the Yearly Pacing Guide. Not only does it include
when a benchmark will be taught in the course of the school year, it also what indicates
the resources that will be used to teach the benchmark and how the benchmark will be
assessed to ascertain if students have learned the information. The Term Pacing Guide
focuses on one term’s progress, highlights the standards or benchmarks to be taught
during that term, lists the days they will be taught and the daily objectives of the lesson,
and addresses any prerequisite skills or knowledge students need to have before they
are able to master the benchmark at grade level.
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Weekly Lesson Plans
As the teacher moves forward in the planning process, the planning becomes more detailed.
Weekly Lesson Plans enable instructional leaders to develop their plans more thoroughly to
deliver academic content that is rigorous and engaging. Grade-level teams divide up lessonplanning responsibilities based on the individual strengths of the team members.

Lesson planning spirals backwards from interim formative assessments, which are
created by grade-level teams prior to the beginning of each term. An interim formative
assessment is a rigorous test given in class every 6-8 weeks to determine if students
have retained the information from past and current benchmarks. In Minnesota, for
example, all tested benchmarks for grades 3-8 must be covered by April 1 of each year,
when statewide (Minnesota Comprehensive Assessment) testing occurs. For
kindergarten through second grade, teachers have the full year to cover grade-level
standards. Backwards planning answers the question, what do my students need to
know and be able to do?
In planning lessons, Harvest Preparatory School and Best Academy extensively use the
book, The Skillful Teachers, by Jon Saphier, Mary Ann Haley-Speca, and Robert
Grower. The authors outline 21 planning decisions involved in lesson planning that are
highly recommended to all teachers and school leaders. We will not go into these 21
planning
st
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Teaching and Re-teaching
Teaching and Re-teaching addresses the second of the five essential questions set forth at the
beginning of this chapter: What are the most effective ways to teach what they need to know?
It’s not uncommon to believe that we are successful in all things that cannot be measured. The
same principle applies in teaching. Teachers tend to believe they are more successful in their
teaching, when the results are not measured. At Harvest Prep and Best Academy, success is
evaluated by how successful students are mastering the standards that are being measured.
Thus, the goals of teaching and re-teaching are as follows:









To cultivate a growth mindset in all students
To have students master the benchmarks set by the Minnesota Department of
Education as well as the national benchmarks in reading, writing, math, science
and social studies at all grade levels
To have students make a year or more of academic growth by the end of the school
year
To have all of students (grades 3-8) meet or exceed the standard on the Minnesota
Comprehensive Assessments
To have 100% of students (grades 2-8) make their target growth goals on the
Northwest Education Assessment (NWEA)
To prepare students for college
Developing students to use good moral judgment and be positive contributors to
society and have desire to give back to their community.



All of these goals are directly measureable. At each step along the way, a quantifiable
answer can be given for each and every student. The period is longer, of course, for
college bound students; it’s also longer for determining whether students are showing
good moral judgment and making positive contributions to society. But it is still
quantifiable.
Teaching addresses the question, what are the most effective practices to teach whatever
students need to know? This question is answered by using the best research on effective
instruction available and by giving the teacher extensive professional development.
Instructional leaders facilitate ongoing professional development on effective and
engaging instructional strategies and by ongoing use of strategic data systems.
Assessments
Assessments addresses the third of the five essential questions set forth at the beginning
of this chapter: How do I know if they got it?
At the classroom level, there are three timeframes in which to implement re-teaching
strategies based upon assessments: daily, weekly, and end-of-term
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Daily Exit Slips
The teacher can use Exit Slips (a question or series of short questions to determine
whether students understood the subject matter being taught) on a daily basis or at the
end of a lesson to determine whether students have mastered the daily objective. This is
the quickest way to find out whether an individual student or classroom of students would
benefit from some type of re-teaching. A quick analysis of the exit slip can tell the teacher
which skill the student is missing. The teacher is given time during their 70 minute
preparation period to review Exit Slips and homework assignments, in order to adjust the
next day’s lesson. If more than one student has the same problem, the teacher can group
the students together and offer a mini lesson covering the strategy or step that those
students missed. If many students had the same problem, the mini lesson can be taught
to the whole group. This skill can also be spiraled into the homework, and the Do Now for
the following day. Once again, by planning how classroom time will be used, sufficient
time can be set aside to allow for student grouping or differentiation

Weekly Quizzes
At the end of each week, the teacher gives a quiz. The quiz is aligned to the benchmarks
covered during the week. The daily school schedule gives the teacher time to develop
and grade the quizzes. At Harvest Prep and Best Academy, students leave school early
every Friday to allow teachers time to analyze quiz and other testing data. After the quiz
is given and graded, the teacher fills out a tracker that shows how each student performed
on each question. This tracker is a systematic way to determine which skills need to be
retaught and to which students. The re-teaching happens the following week using
strategies like mini-lessons to small groups, differentiated independent work, homework,
and Do Now’s. If 80% of the class does not understand a particular benchmark as
evidenced by exit slips, homework and weekly quizzes, then the benchmark must be
retaught to the entire class. On the other hand, if only a few students that haven’t
mastered a particular benchmark, then the benchmark can be retaught during the
intervention period mentioned earlier. Students who master the benchmarks on the
weekly quizzes should be offered differentiated work that will push them further.

Comprehensive Interim Assessments
At the end of the term, which is usually every 6 to 8 weeks, the teacher will administer a
Comprehensive Interim Assessment, also known as a COMP. The COMP covers all of
the benchmarks taught during the 6–8-week term. Teachers in grades K-8 administer the
COMP’s and then fill out a tracker that shows student performances during that period.
The weekly and COMP trackers let teachers and administrators know whether students
are on track for meeting the state standards. The school then provides teachers with a
Data Day at the end of each term to analyze the information and plan a reteach week.
The Data Day is usually the Friday at the end of the week that students have taken their
COMPS. On Data Days, the students are released from school, but the teachers come to
school to analyze data from test results. In order to be more efficient and actually use the
data being generated, Harvest Prep and Best Academy use an automated scanner that
takes the test information from students’ scores and provides a high-level analysis of the
17

data. The scanner automates as many of the teacher functions as possible to create
efficiencies. Time that teachers would otherwise use for grading and logging these interim
assessments can now be used for analysis of the data.
Teachers then take this data and determine by grade level, class level and individual
student level what kind of consistent patterns are occurring. Did the whole grade level get
some question wrong? For example, if there are four 3 grade classes, data analysis will
show which class did the best, which did the worst, and where the discrepancies are
occurring.
rd

The most important part of the Data Day is for teachers to develop re-teaching plans
based on the data. The week following the Data Day is set aside to reteach skills that
were not mastered. Depending on the number of students who did not master the subject
matter, re-teaching will be done either in small groups or with the entire class. It is the job
of the grade-level team to determine what activities and lessons will be covered to
address the needs of all learners

With independent work, exit slips, and weekly quizzes, a teacher should know which
students are proficient on the benchmarks, even before the COMP’s are administered.
These tests are collectively referred to as continuous formative assessments, and are
critical in providing teachers and administrators with up-to-date data for grading and
establishing a teaching and re-teaching roadmap for the teacher to follow.

Response to Intervention/S3
What If Students Didn’t Learn the Material After I Taught It?
Gap closing schools use a Response to Intervention (RTI) model to provide additional
support to students who are behind. In the Gap-Closing Framework illustration, RTI is
symbolized by S3 or Student Support System. RTI is the practice of providing high-quality
instruction and interventions that match students’ needs; and using students’ learning rate
over time and level of performance to make important educational decisions.
The theory of RTI is that 80% of students should be supported by the curriculum provided
to all students. For the 20% of students who may not be successful with the standard
curriculum (or Tier 1 program as it is called), a system of interventions are set up to
address students that are right below grade level (i.e., at Tier 2) and students that are far
below grade level (i.e., at Tier 3). A 50-minute intervention block for Tier 2 and Tier 3
students is built into the school schedule to address the students’ individual needs. For
students in elementary school, the intervention may occur during regularly scheduled
class time, assuming there are teaching assistants or support in the classroom. For
students in middle school, the intervention may be done by a different teaching
intervention specialist and in a one-on-one or small group setting.
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Middle Ring 2: Administrative Support to Teachers
Instructional Leadership
The purpose of Instructional Leadership is to ensure that student learning time is
maximized through teacher professional development. Professional development
includes four major categories: data and assessment, planning, classroom management,
and core instruction presentation. Instructional leadership is supported by building
administrators, teacher leaders (coaches) and/or educational consultants.
Every teacher is assigned an instructional leader or coach to help develop and strengthen
their instructional effectiveness. Administrators will track student performance results and
then assign teachers to administrators, educational consultants, and teacher support
based on grade level and subject expertise. Instructional leaders will provide a half hour
of feedback based on a 20-30 minute informal observation, every other week, or on an
as needed basis. Instructional leaders meet with teachers and complete a Teacher
Learning Plan, which is revised every term (i.e. five times throughout the school year).
This practice was adopted at Harvest Prep and Best Academy after school leaders
attended a training conducted by Dacia Toll, co-founder of Achievement First charter
school management organization.

Formal Observation
The system for formal observations is derived from Achievement First,[i] Driven by Data,
and the System for Teacher and Student Advancement Program (TAP).[ii] The lesson
plan format is Madeline Hunter’s framework.
Instructional leaders use formal observations to determine staff development needs and
to determine additional incentive pay. Teacher performance is evaluated on a scale from
1 to 5: 1 (poor), 2 (below average performance), 3 (proficient), 4 (above average), to 5
(exemplary).
Formal observations are conducted three times a year to evaluate a teacher’s overall
performance. In order to receive incentive pay, a teacher must have a 3.0 average on
their formal observation (see the appendix for the rubric). The formal observation process
consists of
1. A pre-meeting to discuss the teacher’s lesson plan
2. A 45–60-minute observation
3. A post-observation meeting with the teacher
4. A follow-up in teacher learning plan
Informal Observation
Much in the same way a swimming coach improves a swimmer’s technique by being at
the pool to observe swimming during lessons, practice, and swim meets, Driven by Data:
A Practical Guide to Improve Instruction, by Paul Bambrick-Santoyo,[i] has heavily
influenced the notion of being “at the pool” to give teachers feedback on their teaching.
You can’t improve a swimmer’s technique by reading about their performance in the
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newspaper the next day. The coach must be “at the pool” providing feedback to the
swimmer minute by minute. This feedback might include form, stroke rate and efficiency
of turns. Bambrick-Santoyo uses this as a metaphor to describe the school leader’s role
in improving instruction for students through the teachers. Instructional leaders can’t
improve student achievement by reading about the results of the state testing results in
the newspaper. Instructional leaders can’t change student outcomes just by reviewing
internal testing data. They must be “at the pool” or in the classroom providing teachers
valuable feedback during or immediately after a lesson.
The purpose of informal observations is to give teachers immediate and continuous
written and verbal feedback on their instructional practices in specific areas. Informal
observations focus intentionally on goals set in the Teaching Learning Plan and assume
that the area of focus will change frequently as the teacher improves.
Informal observations are unannounced; they last for 20-30 minutes and occur frequently
throughout the year. Feedback is emailed to the teacher and the teacher meets with the
Instructional Leader biweekly to discuss progress. The process goes as follows:
1. Conduct a 20–30 minute biweekly observation based on phase focus [define]
2. Inform the teacher immediately afterward via email (a teacher may respond and/or
provide an explanation if needed)
3. Give informal verbal feedback biweekly for 20-30 minutes based on phase focus
A copy of the informal observation document is included in the Appendix.

Data Analysis & Coaching
The development of the data analysis and coaching used by Harvest Prep and Best
Academy was highly influenced by two books: Driven by Data by Paul Bambrick-Santoyo
and The Data Coach’s Guide to Improving Learning for All Students: Unleashing the
Power of Collaborative Inquiry, by Nancy Love, Katherine Stiles, Susan Murphy, and
Kathryn DiRana.as well as by visits to high-performing charter schools from around the
country, such as Roxbury Prep in Massachusetts. Materials from Achievement First’s
instructional framework were incorporated into the design.
The purpose of this section is to describe how teachers use data at Harvest Prep and
Best Academy, and how the instructional leaders or coaches facilitate data meetings with
both grade-level teams and individual teachers.
Teachers and administrators analyze data during three timeframes: daily, weekly, and
every 6–8 weeks. Teachers meet with coaches weekly to review the data. Teachers have
all three levels of assessment information available before they plan and teach lessons.
Daily analysis of student performance is done through exit slips, where students are
asked to produce a product that aligns with the day’s objective for that subject. Information
from exit slips is used to plan future whole- and small-group instruction. The intent is to
grade the exit slips the same day or for the next day, in order to inform the next day’s
lesson and instruction.
Weekly quizzes are given on Fridays to determine how students are progressing on the
benchmarks. In grades K-4, quizzes are written for both mathematics and reading. For
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grades 5-8, each subject area teacher (mathematics, reading, science, and social
studies) quizzes students on the benchmarks taught that week. All of these quizzes are
common among all classes at each grade level. That data is then analyzed the following
Friday afternoon.
Finally, a cumulative and formative assessment is given every 6–8 weeks (COMP) to
assess how students have progressed over several benchmarks. Staff in grades 3-8 use
a Scantron machine and bubble sheets to collect testing information; they use software,
called Prosper, which allows for multifaceted student-level reports aligned to the
benchmarks. Full data days at the end of each COMP period are dedicated to data
analysis, reteach week and unit planning, as well as individual data meetings with
administration and coaches. Teachers use a Cause and Verification form for every COMP
assessment to determine root causes of performance. Student interventions are then
planned on an on-going basis throughout the school year. A data manager works with
teachers to (a) facilitate managing student-level data; (b) to create and maintain up-todate student trackers; and (c) to use the Scantron machine. The data manager ensures
that the technical pieces of the data process are in working order.
Coaching on data is done weekly during grade-level team meetings. Teaching and
administrative staff analyze common quiz data using a tracker system that displays
students’ overall scores, student’s individual scores, and scores by individual benchmark
items. The tracker gives coaches information on how individual students are doing and
what interventions they may need. It also gives teachers and administrators information
on how any given class is doing on a given skill or concept. Individual data meetings occur
every data day or five times a year. The individual data meeting goes over the data for
each teacher’s classroom. Teachers meet with their coach and go through an in-depth
analysis of how their students are doing. They are expected to attend these weekly
meetings and be prepared to discuss their quiz data.
Such meetings provide an additional layer of accountability, as teachers meet one to one
with administrators and teacher leaders (Instructional Coach) to ensure all students
succeed in all areas assessed.
Every Friday is a half day of school for students. Data days, following COMP exams, are
mapped out on the master school calendar as full days of professional development. The
personnel responsible for administering and conducting these data days are
administration, coaches, teacher leaders, and a full-time data manager.
At the beginning of every school year, new staff is trained on the data analysis system.
Modeling of individual data meetings and training on data management is demonstrated
by experienced teachers, coaches and administrators to ensure that teachers understand
what is expected of them and what the process looks like. All staff is required to read
Driven by Data as part of their individual professional development.
Outer Ring 3 - School Structural, Operational, and Cultural Supports
School Calendar, Bell to Bell, and Daily Schedule
The school calendar sets forth the total number of days the school plans to be open, the
total number of hours it is in operation, and the total number of instructional hours that
are available. In the Harvest Prep and Best Academy model, there are 195 school days,
and 9 hours per school day. This equates to 1,755 total hours the school is open for
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business. School starts at 8:00 a.m. and ends at 5:00 p.m. The longer day and year
provide students with over 35% more time in school than the typical public school district
(172 days of school for students with a 6.5-hour school day for a total of 1,118 hours).
The additional 35% more time each year has a positive and cumulative academic effect
on students. It gives them the ability to catch up academically if they are behind, and
reduces backslide that takes place for low-income children during the summertime
learning gap. The longer school day and longer school year provide the school with the
ability to individualize support using RTI to meet the needs of students and to give
teachers more time to prepare lessons and analyze student data.
Given the additional amount of time that is available, Harvest Prep and Best Academy
students have 1 additional year of educational advantage over the typical public school
student for every 3 years that a student spends in this educational system. This means
that a student who starts in kindergarten at Harvest Prep or Best Academy and stays
continuously enrolled through the 8th grade, will have a 3-year academic advantage over
the typical public school

9. Student & Parent Satisfaction
At Harvest Preparatory, we conducted a satisfaction survey to be completed by
parents/families. The results of the survey inform us that the majority of our families are
satisfied with their schools academic program.
The survey measured parent/family satisfaction in the following areas:
· Service Excellence
·

Communication excellence

·

Operational excellence

·

Teacher and school leadership excellence (academic)

·

Overall Satisfaction

10. Environmental Education
This last year was a year of growth and change for the area of Environmental Education. With
new leadership at the school level, the school has begun to see a positive change in the area of
Environmental Education. Although the school is currently revisiting their goals as a part of their
Environmental Education contract with ACNW, here are some yearly highlights.

11. Governance & Management
Includes Annual Board Training & Administrator Professional Development Report(s)
The school is managed by the Harvest Network of Schools (HNS). HNS provides oversight,
finance and payroll, leadership, external relations and fundraising, human capital and employee
recruitment as well as student recruitment to the member schools. The school board of each
member school evaluates the performance of the Harvest Network of Schools on an annual
basis, in October of each year. This evaluation is initiated by the school board and results
shared with the CMO in order to improve and drive service delivery.
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As a result of the CMO agreement, the administrator for the school is not directly evaluated by
the board of directors.
Please see attached for the signed agreement between HNS and Harvest Preparatory

12. Staffing
Provide a narrative that outlines the school’s approach to staffing (both licensed and unlicensed)
and how this approach, staffing levels, and qualifications support the school’s mission and
student achievement.
See attached for staffing table.
Percentage of Licensed Teachers from 2015-16 not returning in 2016-17 (nonreturning teachers/total teachers from 2015-16 X 100)

37.14%

Please see attached for the list of employees, both licensed and non-licensed, for 15-16
and 16-17.

13. Operational Performance
Operationally the school has had some challenges, mainly in the areas of transportation. The
school experienced a vendor shift at the start of the school year which led to confusion. During
the year, the school however capitalized on strong leadership and revamped their routes. The
school partnered with Minnehaha Transportation to assist in transportation.
The food service program remains strong. Harvest Preparatory uses a Joint Agreement with the
Minneapolis Public Schools. The meals are healthy and the choices are plentiful. This Joint
Agreement has been working well since its inception last year. Harvest Preparatory has a full
salad bar each day where scholars can have as many fruits and vegetables as they want.
Parent Empowerment Nights, as you will see on the school calendar, were not as well attended
as the school had hoped. The first Parent Empowerment Night was held in October, 2015 and it
was the most successful evening. The school showed a movie and invited parents and the
community.
Moving forward, Harvest Preparatory hopes to have continued operational success and realizes
that it needs to grow in some areas.
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14. Finances
The following is one approach to providing financial information for the annual report Full financial
statements are not necessary. Even though you may not have final FY16 audited financial information,
you must still provide preliminary information.
For questions regarding school finances and for complete financials for 2015-16 and/or an
organizational budget for 2016-17, contact:
Name: Robert Doty
Position:
CFO/COO
Contact info: 612-404-4313
Phone: 612-876-4105
Email rdoty@seed-harvest.org
XYZ Financial Service Provider provides accounting services for ABC School.
Information presented below is derived from preliminary audit figures. The full financial audit will
be completed and presented to the Minnesota Department of Education and Audubon Center of the
North Woods no later than December 31, 2016.
FY16 Finances

Fund 1 Fund 2 Fund 4

Total Revenues
Total Expenditures
Net Income
Total Fund Balance
World’s Best Workforce Annual Budget
Brief narrative on the budget allocated to implement the WBWF plan.

15. Future Plans
Provide a brief narrative on key strategic areas for the school moving forward. Could include,
but not limited to:
Expansion plans
Please see attached Harvest Network of Schools Business Plan, which includes future plans for
Harvest Preparatory School.
Facility changes
Harvest continues to operate in the 1300 Olson Memorial Highway facility.
Program changes
In order to increase the bell to bell instruction, the school is going to opt to have 4:45 dismissal
next year as to make sure all instruction can happen in a school day.
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