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Our research suggests that racism is widespread across the Welsh school
system and is likely being greatly underestimated by teachers and learning
support staff.  

Racism in schools is mainly experienced through name calling and
comments as a result of misconceptions and stereotypes, though much
more extreme examples also take place.

Racism occurs across different age groups but is perceived to be more
widespread at secondary school level. 

Educators perceive skin colour to be the most targeted, as do secondary
age pupils and primary pupils when considering racism in their school and
community. However, when focusing on their own school, primary
respondents feel most racism in school occurs in relation to nationality. 

Anti-Semitism is now being detected in schools with anti-Muslim prejudice
remaining and significant negative attitudes to Christianity also being
recorded. 

The percentage of educators teaching anti-racism has fallen since our 2016
study, with lack of time and a lack of confidence being cited as the main
challenges, suggesting anti-racism is not being embedded in the school
curriculum in many cases.

The majority of teachers have not received any anti-racism training and
admit to lacking confidence in recognising and reporting racism, as well as
supporting the individuals involved.

When teaching pupils about racism and anti-racism, educators are
challenged  by issues in wider society, the bias/prejudices or overt racism of
some colleagues, and a lack of support/resistance from some parents. 

Pupils and educators agree that education would have significant impact in
combatting racism. 
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Key Recommendations

Welsh Government (WG) should undertake/commission an inquiry into
racism in Welsh schools. 

Funding should be provided to ensure that every teacher in Wales
receives anti-racism training focused around recognising, responding to
and reporting racism, as well as challenging unconscious bias. 

 All educators must be made aware of where they can access anti-racism
resources. 

 Education staff must be given opportunities to improve their knowledge
around a range of religions to support the teaching of compulsory
religious education.

Estyn should include a specific question around racism on inspection
questionnaires to develop greater awareness of the extent of the issue.

Schools should have an anti-racism champion who ensures pupil voice in
reporting racism, be that through buddy systems, school councils or
anonymous reporting systems. 

Schools must maintain the focus on embedding anti-racism organically
through classroom resources, the use of role models and offering
exposure to a diverse range of stories and examples. 

Education staff should be offered a train the trainer scheme around
interacting with parents and holding difficult conversations. 

Welsh Government should make a long-term commitment to funding the
race equality sector in Wales to ensure support can continue. 
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Introduction

To what extent does racism exist in Welsh schools? 
What forms does this racism take? 
What is the response from educators?

Show Racism the Red Card Wales (SRtRC) is an anti-racism education charity that has
worked with approximately 150,000 children, young people and adults in the last 13
years. In the academic year 18-19, the charity worked directly with 20,864 young
people across Wales. The organisation utilises the high-profile status of sport and
sports stars to offer up relatable role models in a bid to help tackle racism in society.
This is achieved through the delivery of education workshops in schools, workplaces
and at events in local sports clubs or stadia. 
 
While not a reporting body, the charity does record all communication relating to
workshop enquiries, including those related to a racist incident. This is usually in the
form of phone calls from teachers or parents who have been made aware of
incidents. SRtRC’s database for the academic year 2018-2019 shows a 26.2% increase
in such communications of racist incidents compared to the previous year, 2017-
2018, with the number of all enquiries around workshop bookings rising just 8.9% in
comparison. As such, the increase appears to be disproportionately driven by racist
incidents that are occurring, rather than simply proactive educators looking to
undertake preventative work.  
 
In order to inform the work of SRtRC and drive forward anti-racism in Wales, the
charity completed a research project with teachers and young people in 2016. This
research was carried out prior to the UK-wide Brexit referendum and other
developments such as: education inspectorate Estyn’s highlighting of concerns
around the under-recording of racist incidents in schools and the subsequent lack of
response (1) ; rising reports of hate crimes (mainly targeting individuals because of
their race/religion) (2); and warnings about the rise of the Far Right in Wales (3). As
recent Freedom of Information requests by the charity have found that the number of
school exclusions as a result of a racist incident are on the rise, it is appropriate that
this research has been revisited.
 
This research sought to address 3 key questions: 

 
 

1 Estyn (2019) Healthy and Happy: School impact on pupils’ health and wellbeing [PDF]. Available at:
https://www.estyn.gov.wales/sites/www.estyn.gov.wales/files/documents/Healthy%20and%20Happy%20rep ort%20En_0.pdf Last
accessed: 4/12/19. 
2 Flatley, J. (2018) Hate Crime, England and Wales, 2017/18 [Pdf] Home Office. [Online]. Available at:
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/748598/ hate-crime-1718-
hosb2018.pdf Last accessed: 14/6/19. 
3 Spencer, C. (2018) ‘Anti-radicalisation co-ordinator: Wales far-right hunting ground. BBC. [Online]. Available at:
https://www.bbc.co.uk/news/uk-wales-46557076 Last accessed: 14/6/19.
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LA – Local Authority 
SRtRC – Show Racism the Red Card Wales 
WG – Welsh Government

Acronyms

Definitions
For the purposes of this report, we use Macpherson’s definition of a racist
incident as ‘any incident which is perceived to be racist by the victim or
any other person’, articulated during the Stephen Lawrence Enquiry (4).
Put simply, racism is treating someone differently or regarding them as
inferior because of their skin colour, religion, nationality or culture.  

4 Macpherson, W. (1999) ‘The Stephen Lawrence Enquiry’. Home Office. [Pdf]. Available at:
https://www.gov.uk/government/publications/the-stephen-lawrence-inquiry Accessed: 3/11/17.

Over 1,000 teachers and teaching assistants from across Wales completed an
online survey. A mix of both qualitative and quantitative questions allowed the
charity to better understand the extent and forms of racism in schools whilst
also generating testable hypotheses as to why this is occurring. In addition to
this, qualitative consultations were carried out with 428 pupils from 7 schools in
order to deepen understanding of racism in schools and how pupil perceptions
compare with those of educators.
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Methodology

A Mixed Methods Approach:
 
The aims of the research were to provide as comprehensive a picture as
possible in terms of breadth but also depth, in a rigorous but also cost-
effective manner. As such, a mixed methods approach was deemed
appropriate. 
 
As a well-established charity in Wales, SRtRC has built positive working
relationships with a wide range of stakeholders. Through workshops for young
people, initial teacher training, twilight sessions, links to sporting clubs, political
lobbying and social media, the charity has built up significant reach across
Wales. These networks were utilised in order to gather the perceptions of
1,058 teachers and teaching assistants, representing every LA area in Wales
(Figure 1).
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Figure 1

An online survey was used to gather this data. The sample group was self-
selecting with the surveys being shared directly with teachers via SRtRC’s own
databases and social media, through local authority contacts and via trade
unions. Whilst there is the risk that selfselecting participants may be
responding due to a pre-existing interest/experience around racism, this
method was selected due to the ease with which it could be shared and
delivered, the freedom it provided to educators to share their views at a
convenient time, the cost, avoidance of groupthink, and the capacity to include
both quantitative and qualitative questions.
 
As such, the response was not representative in all areas. The response from
secondary school educators was disproportionately high – 54.8% of
respondents were from secondary schools despite educators at these schools
making up 32.6% of the teacher/learning support workforces nationally.
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Primary school staff were somewhat underrepresented with 41.1% of
respondents compared to 57.5% nationally, as were special schools and PRUs
(Figure 2) (5). 
 
Whilst Welsh language schools make up 29% of provision in Wales, only 15% of
respondents completed the survey in Welsh. However, when we take into
account that around 16% of pupils in Wales receive Welsh medium education,
this appears to be somewhat representative (6).

5 Stats Wales (2019). Available at: https://statswales.gov.wales/Catalogue/Education-and-Skills/Schools-
and-Teachers/teachers-and-support-staff/School-Staff Accessed: 20/12/19.
6 Stats Wales (2019). Available at: https://statswales.gov.wales/Catalogue/Education-and-Skills/Schools-
and-Teachers/Schools-Census/Pupil-Level-Annual-School-Census/Welsh-Language/Schools-by-
LocalAuthorityRegion-WelshMediumType Accessed: 20/12/19.
7 Stats Wales (2019). Available at: https://statswales.gov.wales/Catalogue/Education-and-Skills/Schools-and-
Teachers/teachers-and-support-staff/School-Staff Accessed: 20/12/19.
 

Figure 2

Responses from support staff made up only 25.1% of results, despite the fact
that there are more support staff than teachers in Wales (Figure 3) (7). 
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Figure 3

Whilst it is understood that results are not generalisable, they are likely to be
useful indicators for further research. Additionally, any bias that may occur as a
result of participants being self-selecting may be negated by cross-referencing
data with that from consultations carried out with young people. A qualitative
approach was taken to gather the views of 428 Key Stage 2 and Key Stage 3
pupils across 7 schools. Older primary and secondary pupils were targeted as
the Charity receives most workshop enquiries from schools as a result of
incidents amongst these age groups (8).

8 Show Racism the Red Card (2019) Racist Incidents and Enquiries Database. Accessed 05/12/19. 
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In order to broaden understanding of the wider picture across Wales and to
reduce the likelihood of individuals having links to the organisation, it was
decided that research would focus on areas where SRtRC is not currently active.
Using intelligence from meetings with the Police, Prevent and Wales Extremism
and Counter Terrorism Unit around increased Far Right activity in Wales, this
was narrowed down to: Merthyr Tydfil, Neath Port Talbot, Caerphilly and
Blaenau Gwent. As such, the charity could explore whether the racist ideologies
of the Far Right groups/individuals active in those areas is reflected in the
broader population, particularly at the younger level. Due to the safeguarding
implications, all consultations were accompanied by workshops in which racism
was explained, support strategies were explored and the charity’s contact
details were left in case of need for further support. 
 
In terms of selection, at primary school level, Year 6 pupils were chosen due to
the fact that they were more likely to have spent a longer time at the school,
gathering more knowledge, and be able to offer more mature responses to a
sensitive discussion. Once in the classroom, numbers corresponding to class
register position were selected from an envelope at random to determine which
pupils took part in the consultation.
 
Participants were educated on the definition of racism and
acceptable/unacceptable terminology before the research was explained,
including definitions of key terms. In order to assess their understanding of
racism, participants completed a ‘scale of racism’ activity. In groups, pupils
discussed four vignettes and categorised them into ‘racist’ ‘not sure’ or ‘not
racist’ followed by a discussion and sharing of answers. Next, participants
responded to questions orally and using voting stickers and completed multiple
worksheets (Appendix A) aimed at gathering experiences and views on a
number of racism-related topics. Participants were also offered sticky notes on
which they could write any thoughts, feelings or ideas or share ideas more
privately, in order to support positive participant wellbeing. 
 
Due to the time restrictions placed on consultations at secondary level, a
different approach was taken. The charity delivered workshops to all pupils in a
Key Stage 3 year group (determined by the school based largely on
convenience) to ensure they understood what racism was and then conducted
a written qualitative survey based on their experiences in their        
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own setting (Appendix B). Again, strategies for combatting racism were
discussed as well as contact details for the charity, in case any pupil needed
further support. Consent was obtained through the school and all pupil
participants were reminded that their answers were anonymous, in order to
ensure their sense of safety and wellbeing. 
 
Whilst the limitations of this pupil research must be acknowledged, particularly
in terms of the use of opportunistic sampling, pupil safety and wellbeing was
paramount and therefore took precedence. SRtRC is not arguing that these
findings are generalisable, simply that they are useful in generating hypotheses
for future research. 
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Teacher Survey Results: The Current Picture
 
The bilingual survey was completed by 1,058 respondents, made up of teachers
and teaching assistants. 
 
As can be seen in Figure 4, 68% of respondents said that a pupil in their current
school had expressed misconceptions or stereotypes. Nearly half of these
misconceptions or stereotypes were related to skin colour, followed by religion
and nationality. 

Results

Figure 4

Below this question, there was an optional comment box. Of the 1,058
respondents, 159 chose to leave additional comments. Of these, 66% (105)
mentioned anti-Islamic sentiment within their learning communities. This
mirrors the results of SRtRC’s 2016 research in which Islamophobia was also
highlighted as an issue and the anecdotal evidence of SRtRC workers who have
found spikes in anti-Muslim hatred in line with news cycles and reporting of
terrorism.
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 In addition, 11.9% (19) of respondents raised issues of anti-Semitism within
their educational establishment. Anti-Semitism was not highlighted as a
concern in the 2016 research. Anti-Semitism is not a new issue but the fact
that it has been raised in this survey suggests that either it has become
more prevalent, or educators have become more aware of it. Again, anti-
Semitism is an issue that has been covered more comprehensively in news
coverage in recent years and this may have had an impact on awareness. Of
some concern is the fact that the Wales Extremism and Counter-terrorism
Unit link anti-Muslim prejudice with the Far Right and anti-Semitism with the
Extreme Right; influences they say are becoming more active in Wales. This
may be having an effect on children in schools across Wales.

As well as the focus on misconceptions or stereotypes about religious
groups, 52.2% (83) mentioned issues around nationality (Figure 5). As can
be seen, a wide range of nationalities have been highlighted as being
misunderstood or stereotyped, particularly those of Asian and Eastern
European heritage. As a single group, those from Poland have been
highlighted as most often being victims of stereotyping or
misunderstanding with the narrative being driven by the idea of jobs being
‘stolen’ from the local population.  

 
The concept of ‘non-British’ is also worth investigating. What defines
someone as British or not? For some, it appears that nationality is tied to
skin colour or appearance. Interestingly, misconceptions around Welsh and
English people also feature strongly, perhaps suggesting a clash of cultures. 
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Figure 5

Following this initial probe into misconceptions and stereotyping, participants
were asked if they knew of any pupil having been bullied or discriminated
against based on the listed characteristics (Figure 6). 44% of respondents said
they had. Almost a third said a pupil had been bullied or discriminated against
because of their skin colour. Again, nationality (16%) and religion (15%) also
featured highly revealing these misconceptions/stereotypes can translate into
negative treatment, in line with Allport’s ‘Scale of Prejudice’ (9). 
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Figure 6

9  Allport, G.W. (1954). The Nature of Prejudice. London: Addison-Wesley. 

Whilst 44% of respondents were aware of a child being discriminated against or
bullied for one of the listed characteristics, a quarter (25%) had actually
observed, responded to or had a pupil report racial discrimination in the last
year. This is consistent with the 2016 figure in which 25% of teachers (435 - not
teaching assistants) also had the same experience at some point during the
previous 12 months (10). The figures were slightly lower amongst Welsh
medium schools and slightly higher amongst English medium. 
 

 
 

10 Show Racism the Red Card (2016). ‘Racism and anti-racism in the Welsh Education System’. [Online] Available at:
https://static1.squarespace.com/static/574451fe37013bd0515647ac/t/5a537d66419202e324613f6f/1515421
045424/Show+Racism+the+Red+Card+Report+September+2016+.pdf Accessed: 18/12/19. 
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Figure 7

Respondents who answered ‘yes’ were asked to describe the incident(s) in
question. There were 213 responses.  
 
In terms of the English language responses, incidents at secondary age make up
more than two thirds of the total (Figure 8). As secondary respondents only
account for 40% of all English language responses, this suggests deeper issues
of racism at this stage of schooling. However, the amount of issues being
reported at foundation phase appear to be on the rise on the SRtRC database
with incidents also being mentioned by survey respondents, suggesting this
may be an area of concern. 

 
 Figure 8
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The incidents themselves are largely verbal, with 86% being based around name
calling, jokes, and comments, with some examples of extremes of violence etc.
also being reported (Figure 9). When considering this under the auspices of the
Anti-Defamation League’s ‘Pyramid of Hate’ (11) (adapted from Allport’s work
explaining the steps that led to the Holocaust) (Appendix C) we see the danger
of escalation that comments or name calling, if left unchecked, can cause.  
 
Comments such as ‘A child wasn't allowed to do what he wanted to so he
responded to the child telling him he couldn't, "Well at least I'm white."’ represent a
base layer of biased attitudes. From a very young age, children are influenced
by a variety of sources, including family/home life, media (including social
media), advertising, their peers etc. As Akala notes, 'everyday racism' is inherent
across society in terms of the presentation of those from ethnic minority
backgrounds (12) and children and young people may struggle to avoid this
influence. If these biased attitudes go unchallenged, they may escalate to acts of
bias such as bullying or name calling as have been mentioned by numerous
respondents. A fairly typical example of these responses was: ‘Year 11 boy asking
another boy if he was a slave. Year 10 boy telling another girl her dad is a terrorist as
he is Muslim.’ Again, we can see the influence of misinformation. 
 
If acts of bias are not sufficiently dealt with, they may escalate into
discrimination, as can be seen in these examples: ‘Year 7. A male pupil
repeatedly refused to sit next to a black pupil. He was made to and the racism
was dealt with by a senior member of staff.’ Another respondent said: ‘A student
produced a questionnaire for Welsh Bacc[aulearate] about the best methods
for 'Dealing with niggers'.’ In these examples, the schools responded, hopefully
negating the risk of further escalation. However, a lack of response or an
inadequate response could lead to the next level of the pyramid - bias
motivated violence.

11 Anti-Defamation League (2018) The Pyramid of Hate. [Online] Available at:
https://www.adl.org/sites/default/files/documents/pyramid-of-hate.pdf Last accessed: 13/2/20. 
12 Akala (2015) ‘Akala on Everyday Racism – What Should We Do? Video’ The Guardian. [Online] Available at:
https://www.theguardian.com/commentisfree/video/2015/mar/18/everyday-racism-what-should-we-do Last accessed:
13/2/20. 
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Unfortunately, bias motivated violence has been seen across Wales with
respondents answering that ‘Girls (year 5/6) [were] pulling [the] hijab off another
child.’ And ‘A year 9 pupil hit another because they didn't like their accent. A year 8 pupil
told their friend that they would rub bacon on another (Muslim) pupil's face.’
Unfortunately, these are not isolated incidents – this can also be seen in other
survey responses, as well as the SRtRC racist incident database. Exposure and
violence may cause lasting damage to the health and wellbeing of the target,
perpetrator and/or those around them and this is of huge concern.  

 
The final step on the Pyramid of Hate is genocide. Whilst this report is in no way
suggesting that we are near anything of the sort taking place in Wales, we must
learn the lessons of history and challenge racism in its initial phases in order to
prevent further escalation. 
 
Figure 9
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Welsh language responses (18) largely related to name calling and racism aimed
at skin colour. Whilst only a small number chose to leave additional comments,
9 mentioned the age of pupils (Figure 10). The amount of incidents at secondary
and primary was fairly similar, unlike the English language results in which two
thirds of incidents mentioned were at secondary level. 

 
Figure 10

The type of incidents varied also (Figure 11). Whilst the majority of incidents in
both Welsh and English surveys were based around name calling and
comments, this made up a larger proportion of incidents mentioned in the
Welsh language responses, suggesting less severity.  
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Figure 11

Responses included: ‘Blwydddyn 9 Ferch yn cael yn alw pikey mwy na unwaith -
bron pob wers .’ (Year 9 Girl gets called pikey more than once - almost every lesson.)
and ‘2 achos: 2 ddisgybl o fl.3 yn cyfeirio at liw croen disgybl ym ml.5 1 disgybl o'r
derbyn yn galw plentyn arall yn y dosbarth yn 'monkey face'’(Two cases: Two Year 3
pupils refer to the skin colour of a pupil in Year 5. One pupil from reception calls
another child in class 'monkey face'). Again, considering the Pyramid of Hate, this
suggests we have reached the second stage of acts of bias, potentially moving
into discrimination, depending on the nature of the bullying mentioned by one
respondent. However, due to the small sample size, it is not possible to make
broader assumptions. 
 
As well as examining the extent and forms of racism taking place in schools
across Wales, this research project has sought to better understand what is
being done to breakdown misconceptions, stereotypes and hatred and
eliminate racism. As such, respondents were asked if anti-racism education was
currently taught in their school (Figure 12). 
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Only 62% said yes, whilst 89% of respondents believing that anti-racism
education should be embedded in the curriculum. The percentage of
respondents who say their school is teaching anti-racism has dipped slightly
since 2016 when 66.6% of respondents said anti-racism education was taught
in their school. This is concerning when taking into account the plethora of
incidents reported in the previous paragraphs. 

Figure 12
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Teacher Survey Results: The Challenges
 
When asked what the challenges were to educating pupils about racism (Figure
13), ‘lack of time in the classroom’ came out on top. Educators are under
extreme pressure and workload has been raised as an issue in teacher
retention (13), but this may actually suggest differing interpretations of what is
meant by ‘anti-racism education’. The additional comments section shows that
anti-racism education is seen as anything from one-off Show Racism the Red
Card workshops to embedded ambassador programmes. According to
respondents, the second biggest challenge to teaching anti-racism is teachers’
confidence in the subject. As a charity, SRtRC is often reminded that for many,
racism is a somewhat uncomfortable topic to discuss due to fears over correct
terminology, concerns that they may cause offence etc. If educators feel
confident to embed anti-racism e.g. in the examples and resources they are
using or through discussing racism as and when opportunities present
themselves in the news etc., then it may be that the perceived challenge of ‘lack
of time’ may disappear.  
 
A number of other challenges were also raised by the 11% of respondents who
answered ‘other’. 
 
All of these other challenges were noted by more than one participant:
 
• Prejudicial attitudes/ lack of support from home
• Unconscious bias (or racist attitudes) held by school staff
• Extremist attitudes in wider society
• Brexit and acceptability of racism in wider society

Results

13 Welsh Government (2019) Research Study on the Attractiveness of Teaching and the Retention of Teachers.
[Online]. Available at: https://gov.wales/sites/default/files/statistics-and-research/2019-03/research-
studyattractiveness-teaching-retention-teachers-summary.pdf Last accessed: 13/2/20
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Education is only a part of a child’s life and it can be very difficult for educators
to break down persistent negative attitudes without support from home. In
Wales, the majority of PREVENT referrals are due to Right Wing extremism (14).
If educators are not supported to challenge racism at these younger ages,
racism will continue to exist. For some, it appears they feel they are fighting a
losing battle as extremist attitudes continue to exist in wider society and overt
racism seems to have become more acceptable in the wake of the 2016 Brexit
vote and election of Donald Trump in the USA (15). This also seems to have had
an impact on some school staff with some respondents noting that other
members of staff have exhibited racist attitudes. For example, one respondent
said ‘I have heard a lot of racist language used by pupils and is some cases staff’
whilst another noted ‘Judgements made about Muslim children by staff!! Comments
about Halal foods and the relationship between Muslim parents.’  This is a serious
concern.

Results

14 Home Office (2019) Individuals Reported to and Supported Through the Prevent Programme: England and Wales
April 2018 to March 2019. [Online]. Available at:
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/853646/i
ndividuals-referred-supported-prevent-programme-apr2018-mar2019-hosb3219.pdf Last accessed: 13/2/20.
15 Booth R. (2019) ‘Racism Rising Since Brexit Vote, Study Reveals’ The Guardian. [Online]. Available at:
https://www.theguardian.com/world/2019/may/20/racism-on-the-rise-since-brexit-vote-nationwide-studyreveals
Last accessed: 13/2/20. 

It may impact on the treatment of children, consciously or unconsciously, and
so needs to be closely monitored. 
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ResultsFigure 13

In terms of moving forward, SRtRC sought to understand what support may be
useful in order to tackle racism in schools. Of the 884 teachers who responded to
the question, 27% percent had received anti-racism training in their school (Figure
14), up from 16% in 2016.  

Figure 14

What do you believe the challenges are when
educating pupils about anti-racism? ( Tick all that

apply

In their current school, only 32.4% of respondents had received training on how
to recognise, respond to, report and follow up suspected incidents of racial
discrimination (Figure 15).
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Figure 15

Of those that added additional comments, 56% percent note that their training
had been delivered by SRtRC (Figure 16) with unspecified/in-house training
through INSET days being the second biggest ‘provider’. 

Figure 16

Perhaps of greatest concern was educator confidence that they were well-
equipped to recognise racism. When asked if they felt confident recognising all
incidents of racial discrimination within school, less than half (47.7%) of
educators said ‘yes’ (Figure 17). If educators are not confident in recognising
racism, it is likely that it is underreported, thus leaving vulnerable pupils without
adequate support. 
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This concern is further compounded by the fact that only 29.5% of educators
said they would be confident in supporting a victim of racism and only 27% said
they would be confident in supporting a perpetrator (Figure 18). If issues are
not dealt with effectively and support/education/punitive measures are not
employed where appropriate, pupils are let down and there is a risk that this
damaging behaviour continues, resulting in emotional damage but also a loss of
school days for all those involved. According to an FOI request carried out by
Show Racism the Red Card in December 2019 and updated in February 2020, in
the academic year 2018/19, at least 221.5 school days were lost by the
perpetrators of racist incidents through exclusions, with 2 permanent
exclusions made. It is unknown how many more days may have been lost by the
targets of these incidents. 

Figure 17
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Figure 18

Supporting all those involved in a racist incident often includes involving
parents. However only 22.3% of respondents felt well trained to follow up
issues with parents (Figure 19). Many noted that they would expect the senior
management team to contact parents instead of them. Some also noted that
parents could be aggressive or obstructive and that this had been an issue.
Support is clearly needed. 

Figure 19

Do you feel well trained to follow-up incidents
of racial discrimination with parents?

Another barrier to effectively responding to racist incidents in schools is that
many educators are unsure as to how to report incidents with only 27.5%
feeling well trained on this (Figure 20). As new Welsh Government guidance has
been released on this since the research was carried out, it will be interesting to
see how developments in this area move forward. 
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Figure 20

Of those that do report racist incidents in school, a minority (14.1%) had faced or
partially faced barriers (Figure 21) with many of these relating to a perceived lack
of action from senior management. Comments included: 
 
‘Some incidents are not always taken as far as I feel they should, repeat offenders are
not dealt with severely enough.’
 
‘Passed on concerns of how incidents were not dealt with by senior management but
nothing was done about it. Likewise senior management openly express anti-Muslim
views and get away with it.’  
 
Concerns around the attitudes of other staff members, whether conscious or
unconscious, is also a recurrent theme. If staff members are not anti-racist
themselves, are they in a position to effectively eradicate racism in the Welsh
education sector? 
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Teacher Survey Results: Moving Forward
 
A lack of training, a lack of support, and prejudicial attitudes of both pupils and
staff are major concerns, but they are not without remedy. As such, solutions
were also sought from survey participants. 
 
The majority of respondents (79%) felt that tailored, topical, anti-racism
workshops would be beneficial in their schools (Figure 22). Some schools had
already received pupil workshops from SRtRC and many others felt teaching
about stereotypes would be beneficial not just for pupils, but for the wider
community. Of those who did not (5.5%), a small number of respondents raised
concerns that education would ‘stir up’ issues. This appears to be a concern
resulting from lack of confidence to deal with such issues. 

Figure 21

29



Figure 22

When asked what specific training would benefit them as educators, the
majority of respondents said ‘responding to racism in the school’ (64%) and
‘anti-racism as a whole school approach’ (53.8%). Only 5% said ‘none of the
above’ with no explanations being offered (Figure 23). Of those that said ‘other’
the majority stated that all training would be beneficial. It is vital that educators
get the support that they need. 

Figure 23
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Pupil Consultation Results: The Current Picture
 
In order to cross reference results from the teacher survey, consultations were
also held with pupils. Results from pupils indicate that the children and young
people consulted believe racist incidents occur more often than they are
perceived to by educators. Whilst 68% of educators said that pupils had
expressed misconceptions or stereotypes, 77% of pupils consulted across
primary and secondary levels believed that racism existed in their school (Figure
24). 

 

Results

Figure 24

Of particular concern is when primary and secondary numbers are compared
(Figure 25). 80% of secondary participants said that racism exists in their school,
suggesting that this is a worsening issue as pupils grow up. 
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ResultsFigure 25

In terms of targeted characteristics, the pupil responses reflect those given by
educators, with 45% of pupils noting that skin colour is most often associated
with racist attitudes and stereotypes, followed by religion (Figure 26). 

 
Figure 26

Again, there are slight differences from primary to secondary age with a larger
proportion of racist attitudes and stereotypes being aimed at skin colour at
primary school level (Figure 27). 
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Interestingly, when primary participants were asked another, similar question,
the results changed. This time participants were focusing only on school and
selecting all that applied. Fewer participants believed attitudes and stereotypes
around skin colour were an issue in their school but it is far clearer to see that
issues around nationality and culture exist also (Figure 28). As a point of
comparison, only 27% of the educators surveyed believed attitudes and
stereotypes around nationality were an issue, compared to 65% of  primary
participants, and only 18.5% of educator participants believed there were issues
around culture, compared to 53% of pupil participants.

Figure 27
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In SRtRC’s 2016 research, it emerged that Muslims were targeted by racist
attitudes and stereotypes, particularly when compared with Christians.
Therefore pupils were again asked about the religions of Islam and Christianity.
Pupils had heard a huge amount of negativity about Islam with 93.4% of
comments being ‘bad’ but they had also heard negativity around Christianity,
with 63.8% of comments being ‘bad’ (Figure 29). In terms of Christianity (Figure
30), these comments largely seem to relate to equality issues and child abuse,
whilst the negativity around Islam seems to be related to terrorism (Figure 31).
Education to broaden understanding and challenge any misconceptions as well
as open and honest debates may be needed to dispel harmful stereotypes and
myths.

 

ResultsFigure 28
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ResultsFigure 29

Figure 30: Negative words heard about Christianity
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Figure 30 A Word Cloud is where visual representation of text is used to
display data. The size of the font increases as per many times the word
came up as part of the research question.

Figure 31: Negative words heard about Islam

1
29
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Pupil Consultation Results: The Challenges
 
It is clear that respondents felt racism existed in their schools, however
sometimes racism exists in the forms of attitudes and stereotyping, rather than
having a direct target or victim. As such, pupils were also asked if they or
anyone they know had been a target of racism in school (Figure 32). The
majority of respondents (63%) said ‘yes’. This underestimation of the scale of
the problem by those in positions of responsibility is a significant concern and
challenge going forward. 
 

The issue seems to be most prevalent at secondary level, with over two thirds
(67%) of secondary respondents saying ‘yes’ (Figure 33). This result may be due
to a number of factors. For example, the anonymity offered to secondary
respondents by the written survey may have enabled them to be more honest,
or the set up of secondary education which sees pupils moving around and
encountering different individuals/members of staff may mean that there is
more opportunity for bullying and racist attitudes or incidents more specifically
to occur. This requires further research. 
 

Results

Figure 32

Have you or anyone you know
experienced racism in schools?
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A significant challenge comes in the number of pupils willing to admit that they
have been racist or used racist language towards someone in school (Figure 34)
with the proportion of both primary and secondary respondents being within
0.1% of each other. Whilst it may be seen as positive that after sessions took
place explaining what racism was, participants were comfortable and informed
enough to recognise and own up to racist behaviour, this reveals an issue of
endemic proportions meaning immediate action must be taken. 
 

Results
Figure 33

Have you or anyone you know
experienced racism in schools?
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Pupil Consultation Results: Moving Forward
 
With three in ten pupil participants admitting to being racist or using racist
language towards another pupil, action must be taken. As part of the
consultation and in order to encourage ownership of the issue, primary pupils
were asked to offer their own solutions. 
 
The solutions suggested by primary school participants fell broadly into four
main areas: 
1. Education 
2. Technological advancements 
3. Building support networks 
4. Publicity and awareness raising 
 
In terms of education, many pupils noted a need to teach anti-racism.
Suggestions included running clubs for younger children and giving talks to
schools. Rather than combatting stereotypes, there was a greater focus on the
need to warn of the dangers of racism, particularly online.  

ResultsFigure 34
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In fact, online safety (and specifically safety on social media platforms) and
the need for lessons on this was raised across all consultation groups and
it was clear to see that many of the participants were concerned about
this. One suggestion was that social media e.g. Snapchat should be used
to deliver these lessons – utilising social media as a force for good. Other
than education, suggestions to keep individuals safer online included
technological solutions such as pop up warnings that alert the individual
and the police to racist content, and improving the control settings on
phones in way that would prevent individuals from posting racist content.
 
The need for effective support networks was also highlighted by many
participants. Knowing who to tell and having friends or ‘buddies’ to talk to
was seen as vital. This is of importance to note. If schools and individual
teachers/staff members do not make their anti-racist stance clear, those
who experience racism may be unsure of who to trust when reporting or
seeking out support.
 
Finally, many participants emphasised the need for publicity and
awareness raising – telling more people about why racism is wrong. Ideas
included dedicating awards to those who have helped to make a
difference in the fight against racism, publicising anti-racist speeches, and
sharing the stories of those who have suffered/experienced racism.
Participants felt that by sharing this message ‘everywhere’, racism could be
eradicated. 

Results
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Findings

1. The results of both the educator and pupil research indicate that racism
is widespread across the Welsh education system with pupils perceiving the
problem to be far more significant than educators recognise, suggesting an
underestimation of the scale of the problem. Whilst 63% of pupils say they
or someone they know has been a target of racism, only 25% of educators
have responded to a racist incident in the last 12 months. 
 
2. Racism in schools is mainly experienced through name calling and
comments as a result of misconceptions and stereotypes, though much
more extreme examples also take place, including physical violence. 
 
3. Racism occurs across all ages, including against pupils in Foundation
phase, but is perceived to be more widespread at secondary school level. 3
out of 10 pupils admitted having behaved in a racist way themselves. 
 
4. Whilst secondary age pupils identified a pupil’s religion as being the most
likely target of racism, primary pupils focused on skin colour generally (in
line with teacher perception), but nationality in school. This suggests that
though they have been educated around the traditional idea of racism just
being linked to skin colour, perhaps as a result of educator bias, in practice,
nationality is being targeted more within their settings. 
 
5. Anti-Semitism is becoming a more significant issue in schools as more
respondents noted incidents occurring. This may be down to the awareness
of staff or pupils or may be a genuine rise. Anti-Muslim prejudice continues
to occur and there is growing negativity towards the religion of Christianity
among young people. 
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6. The percentage of educators teaching anti-racism has fallen since the
2016 study, with lack of time and a lack of confidence being cited as the
main challenges. This suggests a misconception about how anti-racism
education must be delivered, with increased teacher confidence likely to
negate the issue of time.
 
7. Nearly three quarters of teachers have not received any anti-racism
training, with the majority lacking confidence in recognising and reporting
racism, as well as supporting the individuals involved. This may mean racism
is continuing unchecked and young people miss out on vital support. 
 
8. When teaching about racism and anti-racism, educators feel challenged
by issues within wider society such as extremist attitudes and the political
landscape; the bias/prejudices of some colleagues which manifests in lack
of support or even in some cases, outright racism; and a lack of
support/resistance from some parents who may hold prejudiced attitudes
themselves. 
 
9. Pupils and educators agree that education would have significant impact
in combatting racism with 79% of educators believing anti-racism
workshops would be useful and pupils agreeing the first point of action
must be teaching about stereotypes and the dangers posed by racism. 
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Key Recommendations

Provide funding to ensure that every teacher in Wales receives anti-
racism training focused around recognising, responding to and reporting
racism, as well as challenging unconscious bias. 

Ensure all educators are aware of places to access anti-racism resources.

Offer opportunities to staff to improve their knowledge around a range
of religions to support the teaching of compulsory religious education. 

Estyn should include a specific question around racism on inspection
questionnaires to develop a more complete picture of the extent of the
issue. 

Ensure all schools have an anti-racism champion who ensures pupil
voice in reporting racism, be that through buddy systems, school
councils or anonymous reporting systems. 

Maintain the focus on embedding anti-racism organically through
classroom resources, the use of role models and offering exposure to a
diverse range of stories and examples. 

Offer a train the trainer scheme around interacting with parents and
holding difficult conversations. 
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