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The UnBOCES is a diverse, dynamic team of 
professionals dedicated to children, families, teachers, 

communities, and each other.  By supporting, 

challenging, and teaching, we guide all children toward 
their potential.  We accomplish nothing alone.   



Introduction 

Dear Parents, 

This program guide has been developed by the Uncompahgre BOCES

Gifted Education Team, to provide parents of gifted students, school 

district employees, and the community at large information about the 

programs and services for Gifted students made available through the 

Uncompahgre BOCES and its member districts.   This team spent many

hours working together to refine the Gifted Program and better articulate 

the PK – 12 vision of what is best for the Gifted students of the schools 

within Ouray, Ridgway, Telluride, Norwood and the West End School 

Districts. 

The members of the team welcome the opportunity for each of you, as 

supporters of Gifted students, to work as partners with us to further 

advance this vision and to continue to refine the programs and processes 

within our BOCES.  The team views the programming options for our

students to be a dynamic process as research and resources are better 

defined in this area. 

The services in this guide are made possible because of the commitment 

of the Uncompahgre BOCES, School Districts’ Boards of Education, and

Administrations to share resources which enable all students and staff 

accessibility to the best programs and resources possible. 

Sincerely, 

Michelle Barkemeyer 

Gifted Education Coordinator
Uncompahgre BOCES
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Uncompahgre Board of Cooperative Educational Services

 Core Values: 

 Sincerity

 Child Centered
 Respectful of differences

 Professional Excellence

 Integrity/ethics/honesty

 Responsibility/reliability
 Dignity

UnBOCES Mission:

The UnBOCES is a diverse, dynamic team of 

professionals dedicated to children, families, teachers, 

communities, and each other.  By supporting, challenging, and 
teaching, we guide all children toward their potential.  We 

accomplish nothing alone.   

UnBOCES Operating Principles: 

 Communicate openly
 Respect each other

 Encourage team work

 Keep children first
 Continue learning

 Plan to promote success

 Share knowledge and resources

 Professional respect
 Support for each other

 Have fun!

 Focus on the positive
 Be accountable

 Embrace Diversity

 Expect quality work
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Uncompahgre BOCES

Gifted Education Definition and Philosophy

Gifted means those persons between the ages of five and twenty-

one whose abilities, talents, and potential for 

accomplishment are so exceptional or developmentally advanced 

that they require special provisions to meet their educational 

programming needs.  Gifted students include gifted students with 

disabilities (i.e. Twice Exceptional) and students with exceptional 

abilities or potential from all socio-economic and ethnic, cultural 

populations.  Gifted students are capable of high performance, 

exceptional production, or exceptional learning behavior by virtue 

of any or a combination of these areas of giftedness: 

 General or specific intellectual ability

 Specific academic aptitude

 Creative or productive thinking
 Leadership abilities

 Visual arts, performing arts, musical or psychomotor

abilities.

The Uncompahgre BOCES, in cooperation with the 

Ouray, Ridgway, Telluride, Norwood, and West End School

Districts, is committed to providing educational programming 

that recognizes the unique needs of these students and meets 

each gifted student’s individual educational and affective 

needs to ensure that each student graduates with the skills s/he 

needs to achieve her/his greatest potential. 
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Parental Rights 

Prior to obtaining written approval for assessment or permission to 

serve a child in the gifted and talented program, parents will be 

informed of the following rights: 
 Right to review all records related to the referral for

evaluation;

 Right to review the procedures and instruments to be
used in the evaluation;

 Right to refuse to permit the evaluation;

 Right to be fully informed of the results of the
evaluation; and

 Right to refuse services from the gifted education

program.

Appeal Process 

Any parent who feels the recommendations of the ALP team 

are inappropriate should file an appeal in writing with principal 
of their child’s school.   The principal will meet with the BOCES 
gifted coordinator to review all documents and decisions. This 
review will be presented to the district superintendent. The 
district's superintendent will make the final determination.
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Is My Child Gifted? 

All children have special talents and gifts.  However some 

children’s gifts and talents are so far advanced that they require 
special programming and support in school and at home.  These 

children meet specific criteria for identification as gifted and 

talented in our public schools and should be identified early to 
foster their gifts to ensure their success.  The gifted child may: 

 be very curious and observant.
 be mentally and physically involved.

 have wild, silly ideas.

 discuss in detail, elaborate.

 show strong feelings and opinions.
 only require 1 – 2 repetitions for mastery.

 construct abstractions.

 initiate projects.
 enjoy learning.

 play around, yet tests well.

 be a good guesser.
 be self-critical.

 prefer adults.

 draw inferences.

 be intense.
 create a new design.

 be an inventor.

 thrive on complexity.

Parents are usually the first to notice that their child has special 

gifts or talents and can bring that information to the attention of 

their child’s teacher to request assessment.   



Characteristics and Behaviors of Giftedness 
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Common 
Characteristics 

Positive Classroom 
Behaviors 

Challenging Classroom 
Behaviors 

Learn more rapidly; 
retains information easily 
and longer 

 Masters basic skills
easily 

 Early reader

 Precocious in math

 Unusual academic
achievement

 Becomes bored

 Resists rote or
repetitive tasks

 Disrupts class when
work is finished

More curious; has a 
stronger need to know 

 Has large stores of
information

 Prefers complexity

 Asks many 
questions

 Gets off topic
frequently

Independent thinker; has 
a questioning attitude 

 Is self-confident

 Expresses original
opinions

 Is good at
independent projects

 Is rebellious,
challenges authority

 Resists conformity 
to social norms

Superior abstract 
thinking ability 

 Is willing to
consider unusual
dress

 Is good at
independent projects

 Resists conventional
approaches/answers

 Presents arguments
almost too well

Senses discrepancies  Is interested in
current events

 Is concerned with
fairness, justice,
“real” problems

 Is a perfectionist

 Is critical of own
and other’s ideas
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Common 
Characteristics 

Positive Classroom 
Behaviors 

Challenging Classroom 
Behaviors 

Intellectually playful  Is good risk-taker
(in areas of strength)

 Appreciates play on
words

 Has a sophisticated

sense of humor

 Interrupts with
humorous
distractions

 Gets carried away 
with jokes

Intense: more 
sophisticated interests 

 Shows high
motivation/long
attention span in
interest area

 Has a sophisticated

sense of humor

 May suffer from
peer isolation

 Is a daydreamer

 Resists interruption
when involved in

interest area

Wide range of interests  Easily motivated in
new areas

 Has many hobbies

 Is involved in many 
activities

 Leaves projects
unfinished

 Overextends him/
herself 

Superior in divergent 
communication ability 

 Has large
vocabulary and
accurate usage

 Shows flair for
various means of

expression

 May be perceived as
a “show-off” by 
peers and adults
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Meeting the Unique Needs of Special Populations 

Underachieving Gifted Students 

Underachieving students demonstrate a significant discrepancy 

between ability or potential for performance and actual 

performance.  These students have superior intelligence, yet 

work below grade level. 

Characteristics of a Gifted Underachiever: 

Exhibits low self-esteem; feels incapable of accomplishing 
what is expected by parents and/or teachers.  

Produces daily work that is frequently incomplete or poorly 

done. 

Possesses a large body of factual knowledge, but exhibits a 
significant gap between oral and written work. 

Demonstrates sophisticated imagination and creativity but 

shows persistent dissatisfaction with final products. 
Achieves at or below grade level in one or more basic skill 

areas. 

Comprehends and retains concepts well when interested. 
Is a perfectionist; self-critical. 

Shows indifferent or negative attitudes toward school. 

Has poor peer relationships. 

Strategies for Breaking the Pattern of Underachievement in a 

Gifted Student: 

Assess skills, abilities and work patterns 

Develop a reinforcement system to improve work habits at 
home and at school 

Change expectations in significant others through positive 

reinforcement 

Connect with positive role models 
Correct skill deficiencies 

Chart student progress 

Differentiate curriculum and instruction based on assessment 
Engage the student through their passion 
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Meeting the Unique Needs of Special Populations 

Twice-Exceptional Students 
Twice-exceptional children represent a unique segment of the 

population who have extraordinary abilities in one or more areas and 

mild to severe disabilities.  Their inconsistent learning behavior is due 

to an identifiable disability that is sometimes undetected due to their 

ability to function on or near grade level.  In other instances, the 

child’s giftedness is not identified due to the learning disability 

masking it. 

Characteristics of Twice-Exceptional Students: 

Recommended Parenting Strategies: 
Be actively involved with your child’s school and teachers 

Monitor your child’s school work and homework 

Help your child learn skills needed to be successful in school 

Have a set time and place to study 
Equate success with effort 

Assist with projects, but do not assume responsibility 

Nurture your child’s special talents and interests which may include 

special classes or support outside of the school setting 

Encourage your child to develop the skills necessary to become 

independent lifelong learners. 

Strengths may include: Characteristics may include: 

 Superior vocabulary

 Advanced ideas and

opinions

 Curious, imaginative

and questioning nature

or  Specific talent

consuming interest

 High level problem

solving and reasoning

ability

 Sophisticated sense of

humor

range of  Wide

interests

 Highly creative

 Highly sensitive to

criticism

 Inconsistent academic

performance

 Lack of organization

and study skills

 Difficulty with paper

and pencil tasks

 Highly distractible, 

short attention span 

 Easily frustrated

 Lack of

self-confidence

 Lack of social skills
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Supporting your Gifted Child’s Needs 

 Model lifelong learning

 Nurture the passion, strengths, and interests within your

child

 Encourage open two-way communication with your child

 Encourage your child to share his/her feelings through
creative forms of expression

 Be a good listener

 Share in the adventure of learning something new that is not
a natural ability

 Encourage safe risk-taking

 Allow your gifted child to experience the wonders and
freedom of childhood

 Do not expect adult behavior from a gifted child

 Attend to each child individually and without comparison

 Make free time a regular pastime to encourage creative
play, quiet repose, and daydreaming

 Avoid scheduling too many extracurricular activities and
classes

 Encourage math and science with your daughter; the arts,

music, and fine literature with your son

 Value hard work and the satisfaction of achievement and

excellence

 Encourage independence through responsible behavior

Gifted Education Parent Handbook 
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Supporting your Gifted Child’s Needs (continued) 

 Support affecting change through positive action

 Encourage a balance between time for rigorous academics

and time for passion areas and extracurricular activities

 Offer choices rather than ultimatums

 Find a variety of ways to praise your child using descriptors

such as “creative problem solver”, “kind”, or “good

thinker”, rather than “brilliant,” “genius,” or “perfect.”

 Help your child to recognize mistakes as an opportunity to

learn, not a mark of failure

 Help your child believe in himself/herself

 Maintain your sense of humor

Identification Process 

The UnBOCES has adjusted their identification process to align with 
state portability requirements. In order to be identified as gifted in a 
specific academic area, students must demonstrate ability, achievement, 
and/or behavior characteristics. At least three data points are required for 
identification in this area. Possible qualifying scores include:
Ability:

• COGAT test
• NNAT test
• Other individually administered cognitive tests available within the 

BOCES
Achievement:

• NWEA Maps
• CMAS (top half of exceeds category)
• PSAT/SAT/ACT
• TEMA/TERA/TEWA (for younger students)
• Other individually administered achievement tests available within 

the BOCES
Characteristics:

• SIGS
• Other nationally normed gifted behavior scales 



Gifted Education Parent Handbook 
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Assessment 

Assessments will be conducted by either BOCES or district 
personnel qualified in administering each assessment. Outside 
assessments may be allowed and is up to the discretion of the 
identification team.  

Identification Team Meeting 
The Identification team may be composed of the following individuals: 

 District Gifted Education Coordinator

 Building Administrator

 Classroom Teacher(s)

 School Psychologist/Social Worker/Counselor

 BOCES Director (if appropriate)

 Staff member qualified in the area of identification
 Other professional staff may be involved based upon the 

school and student needs

 Staff member who is trained in the administration and 
scoring of standardized assessments 

Uncompahgre BOCS 
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Selection 
The Identification team will make the determination of student 
qualification for the gifted program.  Students must meet the criteria in 
at least one of the following areas: 

• General or Specific Intellectual Ability
• Specific Academic Aptitude
• Creative or Productive Thinking
• Leadership Abilities
• Visual Arts, Performing Arts, Musical or Psychomotor Abilities. 

All committee members will be sent notification of the identification 
team meeting in a timely manner. A member of the team may partici-

pate in person or via phone. 

The committee shall review the nomination forms, assessment 

information, and any other data needed to make a decision for gifted 

designation. 

The committee shall conduct any interviews seen as appropriate.  

This optional step allows an opportunity for the committee to hear the 

student explain a product and/or his/her interests.  It also provides an 

opportunity for the committee to assess such areas as range and depth 

of interests, motivation, and problem solving abilities. 
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Placement and Notification 

Parents/Guardians shall be notified in writing of the team's 
decision regarding gifted identification Upon determination of 

giftedness, parent permission for placement will be 

requested.  If the parent agrees to the placement decision, 

and Advanced Learning Plan (ALP) will be developed for the 

student. 

Should identification not be recommended, the student may be 
placed in a talent pool and provided with enriched/accelerated 
opportunities. All students not currently recommended for 
identification may be re-evaluated at a later time.

 

The ALP shall:
 Be developed collaboratively by the ALP Team including the 

parents/guardians, student (if appropriate), district gifted 
coordinator, and classroom teacher(s). Other district personnel 
may also be present including administration, counselors, or 
others who could provide needed input to the plan.

 Be completed within 45 days of identification
 Record programming options and strategies utilized with 

individual students

 Be retained as part of the student’s records

 Be considered in educational planning and decision-making 
concerning subsequent programming for the student

 Be reviewed at least annually

 Be used in the marticulation process for preschool through grade 

12

 Contain the body of evidence that identifies strengths, interests 
and needs

 Contain both academic and affective standards-based goals and 
accompanying progress monitoring toward achieving said goals

 Contain student achievement results (district, state and national)

 Beginning in 9th grade, contain evidence of the student’s

four-year plan and transition needs for post-secondary goals
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District Gifted and Talented Coordinator’s Role 

As a resource for student, the District Gifted Coordinator: 

 Facilitates the identification and appeals processes for 
gifted students

 Coordinates the Advanced Learning Plan (ALP) for 
identified gifted students

 Advocates for gifted and high ability students and helps the 
students become an advocate for themselves

 Contacts identified gifted students regarding appropriate 
enrichment opportunities

 Monitors student profiles related to gifted services

 May teach classes/seminars related to the needs of gifted 
students

 Coordinates with counselors to design appropriate 
schedules for gifted students

 Coordinates mentorships, internships, and compliance 
opportunities when available

 Coordinates challenge opportunities beyond the regular 
curriculum when available

 Meets with gifted students about their perceived academic 
and social/emotional needs 

As a resource for teachers, the District Gifted Coordinator: 
 Consults and collaborates with classroom teachers 

regarding the needs of high ability/gifted students

 Meets individually with teachers to plan for the needs of 
specific students

 May model differentiation techniques and mentors 
colleagues in implementing strategies

 Provides resource materials for gifted and high ability 
students

 May teach in-service classes on differentiation techniques 
and the unique needs of gifted learners

 Works directly to support the success of teachers

 Attends team/department meetings as needed to discuss 
gifted students 
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As a resource for parents, the District Gifted Coordinator: 

 Communicates with parents about their child’s needs.

 Communicates current gifted and talented opportunities 
with parents.

 Is the contact person for parents with questions about gifted 
program options.

 Coordinates dissemination of information for parents and 
students. 

As a resource for the districts, the UnBOCES Gifted 

Director: 

 Acts as a professional resource regarding gifted and 
talented research.

 Encourages staff to attend gifted and talented seminars and 
classes.

 Attends state and local meetings and conferences on gifted 
education.

 Provides information and direction at quarterly BOCES-

wide gifted coordinator meetings.

 May work directly with students as required by individual 
districts

 May provide parent training regarding their gifted children
 Provides staff development in gifted education 
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Programming Delivery Options 

Because gifted students differ in a variety of ways, their needs can 

be met by placing them appropriately along several 

continuums. 

A continuum of services is the variety of delivery and 

programming options available to gifted students for meeting 

educational and affective needs. 

A continuum of delivery of services refers to “where” gifted 

students are served.  The Uncompahgre BOCES has the following 

programming delivery options: 

 General classroom

 Classroom cluster groups  - placing a few gifted students 
in a regular classroom with a regular classroom teacher 
who has additional training and support in gifted 
education.  Regular content is differentiated in the 
student’s strength areas.

 Learning clusters for special interests or topics – grouping 
students together based upon special interests or topics. 
These groups may be found in the regular classroom or in 
the gifted resource room

 Mentorship – matching gifted students with mentors in 
their area of interest.

 Special Education – a classroom where students who are 
twice-exceptional (gifted with a learning disability) have 
an opportunity to focus on their special gifts and interests 
defined in their ALP with the support needed to meet their 
special academic needs defined by their IEP. 
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Early Access to Kindergarten or First Grade For 
Highly Gifted Students 

Flow chart of process for determining qualified applicants 

Parents learn about Early Access availability and requirements: 

 From pre-schools (private and public)

 From community sources (newspaper, local brochures, posted

flyers, child find)

 From District locations (schools, administration buildings,

website)

Interested parents pick up an application packet at schools. Packet 

contains: 

 Free/reduced lunch eligibility form

 Checklist of  “My Child’s Strengths”

 Name and contact information of child’s preschool or kindergarten

program and teacher

 Written answers to the Early Access Guiding Questions

 Documentation of other relevant data

Packets turned in at district office no later than April 1st.  Sixty (60) day 

calendar timeline starts.   

District sends preschool/Kindergarten teacher a checklist for their 
input. The Early Entrance Committee reviews materials and 
determines if the process should continue. If evaluation is to be 

scheduled, district notified BOCES gifted coordinator and collects a 

non-refundable fee of $150. 

Required assessment begins. 
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Early Access to Kindergarten or First Grade for 
Highly Gifted Students (cont.) 

Formal evaluation is conducted by the district School 

Psychologist and/or BOCES gifted coordinator. Student is 
assessed in both aptitude and achievement categories. 

Students must score at or above the 97th percentile in ALL of 
the following areas:

• Cognitive abilities
• Reading achievement
• Writing achievement
• Math achievement 

 

The UnBOCS Early Childhood Specialist conducts a classroom 

observation  which is included in the final report.   

A written report is generated and presented to the Early 

Entrance Committee (EEC) to discuss the results of the 

formal evaluation.  The committee makes its decision.

Child has met all 
criteria and is 

recommended for 

early access. Parents/
guardians are notified 
in writing.

Child has NOT met 

tall criteria and is 

NOT recommended 

for early access. 
Parents/guardians are 
notified in writing.

OR 
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Early Access to Kindergarten or First Grade for 
Highly Gifted Students (cont.) 

EEC  and parents/
guardians meet to develop 

child’s ALP, discuss  

placement and progress 

monitoring.  (EEC may 
consist of gifted 

coordinator,  district 

elementary  principal, 

school  psychologist, 

school counselor, general 

education teacher and any 

other appropriate school 

personnel.)

EEC meets to discuss any 

accommodations that 

should be made for the 

student in his/her regular 

classroom.  (EEC may 
consist of gifted 
coordinator,  district 
elementary  principal, 
school  psychologist, 
school counselor, general 
education teacher and any 
other appropriate school 
personnel.)

OR 

Student performance shall be  

monitored at least once per month 

during the first year of early 

access. Reports shall be shared 

with the child and parent/guardian.   

Dispute resolution shall 

take place if necessary.  
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Programming 

Because gifted students differ in a variety of ways, their needs 

can be met by placing them appropriately along several 

continuums. 

A continuum of services is the variety of delivery 

and programming options available to gifted students for 

meeting both their academic and affective needs. 

A continuum of programming options refers to the curricular and 
affective opportunities provided to gifted and talented students 
through the implementation of the programming components. 
Programming options are embedded in the three- tiered model for 
student success that describes options for all gifted students, 
targeted groups of gifted students, and a few gifted students who 
require intense programming options. 

-  

Uncompahgre BOCS 
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The following options are available to gifted students depending 
upon their individual needs:
 Accelerated content - student advances in a particular subject.

 Accelerated grade - student skips all or part of an entire grade.

 Advanced placement - student participates in a specific con-

tent area and takes an exam to be eligible to receive a college 
credit.

 Affective guidance - provides gifted students the support they 
need to meet their social/emotional needs.

 Cluster grouping - gifted students grouped together in a gen-

eral education class.

 College classes - courses offered through the local community 
college for dual credit.

 Competitions or advanced clubs - various competitions occur 
throughout the year in a variety of areas in which gifted stu-

dents may participate.

 Cross age grouping - grouping strategy that mixes children of 
different ages for instruction.

 Curriculum compacting - students may work with a teacher to 
preassess and compact a specific curriculum to move through 
it more expediently.

 In-class enrichment - students are given opportunities to ex-

plore topics more deeply while still in their general education 
setting.

 Pull-out enrichment - students are given opportunities to ex-

plore topics more deeply in a setting outside of their general 
education classroom and with their gifted peers

 Independent study - students are given opportunities to ex-
plore topics of interest to them in an independent setting, guid-
ance is provided by qualified staff. 
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Acceleration 

Acceleration is the appropriate movement of a student and/or 

curriculum by pace or place which matches learning opportu-

nities with student’s demonstrated readiness and needs . 

Gifted and talented students learn at a pace considerably faster in 

their area(s) of strength than their age-level peers. Further, gifted 

and talented students are able to work with curricula two or more 

grade levels higher than their age-level peers. Acceleration must 

be continuous and coordinated to be successful. 

Acceleration requires comprehensive assessment data in a body of 

evidence and collaborative dialogue among all stakeholders in the 

decision. The body of evidence must include, but is not limited to, 

data about: student academic readiness skills, social-emotional 

development, achievement, ability, student interests, learning 

envi-ronment support, and family support. The Iowa Acceleration 

Scale is a resource to guide some acceleration decisions.  The five 

districts of the Uncompahgre BOCES together with the 

UnBOCES Gifted Coordinator worked together to develop and 

implement this acceleration policy.   

Uncompahgre BOCS 
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Websites 

Please always check for suitability before children access any website. 

Math Activities 

http://www.mathacademy.com/pr/minitext/escher/ 

http://classes.yale.edu/fractals/ 

http://www.math.tamu.edu/-dallen//masters/egupt_babylon/babylon.pdf 

http://www.math.utah.edu/-cherk/mathjokes.html 

Have Students Create Their Own Alternate Assessments and Virtual 

Products 

http://jeopardylabs.com/ 

http://www.easytestmaker.com/default.aspx 

http://www.mustudiyo.com 

http://www.timetoast.com/ 

http://www.dipity.com 

http://www.letterpop.com 

http://www.digication.com/products/students_teachers 

http://museumbox.e2bm.org 

Virtual Bookshelf for Sharing Books Read 

http://www.shelfari.com/ 
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Advantages of appropriate acceleration: 

• Gifted students are inclined to select older companions because
their levels of

maturity are often more similar.

• Acceleration can be used in any school, thus providing a low-
cost option for gifted students.

• Accelerated students do as well as, or better than, the older stu-

dents in their classes.
• Gifted students may be more satisfied when challenged at an ap-

propriate level.

• Social and emotional adjustment is generally high, in most re-

ports above average, when accelerated.

http://www.mathacademy.com/pr/minitext/escher/
http://classes.yale.edu/fractals/
http://www.math.tamu.edu/-dallen/masters/egupt_babylon/babylon.pdf
http://www.math.utah.edu/-cherk/mathjokes.html
http://jeopardylabs.com/
http://www.easytestmaker.com/default.aspx
http://www.mustudiyo.com
http://www.timetoast.com/
http://www.dipity.com
http://www.digication.com/products/students_teachers
http://museumbox.e2bm.org
http://www.shelfari.com/
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Parent/School Partnerships 

http://pdonline.ascd.org/pd_online/success_di/el200405_epstein.html 

http://www.schoolengagement.org/index.cfm/About%20Us 

http://www.sedl.org/connections/resources/evidence.pdf 

http://www.hfrp.org/publications-resources/browse-our-publications/

family-involvement-makes-a-difference-in-school-success 

Parents Role in Curriculum Compacting 

http://www.carolyncoil.com/ezine21.htm 

http://www.edweek.org/tsb/articles/2008/09/10/01gifted.h02.html 

Online Classes for Gifted Students 

http://giftedkidsnetwork.com/index.html   for middle school students 

http://www.ctd.northwestern.edu/gll/   Enrichment, honors, AP courses 

through Northwestern University Center for Talent Development 

http://cty.jhu.edu/   John Hopkins University Center for Talented Youth 

online  classes grades 2 - 12 

http://nevraskahs.unl.edu   University of Nebraska – Lincoln Independent 

Study High School 

http://www.tip.duke/deu/e-studies/index.html   Duke University Talent 

Identification Program, e-Studies grades 8 – 12 

http://ce.byu.edu/is/site/courses/select.cfm   Brigham Young University – 
Independent Study High School 

http://www.hoagiesgifted.org/online_hs.htm   Hoagies’ Gifted Education 

links to free high school online courses and curriculum materials 

Colorado Association for Gifted and Talented (CGAT) http://
www.coloradogifted.org/

National Association for Gifted Children (NAGC) http://www.nagc.org/

Colorado Department of Education     http://www..cde.state.co.us 
Uncompahgre BOCS 
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For additional information:

Colorado Department of Education     http://
www..cde.state.co.u

Colorado Association for Gifted and Talented 
(CGAT) http://www.coloradogifted.org/

National Association for Gifted Children (NAGC) 
http://www.nagc.org/
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gifted education. Waco, TX: Prufrock. 

Perry, S. K. (2001). Playing smart: The family guide to enriching, 
offbeat learning activities for ages 4-14. Minneapolis: Free Spirit. 

Piirto, J. (2004). Understanding creativity. Scottsdale, AZ: Great 
Potential Press.  

Rakow, S. (2005). Educating gifted students in middle school: A 
practical guide. Waco, TX: Prufrock. 

Rogers, Karen B. (2002) Re-forming Gifted Education:  Matching 
the Program to the Child, Scottsdale, AZ: Great Potential Press. 

Smutny, J. F. (2001). Stand up for your gifted child: How to 
make the most of kid’s strengths at school and at home. 
Minneapolis: Free Spirit. 

Van Tassel-Baska, J. (2005). Acceleration: Strategies 
for Teaching Gifted Learners.  

Webb, J., Gore, J., Amend, E., DeVries, A. (2007) A Parent's 
Guide to Gifted Children. Tucson, AZ: Great Potential Press.

Webb. J., Gore, J., Karnes, F.A., & McDaniel, 
S. (2004). Grandparents guide to gifted children. 
Scottsdale, AZ: Great Potential Press. 

Yahnke Walker, Sally (2002) The survival Guide for Parents of 
Gifted Kids, Free Spirit Publishing. 
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