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Welcome
Study of Integrated Living Learning Programs

In late summer, at colleges across the United States, residential campuses experience a flurry of activity as students
fill their halls. For anincreasing number of our students, their housing could be a place where the learning
continues and is integrated with their living experience. Upon returning from a busy day, these students may
practice their foreign language major on a culturally-themed floor, discuss their academic and professional goals
with a residence-based peer advising group, plan a philanthropic event with their service-oriented community, or
even use medieval recipes to prepare dinner with the history professor who lives down the hall. These integrative
experiences, and the living learning programs (LLPs) in which they occur, are a lot of work - even when they are
excellent examples of collaborations between academic affairs and student affairs. But the Study of Integrated
Living Learning Programs is agnostic about the administrative systems that create LLPs. Our focus, instead, is firmly
on the students: SILLPis invested in increasing our understanding of LLPs"impact on student development and
academic success.

We already understand a lot, thanks in no small part to Karen Kurotsuchi Inkelas and Aaron Brower, who launched
the National Study of Living Learning Programs (NSLLP) over a decade ago. That study led to a body of literature
suggesting that LLPs are a high-impact practice. We know that, in general, students in LLPs: have a smoother
academic transition to college; have a smoother social transition to college; apply critical thinking skills more
frequently; are more committed to civic engagement, and binge drink less frequently, among many other positive
outcomes. We also know that LLPs can look very different from one campus to the next. And so the goal of this
report is to help you and your department continue to move from research to practice. We don't believe that all
LLPs should look the same; nor do we believe that LLPs are a cure-all. Instead, we believe, as we know you do,
that this powerful practice can have a profound influence on our students. We're hopeful that this report helps you
understand how your good and hard work is positively influencing your students, and how you might alter that
good and hard work to improve the impacts of the LLP experience on particular outcomes.

Sincerely,

Dr. Matthew Mayhew

SILLP Principal Investigator

William Ray and Marie Adamson Flesher Professor of Educational Administration
The Ohio State University






Executive Summary
Living Learning Experiences

Compared to individuals not in Living Learning Programs, LLLP students are more likely to discuss their
academic learning experiences and sociocultural issues with their peers.

Furthermore, students in LLPs also report higher perceptions of campus climates relating to LGBQ identities
than their non-LLP peers.

Respondents in LLPs reported lower engagement with residence hall resources than their peers not living in
LLPs. However, LLP students indicated higher levels of engagement in co-curricular programming than non-
LLP collegians.

Students in Living Learning Programs also reported that they lived in more supportive residential
environments than their peers not in LLPs,

Students in General LLPs and Theme LLPs reported lower perceptions of their familial major-related support
systems than those in Academic LLPs. Moreover, individuals in Academic LLPs also indicated that they
discussed their academic learning experiences with peers more often those in General or Theme LLPs.

General LLP students reported that they discussed sociocultural issues with their peers more than those in
Academic or Theme LLPs

General and Academic LLP students reported lower perceptions of racial climates than individuals in Theme
LLPs. In addition, students in Academic LLPs also had a lower perception of climates around worldview
compared to their peersin Theme LLPs.

Individuals in General LLPs reported significantly lower engagement with residence hall resources than their
Academic LLP peers.

Student Outcomes

When compared to their non-LLP peers, LLP students reported higher rates of campus belonging.
Furthermore, non-LLP students also indicated lower rates of campus civic engagement than individuals in
Living Learning Programs.

Collegians in LLPs participated in binge-drinking less often than students notin LLPs. Additionally, LLP
students were also more likely to intervene in a bystander situation involving students leaving a party than
those individuals notin LLPs.

Self-efficacy within the major was significantly lower for students in Academic LLPs than those in Theme
LLPs.

Students in Academic LLPs reported significantly higher career attitudes (Career Self-Efficacy and Perception
of College's Role in Career) than students in either General LLPs and Theme LLPs.

Theme LLP students self-reported significantly higher scores in critical thinking disposition than their peers
in Academic LLPs. In addition, individuals in Theme LLPs also indicated higher levels of campus civic
engagement than those in General LLPs.

Collegiansin Theme LLLPs were more significantly likely to intervene in Bystander Situations involving
individuals leaving a party compared to their peers in General and Academic LLPs.
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The Study of Integrated Living Learning Programs

About SILLP

Overview of Study

Living learning programs (LLPs), defined as “programs in which undergraduate students live together in

a discrete portion of a residence hall (or the entire hall) and participate in academic and/or extracurricular
programming designed especially for them,” are some of the most popular innovations in higher education
today (Inkelas & Associates, 2008).

Based on the assumption that “there is natural overlap between students' academic and social learning
activities” living learning programs bridge the gap between students’ in- and out-of-class experiences
(Shapiro & Levine, 1999, p. 36). These programs are driven by the belief that learning can occur outside of
the classroom and in the residence hall, thereby providing unique avenues for creativity, deep learning, and
innovative pedagogy (Brower & Dettinger, 1998; Inkelas, 2003; Inkelas & Weisman, 2013).

Early research has documented that undergraduates participating in LLPs benefit across academic and
social contexts, including the transition to college, first-year retention, grade point average, civic engagement,
critical thinking, and engaging in deep intellectual inquiry (Inkelas, Daver, Vogt, & Brown Leonard, 2007,
Inkelas & Weisman, 2003).

The Study of Integrated Living Learmning Programs (SILLP), led by Dr. Matthew J. Mayhew, furthers the
conversation by assessing the influence of LLPs on the academic, intellectual, and social development of
college students. Drawing from the knowledge of seasoned residential life and housing professionals as well
as scholars of student learning and development, its primary purpose is to help institutions understand how
their living learning programs shape students' learning and development while providing multi-institutional
data.

The study has been, and will be, administered to a diverse and representative sample of colleges and
universities, which allows for national benchmarking. Our 2015 pilot year had nearly 1,500 responses from
students at seven institutions, public and private, urban and rural, from New York to New Mexico. We added
four more institutions for the 2016 study, bringing the total number of students represented to over 2,500. The
research collected on this data will inform the conversation about effective living learning practices in higher

education for years to come.

States where SILLP has been administered:

@ 2015
@ 2016
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Defining Key Terms

Because the survey is designed to capture students’ perception of their residential experiences, we pay careful
attention to the various residential options students can select. Below are definitions of several terms that may
prove helpful when interpreting report findings:

* Living Learning Program (LLP): \We use the Inkelas et al. (2008) definition of living learning programs,
described above. We acknowledge, though, that best practices around extra-curricular programming in
residence life departments have advanced in the past decade: by this definition, many institutions could
classify ALL residence halls as LLPs. The broadness of this definition is also useful: we use LLP as an
umbrella term to describe many different integrations of residential and intellectual experiences, including
these sub-categories of LLPs:

» Academic LLP: Students living in Academic LLPs live together based on either a common major
(such as engineering or international affairs) or a common academic unit (such as the Undergraduate
Business School or the College of Arts and Science).

» Theme LLP: Students living in Theme LLPs live together based on a commmon interest, such as social
justice or wellness.

Residential College: Residential Colleges, or colleges-within-a-college, are attempts to make larger
institutions feel smaller by creating cross-sectional communities. Residential Colleges (sometimes called
RCs) are more likely than LLPs to have three characteristics (though none of these are, individually, litmus
tests): RCs may create multi-year experiences and environments for their students; RCs may integrate
academic advising into the hall; RCs may integrate academic coursework into the residential environment.

Honors College: Incoming high school GPA, standardized test scores, or other achievement-based criteria
for admittance are defining attributes of most Honors Colleges; some Honors Colleges also have college
GPA or other additional requirements students must meet to maintain membership. Honors Colleges are not
necessarily residential; some may have a residential option that does not include all Honors College students
on that campus.

Theoretical Framework

Using Astin's (1984) Input-Environment-Outcome college impact model, shown in Figure 1 below, we've
developed a framework to conceptualize the influence of residential experiences on student outcomes. As
Inkelas et al. (2008) described, in Astin's model outcomes (student characteristics after exposure to college)
are influenced by both inputs (demographic and pre-college characteristics, beliefs, and expectations) and
environments (the various programs, policies, relationships with faculty and peers, and other educational
experiences in which students are engaged).

Environments

Inputs Outcomes

Figure 1: Astin's I-E-O model (1984)

For SILLP, we consider several different inputs and the influence of integrated residential environments -
including academic experiences, campus climate, social experiences, and residential functional spaces - on the
development of specific academic and social outcomes. See Figure 2 for the specific inputs, environmental
aspects, outcomes measured in SILLP.
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SILLP Measures of Experiences and Outcomes

This study seeks to understand the influence of residential environments on the academic, intellectual, career,
and social development of college students. SILLP measures the following residential experiences and student
outcomes, briefly summarized below:

Integrated Residential Experiences

Perception of Academic Major-Related Support System: Students report on the extent to which they
have access to peer role models and professional mentors who are supporting them in their major.

Perception of Familial Major-Related Support System: Students report on the extent to which they feel
supported by parents and friends in their major.

Discussed Learning Experiences with Peers: Students report the frequency of discussions about
something leamed in class with other students outside of class. Only students who lived in an LLP received
this battery of questions in 2015.

Discussed Sociocultural Issues with Peers: Students report the frequency of discussions about diversity
and major social issues as well as discussions with students who have different values and/or hold different
religious worldviews.

Residential Environment’s Influence on Major: Students report on the extent to which interactions with
peers, faculty, and staff in their residential environment encourages or discourages them in their pursuit of
their major.

Campus Climate by Demographic: Students of color, LGBQ students, students holding historically
underrepresented religious worldviews, international students, and students who identify as a gender other
than man report on the campus climate for their population, including perceived faculty attitudes, perceived
interactions between students from particular populations and the “majority” group students, general campus
commitment to support their student populations, etc.

Non-Course-Related Faculty Interaction: Students report the frequency of discussions with faculty
about personal problems, career ambitions, and other non-course-related topics.

Residential Environment Resource Engagement: Students report the frequency with which they
utilized access to computer labs, academic advisors, peer counselors, professional staff, and faculty in their
residential environment. Only students who lived in an LLP received this battery of questions in 2015.

Co-curricular Programming Engagement: Students report the frequency of participation in events
associated with their residential environment, including multicultural programming, cultural outings, and
career workshops.

Supportive Residential Environment: Students report their perceptions of how other students in their
residential environment support each other both socially and academically as well as general satisfaction
with the environment.

Student Outcomes

Self-efficacy within the Major: Students report their confidence in their ability to persistin their major, excel
in their major, and complete their major with a B average.

Intent to Persist in Major: Students report their plans to persist in their major and commitment to
graduating from their major.

Career Self-efficacy: Students report their confidence in their ability to get a job, have a successful career,
and have career/life balance.

Perception of College’s Role in Career: Student perception of how graduating will influence landing a
job, getting a good salary, doing meaningful or satisfying or exciting work, and doing work that utilizes skills
from their major.

Self-Report of Critical Thinking Disposition: Students report their attitudes toward critical thinking habits
of mind, such as questioning a professor, disagreeing with texts, arguing with people, exploring new ideas,
and critically analyzing different points of view.

5
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* Academic Confidence: Students report their confidence in their ability to persist to graduation despite
various obstacles, reach academic goals (e.g. overall B average; graduation with honors), and stay at their
current institution.

e Campus Sense of Belonging: Students report the extent to which they feel comfortable in, are a part of, are
committed to, are supported in, and are accepted on campus.

e Campus Engagement Students report the extent to which they are involved with some kind of community,
including volunteering for the community and working to make the community better; students also report on
self-efficacy in terms of their impact on community.

¢ Binge Drinking Habits: Students report how many times they had 5 or more drinks in a typical two week
period.

e Bystander Intervention Intentions: Students respond to two different scenarios by describing in which
instances they would intervene and in what ways they would intervene. If the student respondents would not
intervene, they are prompted to explain why.

» Party A male and female student are leaving a party together and the female student is drunk.
Instances include being friends with the male student, being friends with the female student, and not
knowing either person well

» Neighbors: A student couple are audibly fighting in an adjoining apartment and the respondent doesn't
know either person well.

Although most of the current measures were asked using a battery of three questions or more and analyzed using
factor analysis, there were a few measures which are only one- or two-item constructs; these measures do not
have enough items to use factor analysis. All measures were initially tested using the pilot data from last year, and
we've determined that all of our scales are reliable, with Cronbach Alphas for most of the factors in the range of 0.85
10 0.95. None of the factors have a Cronbach’s Alpha of below 0.80.

In addition to the measures above, SILLP also reports on several additional outcomes, including:

e GPA Students self-report their current GPA.
* Intent to Persist Students report whether they plan to return to the same college/university next year.

e Extracurricular Involvement: Students report the extent to which they are involved in extracurricular
activities such as fraternity/sorority life, work-study programs, marching band, community service, etc.

Lastly, SILLP asks students several questions about the level of faculty and staff involvement in their residential
environment, why they chose their particular residential environment, and the reasons they would, or would not,
attend an event organized by faculty and staff associated with a residence hall

Instrument and Data Collection

Survey Development

The SILLP survey was adapted from the 2007 National Study of Living Learning Programs (NSLLP) and was
designed to focus more on assessment and less on research. The length of 2016 survey was reduced after
robust analysis from the 2015 pilot study to make it more manageable for students to complete. Students who
take the survey are asked to self-report their demographics first, before being asked about their current residential
environment and experiences. Although several of the questions ask students to consider their particular
residential environment when answering, all students see the same battery of questions in the 2016 survey
regardless of their reported residential environment. In the pilot survey, however, students who indicated they
resided in an LLP, Residential College, and/or Honors College were asked a few additional questions related to
their residential experience which students living in traditional residence halls or off-campus were not asked.
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We understand that LLPs/Residential Colleges/Honors Colleges look different depending on the institution.
Additionally, we understand that students are not always aware of their placementin an LLP, or sometimes
think they live in an LLP when they actually do not. Therefore, we ask students to self-describe their residential
environment to best capture what the perception of their environment looks like.

Likert-Type Scales Used

SILLP measures student residential experiences and outcomes using Likert-type scales, described below. Scale
ranges are indicated next to measure title in all tables.

Scales ranging from 1-5 are used when students are asked to rate:

Confidence (1=Not at all confident; 5=Confident)

How much they agree or disagree (1=Strongly Disagree; 5=Strongly Agree)
Level of encouragement (1=Greatly Discouraged; 5=Greatly Encouraged)
How likely they would be to perform an action (1=Very unlikely; 5=Very Likely).

We use a 0-4 scale when measuring how often students participate in an activity such as discussing learning with
peers (0=Never, 4=Always (Daily)). Additionally, to measure how often students engage with resources or co-
curricular programs, if they are available, we use a 0-1 scale (0=Never, 1=At least once a year).

Lastly, for extracurricular engagement, we use a 0-2 scale (0=Not at all involved; 2=Very involved), and for housing
decisions, we use a 1-4 scale (1=Didn't even consider; 4=Very important).

Timeline

Over 21,000 students at seven institutions were invited to take the SILLP pilot survey between March and April of
2015, The 2016 study invited over 16,500 students at four institutions between March and May of 2016. Students
had an average of 3 to 4 weeks to complete the survey in 2016.

Participating Institutions

The SILLP pilot was administered across a diverse and representative sample of seven colleges and universities,
including public and private schools in urban and rural places from New York to New Mexico. Of these seven
institutions, six are classified as a Doctoral University: Highest Research Activity and one is classified as a Master's
Colleges & Universities: Larger Programs. The number of living learning programs at each institution range from
four to 40; only two have residential or honors colleges.

The 2016 administration occurred at four public and private universities across the United States. Three are
classified as Doctoral Universities: Highest Research Activity while one is classified as a Doctoral University:
Moderate Research Activity. The number of living learning programs at these institutions also range from few to
many, while none have designated residential or honors colleges.

Response Rates

Over the past two years, 37,5691 students were invited to participate in SILLP. A total of 4,616 students responded,
while usable data for students who completed the survey was obtained for 2,877 respondents, yielding a response
rate of 12.3% and a completion rate of 62.3%. The 2016 administration experienced a response rate of 9.1%, and a
completion rate of 71.6%, while the 2015 pilot administration provided a respose rate of 14.8% and a completion
rate of 57.8%. Table 1 gives the number of students invited, the response rates, and the completion rates for SILLP
full sample, the 2016 sample, and the 2015 pilot sample.
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Table 1: Response Rates for SILLP
SILLP Full Sample 2016 Sample 2015 Pilot Sample

Number Invited 37,691 16,604 21,087
Response Rate 12.3% 9.1% 14.8%
Completion Rate 62.3% 71.6% 57.8%

Using This Report
A Word of Caution

The findings presented in this report should be considered as part of a larger whole. No single percentage or
mean can capture the essence of a college or university not to mention the dedicated work of your staff. Rather
than place tremendous weight on any particular numerical result, these findings are best viewed as pieces of a
larger picture explaining how students broadly experience your campus. After considering how these results
complement and contradict campus stakeholders' perceptions, findings can serve as the basis for discussion that
may lead to a more comprehensive understanding of students’ residential environments. In short, the intent of this
report is to assist campus leaders in building an empirical basis for future actions.

Report Sections

This report is divided into three chapters based on Astin's I-E-O model; Chapter 1 provides an overview of the
students’ demographics, Chapter 2 focuses on the integrated residential experiences described above, and
Chapter 3 concentrates on the student outcomes measured. In all three chapters, we compare the results for all
living learning programs to non-living learning programs - the between-program analysis - as well as how the
different living learning program types compare - the within-program analysis.

Throughout the report you'll notice fewer tables and more figures and text. We hope this approach will help

you make the most meaning of the results and assist in future action. However, you'll find the large tables in the
appendices, including demographic information, more details of the experiences and outcomes measured, and
results for every survey question.

Important Terminology

In our attempt to make this report as practitioner-friendly as possible, below are some of the terms we use to
compare between and within residential environments. As described above, these environmental groupings

are based not on where students actually live, but where they indicated they lived at the beginning of the survey.
Although students may be incorrect in the selection of their environment, we believe it's important to use this
process since how students perceive their residential experiences. Appendix A provides more information on how
to read the tables and charts used in the report.

* Non-LLPs: Students who indicated they lived off campus or in a traditional residence hall are grouped
together. This group is used when comparing with the all LLP group.

e AILLLPs: The all LLP group includes students who selected one or more of the following residential

environments: living learning program, residential college, honors college, residential community based on a
theme, and residential community based on a major. This group is used when comparing with the non-LLP
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group.
e SILLPLLP Groups: We arranged the students living in LLPs into three residential groups based the
type of LLP they selected. These students are grouped in the following ways:

» General LLPs: Students in General LLPs are those who indiated they lived in an LLP, residential
college, and/or honors college, but did not select they lived in a residential environment based on a
major or theme.

» Academic LLPs: Studentsin Academic LLPs are those who indicated they lived in an LLP,
residential college, and/or honors college and also selected they lived in a residential environment
based on a major

» Theme LLPs: Studentsin Theme LLPs are those who indicated they lived in an LLP, residential
college, and/or honors college and also selected they lived in a residential environment based on a
theme, but not based on a major

Factor Score: A factor score is a measure comprised of related survey items confirmed by a statistical
technique known as factor analysis and is used to represent a concept that cannot be measured with
one or two questions. We calculate the factor score by weighting each of the items before summing
them and dividing by the number of items in the factor. This process provides a more accurate measure
of the factor while also keeping the score within the range of the items’ scale. For example, if the items
asked a student to respond on a 110 5 Likert scale, the factor score will range from 110 5.

Mean: The mean (M) reflects the average response for a given item or factor.

Standard Deviation: The standard deviation (SD) is a measure of the amount of variation in relation to
the reported mean. Larger SDs are indicative of more inconsistent responses across the sample, while
smaller SDs represent individual values closer to the reported mean.

Significance: Statistical significance indicates whether or not there is a statistical difference between
groups. The null hypothesis always assumes there is no statistical difference, though significance values
(often referred to as p-values) allow researchers to reject the null hypothesis and suggest a difference
doesexist (p < 0.05). Putsimply, a p-value less than .05 means there is a 95% chance the difference
found between groups is not simply due to chance. Differences found to be statistically significant at the
95% level are labeled within each table.

Itis important to note that while a given difference might be statistically significant, it may not be
practically significant. For example, a study comparing grade point averages among male and female
students may find that female students have statistically significant GPA differences, with females
averaging a 3.22 and males averaging a 3.01. Practically, however, each of these GPA values represent
a Baverage on a standard 4.0 grading scale. Ultimately, each institution must determine whether or not
the differences identified (significant or not) are of practical value.

e T-Test: T-tests are the main test used by SILLP to compare groups, these analytical tests reveal whether
or not a significant statistical difference exists between groups. They are used when finding significant
differences between institutional mean values and the comparison sample mean values as well as to
test the within-group sample mean values. As previously mentioned, SILLP measures significance at p <
05.

e H/M/L: To give you more insight into how your students responded on the experience and outcomes
measures, we provide the number and percentage of students who scored 1 SD or lower below the
mean (L-low) and 1 SD or higher above the mean (H-high). The ‘middle” scorers are everyone in
between (1 SD below and 1 SD above the mean).

One Last Note

If you have any questions or concerns with anything in this report, please don't hesitate to contact us. We are
available to review your results or clear up any potential discrepancies.
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Student Demographics
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Student Demographics

As college and university populations become more diverse, it's essential to consider their characteristics
as we measure their experiences and outcomes. While inferences about students based on demographics
are beyond the scope of this study, we wanted to present general information on the student population’s
characteristics.

We included this chapter to help lay the groundwork for the following chapters by providing you with an idea
of who responded to the SILLP survey. However, this sample may not be representative of all students on the
campuses in this study or on your particular campus. We suggest you compare the demographics of these
students to those of your campus before making generalized conclusions based on this report or inferenes
for your campus. For more detailed information on the student demographics and characteristics, please see
Appendix C.

Lastly, our goal with SILLPis to help institutions produce equity-minded solutions to issues students may
experience in residential programs. To that end, we recommend you consider what institutional structures
hinder the experiences of traditionally underrepresented students and how your staff can work toward
removing them so all students feel supported in your residential programs.

In this chapter we present demographics for the following categories:

Personal Identities

We group gender indentity, sexual orientation, race, and worldview together as personal identities. Since
students are able to select more than one option per identity, inding a true percentage is more complicated.
Therefore, in this chapter, we present you with the number of students who selected an identity option
instead of the percent. For example, if a student selects both “Asian” and “White” as her race, each option will
be counted.

Socio-Academic Background

Socio-academic background characteristics include the student's highest level of parental education as well
as self-reported average high school grades. Since many students did not report SAT/ACT scores, we do not
include them in the chapter, but they are available in the appendix.

Collegiate Academic Characteristics

Academic class year, major category, and self-reported GPA are considered collegiate academic
characteristics. Additionally, since many students choose to participate in LLPs due to major exploration, we
include the number of students who said they switched majors.

In this chapter, you'll ind charts and figures showing these demographics for all students in the SILLP full
sample. For more information on the demographics for each of the residential environment groups, please
consult Appendix C.
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Gender Identity
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= Man = \Woman
B Trans« = Genderqueer/Non-binary
= | identify as something else

Race
64 66 223
"‘ 296
377

\20

2102

= American Indian or Alaska Native = Black or African American
= Hispanic or Latina/o = Asian

" Native Hawaiian or PacificIslander ~ ® White

= |identify as something else
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Sexual Orientation

1y,

19 1

2467
= Bisexual = Gay
| | esbian = Heterosexual
= Queer ® | identify as somethingelse
Worldview

58
; \\
40—y

1766
= Atheism = Christianity
® Hinduism = Islam
" Judaism = | identify as something else
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Socio-Academic Background

First-Generation College Students
6% of students surveyed in the SILLP Full sample are first-generation college students

TEETEEE

Average High School Grades

48% of students surveyed had average high school grades of A or higher

AMOA BEEEEEEEEEEEEEEEEE8E888E 13%
AobBt @GS EEEEEEEEEEEEEE8E 38%
B &E&&&E 10%
B-orC+ & & 3%
CorC- § 1%

Collegiate Academic Experiences

Academic Class Year

Although 54% of the students in the whole SILLP sample sample are in their first year, these percentages change
based on residential grouping. As you can see, most of the students living living learning programs are in their first

year.
o
| 8%

25%

44%

Total AllLLPs Non-LLPs General LLPs Academic LLPs Theme LLPs

B [Firstyear ™ Second year ™ Third year ™ Fourth year ™ Fifthyear plus (undergraduate) ™ Graduate student
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Popular Majors

Business Administration Health & Wellness Biological Sciences Social Sciences
14.0% 13.3% 9.1% 9.7%

Education Engineering Visual and Performing Arts
7.6% 7.4% 7.2%

Communication/Journalism Undecided
5.3% 4.4%
Number of Students Who
Average Self-Reported GPA Switched Majors

800
A
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Measuring Residential Experiences

Students experience their residential environments in an integrated way. They don't always make a distinction
between learning with their peers or with a faculty/staff member, yet knowing when, where, and with whom a
student is learning or is supported can be valuable as you implement your programs. Therefore our goal with
SILLPis to understand how students perceive the different aspects of their residential programs by exploring
their academic experiences, campus climate, and social experiences separately.

The purpose of this chapter is two-fold: 1) to help you understand how the residential experiences of the
students in living learning programs compare to those notin LLPs; and 2) to help you understand how the
responses for students in LLLPs compare to each other by LLP type. Although this sample contains a diverse
group of students from across the country, we do not want to claim it is nationally representative. However, by
comparing the LLP students to the non-LLP students as well as LLP types, we hope these results will inform in
which ways certain residential environments excel and in which areas need improvement.

One last remark: although we use the students’ self-selected residential environments in several of the survey
questions, we asked students most of these questions in a generalized way because we understand that no
two residential environments provide the same experience for residents. This provides us with the ability to
benchmark across residential programs. Therefore, when viewing these results, we encourage you to think
about the specific programs you have in place and how they contribute to your students' experience.

In this chapter we present findings across the following types of residential experiences:

Academic Experiences

We focus on aspects related to students’ academic experiences in a number of ways on the SILLP survey.
We measure students attitudes toward their perceived major-related support system, the level to which

they discuss learning experiences and sociocultural issues with peers, and their residential environment's
influence on their major. Together these measures demonstrate how students interact with their environment
and pinpoint the ones with the most influence. Due to the skip-logic in the pilot survey, only students who
selected any type of LLP, including R/HCs, were asked questions regarding their residential environment's
influence on their major.

Campus Climate

How students perceive their campus climate varies based on their race, sexual orientation, worldview,
international status, and gender identity/expression. The SILLP survey uses students' reported demographic
data to determine which students should be asked the campus climate questions for their population. This
use of skip-logic explains the low numbers of students responding to these questions. Questions included
how they perceived faculty attitudes, perceived interactions between students from particular populations
and the "majority” group students, and general campus commitment to support their student populations.

Social Experiences

Social experiences on campus and in the residence halls are just as important to assess as academic ones.
We consider aspects of the student experience such as interactions with faculty unrelated to courses,
engagement with residence hall resources, engagement with co-curricular programming, and perception
of how supportive the residence hall environment is when discussing social experiences. In the pilot study,
only students who selected they lived in an LLP, including R/HCs, were asked questions regarding their
engagement with their hall's resources.

From here on, we compare the results for students in LLPs to those nonin LLPs as well as how the types of
LLPs compare to each other.



2016 SILLP Full Report | 19
Chapter 2: Student Residential Experiences

Between-Program Analysis

We analyzed how students in Living Learning Programs responded versus non-LLP individuals by conducting
t-tests to see which experiences significantly differed. Exhibit 2.1 provides a summary of the mean values (and
SDs) for each type of residential experience we measured between students in LLPs and those not in LLPs.
Students in LLPs significantly differed from their peers in six student experience measures, including: Discussed
Learning Experiences with Peers, Discussed Sociocultural Issues with Peers, Campus Climate - LGBQ, Residential
Environment Resource Engagement, Co-Curricular Programming Engagement, and Supportive Residential
Environment.

Students in LLPs reported that they discussed academic learning experiences and sociocultural issues with peers
more often than individuals notin LLPs. Chart 2.1 showcases that 21% of students in LLPs indicated high instances
of discussing learing with peers compared to 16% of non-LLP students. Moreover, Chart 2.2 shows that 17% of
LLP students reported low instances of discussing sociocultural issues with peers compared to 22% of their non-
LLP peers.

Additionally, students also reported significant differences in their perceptions of campus climates pertaining to
LGBQ identities. Campus climate is measured based on items related to interactions with faculty, staff, and peers.
As seenin Chart 2.3, 18% of LLP students indicated that they had a high perception of campus climate around
LGBQ identities compared to 13% of non-LLP collegians.

Exhibit 2.1
Student Experiences for All LLPs versus Non-LLPs: Self-reported Mean (SD) Values

AllLLLPs Non-LLPs

Perception of Academic Major-Related Support System (1-5) 36(1.1) 35(1.2)
Perception of Familial Major-Related Support System (1-5) 421(08) 421(08)
Discussed Learning Experiences with Peers (0-4) 25(12) 24(12) %*
Discussed Sociocultural Issues with Peers (0-4) 16(1.0) 16(1.0) 3
Residential Environment's Influence on Majorx (1-5) 33(0.7) 33(07)
Campus Climate - Race (1-5) 24(04) 24(04)
Campus Climate - LGBQ (1-5) 2704 26(05) *
Campus Climate - Worldview (1-5) 24(03) 24(04)
Campus Climate - International (1-5) 26(04) 26(0.4)
Campus Climate - Gender (1-5) 26(04) 26(04)

Social Experiences

Non-Course-Related Faculty Interaction (0-4) 10(0.8) 1.0(0.8)
Residential Environment Resource Engagement (0-1) 05(02) 06(0.2) 3
Co-Curricular Programming Engagement (0-1) 0.6 (0.5) 04(0.3) *
Supportive Residential Environment (1-5) 31(08) 281(0.8) x

% Statistically Significant Mean Difference
*Question only asked of students who selected they lived in an LLP in pilot sample
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Chart 2.1: Low, Medium, and High Percentages for Discussed Learning

Experiences wiht Peers
AllLLPs 17% 62% 21%
B ow
B Medium
B High
Non-LLPs 20% 64% 16%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Chart 2.2: Low, Medium, and High Percentages for Discussed Sociocultural Issues

with Peers
AllLLPs 17% 64% 20%
| ow
| Medium
" High
Non-LLPs 22% 58% 20%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Chart 2.3: Low, Medium, and High Percentages for Campus Climate - LGBQ

AllLLPs 11% 71% 18%
Elow
= Medium
B High
Non-LLPs 22% 65% 13%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

When it comes to residential environment resource engagement, students in LLPs reported that they utilized these
opportunities less often than their peers. Residence hall resources include computer labs, academic advisors, peer
counselors, professional staff, and faculty associated with the hall. 20% of LLP students stated that they had low
engagement with these resources compared to 13% of individuals not in LLPs (See Chart 2.4).

Furthermore, students in LLPs reported more engagement in co-curricular programming than non-LLP collegians.
Co-curricular programming includes special seminars and lectures, peer study groups, career workshops,
community service projects, cultural (e.g, arts, music) outings, and multicultural programming and is measured



2016 SILLP Full Report
Chapter 2: Student Residential Experiences

Chart 2.4: Low, Medium, and High Percentages for Residential Environment

Resouce Engagement
AlLLPs 20% 80% 0
Bl ow
B Medium
m High
Non-LLPs 13% 87% 0
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Chart 2.5: Low, Medium, and High Percentages for Co-Curricular Programming

Engagement
AllLLPs 13% 62% 26%
mlow
| Medium
B High
Non-LLPs 19% 81% 0
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Chart 2.6: Low, Medium, and High Percentages for Supportive Residential

Environment
AllLLPs 13% 69% 18%
B ow
B Medium
B High
Non-LLPs 18% 73% 10%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90%  100%

only for students who said it was available. 26% of LLP students reported high engagement in co-curricular
programming, while 0% of the non-LLP students indicated the same level of engagement (see Chart 2.5).

Finally, LLP students also indicated they lived in residential environments that are more supportive than their

peers notin LLPs. A supportive residential environment is one in which students are concerned with helping and
supporting one another both academically and socially. Chart 2.6 demonstrates that 18% of LLP students reported
high levels of support in their residential environment compared to 10% in the sample of non-LLP collegians.

21
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Exhibit 2.2
Student Experiences by Living Learning Program Type: Self-reported Mean (SD) Values

General Academic Theme
LLPs LLPs LLPs

Academic Experiences

Perception of Academic Major-Related Support System (1-6)  356(1.1)  36(12)  35(1.1)
Perception of Familial Major-Related Support System (1-5) 4108 4308 4208 ac
Discussed Learning Experiences with Peers (0-4) 25012 27011 24012 ac
Discussed Sociocultural Issues with Peers (0-4) 18(1.00  16(1.00 16(1.0) ab
Residential Environment's Influence on Major (1-5) 32(07) 3307 3206
Campus Climate

Campus Climate - Race (1-5) 23 24 25 bc
Campus Climate - LGBQ (1-5) 26 27 27

Campus Climate - Worldview (1-5)

Campus Climate

- International (1-5)

Campus Climate - Gender (1-5)

Social Experiences

Non-Course-Related Faculty Interaction (0-4) 1009 1108 1008
Residential Environment Resource Engagement (0-1) 0502 0603 0502 a
Co-Curricular Programming Engagement (0-1) 06(05) 0605 0604
Supportive Residential Environment (1-5) 31(08 31(08 30(07)

a Statistically significant (p < 0.05) difference: General LLLPs and Academic LLPs
b Statistically significant (p < 0.05) difference: General LLPs and Theme LLPs
¢ Statistically significant (p < 0.05) difference: Academic LLPs and Theme LLPs

Within-Program Analysis

In this section, we discuss which experiences significantly differed for students across the different types of Living
Learning Programs. Students are divided into three groups based on the criteria outlined in the introduction. Group
1 consists of students in General LLPs, Group 2 includes individuals in Academic LLPs, and Group 3 consists of
students who selected they lived in Theme LLPs. Exhibit 2.2 provides a summary of the mean values (and SDs) for
each type of living learning experience we measured for the residential environments.

The results indicate that the following several student experiences were significantly different across the Living
Learning Program types. Perception of Familial Major-Related Support System, Discussed Learning Experiences
with Peers, Discussed Sociocultural Issues with Peers, Campus Climate - Race, Campus Climate - Worldview, and
Residential Environment Resource Engagement. We provide more details on the differences within the LLP types
below.

First, students in General LLPs (Group 1) and Theme LLPs (Group 3) reported lower perceptions of their familial
major-related support system compared to those in Academic LLPs (Group 2). Familial support system is based on
support and encouragement from friends and family members. As seen in Chart 2.7, 16% of Group 1and 11% of
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Chart 2.7: Low, Medium, and High Percentages for Perception of Familial Major-

Related Support System
General LLPs 16% 84% 0
B ow
Academic LLPs 11% 89% 0 ® Medium
B High
Theme LLPs 1% 89% 0
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Chart 2.8: Low, Medium, and High Percentages for Discussed Learning with Peers

General LLPs 18% 62% 19%
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Chart 2.9: Low, Medium, and High Percentages for Discussed Sociocultural Issues

with Peers
General LLPs 13% 63% 23%
B | ow
Academic LLPs 19% 65% 17% B Vedium
B High
Theme LLPs 18% 63% 19%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Group 3 indicated low perceptions of their familial major-related support system compared to a significantly
different 11% of collegians in Group 2.

Students in Academic LLPs also reported that they discussed their academic learning experiences with
peers more often than those in General or Theme LLPs. Chart 2.8 indicates that 27% of collegians in Group 2
(Academic LLPs) reported high instances of discussing learning with peers compared to 19% of students in
Group 1 (General LLPs) and 19% in Group 3 (Theme LLPs).
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Chart 2.10: Low, Medium, and High Percentages for Campus Climate - Race

General LLPs 20% 70% 0%
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Chart 2.11: Low, Medium, and High Percentages for Campus Climate - Worldview

General LLPs 16% 71% 14%
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Chart 2.12: Low, Medium, and High Percentages for Residential Environment

Resource Engagement

General LLPs 24% 76% 0

H | ow
0, 0,
Academic LLPs 18% 82% 0 B Vedium
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Theme LLPs 19% 81% 0
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Additionally, students in General LLPs indicated that they discussed sociocultural issues with their peers more

so than those in Academic or Theme LLPs. 23% of General LLP students reported high instances of discussing
sociocultural issues with peers compared to 17% of Group 2 (Academic LLPs) and 19% of Group 3 (Theme LLPs).
See Chart 2.9 for more information.

When it comes to Campus Climate - Race, 11% of collegians in Theme LLPs reported a low perception of racial
climates compared to 20% of individuals in General LLPs and 21% of collegians in Academic LLPs (See Chart
2.10). Furthermore, students in Academic LLPs also had a lower perception of climates around worldview
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compared to their peers in Theme LLPs. Chart 2.11 demonstrates that 12% of students in Theme LLPs had
alow perception of Campus Climate - Worldview, while 21% of Academic LLPs students reported this low
perception.

Finally, students in General LLPs (Group 1) reported significantly lower scores on Residential Environment
Resource Engagement than those in Academic LLPs (Group 2). As Chart 2.12 shows, 24% of Group 1 indicated
low levels of engagement with residential environment resources compared to 18% of Group 2.

Conclusion

This chapter provides insight into how students in LLPs and non-LLP collegians perceive the experiences

within their residential environment. Students in LLPs differed from their non-LLP peers in the following student
experiences. Discussed Learning Experiences with Peers, Discussed Sociocultural Issues with Peers, Campus
Climate - LGBQ, Residential Environment Resource Engagement, Co-Curricular Programming Engagement, and
Supportive Residential Environment,

Additionally, students within the different LLP types also reported significant differences for experiences

including Perception of Familial Major-Related Support System, Discussed Learning Experiences with Peers,
Discussed Sociocultural Issues with Peers, Campus Climate - Race, Campus Climate - Worldview, and Residential
Environment Resource Engagement. We provide a more thorough discussion of the results in Chapter 4.
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Measuring Student Outcomes

Student outcomes across both academic and social domains are the characteristics students develop
through participation in their residential environment. We measured student outcomes to determine whether
or not students achieve the results we think they should by living in residence halls and living learning
programs. Most residential environments, and specifically LLPs, have an academic component, which is

why we measured outcomes such as major efficacy and persistence, career self-efficacy and perception of
college's role in career, as well as self-reported critical thinking disposition and academic confidence. We also
assessed social outcomes through questions related to sense of belonging, campus engagement, high-risk
binge drinking, and bystander intervention intentions.

The purpose of this chapter is to explore how student outcomes differ by residential environments. We follow
the same format as the previous two chapters by first considering the between-program differences before
diving into the within-LLLLP comparison. Remember, although the students in this sample are not nationally
representative, these results give us a good idea of how students in various residential environments currently
compare in terms of student outcomes.

In this chapter we present findings for the following categories of academic and social outcomes:

Major Efficacy and Persistence

To measure major self-efficacy, we asked students to consider and rate their perceived ability to complete the
phases related to completing their academic major, including: remain enrolled in their intended major over the
next two semesters, excel in their intended major over the next two semesters, and complete the upper level
required courses in their intended major with an overall grade point average of B or better.

Additionally, we measured students’ intent to persist in their major by asking about their plans to remain
enrolled in their intended major, their thoughts about whether earning a bachelor's degree in their intended
major/field is a realistic goal, and their commitment to getting a college degree in their intended major/field.

Career Attitudes

We considered two categories of career attitudes: career self-efficacy and perceptions of college’s role

in career. To measure career self-efficacy we asked students to rate their confidence in their ability to
accomplish career goals such as getting a job, achieving success in a career, and combining a professional
career with having a balanced personal life.

We also assessed students’ perception of college’s role in their career by asking them the extent to which
they think that graduating with an undergraduate degree will allow them to: receive a good job (or graduate
school) offer, earn an attractive salary; get respect from other people; do work that they would find satisfying;
dowork that can “make a difference” in people’s lives; and apply skills developed in their major to their job.

General Academic
The general academic outcomes we measured include self-reported critical thinking disposition and
confidence in academic progress.

Social Outcomes - Sense of Belonging, Campus Engagement, and Risk and Intervention

When we measured sense of belonging, we asked students questions related to their comfort, commitment,
support, and acceptance on campus. Campus engagement, however, is measured by asking students to
indicate the importance of playing an active role in their community, their belief that their work has a greater
purpose for the larger commmunity, and how much they work with others to make their community a better
place.

We also hypothesized that students who live together in a strong community will binge drink less often and
will be more likely to intervene when they are a bystander to a dangerous situation. We assessed high-risk
binge drinking by requesting students to state how often during a two week period they had 5 or more drinks.
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Additionally, we assessed bystander intervention by providing students with hypothetical sexual assault situations
and asking them to rate their likelihood to intervene based on their relationship with the parties involved.

Between-Program Analysis

We used t-tests to analyze the differences between student outcomes for students in LLPs and individuals not
in LLPs. Exhibit 3.1 provides a summary of the mean values (and SDs) for each type of student outcome we
measured. Students in LLPs significantly differed than those notin LLPs in the following four student learning
outcomes: Campus Sense of Belonging, Campus Civic Engagement, High-Risk Binge Drinking, and Bystander
Intervention - Party.

In looking at Campus Sense of Belonging, students in LLPs reported higher rates of belonging than their non-LLP
peers. Chart 3.1 shows that 20% of LLP collegians reported high perceptions of belonging compared to 18% of
individuals notin LLPs.

LLP students also significantly differed than their peers not in LLPs when it comes to Campus Civic Engagement.
Campus engagement is measured by asking students to indicate the importance of playing an active role in their
community, their belief that their work has a greater purpose for the larger community, and how much they work

with others to make their community a better place. Chart 3.2 demonstrates that 12% of individuals in LLPs reported

low campus civic engagement compared to 156% of non-LLP collegians.

Exhibit 3.1
Student Outcomes for All LLPs versus Non-LLPs: Self-reported Mean (SD) Values

AllLLPs Non-LLPs

Academic Outcomes

Major Efficacy and Persistence

Self-efficacy in major (1-5) 40(0.8) 40(0.8)
Intent to persist in major (1-5) 41(0.7) 41(0.7)

Career Attitudes
Career self-efficacy (1-5) 43(1.0) 43(1.0)
Perception of college’s role in career (1-5) 33(05) 05(33)

General
Self-reported critical thinking disposition (1-5) 27105 27105
Confidence in academic progress (1-5) 4.7 (0.6) 4.7 (0.6)

Social Outcomes
Campus sense of belonging (1-5) 35(0.7) 34(0.8) x
Campus civic engagement (1-5) 331(08) 32(08) *
High-risk binge drinking (0-5) 0.7 (1.1) 09(12) E
Bystander intervention - Party (1-5) 22(08) 21(08) *
Bystander intervention - Neighbors (1-5) 23(0.7) 22(08)

s Statistically Significant Mean Difference
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Chart 3.1: Low, Medium, and High Percentages for Campus Sense of Belonging
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Chart 3.2: Low, Medium, and High Percentages for Perception of Campus Civic

Engagement
AlLLPs BEPYA 73% 15%
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High-risk binge drinking habits, defined as having 5 or more drinks in a row, is another outcome in which students
in LLPs significantly differed from their non-LLP peers. Students were asked to report how often they binge drank

in the last two weeks, so a lower score is considered desirable in this case. Individuals in LLPs participated in
binge-drinking less often than students not in LLPs, demonstrated by the 20% of LLP students and 26% of non-LLP
collegians who reported high levels of high-risk binge drinking (see Chart 3.3).

We measured students’intent to intervene in a bystander situation by asking them to respond to two potentially
dangerous scenarios involving other students. In the scenario of students leaving a party, students in LLPs were
more likely to intervene than individuals not in LLPs. Chart 3.4 shows that 23% of collegians in LLPs reported a high
likelihood to intervene at the party scenario compared to 19% of non-LLP students.

Within-Program Analysis

We discuss which outcomes significantly differed for students across the different types of LLPs in this section. The
same groups discussed in Chapter 2 are used in this chapter. Group 1 includes students in General LLPs, Group

2 consists of Academic LLP participants, and Group 3 includes students in Theme LLPs. Exhibit 3.2 provides a
summary of the mean values (and SDs) for each student outcome we measured for the different environments.

The results indicate that the following student outcomes were significantly different across Living Learning
Program types: Self-Efficacy within the Major, Career Self-Efficacy, Perception of College's Role in Career, Self-
Reported Critical Thinking Disposition, Campus Civic Engagement, and Bystander Intervention - Party. We provide
more details on these experiences below.
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Chart 3.3: Low, Medium, and High Percentages for High-Risk Binge Drinking
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Chart 3.4: Low, Medium, and High Percentages for Bystander Intervention - Party
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Self-efficacy within the major, a student's level of confidence they will excel in a chosen major, was significantly
lower for students in Academic LLPs than those in Theme LLPs. Although most students who participated in SILLP
are confident they will do well in their major, Chart 3.5 shows that 12% of individuals in Theme LLPs reported low
self-efficacy in their major compared to 16% of Academic LLP students.

Still, students in Group 2 (Academic LLPs) reported significantly higher career attitudes than individuals in either
Group 1 (General LLLPs) and Group 3 (Theme LLPs). Career attitudes include career self-efficacy - how confident
students are they will get a job - and perception of college’s role in career - the level to which students agree
graduating with a college degree will allow them to receive a good job or graduate school offer, earn an attractive
salary, and apply skills developed to their job. 156% of Group 2 students reported low career self-efficacy compared
to 19% of students in Groups 2 and 17% of Group 3 (Chart 3.6). Additionally, 23% of students in Group 2 reported
high perceptions of college’s role in career, while 18% of students in Group 1and 17% of Group 3 did (Chart 3.7).

Theme LLP students also seli-reported significantly higher scores in critical thinking disposition than individuals
in Academic LLPs. Critical thinking disposition includes behaviors such as questioning or challenging professors'
statements and ideas before accepting them as "right,” preferring courses in which students are required to
organize and interpret ideas over courses that ask them to only remember facts or information, and exploring the
meaning and interpretations of the facts when introduced to a new idea. As Chart 3.8 shows, 17% of collegians in
Theme LLPs self-reported high critical thinking scores compared to 12% of individuals in Academic LLPs.
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Exhibit 3.2
Student Qutcomes by Living Learning Program Type: Self-reported Mean (SD) Values

General Academic Theme
LLPs LLPs LLPs

Academic Outcomes

Maijor Efficacy and Persistence

Self-efficacy within the major (1-5) 40(08) 39(08) 40(0.7) c
Intent to persist in major (1-5) 41(0.7) 42(0.7) 42(06)
Career Attitudes
Career self-efficacy (1-5) 42(1.0) 44(1.0) 42(10)  ac
Perception of college's role in career (1-5) 3.31(0.6) 34(0.5) 33(05) ac
General
Self-reported critical thinking disposition (1-5) 27(05) 26(05) 27(05) c
Confidence in academic progress (1-5)
Social Outcomes

Campus sense of belonging (1-5)
Campus civic engagement (1-5)
High-risk binge drinking (0-5)

Bystander intervention - Party (1-5)
Bystander intervention - Neighbors (1-5)

a Statistically significant (p < 0.05) difference: General LLPs and Academic LLPs
b Statistically significant (p < 0.05) difference: General LLPs and Theme LLPs
¢ Statistically significant (p < 0.05) difference: Academic LLPs and Theme LLPs

In relation to Campus Civic Engagement, students in General LLPs (Group 1) indicated significantly lower levels
of engagement compared to those individuals in Theme LLPs (Group 3). Chart 3.9 shows that 15% of Group 1
reported low campus civic engagement, while 9% of students in Group 3 did.

Finally, students in Theme LLPs were also more significantly likely to intervene in Bystander Situations involving
individuals leaving a party compared to their peers in General and Academic LLPs. As shownin Chart 3.10, 27%
of Group 3 (Theme LLPs) reported a high likelihood to intervene compared to 20% of Group 1 (General LLLPs) and
18% of Group 2 (Academic LLPs).

Conclusion

This chapter provides insight into how some of the student outcomes differ between students in LLPs and not in
LLPs, aswell as across Living Leaming Program types. Students in LLPs significantly differed from their non-LLP
peers in the following four student learning outcomes: Campus Sense of Belonging, Campus Civic Engagement,
High-Risk Binge Drinking, and Bystander Intervention - Party.

Additionally, students across Living Learning Program types also reported significant differences concerning
Self-Efficacy within the Major, Career Self-Efficacy, Perception of College’s Role in Career, Self-Reported Critical
Thinking Disposition, Campus Civic Engagement, and Bystander Intervention - Party. We provide a more thorough
discussion of the results in Chapter 4.
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Chart 3.5: Low, Medium, and High Percentages for Self-Efficacy in the Major

General LLPs 13% 87% 0
|| ow
Academic LLPs 16% 84% 0 ® Vedium
m High
Theme LLPs 12% 88% 0
0% 10% 20% 30% 40% 50% 60% 70% 80% 90%  100%
Chart 3.6: Low, Medium, and High Percentages for Career Self-Effiacacy
General LLPs 19% 81% 0
B ow
Academic LLPs 15% 85% 0 ®\ledium
= High
Theme LLPs 17% 83% 0
0% 10% 20% 30% 40% 50% 60% 70% 80% 90%  100%

Chart 3.7: Low, Medium, and High Percentages for Perception of College’s Role in
Career

General LLPs 16% 65% 18%
B ow
Academic LLPs 9% 68% 23% m \Vledium
B High
Theme LLPs 12% 71% 17%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
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Chart 3.8: Low, Medium, and High Percentages for Self-Reported Critical Thinking

Disposition
General LLPs 10% 74% 15%
B ow
. 9 o 9
Academic LLPs 11% 78% 12% ®Vedium
W High
Theme LLPs [ 76% 17%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Chart 3.9: Low, Medium, and High Percentages for Campus Civic Engagement

General LLPs 15% 71% 14%

B[ ow
0, 0
Academic LLPs 14% 71% 15% = \edium
mHigh
Theme LLPs 9% 75% 16%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Chart 3.10: Low, Medium, and High Percentages for Bystander Intervention - Party

General LLPs 16% 64% 20%
H| ow
0, 0, 10/
Academic LLPs 16% 66% 18% m\Vedium
W High
Theme LLPs 18% 55% 27%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
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Reading the Tables and Charts

Throughout this report we use tables and charts to display the results and help you make the most meaning
of the data. This appendix is dedicated to helping you understand how we communicate the information
throughout the chapters and in the appendices. Please see the following figures for assistance in reading the
tables.

To portray information in the chapters, we use a table of measures as well as charts displaying the percentage
of high, medium, and low respondents to the measure. Figure A1 explains the chapter tables and Figure A2
explains the chapter charts.

In the following appendices you will find four additional tables: results to your custom questions, student
demographic characteristics, more detailed results from the experience and outcome factor scales, and
results on all items answered. These tables provide you with all the information collected on the SILLP survey.

The student demographics table in Appendix B provides the number and percentage of students who
responded to the questions about their background. Knowing these “inputs” and to what degree the
respondent group reflects the represented population will help you discern the ways in which it is appropriate
to generalize information to the larger population. Use Figure A.3 for more information on reading the
demographics table.

More details regarding how students responded on the SILLP measures are provided in Appendix C. The
means and standard deviations are reported for each of the measures listed in the introduction (see SILLP
Measures) in the factors table. T-tests were performed to identify statistically significant mean differences
between students at SILLP Full and the comparison sample as well as students living in different residential
environments within SILLP Full. We indicate significant differences in the fourth and last columns of the table.
If there is a significant difference between All LLPs and the non-LLP sample at the p < 0.05 level, we denote
this with star (sk) in the significance column. Significant differences within the living learning program types
are indicated with the letters a, b, and ¢ based on the groups being compared. If the results for students in
General LLPs differ significantly from the students in Academic LLPs, we indicate the significance with an

"a!" Significant differences between students in General LLPs and Theme LLPs is indicated with a “b," while

a significant difference between students in Groups 2 and 3 is indicated with a “c.” Additionally, we provide
the number and percentage of "high,” “medium,” and “low”" scorers on each of the measures to highlight
differences between and within institutions. Use Figure A 4 for more information on reading the demographics
table.

The final appendix provides the values, frequencies, and percentages for all SILLP questions asked of
students except demographic questions, which are in Appendix B. If students were prompted to check more
than one response option (e.g. faculty involvement), we list the number (N) and percentage (%) of students
who checked thatitem. We also use this approach for questions in which the responses are categorical

and not measured on a Likert-type scale (e.g, alcohol behaviors). For items pertaining to a SILLP measure,
which are measured on a Likert-type scale, the mean score in the item is shown with the number (N) and
percentage (%) of students who reported the most desirable outcome on the scale.

The “desirable outcome” refers to the outcome we believe you would want students to have. For example, if
a student is asked how confident they are they will pass their classes, and the scale is 1=Not at all confident,
2=Somewhat unconfident, 3=Neither unconfident nor confident, 4=Somewhat confident, and 5=Confident,
we consider “somewhat confident” and “confident” as the “desirable outcome” of confidence. Please refer to
page 7 for more information on the Likert-type scales used. Figure A5 demonstrates how to read the table in
Appendix D.
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We consider students in the
low category as those who
reported 1 SD or lower below
the mean on the factor.

Chart 1.1: Low, Medium, and High Percentages for Non-Course-Related Faculty

Interaction
Students considered in

the high category reported
1SDor higher above the

mean on the factor.
neen

Low

| Medium

High
Comparison Sample 63% -

The "'middle” scorers include those
students who reported in between
1SD below and 1 SD above the
mean on the factor,

Figure A.1
Statistically
significant
differences between
o the means of your
Exhibit 1.1 o _ \ institution and
Student Experiences at Institution versus Comparison Sample; Self-reported Mean (SD) Values the comparison
institutions are
Name of measure Comparison denoted W\[h adk.
Institution| Sample Slgglﬁﬁoarace in S\LOLBP
Academic Experiences Sdenecasp«.
Perception of Academic Major-Related Support System (1-5) 34(1.2) 35(1.1)
Perception of Familial Major-Related Support System (1-5) 421(08) 4.2 (08)
Discussed Learning Experiences with Peers (0-4) 20(1.2) 25(1.2) %*
Discussed Sociocultural Issues with Peers (0-4) 15(1.0) 16 (1.0)
Residential Environment's Influence on Majors (1-5) 3.3(07) 3.2(0.7)
Campus Climate
Campus Climate - Race (1-6) 25(04) 24(04)
Campus Climate - LGBQ (1-5) 26(04) 26 (04)
Range of measure
Standard deviaﬂ%n (SD)
Mean (M) of item. among respondents
This is the average value
among respondents
Figure A.2
Comparison Sample Institutional Group 2
Responses Responses
’ - Institutional Institutional Group 1 Institutional Group 3
Variable Being Measured Responses Responses Responses
Student Demographics Table
Z Comparison
\ Institution Sample
Gender N % N % N % N % N %
Man 990 344 6610 297 110 268 330 367 550 350
Woman 184.0 639 1634.0 689 290 70.7 570 633 980 624
Transx 20 07 110 05 00 00 00 00 20 13
Genderqueer/Non-binary \ 30 10 130 1.5 10 24 00 00 20 13
: Number of respondents Percentage of respondents
Response Options for each option for each option

Figure A.3
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Statistically significant differences
between the means of your

Mean (M) of item. institution and the comparison
Thisis the average value institutions are denoted with a s.
Name of factor among respondents Significance in SILLPis defined as
<05
Standand deviation (SD) D

among respondents
Factors Table

ademic Major-Related Suppor

Comparison
Sample

oup 1 Group 2 Group 3

Factor score Low Major-Related Support System
range. Medium Major-Related Support System
The smaller

number is the High Major-Related Supgport System

minimum value

and the larger Statistically significant differences between the
numberis the means of your subgroups are denoted based on the
maximum value. Percentage of respondents at following:
each scale level a: Group 1vs. Group 2
: b: Group 1vs. Group 3
Figure A.4 Number of respondents at o Groug 2vs Groug 3

h scale level
cacrscae Ve Significance in SILLP is defined as p < .05.

Percentage of respondents

Question Asked on Survey who checked the response.

Number of respondents who
checked the response.

All Survey Items Responses

Comparison

SILLP Questions Institution Sample Group 1 Group 2 Group 3

Based on your current residence hall experience,

please select all that apply: N % N % N % N % N %
Responge Op'[ions Faculty wholive In your residence hall plan academic

programs 620 216 5080 269 00 00 210 238 410 261

Faculty who live in your residence hall teach class(es) 270 94 3010 135 00 00 30 33 240 153

Faculty who live in your residence hall plan social

programs 1070 372 10830 486 0.0 00 420 467 660 414

How confident are you in your abilities that you will:; M N % M N % M N % M N % M N %

Pass all your courses? 46 2650 920 146 20380 119 | 49 400 0976 | 45-.810 900 | 46 1440 917
Complete your degree? 48 2770062 | 47 21080 124 | 49 400 976 | 48 870 9487 | 48 1500 9565
Getajob? 437 2440 847 | 42 18370 110 | 44 370 09021| 43 760 844| 43-.1310 834
Mean (M) of item. Number of respondents Percentage of respondents who
Thisis the average value who reported the desirable reported the most desirable
among respondents outcome for each item outcome for eachitem

Figure A.5
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