
Indicators related to the student Learner
•  Demonstrates cooperation, respect, commitment and enthusiasm

•  Develops and demonstrates their approaches to learning skills (ATL) through 
individual and collaborative tasks

•  Demonstrates the learner profile in action, being open-minded by being 
aware of their own needs and the needs of others

•  Shares resources, takes turns, uses respectful language, respects personal 
space and is considerate of others

•  Communicates their intent and ideas; demonstrates ownership of their ideas 
and is encouraged to share their ideas and opinions openly

• Is respectful of each other and their environment 

•  Takes student-initiated action 

•  Is involved in learning engagements that develop and demonstrate ATL

•  Reflects on how they have taken thoughtful and appropriate action or what 
possible action could look like

•  Engage s in a shared responsibility for the classroom (eg sharing roles or 
jobs for managing the environment)

•  Learns from and with others 

•  Utilises the action cycle to choose, act and reflect

•  Engages in creative and critical thinking. 

Indicators related to the Adult
•  Engages in warm and positive relationships with students, they view students 
as unique and valued members of the school community

• Responds appropriately to students who may not demonstrate learner profile 
attributes of cooperation, respect and enthusiasm, resolving differences 
respectfully in solution-oriented ways 

•  Develops essential agreements with students

• Models respectful interactions and an inclusive mindset

•  Learns alongside the students, reinforcing the language of the learner 
profile and ATL

•  Poses challenges and creates opportunities to engage in shared or 
collaborative tasks and feedback (eg class meetings, shared planning of learning 
engagements or events)

• Selects materials and spaces to encourage interactions and sharing

•  Documents and honours student action in a variety of ways 

•  Promotes and supports dialogic pedagogy 

•  Models the learner profile and skills that can lead to meaningful action and 
role-models ‘taking action’ as adults

•  Provides time and resources that facilitate and support action 

•  Provides opportunities for students to develop awareness of their own feelings 
as well as the feelings of others (eg feelings thermometer, feelings jar etc.)

•  Establishes routines, rituals or traditions that help build a sense of belonging 
and community

•  Welcomes community members and families into the classroom

• Encourages  inquiry – as it is through inquiry that opportunities for action arise

•  Supports active participation in students' own learning 

•  Supports student reflection.

Indicators related to the Environment
•  The learning environment promotes, supports and celebrates both 

individual and collaborative action 

•  Flexible environments support students as they move around and access 
materials as required

•  Resources are easily accessible for independence, responsibility and choice

•  Flexibility of time/schedule supports students’  level of engagement

•  Materials are situated in different areas, encouraging students to be more 
flexible in seating and provide opportunities to look at materials from 
different perspectives

•  The quality and quantity of resources encourages interactions and sharing

•  A culture of  ‘action-taking’  is fostered and evident in the environment; 
action is celebrated  through displays, reflections, portfolios, discussions etc. 

• Connections are made to the environment

•  Adults and students engage in warm and positive relationships. 

•  The learning environment reflects student interests, cultures and needs

•  The environment is flexible and welcoming to students, parents and other 
significant adults.

Resources and further reading

Bredekamp, Sue. 2014. Effective Practices in Early Childhood Education: Building a Foundation, 
2nd ed. Upper Saddle River, N.J.: Pearson.

The Center on Social and Emotional Foundations for Early Learning http://csefel.vanderbilt.edu/

Howell, Jacky and Kimberly Reinhard. 2015. Rituals and Traditions: Fostering a Sense of Community 
in Preschool. Washington, D. C.: National Association for the Education of Young Children.

Wisneski, Deborah B. and Lisa S. Goldstein. 2004. Questioning community in early childhood 
education. Early Childhood Development and Care, 174 (6), 515-526

Creating a caring community of Learners (Texas Child care quarterly)  www.childcarequarterly. 
com/pdf/fall16_community.pdf
http://www.eclfoundation.org/wp-content/uploads/2014/02/Feelings-Thermometer.pdf
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Teaching and learning develops learner profile attributes and 
skills that allow for meaningful student action in response to 
students’ own needs and the needs of others
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In Practice 

During the unit of inquiry “Who We Are” the class 
focused on the learner profile attributes of being caring 
and a communicator and the ways in which we interact 
with others.

•  Learners participated in various learning engagements to develop an 
understanding of what the learner profile attributes might look like in action. 

•  The teacher used role-play, visible thinking routines and had students reflect 
in their learning logs on how to get along in the class. 

•  The students then worked together with the teacher to develop a set of 
essential agreements for working together in the classroom and these were 
posted in the room.

One student took action by standing up to a group of children at the 
playground of her condo who were insulting her friend. 

•  She demonstrated being caring by standing up for her friend and being a 
communicator by letting the other children know that they needed to be kind.

This example of student action, witnessed by the child’s mother and shared with 
the classroom teacher, took place directly after the class had established their 
essential agreements.

This is just one example of how early learners can take meaningful action in 
response to the needs of others.

Opportunities for reflection

Reflect on your classroom environment and practice

•  How might developing essential agreements support student-initiated 
action?

•  How might you support learners in making connections to previous learning 
and prior knowledge so that they can apply their understanding in new and 
creative ways?

•  What does student action look like in an early years classroom?  How might 
observing children closely in their play experiences reveal student action?

•  What is the teacher’s role in guiding and supporting student action and 
learner agency?

•  What ways might you highlight student action in the classroom to 
help learners take note of how others are applying their learning in 
meaningful ways?

Going further

•  What strategies might you employ to find out more about student action that 
takes place outside the classroom?

•  How might developing a deeper understanding of the learner profile 
attributes support student action?

•  How can we support students to reflect on what they are doing to further 
develop their understanding of learner profile attributes and action?

•  How do we provide learners with authentic experiences that will help 
them make connections between inquiries taking place in class and their 
everyday life?

•  What control do the children have over their learning environment in a 
way that provides opportunities to develop and observe student-initiated 
inquiry and action? 

What might ACTION look like in the early years?

PYP Action in  
the Early Years

www.ibo.org/programmes/primary-years-programme/

 Doing
Have you DONE 
something? Given? 
Helped? Picked up? 
Turned off? Cuddled?

 Thinking
Have you THOUGHT 
differently? Reflected? 
Changed your mind? 
Wondered? Inquired? 

 Feeling
Have you FELT 
differently? Empathised? 
Loved? Felt inspired? 
Worried? Admired?

 Being
Have you BEEN a 
different person? 
Changed Behaviours? 
Been more patient? 
More respectful?

 Saying
Have you SAID 
something? Informed? 
Explained? Told? 
Discussed? Debated? 
Asked?

 Having
Do you HAVE more 
of something? More 
knowledge? Respect? 
Care? Determination? 
Motivation?
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