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This report stems from an exploratory meeting hosted by the Making Caring Common project at the Harvard Graduate
School of Education. Participants included college admissions officers, university administrators, school guidance
counselors and principals, character education experts, individuals representing national organizations of school
guidance counselors, admission professionals, and independent schools as well as other key stakeholders. The purpose
of the meeting was to consider how to improve the role of the college admissions process in promoting and assessing
ethical and intellectual engagement. The recommendations here emerged from that meeting and have been revised in
subsequent conversations with admissions deans. A list of those who have endorsed this report is included at the end of
this document and online at www.makingcaringcommon.org. Several of these endorsers have already made changes
in their admissions materials or practices as the result of this report. Making Caring Common, in collaboration with the
Education Conservancy, will work with college admissions officers and other key stakeholders—including parents, high
school guidance counselors, and high school and college administrators—over the next two years to far more widely
implement the report recommendations.
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Executive Summary

00 often, today’s culture sends young people messages that emphasize personal
success rather than concern for others and the common good (Konrath, O’Brien,
& Hsing, 2011; Putnam, 2005; Putnam, 2014; Weissbourd & Jones, 2014). And
too often the college admissions process—a process that involves admissions
offices, guidance counselors, parents and many other stakeholders—contributes to this
problem. As a rite of passage for many students and a major focus for many parents, the

college admissions process is powerfully positioned to send different messages that help

young people become more generous and humane in ways that benefit not only society but

students themselves. Yet high school students often perceive colleges as simply valuing

their achievements, not their responsibility for others and their communities. While some

colleges have diligently sought to convey to applicants the importance of concern for others
and the common good, many other colleges have not. The messages that colleges do

send about concern for others are commonly drowned out by the power and frequency of
messages from parents and the larger culture emphasizing individual achievement. Further,
even when students and parents receive the message that contributions and service to
others do count, they often seek to “game” service.

This report advances a new, widely shared vision of
college admissions that seeks to respond to this deeply
concerning problem. It makes the case that college
admissions can send compelling messages that both
ethical engagement—especially concern for others and
the common good—and intellectual engagement are
highly important. Colleges can powerfully collaborate to
send different messages to high school students about
what colleges value. This report, endorsed by over 80
key stakeholders in college admissions, represents such
a collaboration.

More specifically, this report takes up three challenges.
First, it describes how college admissions can motivate
high school students to contribute to others and

their communities in more authentic and meaningful
ways that promote in them genuine investment in

the collective good and deeper understanding of and
respect for others, especially those different from them
in background and character. Second, it demonstrates
how the admissions process can more accurately and
meaningfully assess young people’s contributions to
others and their communities, especially students who
vary widely by race, culture and class.

Turning the Tide | Inspiring Concern for Others and the Common Good through College Admissions

College admissions can send compelling
messages that both ethical engagement—
especially concern for others and

the common good—and intellectual
engagement are highly important.

Promoting ethical and intellectual development via
college admissions requires taking up two other
related goals. In some communities students suffer
from a lack of academic resources and opportunities.
In other communities pervasive pressure to perform
academically at high levels and to enter selective
colleges takes an emotional toll on students and often
squeezes out the time and energy students have to
consider and contribute to others. A healthy and fair
admissions process cannot simply encourage students
to devote more time to others: It needs simultaneously
to reward those who demonstrate true citizenship,
deflate undue academic performance pressure and
redefine achievement in ways that create greater equity
and access for economically diverse students.



S=
(2 <
<
=
=
=
(/2]
11
>
-
=
Q
11
x
11

2

The following report offers specific
recommendations for reshaping the
admissions process in each of the
following three areas:

Promoting more meaningful contributions to
others, community service and engagement
with the public good.

Assessing students’ ethical engagement
and contributions to others in ways that
reflect varying types of family and community
contributions across race, culture and class.

Redefining achievement in ways that both
level the playing field for economically

diverse students and reduce excessive
achievement pressure.

For a fuller discussion of each of these
recommendations, including suggestions for
specific changes in application essay questions
and recommendations, please see the full report.
Additional resources are available at
www.makingcaringcommon.org.

RECOMMENDATIONS FOR COMMUNITY

ENGAGEMENT AND SERVICE

The admissions process should both
clearly signal that concern for others
and the common good are highly
valued in admissions and describe
what kinds of service, contributions
and engagement are most likely to
lead to responsible work, caring
relationships and ethical citizenship.

MAKING CARING COMMON | A Project of the Harvard Graduate School of Education




Recommendation #1:
Meaningful, Sustained
Community Service

We recommend that students engage in forms of
service that are authentically chosen—that emerge

from a student’s particular passions and interests—
that are consistent and well-structured, and that provide
opportunity for reflection both individually and with

peers and adults. We also recommend that students
undertake at least a year of sustained service or
community engagement (see below for description of
“community engagement”). This service can take the
form of substantial and sustained contributions to one’s
family, such as working outside the home to provide
needed income. Just as important, it's vital that the
admissions process squarely challenges misconceptions
about what types of service are valued in admissions.
Some students seek to “game” service by taking

up high-profile or exotic forms of community service,
sometimes in faraway places, that have little meaning

to them but appear to demonstrate their entrepreneurial
spirit and leadership. The admissions process should
clearly convey that what counts is not whether service
occurred locally or in some distant place or whether
students were leaders, but whether students immersed
themselves in an experience and the emotional

and ethical awareness and skills generated by that
experience.

Recommendation #2:
Collective Action that Takes on
Community Challenges

While individual service can be valuable, we also
encourage young people to consider various forms of
community engagement, including working in groups on
community problems, whether the problem is a local
park that needs attention, bullying in their schools or

communities or some form of environmental degradation.
These types of activities can help young people develop
key emotional and ethical capacities, including problem-
solving skills and group awareness, as well as greater
understanding of and investment in the common good.

Recommendation #3:
Authentic, Meaningful
Experiences with Diversity

We encourage students to undertake community service
and engagement that deepens their appreciation

of diversity. Too often, current forms of service are
patronizing to recipients and don’t spark in those providing
service a deeper understanding of social structures and
inequalities. Rather than students “doing for” students
from different backgrounds, for example, we encourage
students to “do with”—to work in diverse groups for
sustained periods of time on school and community
challenges, groups in which students learn from one
another. Importantly, these experiences of diversity should
be carefully constructed and facilitated.

Recommendation #4:

Service that Develops Gratitude
and a Sense of Responsibility
for the Future

We encourage students to take up forms of community
engagement, service and reflection that help them
appreciate the contributions of the generations before
them—how their lives are built on the service of
others—and their responsibility to their descendants.
Working within a tradition, whether religious or secular,
such as 4H clubs, can help generate this kind of
gratitude and responsibility.

Turning the Tide | Inspiring Concern for Others and the Common Good through College Admissions



RECOMMENDATIONS FOR ASSESSING
ETHICAL ENGAGEMENT AND
CONTRIBUTIONS TO OTHERS ACROSS
RACE, CULTURE AND CLASS

Recommendation #1:
Contributions to One’s Family

The admissions process should clearly send the
message to students, parents and other caregivers that
not only community engagement and service, but also
students’ family contributions, such as caring for younger
siblings, taking on major household duties or working
outside the home to provide needed income, are highly
valued in the admissions process. Far too often there

is a perception that high-profile, brief forms of service
tend to count in admissions, while these far more
consistent, demanding, and deeper family contributions
are overlooked. Students should have clear opportunities
to report these family contributions on their applications.
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Recommendation #2:

Assessing Students’ Daily
Awareness of and Contributions
to Others

The admissions process should seek to assess more
effectively whether students are ethically responsible and
concerned for others and their communities in their daily
lives. The nature of students’ day-to-day conduct should
be weighed more heavily in admissions than the nature of
students’ stints of service.
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RECOMMENDATIONS FOR REDUCING
UNDUE ACHIEVEMENT PRESSURE,
REDEFINING ACHIEVEMENT, AND
LEVELING THE PLAYING FIELD FOR
ECONOMICALLY DIVERSE STUDENTS

Recommendation #1:
Prioritizing Quality—Not
Quantity—of Activities

Admissions offices should send a clear message that

numerous extracurricular activities or long “brag sheets”

do not increase students’ chances of admission.
Applications should state plainly that students
should feel no pressure to report more than two

or three substantive extracurricular activities and
should discourage students from reporting activities
that have not been meaningful to them. Applications
should provide room to list perhaps no more than four
activities or should simply ask students to describe two
or three meaningful activities narratively. Applications
should underscore the importance of the quality and
not the quantity of students’ extracurricular activities.
Admissions offices should define students’ potential
for achievement in terms of the depth of students’
intellectual and ethical engagement and potential.

Recommendation #2:
Awareness of Overloading on

AP/IB Courses

Admissions offices should convey to students that simply
taking large numbers of AP or IB courses per year is
often not as valuable as sustained achievement in a

limited number of areas. While some students can benefit

from and handle large numbers of AP/IB courses, many

students benefit from taking smaller numbers of advanced

courses. Too often there is the perception that these
students are penalized in the admissions process.

At the same time, it’s vital to increase access to advanced
courses for large numbers of students in schools without
access to adequately challenging courses.

Recommendation #3:
Discouraging “Overcoaching”

Admissions offices should warn students and parents
that applications that are “overcoached” can jeopardize
desired admission outcomes. Admissions officers,
guidance counselors and other stakeholders should
remind parents and students that authenticity, confidence,
and honesty are best reflected in the student’s original
voice. Admission officers should consider inviting students
(and families) to reflect on the ethical challenges they
faced during the application process.

Recommendation #4:
Options for Reducing
Test Pressure

Admissions offices should work to relieve undue
pressure associated with admission tests (SAT and
ACT). Options for reducing this pressure include:
making these tests optional, clearly describing to
applicants how much these tests actually “count” and
how they are considered in the admissions process,
and discouraging students from taking an admissions
test more than twice. Colleges should tell students
that taking the test more than twice is very unlikely to
meaningfully improve students’ scores. Colleges should
also be asked to justify the use of admissions tests by
providing data that indicates how scores are related to
academic performance at their particular institution.

Turning the Tide | Inspiring Concern for Others and the Common Good through College Admissions
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Recommendation #5:
Expanding Students’ Thinking
about “Good” Colleges

Admissions officers and guidance counselors should
challenge the misconception that there are only a
handful of excellent colleges and that only a handful

of colleges create networks that are vital to job

success. It is incumbent upon parents to challenge

this misconception as well. There is a broad range of
excellent colleges across the country, and students who
attend these colleges are commonly successful later

in life in the full array of professions. There are many
paths to professional success, and students and parents
should be far more concerned with whether a college is a
good fit for a student than how high status it is.

Finally, we are keenly aware that reforming college
admissions is only one piece of a far larger challenge.
Ultimately, we cannot bring about a sea change in the
messages our culture sends to young people unless
educational institutions at every level elevate and
embody a healthier set of values. While this change
needs to start or accelerate from multiple points, we
view our recommendations as one powerful place to
begin. In the face of deeply troubling trends that only
seem to be worsening, it is time to say “Enough.”

Admissions officers and guidance counselors should challenge the misconception that

there are only a handful of excellent colleges and that only a handful of colleges create

networks that are vital to job success.
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Introduction

ny healthy society depends on citizens who are concerned about others and the

common good. Yet research suggests that we are not preparing large numbers

of youth to create this kind of society. Too often, today’s culture sends young

people messages that emphasize personal success rather than investment
in others or our collective future (Konrath et al., 2011; Putnam, 2005; Putham, 2014,

Weissbourd & Jones, 2014).

How might we strengthen this commitment to others
and the common good in young people? While there

is no single answer, college admissions can play a key
role. Admissions processes inevitably send messages
about what colleges value, messages that young people
may interpret as signals of what society values as well.
Collectively, colleges spend a huge sum each year
sending signals that influence the behavior of millions
of students. These messages can exacerbate young
people’s sometimes singular focus on achievement

or, alternatively, motivate behaviors that are likely to
develop in them a greater commitment to others and
the common good. Some colleges have sought diligently
to communicate the importance of this commitment in
the admissions process, but too often these messages
are overwhelmed by messages from the larger culture
and from parents that narrowly emphasize academic
performance and personal success. Many other colleges
fail to send messages to applicants emphasizing
commitment to others and the common good.

Currently, college admissions could—and should—

do more to generate positive changes in young

people’s ethical commitments. In fact, it seems that
most high school students interpret colleges as being
narrowly focused on their achievements—expressed,

for example, in test scores, grades and numerous
impressive extracurricular activities—not on their sense of
responsibility for others or their communities. Many other
students are receiving the message that service to others
does count, but they’'ve embraced notions of service

that provide little benefit to themselves or others. Other
students are simply trying to “game” service.

How might we construct an admissions process that sends
compelling messages that both academic achievement
and commitment to others and the common good are
highly important? How might we construct a process

that motivates young people to contribute to others and
their communities in ways that are more authentic and
meaningful and that promote in them greater appreciation
of and commitment to others, especially those different
from them in background and character? How might we
increase young people’s understanding of and commitment
to the public good? Just as important, how might the
admissions process assess young people’s contributions
to others and their communities in ways that are more
valid and meaningful, especially students varying widely by
race, culture and class?

Too often, today’s culture sends young people
messages that emphasize personal success
rather than investment in others or our
collective future.

The following is the first of a series of reports intended
to both strengthen the role of the admissions process
in promoting and assessing ethical engagement in
students and to achieve greater fairness and integrity

in the admissions process. This first report is focused
primarily on how college admissions might best promote
and assess key aspects of both ethical engagement—
especially students’ ability to take other perspectives and
their commitments to others and the common good—
and intellectual engagement. College admissions needs
to send clear signals to students and parents early in
high school that these commitments are at the heart

of preparing for responsible work, caring relationships
and informed and ethical citizenship. Further, college
admissions officers, guidance counselors and other
stakeholders should provide guidance to young people
about what kinds of experiences are likely to develop in
them ethical awareness and commitments.

8 MAKING CARING COMMON | A Project of the Harvard Graduate School of Education



We also recommend key strategies for alleviating
excessive academic performance pressure and for
redefining achievement itself. In so doing, we seek to
respond to two problems. First, in many communities
students struggle with a lack of academic resources and
opportunities. Second, in other communities, pressure to
perform academically at high levels and to enter selective
colleges has serious emotional costs for students and
often depletes the time and energy students have to
focus on and contribute to others. Academic performance
becomes not one important theme, but the theme in the
large composition of a life.

A healthy and fair admissions process cannot simply
encourage students to devote more time to others: It
needs to simultaneously reward those who demonstrate
true citizenship, deflate undue academic performance
pressure and redefine achievement so that it is both
more meaningful and helps level the playing field for
economically diverse students.

WE THUS OFFER RECOMMENDATIONS IN THE
FOLLOWING THREE AREAS:

Promoting more meaningful contributions to

others, community service and engagement
with the public good.

Assessing students’ ethical engagement
and contributions to others in ways that
reflect varying types of family and community
contributions across race, culture and class.

Redefining achievement in ways that both
level the playing field for economically

diverse students and reduce excessive
achievement pressure.

Two final caveats: First, this report is not suggesting that
admissions offices should promote a particular moral or
political ideology. It is suggesting that the admissions
process can counteract a narrow focus on personal success
and promote in young people greater appreciation of others
and the common good.

Ultimately, we cannot bring about a sea
change in the messages our culture sends to
young people unless educational institutions
at every level elevate and embody a healthier
set of values.

Second, we recognize that these recommendations

only address pieces of a complex problem. Reshaping
college admissions needs to be coupled with more
purposeful, intensive and wiser efforts across our culture,
at home, and at every level of education, including
colleges themselves to develop in young people deeper
commitments to others. Colleges themselves tend

to be far less deliberate and active about cultivating
ethical character in students today than they have been
throughout our history (Lagemann & Lewis, 2012).
Attention to ethical character is often scant in both
residential life and curricula and too few administrators
and faculty see their role as ethical stewards. While
reforming college admissions can lead to more ethically
aware and committed college students, these gains won't
be fully realized unless colleges themselves pay more
serious attention to cultivating students’ ethical character.
Ultimately, we cannot bring about a sea change in the
messages our culture sends to young people unless
educational institutions at every level elevate and embody
a healthier set of values. This process of change needs to
start or accelerate from multiple points. We believe that
our recommendations are one powerful place to begin.
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RECOMMENDATIONS FOR COMMUNITY
SERVICE AND ENGAGEMENT

Recommendation #1:
Meaningful, Sustained
Community Service

A good deal of research suggests the characteristics of
community service that are likely to develop empathy,
altruism, and other key emotional and ethical capacities
in young people. Community service is more likely

to promote these capacities when it is authentically
chosen—when it emerges from a student’s particular
passions and interests—when it is consistent, well-
structured and sustained, and when it provides
opportunity for reflection both individually and with
peers and adults (Hart, Donnelly, Youniss, & Atkins,
2007; Youniss & Yates, 1999; Metz & Youniss, 2005).
Whether service should be voluntary or mandatory is
widely debated. Yet research suggests that the benefits
of service are determined not by whether it is required,
but by whether it is high-quality, (i.e., whether it has these
characteristics). Required service often has significant

ethical benefits (Hart et al., 2007; Metz & Youniss, 2005).

The admissions process should convey to high schools
the importance of creating these kinds of high quality
service experiences while seeking to unearth the
degree to which service has, in fact, engaged students’
concerns and intellect and developed in them important
awareness of and commitment to others and the

public good. Admissions might assess whether service
has, for example, enhanced students’ understanding

of their own ethical strengths, flaws, and blind spots,
generated in them greater humility, or deepened their
understanding and respect for those who are vulnerable
or simply different from them. It might seek evidence

of whether service has developed in students a more
incisive understanding of the workings of society and of
the sources of social problems. It might assess whether
service has stirred in young people deeper questions

about justice and emboldened them to challenge injustice.

While it can certainly be constructive for students to
try out many kinds of service in the course of their high
school career, we urge students to commit for at least
a year to one activity. Sustained service is significantly
more likely than brief service to generate deeper
reflection, to develop in students key emotional and
ethical capacities and to have greater impact on others.
For many types of students and for most students,
sustained service also appears to be a significant
predictor of college success (Sedlacek, 2011).

This service can also take the form of sustained
community engagement, as described below, or the
form of contributions to one’s family, such as working
outside the home to provide needed income.

At the same time, it’s vital that the admissions process
challenges misconceptions about what types of service
“count.” Many students who can afford it seek high-profile
or exotic forms of community service to demonstrate
their entrepreneurial spirit and leadership, sometimes
taking up service in faraway places. To be sure, these
experiences are meaningful and even transformative

for some students. Yet the admissions process should
convey that admissions officers are alert to service

that appears inauthentic or trumped up. Further, what
should matter in admissions is not whether service
occurred locally or in some distant place but students’
willingness to immerse themselves in an experience and
the emotional and ethical awareness and commitments
this generates. And while student leadership can reflect
one form of contribution, the admissions process should
clearly indicate that colleges value the widely varying ways
students can contribute to others and the common good.

Many students will struggle to access high quality
community service and civic engagement opportunities
or face other obstacles to committing to service. It's
important that applications give students opportunities
to describe these obstacles and that admissions offices
consider these obstacles in assessing candidates.
Admissions officers might also join with other
stakeholders in more effectively identifying and facilitating
connections with high quality and sustained opportunities
for students within a variety of high-quality local and
national organizations.
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Finally, we recognize that we cannot prevent some
students from “gaming” community service. But in
valuing sustained and high-quality forms of service we
can increase the likelihood that what students “game”
will have considerably more benefit than it currently
does for a large number of students.

SUGGESTED CHANGES IN THE
APPLICATION PROCESS

Applications should not just ask students about

the number and type of their service or community
engagement activities, but about their significant and
demanding family contributions, longest period of
service, why they chose this service/activity, what they
learned from their experience and how they may have
changed as a result.

Sample application questions:

- “Define what you mean by community
(neighborhood, family or extended family, religious
affiliation, etc.) and explain both why and how you
have contributed to a community.”

- “Explore what you learned from a community service
activity or consider what you learned from other
efforts you’ve undertaken to contribute to your
community/communities. What did you learn about
yourself, about your community, about community in
general? What, if anything, did you learn about how
society functions more generally?” “What questions
do you have as a result of this engagement?” “If you
have engaged in substantial activities to support
your family, such as employment or caring for a sick
relative, you might reflect on what you’ve learned
from these activities.”

+ “What kind of community/communities do you
want to develop or join as part of your college
experience? Why? What do you see yourself as
bringing to these community/communities?”

Guidance counselors, admissions officers and other
stakeholders can also send a strong message that
college admissions officers are far more alert to
“gaming” than is commonly perceived.

SUGGESTED CHANGES IN
APPLICATION RECOMMENDATIONS

Students should be encouraged to provide a
recommendation from someone who can assess

their contributions during their period of service. This
person could be, for example, a supervisor, a recipient
of a service, a peer or a teacher. Recommenders
should be asked to assess what applicants learned
and how they might have changed as a result of
community service or engagement.
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Recommendation #2:
Collective Action that Takes on
Community Challenges

While volunteering in a soup kitchen or nursing home
can certainly be a valuable experience, other forms

of community engagement can be just as valuable.

We encourage young people to consider, for example,
working in groups on community problems, whether the
problem is a local park that is dangerous, bullying in
their schools or communities, a high teen pregnancy
rate or some form of environmental degradation.
Students might begin these projects by conducting
research. These types of activities can develop in young
people important emotional and ethical skills, including
problem-solving and group skills, that are required

for many jobs in the modern economy and that are
important in many other aspects of their lives. These
activities can also deepen students’ understanding of
and commitment to our civic life.

Activities outside of school such as arts, sports,

religious or political activities—conducted at the local,
state, national or international level—are also valued by
colleges. These activities should also count as community
engagement if students can demonstrate in applications
how these activities involved contributions to others

and helped them become more aware of others and
committed to their communities.

SUGGESTED CHANGES IN THE
APPLICATION PROCESS

Personal essay questions should prompt students
to not simply reflect on service but on community
engagement more broadly.

Sample application questions:

+ “How do you imagine you might contribute
to your college community and/or other
communities during college? Your actions
might describe individual service, such as
volunteering in a local homeless shelter. But
they might also describe many other types of
contributions, for example, working on
an initiative to prevent sexual harassment, a
religious activity, contributing to residential
life or collectively seeking solutions to an
environmental challenge. Why might you
make these contributions? What would
motivate you?”
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Recommendation #3:
Authentic, Meaningful
Experiences with Diversity

Too often students’ experiences with diversity, including
their service experiences, are brief and token and can be
patronizing to recipients. This service commonly doesn’t
increase young people’s understanding of and respect
for those who are disadvantaged or different from them,
or spark in young people reflection on the causes of and
solutions to societal challenges.

The college admissions process should encourage

other types of community engagement that are likely to
generate deeper appreciation of diversity and greater
social awareness and insight. Rather than students
“doing for” those from different backgrounds, for
example, we encourage students to “do with”—to work
in diverse groups for sustained periods of time on
community challenges, groups in which students learn
from one another while working towards a common goal.
We also encourage students to work in groups that

are diverse in terms of gender, religious and political
orientation and other characteristics. These types of
diverse, collective experiences are not only important in
generating deeper forms of respect in young people; they
are also more likely to help develop knowledge and skills
vital to working and interacting in diverse groups in an
increasingly interconnected world. Greater understanding
of multiple perspectives is also key to understanding

the common good. When students live in areas of the
country with little diversity, they might consider working in
diverse groups virtually.

It’s crucial that these experiences of diversity are
carefully constructed and facilitated. Deep appreciation
and understanding of others is not simply a function

of proximity or a common task. In fact, constructed or
facilitated poorly, diverse groups may reinforce divisions
and stereotypes.

SUGGESTED CHANGES IN THE
APPLICATION PROCESS

Personal essay question:

- “Explore what you learned about yourself,
about the functioning of your community and/
or about the workings of society based on
an experience you have had working with or
interacting with others who are different from
you in terms of race, class, culture, political
orientation, or other characteristics.”

SUGGESTED CHANGES IN
APPLICATION RECOMMENDATIONS

Recommenders might be asked to consider
whether students are able to work effectively and
sensitively with those who are different from them
in background or other characteristics.

Turning the Tide | Inspiring Concern for Others and the Common Good through College Admissions



-
o
o
o.
w
o

14

Recommendation #4:

Service that Develops Gratitude
and a Sense of Responsibility
for the Future

We encourage students to take up forms of service and
reflection that help them appreciate the contributions
of the generations before them—nhow their lives are
built on the service of others—and their responsibility
to their descendants. Gratitude is a powerful ethical
emotion—appreciating what one has is deeply tied to
appreciating what others don’t have. Working within

a tradition, whether religious or secular—such as 4H
clubs—can help generate this kind of gratitude and
responsibility. Other types of activities, such as working
on an environmental challenge, can charge students with
responsibility for the future.

SUGGESTED CHANGES IN
THE APPLICATION PROCESS

When asked about their contributions/service,
students might be asked to reflect on whether and
how their contributions are tied to the contributions
of previous generations and how these contributions
might influence future generations.

Sample questions:

+ “Reflect on one or more aspects of your life
that are built on the contributions of previous
generations. Why did you choose these
particular contributions? Do you feel that you
‘owe’ these ancestors? If so, what do you owe?
How might you want to contribute to the lives of
future generations and what motivates you to
contribute in this way?”
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RECOMMENDATIONS FOR ASSESSING
ETHICAL ENGAGEMENT AND
CONTRIBUTIONS TO OTHERS ACROSS
RACE, CULTURE AND CLASS

Recommendation #1:
Contributions to One’s Family

Many students in low- and modest-income and working-
class communities are often contributing vitally to others
in ways that are not measured by traditional forms of
community service. These students may be caring for

a sick relative, supervising a younger sibling, helping to
run a household or working after school to support their
families. Often students can’t undertake conventional
high school extracurricular activities and community
involvement because of these important obligations. At
the same time, these family responsibilities themselves
are often building blocks of ethical character. Too

often, in fact, students and parents believe that high-
profile forms of service that are unlikely to build ethical
character count in admissions while these more
demanding and significant family contributions do not.
Often these contributions also aren’t inquired about

in the admissions process. Even when admissions
offices send the message that these contributions are
valued, students may not know where to discuss these
contributions on their application.
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The admissions process should clearly send the
message to students, parents and other caregivers that
these types of family contributions are highly valued in
admissions and provide clear opportunities for applicants
to discuss them.

16 MAKING CARING COMMON | A Project of the Harvard Graduate School of Education



Recommendation #2:

Assessing Students’ Daily
Awareness of and Contributions
to Others

Orienting oneself around others and the common good

is certainly not simply a matter of formal acts of service.
Admissions offices should continually seek to better
assess whether students are kind, generous, honest,
fair and attuned to those who are struggling in their daily
lives. How fair and honest, for example, are students

in their daily interactions? How frequently and how far
does a student’s concern extend beyond themselves or a
small circle of people similar to them?

While recommendations sometimes capture these
qualities in students, often recommendations heavily
focus on academic abilities. Recommendations are also
often uniformly glowing and inflated, simply stringing
together superlatives about students; recommenders
aren’t required to be discerning about applicants’
ethical concerns and commitments. In addition to the
changes in the application process, we suggest it’s
vital that high school guidance counselors, teachers
and other stakeholders convey the message that how
students conduct their daily lives is critically important
in admissions and remind students and parents that
recommenders will be asked to reflect on students’
daily conduct.

We also encourage admissions offices to pilot and
evaluate various strategies for assessing and weighting
ethical engagement, sharing the results widely. How,
for example, do those students admitted because
more weight is given to their ethical engagement fare in
college, according to a variety of academic, emotional
and social measures, compared to other students?

RECOMMENDED CHANGES IN
THE APPLICATION PROCESS

Personal essay question: Applications might ask
students to reflect broadly on how they contribute to
others and on what values guide their lives.

Sample questions:

+ “Do you think of yourself as a ‘good’ person?
Do you think other people are generally ‘good?’
How do you define ‘good?’ What makes a
‘good’ person?”

+ “Explain what values are most important to you
and why.”

SUGGESTED CHANGES IN
APPLICATION RECOMMENDATIONS

Recommenders should supply specific, concrete
examples of concern for and contributions to
others. Recommenders might describe, for

instance, how specifically a student contributes to a
classroom, a school or a community, a specific act
of moral courage or a time when a student showed
an exemplary understanding of fairness.

We suggest recommendations include choices.

In addition to describing narratively applicants’
academic abilities and character, recommenders
might be encouraged, for example, to provide
three adjectives that best describe a student, or
to choose among a list of adjectives, only some

of which reflect ethical character, such as “kind”
or “fair.” Whether or not recommenders selected
adjectives with ethical content would be one factor
in assessing candidates.
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RECOMMENDATIONS FOR REDUCING
UNDUE ACHIEVEMENT PRESSURE,
REDEFINING ACHIEVEMENT, AND
LEVELING THE PLAYING FIELD FOR
ECONOMICALLY DIVERSE STUDENTS

Academic challenges clearly vary across different types
of communities. In many communities, students lack
access to key academic opportunities and resources.
Students may lack access, for example, to AP courses
and to important extracurricular activities that can build
academic and other skills. It’s vital that the admissions
process consider this lack of access and opportunity

in assessing students and not create a threshold for
academic activities and courses that some students will
not be able to cross.

On the other hand, in many middle- and upper-income
communities, students are overloading on AP courses
and extracurricular activities and fierce pressure to
attend high status colleges is taking a large emotional
and ethical toll. Rates of depression, delinquency,
substance abuse and anxiety, for example, appear to

be considerably higher in these communities than in

the general population of adolescents and research
suggests that achievement pressure is a significant
cause (Galloway, Conner, & Pope, 2013; Luthar & Becker,
2002). The intense focus on personal achievement can
also crowd out concern about others and the common
good. The admissions process should not only elevate
the importance of ethical engagement; it should seek to
deflate this undue academic performance pressure.

The following recommendations seek to both strengthen
the prospects of economically diverse students and

to decelerate the excessive academic performance
pressure that can be destructive to students in better
off schools.

Recommendation #1:
Prioritizing Quality—Not
Quantity—of Activities

Admissions offices should clearly indicate that
numerous extracurricular activities or long “brag
sheets” do not increase students’ chances of
admission. Applications should state plainly both that
students should feel no pressure to note more than
two or three substantive extracurricular activities and
that students should focus on the qualitative aspects
of their participation. Applications should discourage
students from reporting activities that have not been
meaningful to them and provide room to list perhaps
no more than four activities or to describe two or three
meaningful activities narratively. Admissions offices
should define students’ potential for achievement in
terms of the depth of their intellectual and ethical
engagement and potential, not in terms of the number
of their accomplishments. If students want to note more
than three activities, they should make clear that these
additional activities are lower priorities for them.

Recommendation #2:
Awareness of Overloading

on AP/IB Courses

Admissions offices should convey to students that
taking large numbers of AP or IB courses per year is
often not as valuable as sustained achievement in a
limited number of areas. While many students lack
access to AP courses, some students are overloading
on AP courses. Some students taking numerous

AP courses and other advanced courses in a single
year, to be sure, can benefit from this courseload

and these students should not be viewed unfavorably
in admissions. Others may find their academic

and personal development jeopardized by taking a
courseload for which they are not prepared. Admissions
offices should encourage students to take courses that
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are appropriate for their academic development and
emphasize that taking large numbers of AP, IB, honors,
or college courses is not right for everyone. Even the
most advanced students may benefit from avoiding
course “overload” and devoting more time for scholarly
work that allows unstructured reflection and encourages
the development of intellectual curiosity.

Recommendation #3:
Discouraging “Overcoaching”

Students and families should consider a number of
issues in obtaining outside help with applications,
coaching, and test prep. Admissions offices should
discourage students and parents from seeking
inappropriate help to prepare applications and warn
students that applications that are “overcoached”

can be transparent and detrimental to admission. It's
crucial for students to understand that originality and
authenticity are aspects of character that colleges
look for and view favorably. Admission officers should
consider inviting students (and families) to reflect

on the ethical challenges they faced during the
application process. For example, typical presentations
to prospective students and parents about applying

to college could include a section addressing relevant
ethical issues. The college application could include
an essay question asking the student to describe and
discuss the ethical challenges they experienced during
the college application process.

Recommendation #4:
Options for Reducing
Test Pressure

Admissions offices and other stakeholders should work
together to reduce unfair advantages and reduce undue
pressure associated with admission tests (SAT and ACT).
Options for reducing this pressure include: making these
tests optional, clearly describing to applicants how much
these tests “count” and how they are considered in the
admissions process, and discouraging students from
taking an admissions test more than twice. Colleges and
testing companies should convey that taking the test
more than twice is very unlikely to significantly improve
students’ scores. Colleges should provide data that
validate how scores are related to academic performance
at their particular institution.

Recommendation #5:
Expanding Students’ Thinking
about “Good” Colleges

Admissions officers and guidance counselors and other
stakeholders should challenge the misconception that
there are only a handful of excellent colleges and that
only a handful of colleges create networks that are vital
to job success. It is incumbent on parents to underline
this misconception as well. There is a broad range of
excellent colleges across the country, and students who
attend these colleges are commonly successful later

in life in the full array of professions. There are many
roads to Rome, and students and parents should be far
more concerned with whether a college is an appropriate
match for students than how high its status it is.
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CONCLUSION

In sum, we certainly do not expect

all college admissions officers, high
school guidance counselors or other
stakeholders to wholly embrace
these recommendations. Our hope,
in fact, is that college admissions
officers will take up some of these
recommendations and improve on
others. What we are convinced of

is that far too often colleges, high
schools and parents are placing more
and more pressure on young people
to focus on personal success at the
expense of others and our common
goals. And we are concerned that

too often colleges, high schools and
parents are competing—engaging in
an “arms race”—that is costly both
to young people and to our society.
Fighting these problems and this
contagion will require many individual
acts of courage and discipline on

the part of admissions officers,
guidance counselors, students and
their parents. But it will also require
collective action. It will require those
involved in admissions to band
together with others to hold up,
expect and honor in young people a
more ethical and meaningful way of
leading a life, to create a healthier
balance in young people between their
self-concerns and their investment

in others and the larger world. Our
hope is that this report will be part of
many conversations, partnerships and
widely-shared agreements that move
us closer to this vital goal.

-
o
(=)
a.
w
o

20 MAKING CARING COMMON | A Project of the Harvard Graduate School of Education



Appendix



Endorsers

Martha Blevins Allman, Dean of Admissions,
WAKE FOREST UNIVERSITY

Diane Anci, Dean of Admission & Vice President for
Enrollment, KENYON COLLEGE

Cindy Babington, Vice President for Admission & Financial
Aid, DEPAUW UNIVERSITY

Phillip Ballinger, Associate Vice President for Enrollment
and Undergraduate Admissions,
UNIVERSITY OF WASHINGTON

Michael Beseda, Vice President for Enroliment and
University Communications, WILLAMETTE UNIVERSITY

Todd Bland, Headmaster, MILTON ACADEMY

Jim Bock, Vice President and Dean of Admissions,
SWARTHMORE COLLEGE

Julie Browning, Dean for Undergraduate Enrollment,
RICE UNIVERSITY

Flora Z. Chan, Associate Director of Student Life for
Diversity and Community, AMHERST COLLEGE

Debra J. Chermonte, Vice President and Dean of
Admissions and Financial Aid, OBERLIN COLLEGE

Jonathan Cohen, President,
NATIONAL SCHOOL CLIMATE CENTER

KC Cohen, Middle and Upper School Counselor,
RIVERDALE COUNTRY SCHOOL

Susan Dileno, Vice President for Enrollment Management,
OHIO WESLEYAN UNIVERSITY

Zina Evans, Vice President for Enroliment Management,
Associate Vice Provost, UNIVERSITY OF FLORIDA

Stephen M. Farmer, Vice Provost for Enroliment and
Undergraduate Admissions
UNIVERSITY OF NORTH CAROLINA AT CHAPEL HILL

Matthew X. Fissinger, Director of Undergraduate Admission,
LOYOLA MARYMOUNT UNIVERSITY

William R. Fitzsimmons, Dean of Admissions and Financial
Aid, HARVARD UNIVERSITY

Andrew Flagel, Senior Vice President for Students and
Enrollment, BRANDEIS UNIVERSITY

Katie Fretwell, Dean of Admission and Financial Aid,
AMHERST COLLEGE

Scott Friedhoff, Vice President for Enrollment and College
Relations, COLLEGE OF WOOSTER

Eric J. Furda, Dean of Admissions,
UNIVERSITY OF PENNSYLVANIA

Howard Gardner, Professor,
HARVARD GRADUATE SCHOOL OF EDUCATION

Barbara Gill, Associate Vice President for Enroliment
Management, UNIVERSITY OF MARYLAND

Donald Heller, Dean, College of Education,
MICHIGAN STATE UNIVERSITY

Michael S. Hills, Director of Admissions,
DENISON UNIVERSITY

Rev. Dennis H. Holtschneider, CM, President,
DEPAUL UNIVERSITY

HORACE MANN SCHOOL

Donald Hossler, Senior Scholar, Center For Enroliment
Research, Policy, and Practice, ROSSIER SCHOOL OF
EDUCATION, USC

INDEPENDENT SCHOOL HEALTH ASSOCIATION

Kedra Ishop, PhD, Associate Vice President for Enroliment
Management, UNIVERSITY OF MICHIGAN

Bill Jackson, Founder, President, CEO, GREATSCHOOLS

Stephanie Jones, Associate Professor,
HARVARD GRADUATE SCHOOL OF EDUCATION

Steve Klein, Vice President, Enrollment Management,
ALBION COLLEGE

Maria Laskaris, Dean of Admissions and Financial Aid,
DARTMOUTH COLLEGE

John F. Latting, Assistant Vice Provost for Undergraduate
Enrollment, Dean of Admission, EMORY UNIVERSITY

Cornell Lesane, Dean of Admissions, ALLEGHENY COLLEGE

Jason C. Locke, Associate Vice Provost for Enroliment,
CORNELL UNIVERSITY

Jessica Marinaccio, Dean of Undergraduate Admissions
and Financial Aid, COLUMBIA UNIVERSITY

John Mahoney, Director of Undergraduate Admissions,
BOSTON COLLEGE

Robert Massa, Senior Vice President Enrollment &
Institutional Planning, DREW UNIVERSITY

Kathleen McCartney, President, SMITH COLLEGE

Ann Bowe McDermott, Director of Admissions,
COLLEGE OF THE HOLY CROSS

Judith McLaughlin, Senior Lecturer,
HARVARD GRADUATE SCHOOL OF EDUCATION

Scott Meiklejohn, Dean of Admission and Financial Aid,
BOWDOIN COLLEGE

22 MAKING CARING COMMON | A Project of the Harvard Graduate School of Education


http://www.wfu.edu/
http://www.kenyon.edu/
http://www.depauw.edu/
http://www.washington.edu/
http://www.willamette.edu/
http://milton.edu/
http://www.swarthmore.edu/
http://www.rice.edu/
https://www.amherst.edu/
https://home.oberlin.edu/
http://www.schoolclimate.org/
http://www.riverdale.edu/
https://www.owu.edu/
http://www.ufl.edu/
http://www.unc.edu/
http://www.lmu.edu/
http://www.harvard.edu/
http://www.brandeis.edu/
https://www.amherst.edu/
https://www.wooster.edu/
http://www.upenn.edu/
http://www.gse.harvard.edu/
http://www.umd.edu/
https://msu.edu/
http://denison.edu/
https://www.depaul.edu/Pages/default.aspx
http://www.horacemann.org/
http://rossier.usc.edu/
http://rossier.usc.edu/
http://independentschoolhealth.dudaone.com/
https://www.umich.edu/
http://www.greatschools.org/
http://www.gse.harvard.edu/
http://albion.edu/
http://dartmouth.edu/
http://www.emory.edu/home/index.html
http://allegheny.edu/
https://www.cornell.edu/
http://www.columbia.edu/
http://www.bc.edu/
https://www.drew.edu/
http://www.smith.edu/
http://www.holycross.edu/
http://www.gse.harvard.edu/
http://www.bowdoin.edu/

James Miller, Dean of Admission, BROWN UNIVERSITY

Courtney Minden, Dean of Undergraduate Admissions,
BABSON COLLEGE

MacKenzie Moritz, Associate Director for Strategic
Partnerships, FRANKLIN PROJECT AT THE ASPEN INSTITUTE

Eric Monheim, Director of College Counseling,
ST. MARK’S SCHOOL

Jacob Murray, Faculty Director for Professional Education,
BOSTON UNIVERSITY SCHOOL OF EDUCATION

NATIONAL ASSOCIATION OF INDEPENDENT SCHOOLS

James Nondorf, Vice President, Dean of Admission and
Financial Aid, UNIVERSITY OF CHICAGO

Angel B. Perez, Vice President for Enrollment and Student
Success, TRINITY COLLEGE

Denise Pope, Senior Lecturer,
STANFORD GRADUATE SCHOOL OF EDUCATION AND
CO-FOUNDER, CHALLENGE SUCCESS

Jeremiah Quinlan, Dean of Undergraduate Admission,
YALE UNIVERSITY

Janet Lavin Rapelye, Dean of Admission,
PRINCETON UNIVERSITY

Gregory Warren Roberts, Dean of Admission,
UNIVERSITY OF VIRGINIA

Walter Anthony Robinson, Associate Vice Chancellor,
UNIVERSITY OF CALIFORNIA DAVIS

Michael John Roe, Ed.D., Principal, POLY HIGH SCHOOL

James Ryan, Dean, HARVARD GRADUATE SCHOOL
OF EDUCATION

Mandy Savitz-Romer, PhD, Senior Lecturer and Director,
PREVENTION SCIENCE AND PRACTICE AND CAS IN
COUNSELING PROGRAMS, HARVARD GRADUATE SCHOOL
OF EDUCATION

Stuart Schmill, Dean of Admissions,
MASSACHUSETTS INSTITUTE OF TECHNOLOGY

Falone Serna, Director of Admission, REED COLLEGE

Mike Sexton, Vice President for Enrollment Management,
SANTA CLARA UNIVERSITY

Audrey Smith, Vice President for Enroliment,
SMITH COLLEGE

Rod Skinner, Director of College Counseling,
MILTON ACADEMY

Joseph A Soares, Chair, Department of Sociology,
Professor of Sociology, WAKE FOREST UNIVERSITY

Eric Staab, Dean of Admission and Financial Aid,
KALAMAZOO COLLEGE

Andrew K. Strickler, Dean of Admission & Financial Aid,
CONNECTICUT COLLEGE

Jonathan M. Stroud, Vice President for Enrollment &
Communications, EARLHAM COLLEGE

Lloyd Thacker, Executive Director,
EDUCATION CONSERVANCY

J. Carey Thompson, Vice President of Enrollment and
Communications, RHODES COLLEGE

Michael Thorpe, Dean for Enroliment Management,
WABASH COLLEGE

Kristin R. Tichenor, Senior Vice President,
WORCESTER POLYTECHNIC INSTITUTE

William Vanderbilt, Vice President for Admissions,
HOPE COLLEGE

Kelly Walter, Associate Vice President and Executive
Director, Admissions, BOSTON UNIVERSITY

Mitch Warren, Director, Office of Admissions,
PURDUE UNIVERSITY

Roger P Weissberg, Board Vice Chair and Chief Knowledge
Officer, CASEL; Professor,
UNIVERSITY OF ILLINOIS AT CHICAGO

Harold Wingood, Interim Dean of Admission and Financial
Aid, ANTIOCH COLLEGE

Richard Weissbourd, Senior Lecturer,
HARVARD GRADUATE SCHOOL OF EDUCATION

James Youniss, Wylma R. & James R. Curtin Professor
Emeritus, THE CATHOLIC UNIVERSITY OF AMERICA

Jeff Young, Superintendent, CAMBRIDGE PUBLIC SCHOOLS

Vicki Zakrzewski, Education Director,
GREATER GOOD SCIENCE CENTER AT UC BERKELEY

In addition, Turning the Tide is supported by THE BOARD
OF DIRECTORS OF THE COALITION FOR ACCESS,
AFFORDABILITY, AND SUCCESS, and by THE GREAT

LAKES COLLEGES ASSOCIATION. Endorsing this report
signifies general agreement with the report and its
recommendations, not necessarily agreement with

every specific point and recommendation. Visit
www.makingcaringcommon.org for additional endorsers.

Turning the Tide | Inspiring Concern for Others and the Common Good through College Admissions 23


http://www.brown.edu/
http://www.babson.edu/Pages/default.aspx
http://www.aspeninstitute.org/policy-work/franklin-project
http://www.stmarksschool.org/
http://www.bu.edu/sed/
http://www.nais.org/Pages/default.aspx
http://www.uchicago.edu/
http://www.trincoll.edu/Pages/default.aspx
http://www.challengesuccess.org/
http://www.challengesuccess.org/
http://www.yale.edu/
http://www.princeton.edu/main/
http://www.virginia.edu/
http://ucdavis.edu/
http://www.rusdlink.org/poly
http://www.gse.harvard.edu/
http://www.gse.harvard.edu/
http://www.gse.harvard.edu/
http://www.gse.harvard.edu/
http://www.gse.harvard.edu/
http://web.mit.edu/
http://www.reed.edu/
http://www.scu.edu/
http://www.smith.edu/
http://milton.edu/
http://www.wfu.edu/
http://www.kzoo.edu/
https://www.conncoll.edu/
http://www.earlham.edu/
http://www.educationconservancy.org/
https://www.rhodes.edu/
https://www.wabash.edu/
https://www.wpi.edu/
http://www.hope.edu/index.html
http://www.bu.edu/

http://www.purdue.edu/
https://www.uic.edu/
http://www.antiochcollege.org/
http://www.gse.harvard.edu/
http://www.cua.edu/
http://www.cpsd.us/
http://greatergood.berkeley.edu/

References

Galloway, M., Conner, J., & Pope, D. (2013). Nonacademic
effects of homework in privileged, high-performing high
schools. The Journal of Experimental Education, 81(4), 490-
510. Retrieved from http://dx.doi.org/10.1080/00220973
.2012.745469

Hart, D., Donnelly, T. M., Youniss, J., & Atkins, R. ( 2007). High
school community service as a predictor of adult voting and
volunteering. American Educational Research Journal, 44,
197- 220. Retrieved from http://aer.sagepub.com.ezp-
prodi.hul.harvard.edu/content/44/1/197.short

Konrath, S. H., O’Brien, E. H., & Hsing, C. (2011). Changes
in dispositional empathy in American college students over
time: A meta-analysis. Personality and Social Psychology
Review, 15, 180-198. Retrieved from http://psr.sagepub.
com/content/15/2/180

Lagemann, E. C., & Lewis, H. (2012). Renewing civic
education. Time to restore American higher education’s lost
mission. Harvard Magazine, 3, 42-45. Retrieved from http://
harvardmagazine.com/2012/03/renewing-civic-education

Luthar, S. S., & Becker, B. E. (2002). Privileged but pressured?
A study of affluent youth. Child development, 73(5), 1593.

Metz, E.C., & Youniss, J. (2005). Longitudinal gains in civic
development through school-based required service.
Political Psychology, 26, 413- 437. Retrieved from http://
www.jstor.org.ezp-prod1.hul.harvard.edu/stable/3792604

Putnam, R. D. (2005). Bowling alone: The collapse and revival
of American community. New York, NY: Simon and Schuster.

Putnam, R. D. (2014). Our kids: The American dream in crisis.
New York, NY: Simon and Schuster.

Sedlacek, W. E. (2011). Using noncognitive variables in
assessing readiness for higher education. Readings on
Equal Education, 25, 187-205.

Weissbourd, R., & Jones, S. M. (2014). The children we mean
to raise: the real messages adults are sending about values.
Retrieved from http://mcc.gse.harvard.edu/files/gse-mcc/
files/mcc-research-report.pdf?m=1448057487

Youniss, J., & Yates, M. (1999). Youth service and moral
identity. Educational Psychology Review, 11, 363-378.
Retrieved from http://www.jstor.org.ezp-prod1.hul.harvard.
edu/stable/23361505

24 MAKING CARING COMMON | A Project of the Harvard Graduate School of Education


http://dx.doi.org/10.1080/00220973.2012.745469
http://dx.doi.org/10.1080/00220973.2012.745469
http://aer.sagepub.com.ezp-prod1.hul.harvard.edu/content/44/1/197.short
http://aer.sagepub.com.ezp-prod1.hul.harvard.edu/content/44/1/197.short
http://psr.sagepub.com/content/15/2/180
http://psr.sagepub.com/content/15/2/180
http://harvardmagazine.com/2012/03/renewing-civic-education
http://harvardmagazine.com/2012/03/renewing-civic-education
http://www.jstor.org.ezp-prod1.hul.harvard.edu/stable/3792604
http://www.jstor.org.ezp-prod1.hul.harvard.edu/stable/3792604
http://mcc.gse.harvard.edu/files/gse-mcc/files/mcc-research-report.pdf?m=1448057487
http://mcc.gse.harvard.edu/files/gse-mcc/files/mcc-research-report.pdf?m=1448057487
http://www.jstor.org.ezp-prod1.hul.harvard.edu/stable/23361505
http://www.jstor.org.ezp-prod1.hul.harvard.edu/stable/23361505

Turning the Tide | Inspiring Concern for Others and the Common Good through College Admissions

25



M A K I N G HARVARD

CARING

C O M M O N GRADUATE SCHOOL
PROJECT OF EDUCATION

MAKING CARING COMMON PROJECT
HARVARD GRADUATE SCHOOL OF EDUCATION
14 Appian Way

Cambridge, MA 02138

617.384.9544
mcc@gse.harvard.edu

0060060


mailto:mcc@gse.harvard.edu
https://www.facebook.com/makingcaringcommon
https://twitter.com/mccharvarded
https://www.instagram.com/mccharvarded/
https://plus.google.com/117541835492973019327
https://www.youtube.com/channel/UCjkPaRmm57ccIJE4RYZJOHA
http://makingcaringcommon.tumblr.com/

