CHAPTER 12

_ Values

Valerie A. Braithwaite and William A. Scott

The study of values is central to and involves the intersection of interests of philosophers,
anthropologists, sociologists. and psychologists. Values are presumed to encapsulate the
aspirations of individuals and socicties: They pertain to what is desirable. to deeply
engrained standards that determine future directions and justify past actions. Values have
been postulated as key constructs in the socialization process. and have found their way
into cultural, religious, political, educational. occupational, and family research. Other
intellectual traditions see values as also having an individual function shaped by the
bivlogical and psychological needs of each person. This perspective has lostered research
linking values to the attitudes and personality of individuals and to the maintenance and
cnhancement of self-esteem.
In spite of widespread acceptance of the relevance of values to human activity at both
the individual and gocial levels of analysis. developments in the field have been hampered
by problems of definition and doubts about the empirical viability of the construct.
Concern about theoretical fragmentation and coneeptual diversity was a major theme in
Levitin’s (1968) review. Smith (1969) concurred that the émpirical study of values had
“started from different preconceptions and . . . altogether failed to link together and yield
a domain of cumulative knowledge™ (p. 98). Much has happened in the past two decades
to improve this situation, most of it attributable to the innovative contribution of the late
Milton Rokeach (1968, 1973). Convergence of views at the conceptual level. however, is
still not retlected in the scales that are available to measure values. They are testaments to
the diverse ways in which the value construct was conceptualized some thirty years ago.
Although the notion of value as an absolute attribute af zn object had been firmly
rejected by the 1950s. social scientists differed on the appropriate referent for value ' i
(Adler, 1956). Was value an attribute of the person “doing the valuing™ or the object )
“receiving the valuing™? o :

A second widely discussed topic was the distinction between. value as the desirable
nd value as the desired, the-difference between what one “otight”.to do and what one
t'v;lnls"-_;tg;,d,o. Out of such deliberations in the:[950s and 96T L unif¥ing consensus
emerged that values were “person-centered™ and pertained o<Sthe-desirable.” a consen-
sus captured in the definition proposed by Clyde Kluckhohn (1951):

| A value is a conception, explicit or implicit, distinctive of an individual or characteristic
of a group, of the desirable which influences the sclection from available modes, means,
and ends of action. (p. 395)
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In spite of a unifying theme at the conceptual level, convergence in empirical values
research did not follow, The first drawback was that the most established measures of
L personal and cultural values at that time were not consistent with the notion of “concep-

—— tions of the desirable.” The Allport, Vernon, and Lindzey Study of Values (1960) assessed
personal interests and preferences. Florence Kluckhohn and Strodtbeck’s (1961) measure
of cultural values was concerned with existentia] and general beliefs about human beings,
and their relationships with each other and with their world.

A second factor blocking progress in values research was that although Clyde
Kluckhohn's (1951) definition specified the desirable, the elements that constituted that
domain could relate to anything from the way a person interacted with another through
individual lifestyles or philosophies of life to the way a person thought the world should
be. Adequate operationalization was made difficult by an inability to specify the elements
of the value domain to ensure systematic item sampling. The result has been the adoption
of piecemeal approaches in which a few dimensions have been measured with little
Jjustification for why they were the most important.

A third operational difficulty concerned the appropriate level of abstraction for item
sampling. Values were mdely accepted as general rather than specific: as “generalized

s ends” (Fallding. 1965, p. 227), as “nearly independent of specific situations™ { Williams.
1968, p. 284), as “abstractions concerning general classes of objects™ (Katz & Stotland.
1959, p. 432) or as generalized attitudes {Bem, 1970; Dukes. 1955; Newcomb. Tumner. &
Converse, 1965; Smith, 1963). It has never been clear, however. whether values were to
be inferred from responses to specific attitude statements or more directly from general
orienting responses. Furthermore, at what point on the specific-general continuum did
attitudes become values?

Thus, while some conceptual agreement was being reached in the late 1960s about
the nature of value. there was no emerging consensus on the operationalization of the
construct. Handy (1970) was led to conclude that “the official definitions given sometimes
do not conform to what was studied, and there often appears to be little ctfective control
over what putatively was measurcd”™ (p. 207). This was the state of the art when
Rokeach’s (1968, 1973) work first appeared. providing the conceptual and operational
synergy that had been eluding value research for so long.

Rokeach’s Contribution to Empirical
Values Research

Rokeach set about measuring values by asking respondents first to rank-order 18 instru-
mental values (modes of conduct) and second, 18 terminal values (end-states of existence)
in terms of their importance as guiding principles in their lives. A value was defined as
“an enduring belief that a specific mode of conduct or end-state of existence is personally
or socially preferable to an opposite or converse mode of conduct or end-state of exis-
tence”. Sets of values formed value systems, defined as “enduring orbaniza[ionisl of
beliefs concerning preferable modgs of con
tinuum of importance™ (1973, p. 5).
These value systems were regarded as part of a funcuonaliy integrated cognitive
system in which the basic units of analysis are beliefs. Clusters of beliels form attitudes
that are functionally and cognitively connected to the value systems. Rokeach further
postulated classes of beliefs concerned with self-cognitions representing “the innermost
core of the total belief system, and all remaining beliefs, attitudes and values can be
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concétved of as functionally organized around this innermost core” (1973, p. 216). Like
other beliefs, then, values serve to maintain and enhance the self-concept,

Rokeach capitalized on the emerging consensus of the [960s by accepting values as
general beliefs, as having a motivational function, as not merely evaluative but prescrip-
tive and proscriptive, as guiding actions and attitudes, and as individual as well as social
phenomena. (See Allport, 1961, Smith, 1963, and Kluckhohn, 1951, for a discussion of
these issues.) As well as consolidating these themes, Rokeach integrated a number of other
strands of thought and research from the values literature. A significant body of work has
focused on the attitude—value relationship (Carlson, 1956; Constantinople, 1967; Nelson.
1968; Ostrom & Brock, 1969; Peak. 1955: Rosenberg, 1956. 1960 Smitl., 1949: Woodrull
& Di Vesta, 1948). According to this view, values were more central concepts than attitude.
were determinants of attitude., and were more resistant to change, with favorable attitudes
emerging toward objects instrumental in the attainment of important values.

Rokeach also incorporated the views of those claiming strong ties between an indi-
vidual’s self-esteem and values (Katz & Stotland, 1959; Kluckhohn, 1951; Smith. 1963).
Kluckhohn noted how some values acted “as components of super-ego or ego-ideal; . . . if
violated, there is guilt, shame. ego-defation. intropunitive reaction™ (cited in Kluckhohn.
1951, p. 398). Guilt arising from value violation was an important part of Scott’s (1965)
conceptualization. Smith (1963) extended this idea to include protectien-of self-esteem as
well: “In the long puil of maintaining *face’ before others and self-esteem within, we all
become thoroughly practiced in evoking values to justify ourselves.” (p. 345).

A third feature of earlier work that Rokeach integrated into his model was the notion
that values are hierarchically organized (Katz & Stotland, 1959: Kluckhohn, 1951:
Mukerjee, 1965; Tanaka, 1972 Williams. 1970; Woodruff & Di Vesta. 1948). Although
the exact form of the hierarchy (e.g.. linear or otherwise) remained unresolved. the notion
of prioritizing”™ values had proven popular to explain and resolve value conflict accord-
ing to some systematic. learned organization of rules,

Fourth, Rokeach’s operarionalization of the value construct identificd values as both
modes of conduct and end-states. These concepts are sinilur to Kluckhohn's (1931
modes. means and ends of action. although Kluckhohn saw them not as values but as
behaviors selected through values. Scott {1965) had identified values. in part. through the
fact that they are ultimate (final sufficient ends) and Fallding (1965) through their being
assoctated with “satisfactions that are self-sufficient™ (p. 223). Modes of conduct gained
prominence through the work of Lovejoy (1950). who distinguished adjectival values
{i.e.. modes of conduct) and terminal values {i.e.. end states of existence). By defining
values as either modes of conduct or end-states. Rokeach was uable to build on and move
beyond the content covered by the existing value instruments.

Rethinking Beliefs

While integrating much of contemporary thinking on values, Rokeach departed from the
mainstream in three ways. First, his definition of belief served to differentiate more clearly
the hitherto interrelated concepts of attitude and value. Traditionally, beliefs have been
linked- with-information about an object, attitudes to evaluation of that 8 ]

Kluckhohin, 1951). Beliefs are not Just cognitions in RoKe t
schemazbut predispositions to action capable of arousing affect around bject of the
belief. Attitudes and values have been defined and differentiated by Rokeach in terms of
the types of beliefs composing them. Value refers to a single proscriptive or prescriptive
belief that transcends specific objects or situations, while attitude refers to an organization
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of several beliefs focused on a specific object or situation. Together they constitute the
value—attitude system, embedded in'the wider belief system.

Rokeach’s second departure from mainstream thought was in separating “instrumen-
tal” and “terminal™ value systems. Apart from subsuming much of the empirical work
that had already been conducted under the umbrella of values, identifying values as modes
of conduct or end-states of existence clearly delimited the boundaries of the value domain.
Rokeach’s extension of this model, however, and proposal that modes of conduct are
instrumental to the achievement of desirable ends cannot be readily justified. Many have
argued convincingly against such thinking. Kluckhohn (1951) adopted the position that
modes of conduct, the personal qualities or traits which individuals like to think of
themselves as having, may serve as either means or ends. Lovejoy (1950) also strongly
opposed linking modes with means in a means—end model. According to Lovejoy, the
choice of a particular course of action may be influenced either by how one wishes to be
perceived (adjectival values), or by the end-states one wishes to attain (terminal values),
or by both. Although adjectival and terminal values are likely to affect and interact with
each other, one is not in the service of the other.

Rokeach’s third innovation was the notion that values can be conceptualized as two
simple linear hierarchies. Criticisms of this proposition (Gorsuch, 1970: Kitwood &
Smithers, 1975; Ng. 1982) have pointed to the likelthood that people have values that are
equallv important and that. in real life, some values are not likely to be compared with
others. Thus, rank-ordering two sets of values is seen as a highly artificial task. In-
creasingly, however. research is supporting the feasibility of the rank-ordering approach.
demonstrating that similar results emerge when fewer restrictions are placed on the re-
spondent (Alwin & Krosnick, 1985: Feather. 1973: Moore. 1975; Munson & Mclntyre.
1979: Rankin & Grube. 1980; Revnolds & Jolly, 1980).

Overall. Rokeach's (1968, 1973) departure from the mainstream at the conceptuil
level has offered clarity and order. At a methodological level. however, criticisms have
been made of Rokeach’s work thut have far-reaching implications for the field of vaiue
measurement. In particular, item sampling and single-item measurement have been prob-
lematic issues for Rokeuch. ag they have been for others. Few measures in this chapter
either provide justification for focusing on particular facets of the value domain or involve
systematic sumpling of items to represent these facets. With regard to single-item mea-
surement, the practice continues to be a popular option for researchers who seek econumy
in their value measures (Christenson. Hougland, Gage. & Hoa, 1984; Hill & Stull. 1981:
Kohn, 1969). These problems are endemic to as broad a field as values,

Item Sampling

Rokeach’s identification of the 36 most important terminal and instrumental values has
been criticized as arbitrary and subjective (R. A. Jones. Sensenig. & Ashmore, 1978:
Keats & Keats, 1974; Kitwood & Smithers, 1975; Lynn, 1974). Rokeach (1973) himself
acknowledged the overall procedure to be “an intuitive one™ ( p. 30). In this case.
however, the subsequent literature has uncovered few omissions. Braithwaite and Law
(1985). using 115 semistructured interviews to-obtain a more comprehensive coverage of
= the universe of conient, concluded t@t Rokeach sampling was basically sound. The

o interviews identified 54 goals in life and 71 -of behaving, which factor analysis

‘reduced to 19 basic dimensions corresponding quite well with the Value Survey items. Of
the four major omissions identified in this study, only physical well-being and individual
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rights have been mentioned by other researchers. The ornission of individual rights, more
specifically justice, has been a cause of concern in cross—cultural contexts (Feather &
Hutton, 1973; Ng, 1982). In examining the value correlates of preventive health behavior,
Kristiansen (1985) noted the absence of “health™ as a terminal value, an item which
Rokeach added in a recent revision of his instrument.

The Value Survey has been examined closely for the adequacy of its item sanmipling
and in the final-analysis has fared well. Other instruments, however, have not-been
similarly scrutinized and there is often little in the development of these measures to
reassure users of their adequacy on this criterion.

Single-Item Measures

Concerns about single-item measurement arise with the Value Survey because each value
is assessed only by onc- or two-word items in a heading (e.g., FREEDOM) and then one
or two phrases in brackets underneath (e.g., independence, free cheice) (Braithwaite &
Law. 1985; Gorsuch & McFarland, 1972; Mueller, 1974).

According tq psychometric theory, no single item is a2 pure measure of the construct of
interest, since each reflects error, some attributable to other irrelevant constructs and some
to random fluctuations. Constructs are best measured, therefore, by a number of different
items that converge on the theoretical meaning of the construct while diverging on the
irrelevant aspects that are being unavoidably assessed. Such a strategy is the conventional
approach to arriving at a reliable and valid measure of a construct. Rokeach (1967)
departed from this tradition with abstract concepts that are highly ambiguocus and open to a
variety of interpretations. As Gorsuch and McFarland (1972) have suggested, Rokeach
opted for single-item measures because of economy. The Value Survey offers a wide
coverage of items using a simple rank-ordering procedure that facilitates its use in a
variety of research contexts. For example. respondents have been asked to complete the
Value Survey twice: to represent their own values in the first instance, and their percep-
tions of the values of others or of institutions in the second (Feather, 1979a, (980:
Rokeach, 1979). Multiple-items would lengthen and complicate the measurement pro-
cedure enormously and the flexibility of the instrument would be lost.

Overriding the issue of-cost, however, is the more fundamental criterion of vakidity
(Gorsuch & McFarland, 1972). Are single items as valid as multi-item scales”? Gorsuch
and McFarland’s work suggests that there is no simple answer; it depends on the items and
the research questions being asked. Findings based on the Value Survey's measures of
“salvation” and “equality,” for instance, are highly consistent (Billig & Cochrane, 1979;
Bishop, Barclay, & Rokeach, 1972; Cochrane, Billig, & Hogg, 1979; Feather, 1970b,
1975b; Joe, Jones, & Miller, 1981; Rawls, Harrison, Rawls, Hayes, & Johnson, 1973;
Rokeach, 1969a, 1973; Tate & Miller, 1971; Thomas, [986). In contrast, studies relying
on the measures of - helpful” and *“freedom” have produced discrepant results. -(Bra:th—.
et al:2E979; Feather, 1977, 1984a; Homant & Rokeach, L ]
-Summers, Brookmire, & Dertke, 1976; Shotland & Berge

LRt B AL

Staub, 1974).

The seriousness of the problem for users of the Value Survey is demonstrated by
Feather’s (1971, 1975a) inconsistent findings across data collected in the same place but at
different times. In examining the values of science and humanities students across 2
consecutive years, Feather (1971) reported 13 significant differences in his 1970 data and
7 in his 1969 data. Only four were common to both analyses. In a second paper relating
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income level to values, Feather (1975a) reported 10 significant differences in 1972 and 11
in 1973, with four findings being replicated. In a third paper on the valug correlates of
dogmatism, Feather {1970a) was unable to replicate any from one year to the next.

Reliance on single-item measures becomes particularly problematic in cross-cultural
comparisons of value systems, an.area.in which the Value Survey has attracted consider-
able attention (Feather, 1986; Furnham, 1984, Mahoney, 1977, Moore, 1976; Penner &
Anh, 1977, Rokeach, 1973). The difficulties of transporting value constructs across
cultures and of obtaining equivalent measures are legendary (Feather, 1986; Hofstede.
1980; Hui & Triandis, 1985: Triandis, Kilty, Shanmugam, Tanzka, & Vassitiou, 1972:
Zavalloni, 1980). Translations are generally possible, but comparable interpretation is less
easily assured.

As great as the problems of cross-cultural value inquiry are, the use of single-itemn
measures is likely to magnify them further. Detracting from their advantage of efficiency
is the danger of incormectly inferring cultural similarity or dissimilarity because the data
base was a single response to a highly abstract concept. In contrast, multi-item measure-
ment provides a stronger basis for inferring group differences. Five items that tap different
aspects of equality, for example, provide researchers with a clearer basis for interpretation
than one item. Respondents have more than one chance to communicate their views and
researchers have several sources 6f data on which to rely when interpreting the results.

Measures Reviewed Here

This review has given priority to the work of Rokeach, a bias that reflects the sheer
ddminance of his contribution to integrating and clarifying the value concept. In view of
the measurement shoitcomings of the Value Survey. however, other multi-item scales offer
useful alternatives. The instruments reviewed in this chapter are:

The Study of Values {Allport. er al.. 1960)

l.

2. The Value Survey (Rokeach, 1967)

3. The Goal and Mode Values Inventories (Braithwaite & Law. 1985)

4. Ways to Live (Morris, 1956b)

5. Revised Ways to Live (Dempsey & Dukes. 1966)

6. Value Profile (Bales & Couch, 1969)

7. Life Role Inventory—Value Scales (Fitzsimmons, Macnab. & Casserly. 1933)
8. Conceptions of the Desirable (Lorr, Suziedelis. & Tonesk. 1973)

9. Empirically Derived Value Constructions (Gorlow & Noll, 1967)

10. The East—West Questionnaire (Gilgen & Cho, 197%a)

11. Value Qrientations (Kluckhohn & Strodtbeck, 1961)

12. Personal Value Scales (Scott, 1965)

13. Survey of Interpersonal Values (Gordon, 1960)

14. The Moral Behavior Scale (Crissman, 1942; Rettig & Pasamanick, [959)
15. The Morally Debatable Behaviors Scales (Harding & Phillips, 1986)

lues have been measured by using abstract philo-
sophical issues that t_;@;gscend boundaries (Nos. 4, 5, 10, and [1), by drawings
upon a broad range of goals, w b_ehaving, and states of affairs that are valued in.
Western societies (Nos. 1, 2, 3, 6, 7, 8, and 9), and by focusing more narrowly on
personal, interpersonal or moral behavior held in high regard in Western cultures {Nos.
12, 13, 14, and [5).

There is considerable diversity as well in the dimensions used for item evaluation.

These scales demonstrate th;
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mented (see Levitin, 1968), but less is understood about their empirical distinctiveness.
Some work has addressed this issue showing equivalence of some (Bolt. 1978) and
tonequivalence of others {(Morris, 1956h).

In the midst of this variability, one can also detect Some common threads. While few
value researchers have empirically examined CrosS-instritment relationships. some recur-
ring themes emerge in the dimensions identified through factor analytic studies of these
instruments. Related scales falling under each category are as follows:

L. Concern for the welfare of others: Benevolence (13), Kindness (12), Social Orien-
tation (i, 7). Equalitarianism (6}, Humanistic Orientation (8), A Positive Orientation to
Others (3), and Receptiviry and Concern (4);

2. Status Desired or-Respected: Recognition and Leadership (13), Status (12). Per-
sonal Achievement and Development (7). Philistine Orientation {identified in () by Dully
& Crissy, 1940. and Lurie. 1937), Acceptance of Authority (6), Status—Security Values
(), an Authoritarian Orientation (8, and Social Standing (3); -

3. Self-control: Self-control (12} and Social Restraint and Seif-control ()

4. Unrestrained Pleasure: Self-Indulgence (4), Need-Determined Expression versus
Value-Determined Restraint (6), and a Hedonistic Orientation (8);

5. Individualism: Independence (13, 12, 7). Withdrawal and Seif—SufﬁcienC_\' (4).
Individualism (6). the Rugged Individualist (9). and the Work Ethic (8):

6. Social Adeptness: Social Skills (12) and Conformity (13): and

7. Religiosity: Religious Orientation (1), Traditional Religiosity (3). and Re-
ligiousness (12).

Selection from among the 15 scales reviewed must uftumately depend on the research
question and the context in which values are to be assessed. The scales can be differenti-
ated on the following decision-making criteria:

L. Conceptual breadth. Instruments 1=t are based on a broad conceptualization of
the value domain. while 12 and |3 arc restricted in scope to interpersonal values and 14
and 15 more narrowly to moral values.

2. Representative sampling of items from the domain of inquiry. This issue has
generally not been given much attention. although the relevance and comprehensiveness
of items has been addressed with Instruments 2, 3, 6, and 12,

3. Representation of Western values rather than cross-culturally relevant values.
Most value scales are biased toward Western values, but Instruments 4.5.10.and 11 are
" oriented to measuring values that transcend Western cultural boundaries.

4. Reliance on multi-item rather than single-item measurement. The scales reviewed
in this chapter are strong on this criterion, but Instruments 2,4, and 5 adopt a single-item_ _

approach.

probability sampies from the general population.
6. Availability of basic data on instrument reliability and validity. Instruments 6, 8,
9,10, i1, 14, and 5 are weak on this criterion.
7. Compatibility with the dominant conceptualization of value. Instruments 1, 4,5,
6, 10, 11, and 13 do not measure conceptions of the desirable,
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8. Relevance of jtems. Instruments 6 and 14 are older measures in which the lan-
guage and content of some items have become dated.

Omissions

At this point the limits imposed on the scales reviewed should be specified. Excluded are

measures of specific values such as altruism {e.g., Rushton, Chrisjohn, & Fekken, 1981),

cquality (e.g., Bell & Robinson, 1978), and malerialisi~postmaterialist goals (Ingiehart,

1971, 1977, measures of moral Jjudgment ability (e.g., Rest, 1972), measures of broader

concepts such as madermity (e.g., Kahl, 1968), measures that focus on values in work, .

family, or other specific contexts (e.g., Engiand, 1967; Harding & Phillips, 1986:

Hofstede, 1980: Kohn, 1969), children’s measures {(e.g., Lortie-Lussier, Fellers, &

Kieinplatz, 1986; Smart & Smart, 1975), and projective measures (e.g.. Kilmann. 1975;

Rorer & Ziller, 1982). Four instruments from the previous edition of Measures of Sveial-

Psychological Attitudes have also been excluded because of less frequent usage in the past -

While the above limitations restrict the scales that can be reviewed in detail, there are
other interesting contributions to value measurement that warrant attention. Five have
been singled out as lustrative of approaches to meeting the most pressing problems
facing value researchers ar this time: inadequate methodologies for cross-cultural com-
parisons (Zavalloni, 1980} and a dearth of theory 1o guide values research (Spates. 1983).

provide multi-itenm and cross-culturally valid scales. Their work extends Rokeach's defini-
tion of values both conceptually and methodologically. Values are defined as trans-situa-
tional goals that serve as guiding principles in a person’s life. The valiues are diiferentiated
in terms of three criteria. First. they may be instrumental or terminal goals. Second. their
focus may be individualistic, collectivist, or both. Third, they relate to 12 motivational
domains. The domains are assumed to be i

sed bﬁ-;}pembers of different cultures were then-tabulated
7 T al.,. 1972). Triandis et al. have argued that *common
themes found among such As [antecedents) and Cs {consequents] reveal underlying val-
ues, that is, cultural patterns of preferences for certain outcomes™ {p. 258). On the
negative side, however, these value preferences constitute only a small part of the cogni-
tions measured through Triandis's procedure, and the “themes” involve a considerable
amount of inferential work. o
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An alternative cross-cultural methodology for values has been proposed by Triandis
and his co-workers (1986) in relation to the specific value orientation of individualism—
collectivism. A large item pool was generated by cooperating researchers in nine coun-
tries and only those items that haif or more of the researchers found relevant and nonc
found irrelevant were used. The resulting 21 items were then subjected to an item and
factor analysis within each culture. The analyses ensured relevance to the collectivism
construct within each culture and comparable interrelationships among items across
cultures. On this basis, the assumption could be made that items were being given similar
meanings by the different cultural groups. Finally, Triandis er af. (1986) factor-analyzed
the 21 items across all respondents from the nine cultures. From this pancultural factor
analysis, Triandis er al. were able to identify four etic factors for cross-cuitural compari-
SOns.

A fourth approach offering both conceptual and methodological insights for value
researchers is that of Hofstede (1980) on work values. Four value dimensions were
identified as “basic problems of humanity with which every society has to cope™ ( p. 313):
Power Distance (social inequality and the authority of one person over another), Uncer-
tainty Avoidance (the way societies deal with the uncertainty of the future), Individualism
versus Collectivism (the individual's dependence on the group), and Masculinity versus
Fernininity [the endorsement of masculine {e.g., assertive) goals as opposed to feminine
(e.g., nurturant) goals within the group}. These dimensions are not too dissimilar from the
value orientations outlined by Kiuckhohn and Strodtbeck (1961) and Baies and Couch
(1969} and may be modified for use outside the work context. Methodologically. Hofstede
{1980) has emphasized the importance of analyzing data at the ecological level as distinct
from the individual level. Hofstede derived his value measures through analvzing the
scores of 40 countries rather than the scores of individuals.

The final contribution deserving mention is Inglehart's (1971, 1977) work on social
values. Inglehart has focused on one major dimension representing desirable national
goals. At one end are the materialist values that arise in response to needs for economic
and physical security. The other pole is defined by postmaterialist values. that is. by
values concerned with sociat and self-actualizing needs. Inglehart (1977) has measured
the materialist—postmaterialist value dimension through the ranking of 12 national policy
objectives, half of which represent materialist values (e.g.. fighting rising prices), the
remainder nonmaterialist values (e.g., giving people more say in important government
decisions).

Inglehart’s conceptualization is based on Maslow’s {1962) need hierarchy. The mate-
rialist values representing sustenance and safety needs must be satisfied before the
postmaterialist values tapping belongingness, esteem, intellectual and aesthetic needs are
given priority. Inglehart argues that postmaterialist values are characteristic of younger
generations, who have been the beneficiaries of an era of peace and economic prosperity.

Inglehart's (1977) work warrants special consideration because of its theoretical base
in Maslow’s (1962) theory of human needs. In contrast, so much of values research has
not been guided by theory, Th lrast_in - approaches can be well illustrated by
comparison of Ingléhart’s noti materialism—postmaterialism and Rokeach's (197

3)
two-value model of political ideclogy. Conceptually they have much in common, although
Inglehart’s model is unidimensional and Rokeach’s is two-dimensional. In terms of guid-
ing future research, however, Inglehart’s work has the advantage of being articulated with
grand development themes, both in terms of human history and individual functioning.
Rokeach’s model, however, merely provides a means for differentiating political behavior,
Values research could benefit considerably from theoretical developments of the kind
offered by Inglehart. :
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To appraise values research and identify strengths and weaknesses is to make assump-
tions about how values should be studied. Before concluding this review, our assumptions
will be delineated and alternative approaches acknowledged.

First, the assumption is made that the nature of values in a society can be understood
by aggregating the values espoused by individuals. It is, of course, possible to adopt a
methodologically holistic approach to the measurement of a society’s values. Such an
approach might involve an analysis of the language of a cultural group or a content
analysis of the most widely consumed mass media or of seminal legislative enactments
arising out of the political process. We have put all of these methods outside the scope of
this review, but they nevertheless represent important alternative approaches.

At the opposite extreme we have neglected the ideographic approach, which seeks to
redirect attention away from the group entirely and toward the individual. The practice of
analyzing group data by aggregating SCOTES across unique individuals is firmly rejected
within the ideographic tradition (Caird, 1987: Lamiell, 1981). Clearly, the present review
is at odds with this viewpoint. Our bias is toward nomothetic procedures. While ideo-
graphic techniques may well provide new insights into the nature of values, this review
rests on the assumption that the more researchers refine, consolidate, and bridge available
nomothetic measures, the sooner we will have a strong empirical base for understariding
human values.

Study of Values
(Allport. Vernon & Lindzev. 1960)

Variable

The instrument measures “the relative prominence of six basic interests or motives in
personality: the theoretical, cconomic. aesthetic. social, political. and religious™ (Allport
et al., 1960, p. 3).

Description

The six-way classification is based on Spranger’s (1928) ideal Types of Men. The the-
oretical person has intellectual interests, his/her major pursuit being the discovery of
truth. The economic person has a practical nature and is interested in that which is useful.
The aesthetic person looks for form and harmony in the world, each experience being
judged according to grace, symmetry, or fitness. The social person values others and is
altruistic and philanthropic. The political person is one who seeks power, influence, and
renown. The religious person values unity above all else and is mystical, seeking commu-
nion with the cosmos.

" The 1931 edition of the Study of Values was revised in 1951 and again in 1960. The
test content, however, has not changed since 1951. The 1960 version consists of two
rises 30 questions, each of which presents respondents with two.alter-
native“answers ondents aré required to indicate the strength of their prefers y
distributing thré€ poinits between the two alternatives (3 to one and 0 to the other OF:2 1t
one and 1 to the other). In Part I, respondents are asked 15 questions and are required to
rank the four alternative answers to each question from the most preferred {4) to the least
preferred (1).

Respondents are given 20 opportunities to endorse each of the six value orientations,
10 in Part I and 10 in Part I1. Scores for each value are obtained by summing item scores
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and adding or subtracting correction figures provided on the last page of the test booklet.
The corrections are made in order to equalize the popularity of the six values, giving each
a mean of 40.

The test is self-administered, most respondents requiring about 20 minutes for com-
pletion. The test can also be self—scor_éd; Lisir_l__g instructions for both scoring and interpreta-

tion on the last page of the test booklet.

Sample

This instrument has been developed for use with college students or with adults who have
had some college education {or its equivalent). In the 1960 manual, norms are provided
for 8369 male and female American college students. Norms are also provided for men

and women representing 13 occupational groups.

Reliability
[aternal Consistency

Allport e al. (1960) report that split-half reliability coefficients ranged from .84 for
theoretical values to .95 for religious values and that item~—total correlations for each scale
were all significant at the .01 level. -

Test—Retest

With a 1-month interval. Allport er al. (1960) report coefficients ranging from .77 for
social values to .92 for economic values (n = 334). After a 2-month interval, test—retest
reliabilities ranged from .84 for economic values to .93 for religious values (n = 33).
Test—retest reliabilities obtained by Hilton and Korn (1964} over seven occasions at -
month intervals with a sample of 30 students ranged from .74 for political values to .89 for

religious values. the mean being .82.

Validity
Convergent

The Study of Values has successtully differentiated students in different fields of study, as
well as individuals in different occupations and with different vocational interests. Re-
views by Allport ¢f al. (1960). Cantril and Aliport (1933), Duffy (1940), Dukes (1955).
and Hogan (1972) provide details of this early validation work.

The instrument has performed impressively in documenting value changes among
college graduates over a span of 38 years (Hoge & Bender, 1974), including both social
changes due to historical events and individual changes accompanying experiences of
frustration and personal inadequacy, The Study of Values Scale has also contributed to
identifying gender ditferen . 9407, findings that have been largely confirmed in
a study of malc and female busines 5 by Palmer (1982). Other work has shown the
instrument to differentiate women who ‘are homemakers from career women (Pirnot &
Dustin, 1986; Wagman, 1966), and ina somewhat less “Middle American™ context, to
differentiate heavy marijuana users from nonusers (Weckowicz & Janssen, 1973;
Weckowicz, Collier, & Spreng, 1977).

4
{
[
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Discriminant

The factorial structure of the scale has been examined in a variety of ways (Brogden,
1952; Duffy & Crissy, 1940; Gordon, 1972a; Lurie, 1937; Sciortino, 1970) and produces
partial support-for Spranger’s (1928) conceptualization. Support was found-in-five studies
for the social value orientation, in four for both the theoretical and religious orientations,
and in two for the aesthetic orientation. The most consistent departure from Spranger’s
conceptualization is for the polmcal and economic scales to correlate so highly as to be
indistinguishable, forming a “philistine™ orientation in the studies of Duffy and Crlssy
(1940}, Gordon (1972a), and Lurie (1937).

Location

Allport, G. W._ Vernon, P. E.. & Lindzey, G. {1960). Study of Values. Manual and test
booklet (3rd ed.). Boston: Houghton Mifflin.

Results and Comments

The Study of Values stands with the Value Survey as the most popular measures of human
values, with much encouraging data available on its usefulness in a variety of contexts.
Four notes of caution are appropriate for those considering its use:

1. The data produced by the instrument are ipsative, so that the researcher learns only
of the relative and not absolute strength of each value. Ipsative data are also awkward to
analyze statistically, with the zero-sum interdependence of the different scales creating
problems for data analysis.

2. The Study of Values has been mainly used with college students or with those who
ure reasonably well educated.

3. This instrument measures preference, interest, beliefs, choice and behavioral in-
tentions, with fewer than 20% of items tapping conceptions of the desirable.

4. The Study of Values is dated with sexist language appearing in several questions
{e.g.. "Assuming that you are a man with the necessary ability. . . . would you prefer 10
be a (a) mathematician, (b) sales manager, (c) clergyman, (d} politician™).

Study of Values

Sample ltems

Part I (30 questions—choose one answer and note strength of preference)

. The main object of scientific research should be the d:scovery of fruth
rather than its practical application. :

4, As_suming that you have sufficient ability, would you prefer to be:
(a} a banker?
{b) a politician?
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15. At an exposifion, do you chiefly like to go to the buildings where you
can see: '
{a} new manufacturing products?
{b} scientific (e.g., chemical) apparatus?

Part II (15 questions—rank order highest preference with a 4, next highest with a
3, next with a 2, and least preferred with a )

3. If you could influence the educational policies of the public schools of
some city, would you undertake
a. to promote the study and participation in music and fine
arts?
b. to stimulate the study of social problems?
c. to provide addifional laboratory facilities?
d. to increase the practical value of courses?

12. Should one guide one's conduct according to, or develop one’s chlef
loyalties toward
__ a. one's religious faith?
___ b. idedls of beauty?

c. one’s occupational orgomzchon and associates?

— . d. ideals of charity?

The Value Survey
{Rokeach, 1967}

Variable

The instrument assesses goals in life (terminal values) and modes of conduct (instrumental
values) in terms of their relative importance as guiding principles in life: the goals and
modes are restricted to those transcending specific objects and situations.

Description

Rokeach’s values were selected largely on an intuitive basis after reviewing the American
literature on values and personality traits and interviewing individuals in Lansing,
Michigan.

Several forms of this instrument are available. The most popular are Forms D (gummed
labels) and E (rank orders are written alongside values). In Form D, respondents are
presented with 18 alphabetically listed terminal values, each printed on a removable
gummed fabel. Respondents rearrange these gummed labels to form a single rank order of
values with the most important at the top and the least important at the bottom. On the
following page, the procedure i ' : ily hsted mstrumentai valucs

In Form E of the Value Survey, g1
ranked by placing ! next to the value consideréd to be most 1mportant, 2 next to the value

that is second most important, etc. All 18 values must be assigned a rank. A new version of
the Value Survey has become available, Form G (gummed labels). Form G replaces the




evE V. A Braithwaite and W. A. Scott

terminal value “happiness” with “health” and the instrumentat vafue “cheerful” with
“loyal.”
A number of options exist for analyzing data from the Value Survey: median ranks for
_individual items within a group, conversion of ranks to Z scores, similarity of value
systems at the individual level (Spearman’s p), and similarity of-value systems at the
group level (Spearman’s p). Feather (1975b) has provided a detailed discussion of these
procedures (pp. 23-27)-

..~ The Value Survey is self-administered with estimates of completion time ranging
from 10 10 20 min for Form D and from 15 to 30 min for Form E.

Sample

The Value Survey was developed and tested extensively on adult samples drawn from
students and the general population in the United States. The instrument has also been
tested extensively by Feather {1975b) in student and general population samples in Aus-
tralia. It is of note that the Value Survey is one of the few value instruments that has been
administered to random samples. In the United States, the Mational Opinion Research

—Center administered it to a national area probability sample of Americans over 2{ in 1963
{(n = 1409) and 1971 (n = [430). Median rankings based on these samples have been
reported by Rokeach (1974).

Reliability
Internal Consistency

This is not relevant for single-item meusures.

Test—Retest

The test—retest reliability for the terminal or instrumental value system is given by the
median for the distribution of rank correlations calculated over 18 items for cach respon-
dent in the sample. The medians reported by Rokeach (1973) using Form D with adults for
varying time intervals of 3-7 weeks range from .76 to .80 for the termimal value system
and .65 to .72 for the instrumental value system. For longer time intervals of [4-16
months, the median test—retest reliability for the terminal value system was .69 and for the
instrumental value system .61. Rokeach’s data show that comparable statistics for Form E
tend to be somewhat lower than Form D. For time intervals of 3—12 weeks with Form E.
Rokeach reported median test—-retest reliabilities of .74 for the terminal value system and
65—.70 for the instrumental value system. Feather (1975b) reported median test—retest
reliabilities for Form E for a 5-week interval of .74 (terminal value system) and .70
(instrumentai value system). For a 2.5-year interval, the median reliabilities were .60 and
.51, respectively.
_ Rokeach (1973) reported individual itemn test—retest reliabilities for a 3-7-week inter-
I using Form D of the Value Survey. For terminal values, theireliabilities ranged from
o .88 (median .65), for instrumental values from .45 @ edian:61). Feather
{1975b) reported item reliabilities for a 5.week interval for Forni:E. For terminal values,
reliabilities ranged from .40 to .87 {median .63) and for instrumental values from .37 to
.76 {median .56). '
Reliability data have been obtained primarily from student samples. Rokeach in-
cluded a sample from the general population and obtained reliability data from children.
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Reliabilities for children were lower than those for adults and have not been included in
the above summary (see Rokeach, 1973, p. 32).

Validity R

Convergent

The Value Survey has been used successfully to differentiate religious (Brown & Lawson,
1980; Rokeach, 1969a), political (Billig & Cochrane, 1979; Bishop et al., 1972; C. H.
Jones, 1982; Rawls er al., 1973; Rokeach, 1973}, occupational (Mahoney & Pechura,
1980: Pedro, 1984; Rokeach, Miller, & Snyder, 1971; Vecchiotti & Kom, 1980). educa-
tional (Feather, 1970a, 1971), and cultural (Clare & Cooper, 1983; Feather & Hutton,
1973) groups. Deviants have also been distinguished from nondeviants in terms of their
responses to the Value Survey (Cochrane, 1971; Feather & Cross, 1975; Toler. 1975). The
construct validity of the Value Survey has been supported by studies that have linked
values to conservatism (Feather, 1979b: Joe et al., 1981), the Protestant ethic (Feather.
1984u), sucial compassion (Rokeach, 1969b), androgyny (Feather, 1984b), attributions
(Feather, 1982, 1985), interpersonal perception and behavior (Feather, 1980: Walker &
Campbell, 1982), and adjustment (Feather. 1975b). Predicted behavioral correlates of the
Value Survey are also widely documented. including cheating (Homant & Rokeach.
1970). returning lost or borrowed property (Penner ef al., 1976; Shotland & Berger.
1970), volunteering (Raymond & King. 1973), social activism (Rokeach, 1973 Thomas.
1986). and preventive health (Kristiansen. 1985). In addition, the Value Survey has been
shown to provide a relatively comprehensive coverage of the domain it aims to represent
(V. A. Braithwaite & Law. 1983) and alternative assessment procedures have tended to
converge on similar findings (Alwin & Krosnick., 1985; Bolt. 1978: Feather, 1973: Rankin
& Grube. 1980: B. Thompson. Levitov. & Miederhott, 1932).

Discriminant

Siudies of order effects (Greenstein & Bennctt, 1974) and social desirubility (Ketly.
Silverman. & Cochrane, 1972) have supported the validity ol the instrument.

Location

Rokeach, M. (1967). Value survev. Sunnyvale, CA: Halgren Tests (873 Persimmon Ave..,

94087).
Rokeach, M. (1973). The nature of human values. New York: Free Press.

Results and Comments

The factorial structure of the Value Survey has been examined on several occasions (Alker,
Rao, & Hughes, 1972; Feather & Peay, 1975; Kilmann; 1975; Mahoney & Katz, 1976;
Munson & Posner, 1980; Rokeach, 1973). Qverall, th ec-of overlap in the findings of
these researchers is not impressive. All regard their s as interpretable. but salient
item loadings on factors tend to be either too low or too few to give one confidence in the
interpretations. A lack of enthusiasm about the meaningfuiness of the solutions is apparent
in the conclusions reached by Rokeach (1973): “the 36 terminal and instrumental values are
not readily reducible” (p. 48) and Feather and Peay (1975): “the possibility of reducing the
set of values to a smaller number did not seem apparent™ (p. 161).
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Feather (1975b) and Rokeach (1973) regard Form D gummed labels as the preferred
research tool. The advantages of the new version, Form G, over Form D have yet to be
established empirically, although the changes are in actosd with inadequacies which have
been identified in the Value Survey.

While there is much to be commended in the Value Survey, three notes of caution are
warranted. First, because the data are ipsative, information is provided only on the
relative and not the absolute importance of values, and statistical analysis can prove
awkward. Second, users should look critically at inferences drawn from responses (o
single-item measures, since some are less psychometrically sound than others. Third,
although the Value Survey has been used with children (Beech & Schoeppe, 1974; Brown
& Lawson, 1980; Feather, 1975b), relatively little is known about the validity of the
instrument with younger age groups.

Value Survey

Instructions

On the next page are 18 values listed in alphabetical order. Your task is to arrange
them in order of their importance to YOU, as guiding principles in YOUR life. Each
value is printed on a gummed label which can be easily peeled off and pasted in the
baxes on the left-hand side of the page.

Study the list carefully and pick out the one value which is the most important
for you. Peel it off and paste it in Box | on the left.

Then pick out the value which is second most important for you. Peel it off and
paste it in Box 2. Then do the same for each of the remaining values. The vatue that
is least important goes in Box 18,

Work slowly and think carefully. If you change your mind. feel free to change
your answers. The labels peel off easily and can be moved from place to place. The
end result should truly show how you really feel.

A COMFORTABLE LIFE
{a prosperous life}

AN EXCITING LIFE
{a stimulating, active lite)

A SENSE OF ACCOMPLISHMENT
{lasting contribution)

A WORLD AT PEACE
(free of war and conflict)

A WORLD OF BEAUTY
= -{beauty of nature and tha arts) .

: ALITY‘-tB'réiharhood,
- squal opportunily for all}

FAMILY SECURITY
{taking care of loved ones)

FREEDOM
{indepandencae, free choice)

O N D W N
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HAPPINESS
(contentednass)

10

INNER HARMONY
(freadom from inner conflict)

<11

MATURE LOVE
(sexual and spiritual intimacy)

12

NATICNAL SECURITY
{protaction from attack)

13

PLEASURE
{an enjoyable, leisurely life)

14

SALVATION
{saved, eternal lie)

15

SELF-RESPECT
(solf-asteam)

16

SCCIAL RECCGNITION
{respsct, admiration)

17

TRUE FRIENDSHIP
(close companionship)

18

WISDOM
{a mature understanding of life}

WHEN YOU HAVE FINISHED, GO TO THE NEXT PAGE.

Below is another list of 18 values. Arrange them in order of importance, the same as before.

AMBITIOUS
(hard-working, aspiring)

BROADMINDED
{opan-mindad)

CAPABLE
(competent, effective)

CHEERFUL
{lighthearted, joyful)

FORGIVING
(willing 1o pardon others)

HELPFUL (working
for the welfare of others)
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9 HONEST
I {sincare, truthful}

1 O IMAGINATIVE

{daring, creative}
1 1 R INDEPENDENT

. {self-reliant, self-sufficient}

1 2 ’ INTELLECTUAL

(inteltigant, reflective)

13 ' "’ LOGICAL
{consistent, rational)

‘[ 4 LOVING
{affectionate, tender)

15 OBEDIENT
{dutiful, respectiul)

16 POLITE
{courteous, well-mannered)

17 RESPONSIBLE
{depandable, reliable}

_‘] 8 SELF-CONTROLLED
(restrained, self-disciplined)

The Goal and Mode Values Inventories
(Braithwaite & Law, [983)

Variable

Based on Rokeach’s (1973) conceptualization of values, this instrument comprises an
expanded set of goals and modes of conduct, measures absolute rather than relative
importance, and separates social goals from personal goals.

Description

1nterv1£:w9 with a commumty samplc selectedj nds me within a demographically hetero-
d5ifi- the representation of 36
persona] cvoa!s 18 social goals, and 71 modes=of-conduct-in a values questionnaire.
Rokeach's Value Survey had been used as a stamng point to define the universe of content
for respondents. Factor analyses of the data collected with this instrument led to the
development of 14 multi-item scales. Of the original 125 items, 79 items clearly and
consistently contributed to defining one of these factors and were included in the final

inventories.
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The instrument is self-administered in three parts: personal goals, followed by modes
of conduct and finally social goals. Social goals are differentiated from personal goals
through-being directed toward the nature of society rather than the BéRavior of the
individual. For personal goals and modes of conduct, respondents are asked to indicate
how strongly they accept or reject each one “as a principle for you to live by.” Ratings are
made using an asymmetrical seven-point scale ranging from “I reject this” (1) through to
“1 accept this as of the greatest importance™ (7). Because social goals are not part of
everyday life, their instructions were modified to “principles that guide your judgments
and actions.” To avoid overuse of the positive end of the scale. respondents are encour-
aged to read quickly through the lists of values to get a feel for how they should use the
response categories.

The Goal Value Scales are (1) Internationai Harmony and Equality (10 items). (2)
National Strength and Order (4 items), (3) Traditional Religiosity (4 ttems), (4) Personal
Growth and Inner Harmony (6 items), (5) Physical Well-being (3 items). (6) Secure and
Satistying Interpersonal Relationships (5 items), (7) Social Standing (3 items). and (8)
Social Stimulation (2 items). The Mode Value Scales are {I) A Positive Orientation to
Others (13 items), (2) Competence and Effectiveness (13 items), (3) Propriety in Dress
and Manners (7 items). (4) Religious Commitment (4 items), (5) Assertiveness (3 itemns).
and (6)-Getting Ahead (2 items). Scales are scored by summing across the relevant items
with different maximum and minimum totals for each scale. All items are positively
worded with two exceptions.

Sample

The inventories were developed and tested using two community sumples in Brisbane.
Australia (n = 73. 483) and two student samples from the University ol Queensland,
Australia (n = 208, 480).

Reliability
Internal Consistency

From the student and community samples, the o reliability coefficients for ghe two-item
scales (Social Stimulation and Getting Ahead) were barely adequate, .33 and .66. respec-
tively. For the remaining scales, « refiability coefficients ranged from .66 for Religious
Commitment to .89 for A Positive Orientation to Others and for Competence and Effec-
tiveness {median .74).

Test—Retest

Validity
Convergent

All scales were successfully related to expected counterparts in the Value Survey with the
exception-of-Physical Well-being, for which there was no counterpart at that time. Further
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evidence of validity was obtained through correlating the scales with Scott’s (1960)
Measures of Foreign Policy Goals, Scott’s {1965) Personal Value scales, and Wilson and
Patterson’s (1968) Conservatism Scale. Expected correlations varied in steength from a
low .21 to a high .79, but all were significant and in the expected direction. In addition.
the religiosity scales were found to correlate with church attendance and involvement in
church organizations. The Personal Growth and inner Harmony Scale was related to a
preference among stdents for university courses that emphasized the development of
self-awareness and for a liberal education in philosophy, history, and contemporary

society.

Discriminant

To ensure the factorial distinctiveness of the scales, items were included in a scale only if
they clearly and consistently defined one factor and no other. Factors were accepted only if
they were stable across analytical procedures and across samples of respondents.

Location

Braithwaite, V. A, & Law, H. G. (1985). Structure of human values: Testing the ade-
quacy of the Rokeach Value Survey. Journal of Personaliry and Social Psychology. 49,
250--263.

Results and Comments

The usefulness of these instruments has yet to be established. but the scales are expected
to provide multi-item measures of the constructs represented by single items in Rokeach's
Value Survey,

The major weakness of these scales is that the distributions of scores are likely to be
skewed, in spite of the precautions taken to avoid overuse of the extreme positive catego-
ries. This result is not surprising since all the scales represent socially accepted value
orientations. Skewed distributions. however, can place restrictions on choice of statistical
analyses.

in developing these instruments. considerable emphasis was placed on representa-
tively sampling items from the vaiue domain. It is of note, therefore, that 12 items that
represent important facets of the domain do not appear in.the final scales because they
were not highly correlated with other items (i.e., freedom, privacy, the protection of
human life. a leisurely life, carefree enjoyment, comfort but not luxury, happiness, a
sense of accomplishment, being thrifty, acting on impulse, being independent, being
honest).

Goal and ModeValues Inventories

Parf One

Instructions: Listed below are 23 goals* that various peaple have used as guiding
principles in their lives. By goal we mean any state of affairs that a person might strive

for as well as any state of affairs that a person may wish to preserve or keep as is.
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Please indicate the exient to which YOU accept or reject each of these goals as a
principle for you to live by. Do this by circling one of the following numbers which
you will find listed below each question.

! 2 3 4 5 6 7
[ reject—Tam I neither I am I accept [ accept I accept
this inclined reject inclined this as this as this as
to reject nor o accept  important very of the
this accept this important greatest
o this importance

You are to circle the one that is closest to your own feelings about that particular
goal as a guiding principle in your life. Before you start, quickly read through the
entire list of goals in Part i to get a feel for how to score your answers. Remember
there are no right or wrong answers. When you have completed Part | go on to Part
2 and then Part 3.

TRADITIONAL RELIGIOSITY
Scfvcﬂio:l (being saved from your sins and of peace with God) —

i 2 3 4 5 6 1

Religious or Mystical Experience (being at one with God or the universe)

Upholding Traditional Sexual Moral Standards (opposing sexual per-
missiveness and pornography)

** Sexual Intimacy (having a satistying sexual relationship)

PERSONAL GROWTH AND INNER HARMONY
v Seli-Kaowdedge.or Self-Insight {being more aware of whai sort of person you

k uré}l_ o

Hy (feeling free of conflict within yourself)

g8 (always trying to find out new things about the world

meant (striving to be a better person)
(having a mature understanding of life)
il (believing in your own worth)
PHYSICAL WELL-BEING
Physical Development (being physically fiY)
Good Hedlth (physical well-being)

Physical Exercise (taking part in energetic activity)
SECURE AND SATISFYING INTERPERSONAL RELATJONSH_!E§

True Friendship
Personal Support (knowing that there is somecne to take care of you}
Security for Loved Ones (taking care of loved ones)

Acceptance by Others (feeling that you belong)

aving genvine and close friends)
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SOCIAL STANDING

N Recagsitici: by the Community {having high standing in the community)
" Eeonoriic Prosperity (being financially well off)

I Authstity (having power to influence others and control decisions)
SOCIAL STIMULATION

An Active Social Life {mixing with other people)

An Exciting Life {a life full of new experiences or adventures)

*Only the items that belong to the scales are reproduced here.
* *Reverse-scored.

Part Two

Instructions: Below are listed 42 ways of behaving. Please indicate the extent to
which you accept or reject each way of behaving as a guiding principle in vour life,
in the same way as you did in Part 1. Again quickly read through the entire list
before you start. Remember there are no right or wrong answers.

1 2 3 4 5 6 7
I reject I am I neither [ am [ accept I accept I accept
this inclined reject inclined this as this as this as
to reject nor to accept  impertant very of the
this aeeept this important greatest
this, importance

A POSITIVE ORIENTATION TO OTHERS
* Tolerant (accepting others even though they may be different from you)

L
o
~1

I 2 3 4

" Helpful {always ready to assist others) +

\ Forgiving {willing to pardan others) w3 _

~~ Giving Others a Fair Go (giving others a chance} ><

- Tactful {being able to deal with touchy situations without offending others}

N Considerate (being thoughtful of other people’s feelings)

- Cooperative {being able to work in harmony with others} 4

~ Loving (showing genuiné m;igf;ction) 7 '

~ Trusting (having faith in others) 22

™ Grateful (beingﬁ;‘appreciqii\;e) :

\ Understanding:{able fo
Friendly (being neighborly}*

\ Generous (sharing what you have with others) < ¢ #
COMPETENCE AND EFFECTIVENESS
Bright (being quick thinking)
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Adaptable {adjusting to change easily)

Competent (being capable)

v Resourceful (being clever af finding ways o achieve a goal)
v Self-Disciplined (being self-controlled)

N Efficient {always using the best method to get the best results)
Realistic (seeing each situation as it really is)

> Knowledgeable {being well informed)

Persevering (not giving up in spite of difficulties)

Progressive (being prepared to accept and support new things)
™ Conscientious (being hardworking)

™ Logical (being rational)

Showing Foresight (thinking and seeing uheqci} -

PN

PROPRIETY IN DRESS AND MANNERS
5 (being well-fannered)
Patriotic (being loyal to your country)
P (being on-time)
VY #{never being coarse or vulgar)
(not having dirty habits}
being tidy)
(et L (being dependable)
RELIGIOUS COMMITMENT
Committed (being dedicated to o cause)
Devout {following your religious faith conscientiously)
Self-Sacrificing {putting the interest of others before your own)
Idealistic (living according to how things should be rather than how things are)

ASSERTIVENESS ‘

Standing up for Your Beliefs {defending your beliefs no matter who opposes
them)

Having Your Say {confidently stating your opinions}

Determined (standing by your decisions firmly)

GETTING AHEAD
being eager to do well)
% (always trying fo do better than others)

““Part Three

Instructions: Below are 14 goals that refer to our society, our nation, and to people
in general. Although most of us do not directly affect the course of nationat affairs,
we all have principles or standards we prize highly in our society. We use these
standards to make judgments about national policies and about world and communi-
ty events, and at {imes, we may even use them to guide our actions (e.g., when we
Jjoin certain organizations or when we vote in elections).
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Please indicate the extent to which you reject or accept each of the following as
principles that guide your judgments and actions, in the same way as you did |
previously. Again, quickly read through the entire list before you start. Remember
there are no right or wrong answers.

i 2 3 4 5 6 1
I reject I am " T neither [ am I accept I accept [ accept
this inclined  reject inclined this as this as this as
to reject nor to accept  important very of the
this accept this important greatest
this _ importance

!NTERNATIONKL HARMONY AND EQUALITY
A Good Life for Gthers {improving the welfare of all people in need)

1 2 3 4 5 6 7

Rule by the Pecple (involvement by all citizens in making decisions that affect
their community)

laternational Coaperdtivn (having all nations working together to help each
other) ,

Soctal Progress and SociakRefsrm (readiness to change our way of life for the
better)

A -NsHd ot ‘Peace (being free from war and conflict)

A Warld-of Beeiity (having the beauty of nature and the arts: music, literature,
art, etc.)

Hurditeh Digrity {allowing each individual to be treated as someone of worth)
Byjugl-Qppartunity for B8 (giving everyone an equal chance in life)

Girésiter Foonomic Bauglity (lessening the gap between the rich and the poor)
Preserving the Natural Environment {preventing the destruction of nature's
b_eaule end resources)

Yool A v

NATIONAL STRENGTH AND ORDER
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Ways to Live
{Morris, 1956b)

Variable

Descriptions of 13 philosophies of life are evaluated by respondents in terms of the kind of
life they personally would like to live. Morris’ (1956b) operational definition of concep-
tions of the preferable (conceived values) was “conceptions of the good life™ (p. 13).

Description

The Ways to Live items were originally derived from combining three basic components
of personality (Dionysian: tendency to release and indulge existing desires: Promethean:
tendency to change and remake the world; and Buddhistic: tendency to regulate self by
holding desires in check) that expressed themselves in major religious, ethical. and
philosophical systems in the world (Morris. 1956a). Because a substantial number of
college students did not find the original seven Ways to their liking. a further six were
added over time, resulting in 13 Ways to Live for evaluation.

Each way is presented to respondents as a paragraph {between 100 and 150 words).
The paragraphs are simply labeled as Way 1-Way 13.

After reading each paragraph. the respondent rates the way on a seven-point scale
from 7 (liking it very much) through ! (disliking it very much). After rating each ot the 13
Ways to Live, respondents are asked to rank them according to how much they like them.

The test is self-administered and completion time is estimated to be 30 minutes—|
hour. Variation can be expected in view of the need for some © rercad the compiex
paragraphs several times.

Sample

Large samples of students have been invoived in Morris’ work. Data from 2015 mate and
831 female students in the United States are reported in Varieties of Human Values
{Morris, 1956b). In a replication study, Morris and Small (1971} collected data from 703
male and 514 female coliege students. In a more recent replication. K. S. Thompson
{1981) administered the Ways to Live to 468 male and 538 female students in the United
States. The instrument has also been used cross-culturally with Indian. Chinese. Japanesc,
Canadian, and Norwegian students, although American college students have made the
major contribution to its development.

Reliability

Internal Consistency

Because this is a singleitem m aternalconsistency is not relevant.

Test—Retest

Morris (1956b) reported a test-retest correlation of .85 between (wo sets of ratings pro-
vided by 20 students 3 weeks apart. With a longer interval of 14 weeks, the average
correlation was slightly lower, .78 (n = 30), aithough Morris noted that during this time
the Ways to Live instrument was discussed with the students and changes in their views
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may have been.a consequence. Morris also has provided some informatiom on=tie test—
retest reliabilities of each of the Ways. Their mean reliability based on 21 students tested
over a 3-week interval was .67, with Ways 3, 8, and 13 showing the lowest reliabilities.

Validity

Convergent

Morris (1956b) has presented a mass of data relating the Ways to Live to population and
economic indicators, religious practice, and personality and biological charactefistics with
varying degrees of success. He has used his instrument extensively to compare cultural
groups and to map value changes over time (Morris, 1956b; Morris & Small, 1971). Bhat
and Fairchild (1984) found the Ways to Live useful in showing that the length of time
Indian students spent in America was related to endorsement of typically American
values. Hofstede (1980) also has made use of the Ways to Live instrument to validate his
own value measures.

Discriminam

The factorial structure of the Ways to Live has been examined by Morrisand his co-
workers (Morris, 1956b; Morris & Jones, 1955). by K. S. Thompson (1981). and by
Hofstede (1980). Morris has reported a five-factor solution based on ratings from United
States malestudents: (1) Social restraint and self-control, (2) Enjoyment and progress in
action, (3) Withdrawal and self-sufficiency, (4) Receptivity and sympathetic concem. and
(5) Self-indulgence. A similar solution was reported for Indian college students.
Thompson. however. reported a two-factor solution, not only for his own data but for a
reanalysis of L. Jones and Morris’ (1956} data. Thompson attributed the difference to the
factoring techniques used. but details of his fuctor solutions are not provided. Hofstede s
(1980) reanalysis of Morris” Ways to Live data from six countries also pointed to a two-
factor solution. He identified the first factor as “enjoyment” (Ways 4. 7. 8. and 12) versus
“duty™ (Ways 2, 3, 6, and 10). The second factor was labelled “engagement” (Ways 3
and [3) versus “withdrawal” (Ways 1, 9, and 11). Although Thompson and Hofstede both
identified two bipolar factors. the solutions themselves diifer considerably. Until these
problems are resolved, the Ways to Live are probably best conceived as 13 separate.
though clearly not independent. variables. L. Jones and Morris’ (1956) intercorrelations of
ratings among the Ways for 250 male students show variation from —.27 to +.28. The
Ways do not appear to be highly interrelated.

Location

Morris, C. W. (1956b). Varieties of human value. Chicago: University of Chicago Press.

Results and Comments

The Ways to Live has earned praise through its pioneering contribution to studying values
res It ‘covers broad range of value concepts and has been
tern phiilosophies of life. Like many instruments of its er: ;the
eds minor revision to avoid sexist language (male personal pronouns

and “man” appear throughout).
Other more fundamental criticisms have been made on psychometric grounds. First,
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the paragraphs or ways have been regarded as overly complex; not only are too many ideas
presented to the respondent, but they are expressed in a verbose style. Second, reliance is
placed on a single response to indicate a value preference. In this regard, Triandis (1972)
sees the paragraphs as a strength; at least-the cross-cultural researcher is relying on the
translations of several sentences rather than one. Nevertheless, the fact remains that it is
impossible o know how respondents have weighted the various ideas to arrive at one
number to indicate preference. Indeed, the work of Dempsey and Dukes (1966) and
Gorlow and Barocas {1965) suggest that the ideas within each way do not form a coherent
whole. Dempsey and Dukes have prepared a revised and shortened form of the Ways to
Live that may overcorme some of its problems. This instrument is reviewed next in this
chapter.

A third warning for potential users is that the Ways to Live has more to do with the
desired than the desirable. Morris {1956b) has reported some interesting data on the
dimension of evaluation (liking for the way of life). Morris asked respondents to rate the
ways in terms of “goodness” or “badness™ and in terms of how they ought to live. On
average, liking correlated .64 with goodness—badness and .68 with how one ought to live,
For a detailed appraisal of the Ways to Live. the reader is referred to Winthrop (1959).

Wayrﬂs to Live

Instructions: Below are described thirteen ways to live which various persons at
various times have advocated and followed.

Indrcate by numbers. which vou are to write in the margin, how much vou
yourself like or dislike each of them. Do them in order. Do not read aheud.

Remember that it is not a question of what kind of life you now lead. or the kind
of life you think it prudent to live in our society, or the kind of life you think good
tor other persons. bur simplv the kind of life you personally would like 1o live.

Use the following scale of numbers, placing one of them in the margin along-
side each of the ways 1o live:

7 Plike it very much

6 1 like it quite a lot

3 1like it stightly

4 1 am indifferent to it
3 1 dislike it slightly

2 I dislike it quite a lot
I Hdislike it very much

WAY 1: In this “design for living” the individual actively participates in the
social life of his community, not to change it primarily, but to understand,
appreciate, and preserve the best thdfman has- afiained. Excessive desires
should be avoided and maderation 6§kt One wwants the good things of life
but in an ogigly way. Life is to haveclarity, balance, refinement, control.
Vulgarity, great enthusiasm, irrational behavier, impatience, indulgence are to
be avoided. Friendship is to be esteemed but not easy infimacy with many
people. Life is to have discipline, intelligibility, good manners, predictability.
Social changes are to be made slowly and carefully, so that whaf has Been
achieved in human culture is not lost. The individual should be active physically
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and éoéiclfy, but not in a hectic or radical way. Restraint and infeiﬁgjénce shovld
give order to an active life. )

WAY 2: The individudt should for the most part “go it alone/” assuring
himself of privacy in living quarters, having much time to himself, aftempting to
_control his own life. One should stress self-sufficiency, reflection_and medita-
tion, knowledge of himself. The direction of interest should be away from
intimate associations with social groups, and away from the physical manipula-
tion of objects or attempts at control of the physical environment. One should
aimvto simplify one’s external life, to moderate those desires whose satisfaction
is:dependent upon physical and social forces outside of oneself, and to con-
centrate aftention uvpon the refinement, clarification, and self-direction of
oneself. Not much can be done or is to be gained by “living outwardly” One
must avoid dependence upon persons or things; the center of fife should be
found within oneself.

WAY 3: This way of life makes central the sympathetic concern for other
persons, Affection should be the main thing in life, affection that is free from all
traces of the imposition of oneself upon others or of using others for one’s own

power over persons and things, excessive emphasis upon intellect, and undue
concern for oneself are to be avoided, for these things hinder the sympathetic
love among persons that alone gives significance to life. If we are aggressive
we block our receptivity to the personal forces upon which we are dependent
for genvine personal growth. One should accordingly purify oneself, restrain
one’s self-assertiveness, and become receptive, appreciative, and helpful with
respect to other persons.

WAY 4: Life is something fo be enjoyed—sensuously enjoyed, enjoyed with
relish and abandonment. The aim in life should not be to control the course of
the world or society or the lives of others, but to be open and receptive to
things and persons, and to delight in them. Life is more o festivol than a
workshop or a school for moral discipline. To fet oneself go, to let things and
persons aoffect oneself, is more important than to do—or to do good. Such
enjoyment, however, requires that one be self-centered enough to be keenly
aware of what is happening and free for new happenings. So one should
avoid entanglements, should not be too dependent on particular people or
things, should not be self-sacrificing; one should be alone a lot, should have
time for meditation and awareness of oneself. Solitude and sociality together
are both necessary in the good life.

WAY 5: A person should not hold on to himself, withdraw from people,
keep aloof and self-centered. Rather merge oneself with a sacial group, enjoy
cooperation and companionship, join with others in resolute activity for the
realization of common goals. Persons are social and persons are active; life
should merge energetic group activity and cooperative group enjoyment.
Meditation, restraint, concern for one's self-sufficiency, abstractintellectuality,
e, stress on one's possessions all cut the roots fhat bind p fogether.
, ould livé outwardly with gusto, enjoying the good thin , working
wifhi others to secure the things that make possible o pleasont and energelic
social life. Those who oppose this ideal are not to be dealt with foo tenderly.
Life can't be too fastidious.
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WAY 6: Life continuously tends to stagnate, to become “comfortable,” to
become sickled o’er with the pale cast of thought. Against these tendencies, a
person must stress the need of constant activity—physical action, adventure,
the realistic solution of specific problems as they appear, the improvement of
techniques for controlling the world and society. Man’s future depends pri-
marily on what he does, not on what he feels or on his speculations. New
problems constantly arise and always will arise. Improvements must always be
made if man is to progress. We can't just follow the past or dream of what the
future might be. We have fo work resolutely-and continually if control is to be
gained over the forces which threaten us. Man should rely on technical ad-
vances made possible by scientific knowledge. He should find his goal in the
solution of his problems. The good is the enemy of the better.

WAY 7: We should at various times and in various ways accept something
from all other paths of life, but give no one our exdlusive allegiance. At one
moment one of them is the-more appropriate; at another moment another is
the most appropriate. Life*should contain enjoyment and action and con-
templation in about equal amounts. When either is carried fo exiremes we lose

" something important for our life. So we must cultivate flexibility, admit diversity
in ourselves, accept the tension which this diversity produces, find a place for
detachment in the midst of enjoyment and activity. The goal of life is found in
the dynamic infegration of enjoyment, action, and contemplation, and so in the
dynamic inferaction of the various paths of life. One should use ali of them in
building a life, and no one dlone.

WAY 8: Enjoyment should be the keynote of life. Not the hectic search for
intense and exciting pleasures, but the enjoyment of the simple and easily
obtainable pleasures: the pleasures of just existing, of savary food, of comfort-
able surroundings, of talking with friends, of rest and relaxation. A home that is
warm and comfortable, chairs and a bed that are soft, a kitchen well stocked
with food, a door open to the entrance of friends-—this is the place to live.
Body at ease, relaxed, calm in its movements, not hurried, breath slow, willing
to nod and rest, grateful to the world that is its food—so should the body be.
Driving ambition and the fanaticism of ascetic ideals are the signs of discan-
tented people who have lost the capacity to float in the stream of simple,
carefree, wholesome enjoyment.

WAY 9: Receptivity should be the keynote of life. The good things come of
their own accord, and come unsought. They cannot be found by resolute
action. They cannot be found in the indulgence of the sensuous desires of the
body. They cannot be gathered by participation in the turmoil of social life.
They cannot be given fo others by attempts to be helpful. They cannot be
garnered by hard thinking. Rather do they come unsought when the bars of the
self are down. When the self has ceased to make demands and waits in quiet
receptivity, it becomes open to the powers which nourish it and work through if;
and sustained by these powersit knows joy=and peace:To sit alone under the
trees and the sky, open to nalfire’s voice [t and-receptive, then can the
wisdom from without come within. T '

WAY 10: Self-conirol should be the keynote of life. Not the easy self-

control that retreats from the world, but the vigilant, stern, manly control of a
self that lives in the world, and knows the strength of the world and the limits of
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human power. The good life is rationally directed and holds firm to high ideals.
It is not bent by the seductive voices of comfort and desire. It does not expect
social utopias. It is distrustful of final victories. Too much cannot be expected.
Yet one can with vigilance hold firm the reins to his self, control his unruly
impulses, understand his place in the world, guide his actions by reason, main-
tain his self-reliant independence. And in this way, though he finally perish, man —
T can keep his human dignity and respect and die with cosmic good manners,

WAY 11: The contemplative life is the good life. The external world is no fit
habitat for man. it is too big, too cold, too pressing. Rather it is the life turned
inward that is rewarding. The rich internal world of ideals, of sensitive feelings,
of reverie, of self-knowledge is man’s true home. By the cultivation of the self
within, man alone becomes human. Only then does there arise deep sympathy
with all that lives, an understanding of the suffering inherent in life, a realization
of the futility of aggressive action, the atiainment of contemplative joy. Conceit
then falls away and austerity is dissolved. In giving up the world one finds the
farger and finer sea of the inner seif.

WAY 12: The use of the body’s energy is the secret of a rewarding life. The
hands need material to make into something: lumber and stone for building,
food to harvest, clay to mold. The muscles are alive to joy only in action, in S—
climbing, running, skiing, and the like. Life finds its zest in overcoming, dominat-
ing, conquering some obstadle. It is the active deed that is satisfying, the deed
adequate to the present, the daring and adventuresome deed. Not in cautious
foresight, not in relaxed ease does fife atfain completion. Outward energetic
action, the excitement of power in the fangible present—this is the way to live.

WAY 13: A person should let himself be used. Used by other persons in !
their growth, used by the great objective purposes in the universe that silently |
and irresistibly achieve their goal. for persons and the world's purposes are |
dependable at heart, and can be trusted. One should be humble, constant,
faithful, uninsistent. Grateful for the affection and protection that one needs,
but undemanding. Close to persons and to nature, and secure because close.
Nourishing the good by devotion and susiained by the good because of
devotion. One should be a serene, confident, quiet vessel and instrument of the
great dependable powers that move fo their fulfillment.

Instructions for ranking your preferences: Rank the thirteen ways to five in
the order you prefer them, puiting first the number of the way to live you like
the best, then the number of the way you fike next best, and so on down to the
number of the way to live you like the least.

Final Word: If you can formulate a way to live you would like befter than
any of the thirteen alternatives, please do so.

A Short Form Ways to Live
{Dempsev & Dukes, 1966)

This instrument is a shortened form of Morris' (1956b) Ways to Live, retaining those
elements within each way that were most highly intercorrelated.
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" Description

The instrument follows that of Morris closely except that the 13 Ways to Live have been
cut back to less than 50 words each in almost all cases. The 13 Ways to Live were
transformed into 110 statements or items, Through item analy§¢s, discordant or poorly
interrelated elements within each paragraph were eliminated. The result is an instrument
that is much easier 10 read and considerably shorter. Like the Ways to Live instrument. it
is self-administered.

o 'Sarnple

The shortened version was developed using 230 students in an undergraduate psychology
class.

Reliability
Internal Consistency

Data on internal consistency are not relevant for this single-item measure.

Test—-Rerest

The mean test-retest coefficient for a sample of 32 students was .80 with a time interval of
10 days.

Validity
Convergent

The authors focused their attention on comparing the shortened form with another revised
form and the original. The shortened and revised forns were developed from analvses of
the same 110 items. Dempsey and Dukes (1966) reported the average intercorrelations for
sets of items representing each Way in the original, the revised form. and the shortened
form. They also reported the correlations between the average ratings of the items and the
rating given to the original paragraph describing that way to live. The short form proved to
be superior on both criteria. the exceptions being Way 7 and Way 9. which retained
considerable heterogeneity. Dempsey and Dukes interpreted the findings as indicating that
the short form expressed “the core conception of Morris” document more adequately than
the original paragraphs themselves” (p. 879).

Discriminant

The average correlation of the shortened form with the original over a 10-day interval was

.57 (n = 35). The authors concluded that “while there is ‘a substantial relationship
. between the original and short forms, there are alsg important differences betwéen them™

881).:0n comparing the content of the shortform wit tfie=original Ways to Live,
Dempsey and Dukes define their ways in the following mansdigr(italics indicate Dempsey
and Dukes’ additions),

Way 1: Appreciate and preserve the best man has attained.
Way 2: Cultivate independence and self-knowledge.
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Way 3: Show sympathetic concemn foz others. -
Way 4: Experience festivity and sensuous enjoynient.
Way 5: Act and enjoy life through group participation.
Way 6: Master threatening forces by constant practical work.
Way 7: Admit diversity and accept something from all ways of life.
Way 8: Enjoy the simple, easily obtainable pleasures.
Way 9: Wait in quiet receptivity for jov and peace.
Way 10: Control the self and hold firm 1o high ideals.
Way 11: Meditate on the inner life.
Way 12: Use the body's energy in daring and adventurous deeds.
Way 13: Let oneself be used by the great cosmic purposes.

Location

Dempsey, P.. & Dukes, W. F. (1966). Judging complex value stimuli: An examination
and revision of Morris’s “Paths of Life.” Educaiional and Psvchological Measurement,
26, 871-882.

- Results and Comments

The instrument looks as if it could be a promising substitute for the highly complex Ways
to Live. It has not been used widely, however, although other shortened forms with no
accompanying data to support reliability and validity have appeared in the literature {e.g..
see Feifel & Nagy. 1981, and Sommers & Scioli, 1986). Increased usage would provide
much needed validating data on the short form Ways to Live. As is the case for its parent
instrument. minor adjustments to avoid male referents may be necessary.

Short Form Ways to Live

Instructions: On the following page are described 13 ways to live, which various
persons at various times have advocated and followed. In the left margin rank these
ways in the order you prefer them, so that the number 1 is by the path you like best,
the number 2 by that you like next best, and so on, with number 13 by the path you
like least. :

It is not a question of what kind of life you now lead, or the kind of life you
think it prudent to live in our society, or the kind of life you think good for other
persons, but simply the kind of life you personally would like to live.

WAY 1: An individual should actively participate in the social life of his
community, not to change it primarily, but to understand, appreciate, and
preserve the best that man has aftained. Life should have clarity, balance,
refinement, contraol,

v WAY 2: The individual should for the mostpart “go it alone,” having much
A fime to himself, stressing self-suffigiency, refle and meditation, knowledge
of himself. The center of life should be found-within the self.

WAY 3: This way of life makes ceniral the sympathetic concern for other
persons. Whatever hinders sympathetic love among persons should be avoid-
ed, for such love alone gives significance fo life. One should become receptive,
appreciative, and helpful with respect to others.
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WAY 4: Life should be more a festival than a workshop, or a school for
moral discipline; it should be enjoyed, sensuously enjoyed, enjoyed with relish
and abandonment. To let oneself go, to let things and persons affect oneself, is

—-more important than to do—or to do good. e

WAY 5: A person should merge himself with a social group, enjoy cooper-
ation and companionship, join with others in resolute activity for the reclization
of common goals. Life should merge energetic group activity and cooperative
group enjoyment.

WAY 6: We should stress the realistic solution of specific problems as they
appear and the improvement of techniques for controlling the world and soci-
ety. We have to work resolutely and continually if control is to be gained over
the forces that threaten us.

WAY 7: We should at various times and in various ways accept something

* from all other paths of life, but give no one our exclusive allegiance, We must
cultivate flexibility, admit diversity in ourselves, accepiing the tension which this
diversity produces. ' '

WAY 8: The enjoyment of simple, easily obtainable pleasures should be the
keynote of life: the pleasures of just existing, of savory food, of comfortable
surroundings, of talking with friends, of rest, relaxation.

WAY 9: The good things in life cannot be found by resolute action, or by
participation in the turmoil of social life. One should cease to make demands,
waiting in quiet receptivity, open to the powers that nourish the self and work
through it. Sustained by these powers, one knows joy and peace.

WAY 10: Self-control should be the keynote of life, not the easy self-control
that retreats from the world, but the vigilant, stern, manly control of a self that
lives in the world. One should hold firm to high ideals and not be bent by the
seductive voices of comfort and desire.

WAY 11: The contemplative life is the good life, the life that is rewarding.
The rich internal world of idedls, of sensitive feelings, of reverie, of self-knowl-
edge is man’s true home.

WAY 12: The use of the body’s energy is the secret of o rewarding life. Not
in cautious foresight, not in refaxed ease does life attain fulfillment, for it is the
active deed that is satisfying, the deed adequate fo the present, the daring and
adventurous deed.

WAY 13: One should fet himself be used by other persons in their growth,
and by the great objective purposes in the universe. One should be a serene,
canfident, quiet vessel, guided by the great dependable powers that silently
and irresistibly achieve their godl.

The Value Profile
(Bales & Couch, 1969)

Variable

Bales and Couch developed the Value Profile to measure agreement with a set of value ;
statements considered relevant to interaction with others in laboratory.group studies (see
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Bales, 1970). They defined a value statement in the concrefe interaction conlext as "a
statement of an existing norm, or a proposal for a new norm” (p. 4).

Description

An initial pool of 872 items was generated to represent as large and as varied a coverage of
the domain as possible. Sources incfuded Tistening to group discussions, other value
instruments, personality scales, and the experiences of their co-workers. These items were
then reduced to 252 by the researchers and were presented to respondents for rating on an
agree—disagree continuum. Item analyses to exclude value statements that were not dis-
criminating well led to a final set of 144 itemns to be rated on the agree—disagree dimen-
sion. These items were factor-analyzed and 40 items were selected to represent four value
dimensions,

The four scales in the Value Profile assess (1) Acceptance of Authority, (2) Need-
Determined Expression (vs. Value-Determined Restraint), (3} Equalitarianism, and (4)
Individualism. Each is represented by 10 items, which respondents evaluate on a six-point
rating scale from strongly disagree (1) through to strongly agree (6). A score of 4 is
reserved for cases in which no response is made. The instrument is self-administered.

-Sampie

The l44-item questionnaire was completed by 352 respondens, predominantly under-
graduate college students but including some graduate students. faculty members, and
officer candidates in the Air Force.

Reliability

No reliability data were encounterad.

Validity
No vahdity data were encountered.

Location

Bales, R.. & Couch. A. (1969). The value profile: A factor analytic study of valuc
statements. Sociological Inguirv, 39, 3—17.

Results and Comments

The agree-disagree response continuum is not consistent with values as conceptions of
the desirable, but it is of note that the notion of “oughtness” is incorporated into some of
the value statements. Other items, however, can probably be more accurately described as
related beliefs or attitudes than as values. A second weakness is that the language used in
the scales has dated somewhat (e.g.. the repeated reference to “man™ in the Individualism
Scale). As well as modernized scales, reliability and validity data are required before thesc
measures can be used with confidence ite of these criticisms, the instrument has
considerable strengths. Enormous effort: directed toward obtaining a broad coverage
of the value domain. The item sampling procedure was an exhaustive one, and the
dimensions identified from this firm basis should be given serious attention by value
researchers,
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A shortened 12-item version of the Vajue Profile was developed by Withey (1963),
who adapted the three highest-loading items on each of Bales and Couch’s four factors for
use in a nationwide study of public civil defense practices. Respondents-judged the
statements on a five-point rating scale from strongly agree to strongly disagree. Many of
the items used by Withey were reworded slightly, but their counterparts in the Value
Profile are indicated by 2 W in the right hand margin. The reader is referred-to Withey
(1965) for further details or to the previous edition of Measures of social psyvchological
attitudes. o

Value Profile

Directions: This questionnaire is designed to measure the extent to which you hold
each of several general attitudes or values common in our society. On the following
pages you will find a series of general statements expressing opinions of the kind
You may have heard from other persons around you. After each statement.there is u
set of possible responses as follows:

1 2 3 4 5 .6
Strongly Disagree Slightly Slightly Agree Strongly
Disagree Disagree Agree Agree

You are asked to read each of the statements and then to circle the response which
best represents your immediate reaction to the opinion expressed, Respond to each
opinion as a whole. If you have reservations ubout some part of a statement. circle
the response that most clearly approximates your general feeling.

Acceptance of Authority

1. Obedience and respect for authority are the most important virtues
children should learn. (W}

l 2 3 4 5 6

2. There is hardly anything lower than a person who does not feel o great
love, gratitude, and respect for his parents.

3. What youth needs most s strict discipline, rugged determination, and the
will to work and fight for family and country.

4. You have to respect authority and when you stop respecting authority,
your situation isn't worth much.

. Patrigtism and loyalty are the first and the most important requireisie

od citizen.: :
. Yourig-people sometimes get rebellious ideas, but as they grow tpthey
ought fo get over them and setile down. w)
7. A child should not be allowed to talk back to his parents, or else he will
lose respect for them.
8. The facts on crime and sexual immorality show that we will have to crack
down harder on young people if we are going to save our moral
standards.
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9. Disobeying an order is one thing you can't excuse—if one can get away
with disobedience, why can’t everybody?

10. A well-raised child is one who doesn't have to be told twice to do L

something.

Need-Determined Expression
{(vs. Value-Determined Restraint)

1. Since there are no values that can be eterndl, the only real values are
those that meet the needs of the given moment. (W)

2. Nothing is static, nothing is everlasting, at any moment one must be
ready to meet the change in environment by a necessary change in
one’s moral views,

3. Let us edt, drink, and be merry, for tomorrow we die. W)
4. The solufion to almost any-human problem should be based on the —
situation at the time, not on some general moral rule. W)

5. Life is something to be enjoyed to the full, sensuously enjoyed with relish
and enthusiasm.
6. Life is more a festival than a workshop or a school for moral discipline.
7. The past is no more, the future may never be, the present is all that we
can be certain of.
*8. Not to aftain happiness, but to be worthy of #, is the purpose of our
existence.
*?. No time is better spent than that devoted to thinking about the ultimate
purposes of life.,
*10. Tenderness is more important than passion in love.

Equalitarianism
1. Everyone should have an equal chance and an equal say. (W)
2. There should be equdlity for everyone—because we are all human
beings.
3. A group of equals will work a lot better than a group with a rigid hier-
archy. W)
4. Each one should get what he needs—the things we have belong to all of
us. (W)

ne should never arbitrarily tell people

ct antiminority remarks made in -

his presence.
7. Poverty could be almost entirely done away with if we made certain basic
changes in our social and economic system.

8. There has been too much tatk and not enough real action in doing away
with racial discrimination.




12, Values e

9. Inany group it is more important to keep a friendly atmosphere than to be
efficient,
10. In a small group there should be no real leaders—everyone should have ...
an equal say. S

Individualism

1. To be superior a man must stand alone.

2. Inlife an individual should for the most part “go it alone,” assuring himself
of privacy, having much time to himself, attempting to contro! his own life.

W)

3. It is the man who stands alone who excites our admiration. W)

4. The rich internaf world of idedls, of sensitive feelings, of reverie, of self
knowledge, is man’s true home.

5. One must avoid dependence upon persons or things; the center of life
should be found within oneself. (W)
The most rewarding object of study any man can find is his own inner life.
Whoever would be a man, must be a nonconformist.

Contemplation is the highest form of human activity.

The individualist is the man who is most likely to discover the best road to a
new future.

10. A man can learn better by siriking out boldly on his own than he can by
following the advice of others.

0 @~

* Reverse-scored.

Life Roles Inventory—Value Scales
{(Fitzsimmons, Macnab, & Casserly, [985)

Variable

The instrument measures the importance of 20 kinds of values considered relevant to
assessing the relative importance of the work role in relation to other major life roles in

different cultures.

Description

Initially 22 values were derived from the literature: Ability Utilization, Achievement,
Advancement, Aesthetics, Associates and Social [nteraction. Authority, Autonomy,.
Creativity, Culturai Idgntity, Economlc Rewards Economrc Secumy, Enwmnmem Inte

lectual Sgmulation

espons:bllny, Risk-Taking and Safety, Spiritual \la!ucs Su
visory Re!atlons and Variety. Items were written to represent each of these facets of the
value domain in English and in French, and as a consequence of a series of psychometric
analyses, 20 multi-item scales were developed.

The 20 scales making up the LRI-VS are (1) Ability Utilization, (2) Achievement, (3)
Advancement, {4) Aesthetics, (5) Altruism, (6) Authority, (7) Autonomy, (8) Creativity,
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(9) Economics, (10} Life Style, (11) Personal Development, (12) Physical Activity, (13)
Prestige, (14) Risk, (15) Sociai Interaction, (16) Social Relations, (17) Variety, (18)——
Working Conditions,; 19 Cultural Identity, and (20) Physical Prowess. Each scale com- )
prises five items, three of which are common to all countries (Australia, Canada, Por
tugal, Spain, United States) and two of which are unique to each national project. The
items are preceded by the stem “It is now or will be tmportant for me to . . " and
respondents are required to rate each item on a four-point scale: Little Or no importance
(1}, Of some importance(2), Important (3), and Very impoitant (4). Originaily, the authors
developed a general values instrument and a work-related values instrument, In the final
version, both general and work-related items are brought together in one single

instrument,

Sampie

The scales were developed with English- and French-speaking samples of Canadian adult-
workers (n = 6382) and high school students (n = 31 13), and an English-speaking sample
of postsecondary education students (r = 623), Although the samples are not random, the
authors did attempt to obtain a broad cross section. Norms are provided for males and
females in each group and for the French and English forms where appropriate, and
breakdowns are provided for adults by type of work.

Reliability

Internal Consistency

Alpha reliability coefficients have been reported for each scale in each of the three major
samples. For the English form. reliabilities ranged from .67 {Achievement) to 8% (Al-
truism) ¢median .80) for adults. .68 (Achievement) to .91 tAltruism) (median .83) for
postsecondary students. and .65 (Cultural Identity) to .90 (Altruism) (median .18) for the
high school students. Reliabilities for the French form are comparabie to the English in the
adult samples but somewhat lower in the high school sample.

Test—Rerest

Validity

Convergent

differentiate students enrolled in business, edug’g_tion andz
ve been: successfully related to measures from“the Min _
re (Gay, Weiss, Hendel, Dawis, & Lofquist, 1971), the*

dal

The scales have been 1
rehabilitation_medicine
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Work Aspect Preference Scale (Pryor, 1979), and the Work Values [nventory (Super,
1970). Eight value scales were postulated as having counterparts in these instruments:

Authority, Social Relations, Creativity, Autonomy, Economics, Altruism, Work Condi-

tions, and Prestige. The patterns of intercorrelations and confirmatory factor analysis
supported not only the convergent but the discriminant validity of these scales (Macnab &
Fitzsimmons, 1987).

Discriminant

In examining the relationship between the LRI-VS and the Vocational Preference Inven-
tory (Fitzsimmons er al., 1985), only 49 of the possible 120 correlations were significant,
leading the authors to conclude that their value domain cannot be subsumed under that of
interests,

Location

Fitzsimmons, G. W., Macaab, D., & Casserly, C. (1985). Technical Manual for the Life

Roles Inventory Values Scale and the Salience Inventory. Edmonton, Alberta, Canada:
PsiCan Consulting Limited.

Results and Comments

The factorial structure of the instrument has been examined for each of the norm samples
(Fitzsimmons er al.. 1983), suggesting higher-arder factors underlying the scales. Prin-
cipal components analyses and varimax rotations on intercorrelations between the 20
scales consistently have revealed five factors emerging across sumples: (1) Personal
Achievement and Development. (2) Social Orientation. (3) Independence. () Economic
Conditions, and (5) Physical Activity and Risk.

The LRI-VS is relatively new but it is currently being used internationally and further
examples of its use should appear soon in the literature. Data provided on reliability and
validity are impressive and its applicability to the work role as well as to other roles gives
it special status. Previous instruments have focused primarily on work values or general
values, rarely on both,

The major criticism that can be made of the LRI-VS at this point is its lack of
consistency with the dominant definition of values. Respondents are asked to indicate
what is important to them without any reference to desirability. Although the value scales
have been empirically differentiated from interests, they have not been differentiated from
needs. Importance is an appropriate dimension on which to assess needs and is relevant to
values only when the instructions make it clear that respondents are considering the
desirable, that is, guiding principles in life.

ife Roleés Inventory—Value Scales

Instructions: Once you have completed the personal information on the answer sheet
please start answering the questions below. Please answer every question. Work
rapidly. If you are not sure, guess; your first thought is most likely to be the right

answer for you.

S
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For each of the following statements, indicate how important it is to you. Use
the following scale:
I' Means of little or no importance
—-- 2 Means of some importance
3 Means important
4 Means very important
Use a pencil to fill in the circle of the number on the answer sheet that shows
how important the' statement is to you. For example: '
Enjoy myself while working | 2 @ 4
Now please respond to all the questions, using the answer sheet.

Sample items:

It is now or will be important for me to . . .
1. use all my skills and knowledge 1 23 4
2. do things that involve some risk
3. have a good income

Conceptions of the Desirable
{Lorr, Suziedelis, & Tonesk, 1973 }

Variable

Values are conceptualized as personal goals, social goals, and modes of conduct deemed
personally or socially preferable. and assessed in terms of their importance in the respon-
dent’s life.

Description

The initial pool of items (235) represented 10 bipolar constructs derived from the work of
Morris (1956b), F. R. Kluckhohn and Strodtbeck (1961}, Scott (1965), and Bales and
Couch (1969). The constructs for item selection were (1) authoritarian versus rule-free,
(2) equalitarian versus elitist, (3) achieving versus hedonistic, (4) altruistic versus self-
interested, (5) controlled versus spontaneous, {6) adventurous versus cautious, (7) re-
ligious versus secular, (8) stoic versus comfort-seeking, (9) intellectual versus pragmatic,
and (10) principled versus opportunistic.

The final form of the inventory is self-administered and comprises 139 items that
respondents must rate on a five-point scale according to how desirable they think the goal
is or how they think they ought to behave. The rating scale is defined by labels reflectin
i from Not at all (1) through to Extremely (5). On the basis of
tor anal}f_s’_}cj_g, the authors claim that four ethical 'Ei?i'cntations
Uue scales: Acceptance of aithority by the (1) Adthoritarian’ 2y
scales, the work ethic by the (4) Self-reliant, (5} Stoic. (6)
Achieving, and (7) Adventurous scales, the humanitarian orientation by the (8) Sociaily
Concerned, (9} Intellectual, and (10) Conscientious scales, and the hedonistic orientation
by the (11) Hedonistic and (12) Self-Interested scales. Unfortunately, details are not
available to relate particular items to each of the scales.
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Sample

The instrument was developed using two samples of aduit men and women (rn = 363, 300)

who varied widely in educational level and social class.

Reliability

Neither internal consistency nor test—retest coefficients are provided.

Validity
Convergent

Limited information is provided on the religious and authoritarian subscales with both
correlating with an attitudinal measure of liberalism—conservatism.

Discriminant R

No data are provided.

Location

Lorr. M.. Suziedelis. A.. & Tonesk. X. (1973). The structure of values. Journal of
Research in Personalirv. 7, 139-147.

Results and Comiments

The inventory has not received widespread use; there is neither sufficient information for
scoring nor adequate data on reliability and validity. Further psychometric work is clearly
needed to make this a useful instrument and language needs to be modernized. The
inventory has two major strengths, however. First, a broad range of values is represented
{ personal and social goals and maodes of conduct are included). Second, the authors have
operationalized values in a manner that is consistent with the dominant conceptualization

of values as conceptions of the desirable,

Conceptions of the Desirable

Directions: The purpose of this inventory is to find out what goals you regard as
desirable and ways you believe you otght to behave. Please read each value state-
ment and indicate how important it is in your life.

Indicate the degree of importance of each value to you by recording the number
of the appropriate ans ] he value.is not at all important record a /.
If the value is quite important re; 4, and so on, using numbers as follows:

1.~ Not at all
2. Somewhat
3. Moderately
4. Quite
5. Extremely
Be sure to select an answer for each statement.
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1. Do something for others without expecting any reward

! 2 3 4 5
NOT AT SOMEWHAT MODERATELY QUITE EXTREMELY
ALL B
2. Recognize that some people are born superior
. Make the best use of time
. Respect and obey the laws of the land
. Trust in the providence of God

. Bear my burdens without complaining
. Avoid the stereotyped and the traditional
9. Look out for myself first

10. Promise nothing | can't fulfill
11. Make dllowances for the peculiarities of gifted people h
12, Challenge authority when | disagree with it 5
13. Give help to the hungry and poor
14. Be practical and efficient in whatever | do
15. Show respect for my parents
16. Strengthen and toughen myself for any hardships
17. Follow the rule “every man for himself”
18. Be guided by my conscience
19. Understand the reasons for things
20. Have a plan for whatever | do and sfick to it
21. Solve my problems by myself
22. Recognize that some people deserve special privileges
23. Be an innovator
24. Honor my commitments
25. Be free from any religious constraints
26. Always be active and busy
27. Have fun and a good time
28. Appreciate great men and great minds
29. Face risks boldly
30. Keep my word no matter what
31. See that all men are guaranteed the same rights and privileges
. Not be bound by any religious beliefs _ :
dvantage of opportunities even though it vislates a-§ es
::Avoid. obedience to authority -
35. Use my intellectual powers to the fuilest
36. Act responsibly when | take on a commitment
37. Strive to get chead in some line of work

3
4
5
6. Try out new ideas
7
8
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38.
39.
40.
41.
42.
43.
44,
45.
46.
47.

- 48,
49.
50.
51.
52.
53,
54,
55.
56.
57.
58.
59.
60.
61.
62.
63.
64.
65.
6.
67.
68.

69.
70.
71.
72.
73.
74.
75.
76,

Seek the adventure of the unexpected

Take care of myself before helping others

Get as much pleasure out of living as | can

Never lie to anyone

Recognize that others have the same rights as | do

Strike down laws that don't make sense anymore

Enjoy the beauty of nature

Promote cooperation among peoples of different countries
Avoid sticking my neck out for anyone

Be seif-sufficient

Obey lawful authority

Re loyal ta my friends

Bring back religious values to-our society

Understand the meaning and purpose of things

Show love for my country

Take time to enjoy myself without care

Make decisions on my own

Be honest and truthful

Acknowledge that ruters of countries are different from common people
Be always ready to meet my Creator

Show sympathy for others

Feel free to break any law | consider wrong

Enjoy music and the arts

Just take it easy; not push myself too hard

Stand apart from the crowd

Worship God

Not be governed by society’s rules

Live in a world where nations are at peace with one another
Enjoy the here and now instead of worrying about tomorrow
Show respect for those in authority

Recognize that some people deserve a higher standing in society than
others

Keep my promises

Never obey any
Maintain law and public ord; - N
Plan things chead of fime and carry them out

Do the will of God

Be able to appreciate the best in art, music, and literature

Enjoy the present and let the future take care of itself

Leave the problems of the world in the hands of the specially gifted
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77. Eliminate traditions that are kept for tradition’s sake
78. Keep cool and coliected in the face of panic or disaster
79. Set clear goals to work for
80, Treat fellow human beings as equals
81. Trust God to save mankind
82. Respect the fraditions of our society
.83. Enjoy life to the fullest
84. Seek explanations for the way things are
85. Give leadership to the most intelligent people
86. Avoid doing favors for anybody
87. Take pride in my work
88. Reduce the number of useless rules in our society
89. Let no one influence me against my better judgment
90. Make God the final purpose of life
-.91. Endure problems and difficulties with courage —
92. Satisfy my immediate needs and impulses
. 93. Defend my national heritage
94, Enjoy giving to others
95. Always do my best
96. Get dlf the pleasures of life
?7. Maintain emotional control over myself af all times
98. Follow my belief, even if contrary to law
99. Be free from sin
100. Work for mutual acceptance and understanding between nations
101. Finish jobs that | start
102. Study the workings of the universe
103. Follow the social customs of my country
104. Keep my head no matter what is happening around me
105. Be my own man
106. Seek new roads to travel
107, Show respect for my elders
108. Give to those who are in need of help
109. Be able to take pressures and siress
110. When things get rough, go it alone
111. Seek out life’s little comforts
Complete what | set out to do o
.. Make. sure fo get my fair share of rew'ard's-f;?nd ben

114, Seek out new experiences
115. Enjoy great cultural achievements
116. Keep myself physically fit
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117. Be able to determine my own future

118. Recognize the common brotherhood of man
119. Know ahead of time what [ will do

| 120. Protect our country’s way of life

121. Accept the fact that some people are born leaders

122. Enjoy the challenge of danger

123. Avoid relying on others

124. Enjoy all of life’s pleasures

125. Take the hard knocks of life without complaining

126. Follow a definite schedule '

127. Do exciting things even if they involve some risk or danger

128. Accept the fact that some people are more important than others to our
society

129. Indulge myself

130. Preserve our system of government
131. Help others less fortunate than myself
132. Strive to get ahead

133. Endure pain without flinching

134. Not be dependent on anyone

135. Get what is coming to me

136. Try daring things

137. See that all men are freated equally
138. Leave as little to chance as possible
139. Follow the conventions of our society

Empirically Derived Value Constructions
(Gorlow & Noll, 1967)

Variable

A set of empirically derived values representing sources of meaning in life, sources of
pleasure in life, and goals in life are sorted in terms of their value to respondents.,

Description

The first stage in the development of the instrumeh ation of 1500 statements
by a group of respondents. Another group o respondent; d this fist to 75 non-
overlapping clearly stated values. The final 75 value statements are expressed in infinitive
form (e.g., to accept others, to excel generally) and are administered to respondents as a
[3-pile Q-sort task. The first pile represents statements “of lowest value to you™ while the
I3th pile represents statements “of highest value to you.”

Gorlow and Noll used the Q-sorts to generate a correlation matrix arnong persons that
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was subjected to a principal components factor analysis with a varimax rotation. Eight
factors accounting for 64% of the variance were extracted and interpreted. The clusters of
individuals identified were (1) the affiliative-romantic, (2) the status—security valuer, (3)
the intellectual humanist, (4) the family valuer, (5) the rugged individualist, (6) the
undemanding—passive group, (7) the Boy Scout, and (8) the-Don Juan, Correlations were
computed between loadings on the factors thar emerged and the Q-sort placements of the
value statements in order to identify which statements were related to each of the factors.
No procedures were explored for scoring statements, however. The basic unit of analysis
was the individuals factor score on each dimension.

Sample

The statements were generated by 75 introductory psychology students but the Q-sort dara
were obtained from 105 persons of varying backgrounds in the university community
(approximately half were undergraduates, the others were graduate students, faculry
members. and persons in the surrounding community).

Reliability o

No information on reliability was encountered.

Validity
Convergent

The loadings for individuals on each factor were correlated with demographic and social
variables. Affiliative—romantics were more likely to be wonen. satus—security valzers
were less likely to be actively religious, intellectual humanists tended 1o be potitically
active, family valuers tended to be women and married. rugged individualists tended not
to have strong political feelings. and the Don Juans were more likely to be single and

young.
Discriminant

No data were presented.

Location

Gorlow, L., & Noll, G. A. (1967). A study of empirically derived values. Jowrnal af
Social Psychology, 73, 261-269.

Results and Comments

pirically derived statements that overlap considerably
¢. They are.p abstractas. the concepls
time they_are not a 1C. a3 aftitude statements.
“They represent behaviors that transcend specific objects and situations,
Unlike other scales reviewed in this chapter, the item set has been used to identify
types of individuals, Developing scales of value statements (or types of items) is quite a
different task. All Gorlow and Noll have provided are correlations between each of their
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statements and the factors representing types of people. Most statements correlate signifi-
cantly with more than one type. It is not at all clear how these items might group if the

The major drawback of this questionnaire is that it is not one that can be used "off the
shelf.” Gorlow and Noll (1967) emphasize that they are proposing a methodology rather
. than reporting generalizable findings, concluding with the point:that “different construc-
_tions of values might be expected to emerge when groups different from college soph-
omore populations are studied™ (p. 269). Thus different factor structures should emerge in
other groups and need to be identified in each new study. Modifications to the item set may

also be required.,

—
W N =
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. To be married

- To have children

22,
23.
24,
25.
26.

To seek truth

Empirically Derived Value Constructions

Irems: (To be sorted into 13 piles from | —of lowest value to you—through 13—of
highest value to you.) L e

To be respected

To be wealthy

To be politically wise

To have formal higher education

To be financially secure

To like yourself '

To be on affectionate terms with family

To have sexual prowess

To love all mankind

To know that you are the best af something

. To excel generally
. To solve difficult problems
. To succeed in your work

To be strong physicalty

To be physically attractive

To be well-known

To have close friendships

To be remembered after death

e sexual relations

To make others happy
To have self-control

To be artistically creative
To be religious
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27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
417,
42
43.
44,
45,
46.
47.
48,
49
50.
51.
52.
53.
54.
55.
56.
57.
58.
59.
..} 60

{61,
62.
63,
64.
65,
66.

To be accepted by others

To accept others

To relax and feel content

To feel you own what you want
To be an individual

To confide in others

To have help when you want it
To be unafraid

To go to Heaven

To have recreations

To work hard

To prevail in intellectual give and take
To be alone

To own things

To direct others

To be useful

To be in love

To be active

To pray

To appreciate nature

To remember your past

To have status

To be loyal to friends

To be loyal to your country

To stand by your beliefs

To be optimistic

To share what you have

To be a part of social groups

To affiliate with humanitarian efforts
To be involved in politics

To have a tradition

To make decisions

To be in charge

To respect your parents

To provide for relatives

To be unselfish

To teach

To live up to others’ expectations for you

To be your own boss

To be part of a productive organization

V. A. Braithwaite and W. A, Scott
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67. To be loved

68. To not be in physical pain

69:-To be free of wrongdoing

70716 appreciate beauty

/1. To have high moral and ethical standards
72. To be sober and dearheaded

73. To be sensitive fo others’ feelings

74, To be able to respond emotionally
L75. To contribute to society

East—West Questionnaire
(Gilgen & Cho, 1979a)

Variable -

The instrument is designed to measure Eastern versus Western orientations in beljef
systems. The Eastern perspective is conceptualized as a monistic (nondualistic) view of
existence expressed in the four major Eastem religious traditions of Hinduism, Buddhism,
Confucianism, and Tacism. Nondualistic beliefs emphasize wholeness: “Man should
recognize his basic oneness with nature, the spiritual. and the mental rather than attempt
to analyze, label, categorize, manipulate. control. or consume the things of the world™ (p.
336).

The Western perspective. with Judeo-Christian and Greek foundations, is dualistic
such that reality is divided into two parts with one part being set off dgainst the other. From
this perspective, “man has characteristics which set him apart from nature and the spiri-
tual.” “man is divided into a body, a spirit, and a mind,” “there is a personal God who is
over man,” and “man must control and manipulate nature to ensure his survival™ {p. 836).

Description

The questionnaire is self-administered and comprises 68 items, half representing the
Eastern world view while the other half represent the corresponding Western world view.
Each item is rated on a five-point scale from “agree strongly™ (1) through to “disagree
strongly”™ (5). The authors recommend using the questionnaire to derive an Eastern
Thought Score. This score is obtained by assigning a weight of 2 to “strongly agree™
responses and a weight of | to “agree, but with some reservations” responses. All other
résponses are ignored. The agreement scores are summed first across the Eastern world

The questionnaire has been used with United States college students {n = 210 in the
largest study), transpersonal psychologists (n = 69), and business people (n = 46), and in |
Korea with medical and nursing students (n = 87). :
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Reliability
Internal Consistency e

Compton (1983) reported an o reliability coefficient for the instrument of .70, although
this coefficient may be more a function of the large number of items in the scale than the
cohesiveness of the items. No reliability data were encountered for the subscales.

Test—Retest

Over a 2-week period, Gilgen and Cho (1979a) report a test—retest reliability for the scale
of .76.

Validity
Convergent

Gilgen and Cho (1979a) contrasted the Eastern Thought Scores of business majors and
executives, students majoring in art, philosophy, and religion. transpersonal psychol-
ogists, and Buddhists in a preliminary investigation of the validity of the instrument. Cho
and Gilgen (1980) subsequently showed Korean students to be more Eastern in their
orientation than American students, and Compton (1983} has used the scale to differenti-
ate practitioners of Zen meditation from nonpractitioners. Gil gen and Cho (1979b) exam-
ined the construct validity of the instrument by relating it to scores on Rokeach’s Value
Survey (1967) and Morris’ Ways to Live (1956b). The results generally are in the direction
expected, but they are not consistent across males and females,

Location

Gilgen, A. R.. & Cho. J. H. (1979a). Questionnaire to measure eastern and western
thought. Psychological Reparts, 44, 835-841.

Results and Comments

The instrument has the attraction of being specifically designed to compare Eastern and
Western world views. Further research is needed. however, to examine issues of reliability
and validity, particularly in refation to the five subscales. In addition, the degree of
internal consistency of the scale as a whole needs clarification. Users may also wish to
alter the wording of some items {e.g., Man should strive to free himself. . .} to ensure
acceptability for both male and female respondents.

The East—West Questionnaire

out how much you agree or disagree with

Instructions: We are intgfested in fj W
i ase read cach statement carefully and then

cach of the statements Which foll

decide whether you:

| —AGREE strongly

2—AGREE, but with some reservations
3—Have no opinion

4—DISAGREE, but only moderately
5—DISAGREE.strongly
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When you have made your decision, note the number that corresponds 1o it and
blacken in the proper space on your answer sheet using the pencil provided.

At the bottom of each page you will find a KEY that presents the five response |
alternatives. Refer to this KEY in order to avoid errors.

Man and the Spiritual

Eastern World View

I do not believe in a personal god.
! 2 3 4 5

If there is a soul, | believe that after
| die it will lose its individuality -
and become one with the overall
spirituality of the universe.

Man and Nature

Eastern World View

Man should fry to harmonize with
nature rather than manipulate
and control it.

Man should strive to return to
nature.

[ feel a real sense of kinship with
most plants and animals,

I hate to kill anything, even insects.

I'ove to sit quietly just watching the
clouds or a wild flower.

We should only consume what we
actually need.

711

Western World View

| believe in a personal god to
whom | must account after
death.

1 2 3 4 5

| believe in a personal soul which
will continue to exist after death.

Western World View

Man’s progress has resulted
primarily from his ability, through
science and technology, to
conirol and modify the natural
world.

Man should strive fo free himself
from the uncompromising forces
of nature.

While plants and animals are
essential to hurman existence, |
have no personal bond with
most of them,

| cannot honestly say that it bothers
me very much to step on an ant
or bee deliberately.

tnaction makes me very nervous
and uncomfortable.

[ feel ill at ease by myself in
strange places.
I am usually afraid when | find
myself alone in o dark place.
A high level of consumption, even

if it means some waste, is
essential to a strong economy

and a high standard of fiving.

e ean
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 Man and Society

Western World View

The world keeps passing through
cycles, over and over again,
never really changing.

The ideal society is one in which
each person subordinates his or
her own desires and works
consciously for the good of the
community.

People should accept the role in
life they are given by their
parents’ status in sociely.

A meaningful life depends more on
learning fo cooperate than
fearning to compete.

Money tends to enslave people.

| get very little pleasure from
material possessions.

I find most strangers interesting and
easy to get fo know.,

! enjoy eating by myself in a
restaurani.

Eastern World View

Man is moving by some grand
plan toward an historical goal.

The ideal society is one in which
each person by working
individually for his own goals
benefits everyone.

People should have the opportunity
to work themselves out of the
sifuation in life they are born
info.

One of the most important things
you can teach your children is
how fo compete successfully in
the world,

Money frees us from drudgery and
meaningless work.

Material possessions are for me a
deep source of satisfaction,

| feel awkward and self-conscious
with most strangers.

| cannot stand eating by myself.

Man and Himself

Western World View

Meditation properly practiced can
be a rich source of personal
enlightenment; even when
practiced by amateurs it may
offer a way to relax.

It is within his deep inner self that
man will find frue enlightenment.

True learning is directed toward
self-understanding.

| feel that myﬁfeoms a
integral part-of me.

Knowing that we shall die gives
meaning to life.

Suicide is sometimes a noble and
natural choice.

Meditation is at best a form of
relaxation and at worst a
dangerous escape from redlity
and our responsibilities.

The deep inner realm of man is
basically primitive and evil.

The main purpose of learning is to
be able to get a good job.

* My dreams seem like an alien qu

of me.

Death really doesn’t make much
sense o me.

Svicide is just plain wrong.
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Suftering, while painful and
unpleasant, is basically-a positive
experience.

Anxiety usually results in personal
growth. i

Eastern World View

The Rationality of Man

713

Suffering should be avoided at all
cost because it destroys the
meaning of life.

Anxiety usuvally leads to
unproductive and even self-
destructive behavior.

Western World View

Thoughts tend to isclate us from
our feelings.

Complex problems cannot be
understood by breaking them
into smaller components and
then analyzing each-component.

Language tends to interfere with
our ability to experience things
naturally and fully.

A new idea should be treasured
whether it is useful or not.

Science and technology have
provided man with an illusion of
progress, an illusion he will later
pay for dearly.

Science is a destructive force in the
long run.

The use of artificial kidneys and
plastic hearts is going too far; it
is unnatural,

Administering questionnaires is not
a very effective way to find out
about people.

I is primarily through thinking and
classifying that our experiences
take on meaning.

The best way to understand
something is fo subdivide it into
smaller components and analyze
each component carefully.

Language gives form and meaning
to our experiences.

Only ideas that help us do
something better have much
value.

The only real progress man has
achieved has been through
science and technology.

Science is our main hope for the
future.

Heart and kidney transplants are
natural and wonderful medical
advances.

Probably some useful information
about people can be acquired
through questionnaires.

Value Orientations=
(Kluckhohn & Strodtbeck, 1961)

Variable

The instrument measures the orientations of respondents toward four dilemmas, represent-
ing “‘common human problems for which all peoples at all times must find some soiution”

(p. 10). i
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Description

The statements are considered to be “value orientations,” conceived as
principles, resulting from the transactional interplay of three analytically distinguishabie
elements of the evaluative process—the cognitive, the affective, and the directive ele-
ments-—which give order and direction to the cver-flowing stream of human acts and
thoughts as these relate 1o the solution of “common human” problems. (p. 4)

For each dilemma, two or three alternative orientations are postulated: the relation to other
humans may be faced in individual, lineal (rank-defined), or collateral (group-related)
terms; the relation to nature may be seen as one of submission, subjugation, or harmo-
nious adaptation; the time perspective may be focused predominantly on the past, present,
or future; and self-expression may appear predominantly as either activity or passive
“being.”

Kluckhohn and Strodibeck assessed these orientations through an individual inter-
view in which 22 questions were asked, posing 23 choices for the interviewees. Preferred.
solutions were indicated by rank-ordering the alternative responses for each of the postu-
lated dilemmas. The “relational orientation™ (to other humans) is represented by seven
questions, and the “man--nature orientation,” the “time orientation™ and the “activity™
orientation each by five questions.

Thus. within each question, items pertaining to a single “orientation” are ipsatively
administered. vielding total scores on choices within each orientation that are ipsative. {{t
is impossible, for instance, to score high simultaneously on individual. lineal. and collat-
eral orientations.) This scoring procedure follows from theoretical postulates, rather than
from empirical evidence concerning mutual exclusiveness of the aliernatives. Between
orientations, item responses and their sums within a type are independent, and can be
compared via standardized scores (e.g., an individual relational orientation against a
subjugative orientation (o nature).

Sample

The instrument was developed in the 1950s for use with 23 Spanish-Americans, 20
Texans, 20 Mormons, 22 off-reservation Navajo, and 21 Zuni in a comparative ethnology
of five neighboring communities in the southwest United States.

Reliability

No conventional reliability coefficients have been encountered. Some inferences regard-
ing reliability can be made, however, through cross-community comparisons of items and
scale totals (i.e.. summed scores over responses reflecting a particular solution to the type
of dilemma posed). The intercultural differences observed with the scales of collateral

relations - past and future time orientations, and harmonious oricntation to.nature tend
hieir constituent items, suggesting pos

for these-scales at-least:—

Validity
Convergent

A group-differences analysis provided the sole basis for ascertaining scale validity; no
independent measures from the communities were reported to substantiate the mvesnga—
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tors’ predicted rank-ordering of the five samples. [nterpretation of the results as demon-
strating validity of the measures depends, therefore, on two assumptions: uncontaminated
criteria and intercommunity differences-that reflect only the postulated underlying orienta-
tions, rather than extraneous characteristics. Although the effects of extraneous determi-
nants might be considered random aver large, representative samples of cultures, irrele-
vant variables cannot be effectively. controlled when the number of cultures is small.
Despite this limitation (which applies to virtuaily all cross-cultural studies), the statistical
analyses (by A. K. Romney) provide a useful model of intercultural validation.

Each orientation (mean of similarly classified replies to a given dilemma) was subject
to an analysis of variance over the five samples; in addition, clusters of items (two or three
responses to each question) were similarly analyzed to ascertain the consistency of inter-
cultural differences that emerged within sets representing a common orientation. {Both
procedures were complicated by the ipsative scoring.) Consistent intercultural differences
were noted (e.g., Texans tended to score higher than others on four of the seven “indi-
vidual™ and on three of the five “subjugation”™ items; Spanish-Americans on three of the
five “past™ and three of the six “being” items). _

It is such interitem consistencies that lend confidence to the interpretation of inter-
cultural differences in total scale scores, because they imply that cultural differences do
not depend on a particular way of measuring the variable. Although results from this study
do not speak to the general question of scale validity, they do pertain to the validity of the
scales for the authors’ purpose (i.e., distinguishing among the five cultures studied) under
the assumption that their judgment provides a sufficiently valid criterion.

Location

Kluckhohn, E R., & Strodtbeck, F. L. (1961). Variations in value orienations.
Evanston, IL: Row. Peterson.

Results and Comments

Given the cultural specificity of the measure, its continued use in the original form is
unlikely. However, the theory underlying it may be regarded by some as sufficiently
universai to generate other specific measures of the same attributes. For example, derived
instruments in written questionnaire form have been used by Platt (1985) and by Triundis.
Leung, Viilareal, and Clark (1985).

Value Orientations
1. Job Choice (Activity: Items AT and A2)

chance-to work for two men. The two
hey were like and say which you think

A man needed a-job and-h
bosses were different: 7
would be the best one to work

A One boss was a fair enough man, and he gave somewhat higher
{Doing) pay than most men, but he was the kind of boss who insisted that
men work hard, stick on the job. He did nof like it at all when a

worker somefimes just knocked off work for a while fo go on a trip

or fo have a day orso of fun, and he thought it was right not fo

take such a worker.back on the job.

et
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B The other paid just average wages but he was not so firm. He
{Being) understood that a worker would sometimes just not turn up—

would be off on a trip or having a litfle fun for a day or two. When
- his men did this he would take them back without saying too. much.

{Part Cne)

Which of these men do you believe that it would be better to work for in most
cases? 5 b

Which of these men would most other
(Part Two)

Which kind of boss do you believe that it is better fo be in most cases?
Which kind of boss would most other think it better ta be?

think it better to work forg ™™

2, Well Arrangements (Relational: [fem R1)

When_a.community has to make arrangements for water, such asdrill a
well, there are three different ways they can decide to arrange things like
location and who is going to do the work.

A There are some communities where it is mainly the older or recog-
{Lin) nized leaders of the important families who decide the plans. Every-
one usually accepts what they say without much discussion since they

are the ones who are used to deciding such things and are the ones .

who have had the most experience.

B There are some communities where most people in the group have a
(Coll) part in making the plans. Lots of different people talk, but nothing is
done until almost everyone comes to agree as to what is best to be
done.
C There are some communities where everyone holds to his own opin-
(Ind) ion, and they decide the matter by vote. They do what the largest
number want even though there are still a very great many people
who disagree and object to the action.

Which way do you think is usually best in such cases?
Which of the other two ways do you think is better?

Which way of all three ways do you think most other persons in
usually think is best?

waould

3. Child Training (Time: Iltem T1)

e were talking obout the way children should be bro
if‘fereﬁf ideas.

A Some people say that children should be taught well the traditions of
(Past} the past {the ways of the old people). They believe the old ways are
best, and that it is when children do not follow them too much that

things go wrong.
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B Some people say that children should be taught some of the old .
- (Pres) tradifions {ways of the old people), but it is wrong to insist that they
stick to these ways. These people believe that it is necessary for
children always to learn about and take on whatever of the new
ways will best help them gef-along in the world of today.
C Some people do not believe-children should be taught much about
{Fut) past traditions {the ways of the old people) at all except as an
interesting story of what has gone before. These people believe that
the world goes along best when children are taught the things that
will make them want to find out for themselves new ways of doing
things to replace the old.
Which of these people had the-best idea about how children should be taughi? : E
L Which of the other two people had the better idea?
Considering again all three ideas, which would most other persons in say
had the better idea?

4. Livestock Dying (Man—Nature: lfem MN1)

One lime a man had a lot of livestock. Most of them died off in different
ways. People talked about this and said different things.

A Some people said you just can't blame a man when things like this
(Subj) happen. There are so many things that can and do happen, and a
man can do almost nothing to prevent such losses when they come.
We all have to learn to take the bad with the good.
B Some people said that it was probably the man’s own fault that he
{Over) lost so many. He probably didn't use his head fo prevent the losses.
They said that it is usually the case that men who keep up on new
ways of doing things, and really set themselves to it, almost always
find a way to keep out of such trouble.
C Some people said that it was probably because the man had not
{With) lived his life right—had not done things in the right way to keep
harmony between himself and the forces of nature (ie., the ways of
nature like the rain, winds, snow, etc.).

Which of these reasons do you think is most usually true?
Which of the ather two reasons do you think is more true?
Which of all three reasons wiould mos '
true? ey

think is usually

5. Expectations about Change (Time: Item T2)

(20—40 Age Group)

Three young people were talking about what they thought their families
would have one day as compared with-their fathers and mothers. They each
said different things. -




C The first said: | expect my family to be better off in the future than the
{Fut) family of my father and mother or relatives if we work hard and plan
+ight. Things in this country usually get better for people who really

B The second one said: | don't know whether my family will be beiter
{Pres) off, the same, or worse off than the family of my father and mother

or relatives. Things always go up and down even if people do work
hard. So one can never really tell how things will be.:

A The third one said: | expect my family to be about the same as the
{Past) family of my father and mother or relatives. The best way is to work
hard and plan ways to keep up things as they have been in the past.

Which of these people do you think had the best idea?
Which of the other two persons had the better idea?

Which of these three people would most other
best idea?

your age think had the

{40—Up Age Group)

Three older people were talking about what they thought their children
would have when they were grown. Here is what each one said.

C One said: | really expect my children to have more than | have had i
{Fut) they work hard and plan right. There are always good chances for
people who fry.
B The second one said: | don't know whether my children will be better
{Pres) off, worse off, or just the same. Things always go up and down even
if one works hard, so we can't really teil.
A The third one said: | expect my children to have just about the same
(Past) as F have had or bring things back as they once were. itis their job to
work hard and find ways to keep things going as they have been in
the past.

Which of these people do you think had the best idec?
Which of the other two persons had the better idea2

Which of these three people would mast other
best idea?

your age think had the

6. Facing Conditions (Man-Nature: Hem MN2)

_There are different ways of thinking about how God {the gods) is {are)
:related to man-and to weather and all other natural.conditions h:make the

-;and ammc!s live or die. Here are three posable ways

C God (the gods) and people all work together ali the time; whether
{(With) the conditions that make the crops and animals grow are good or
bad depends upon whether people themselves do all the proper
things to keep themselves in harmony with their God (gods) and
with the forces of nature.

V. A. Braithwalte and W. A. Scott
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B God {the gods) does {do) not directly use his {their) power fo con-
{Over) trot all the conditions which affect the growth of crops or animals. It
is up to the people themselves to figure out the ways conditions

change and to fry hard to find the ways of controlling them. : -

A Just how God (the gods) will use his {their) power over all the
{Subj) conditions which affect the growth of crops and animals cannot be
known by man. But it is useless for people to think they can change
conditions very much for very long. The best way is to take condi-

tions as they come and do as welt as-one can.

Which of these ways of looking at things do you think is best?
Which of the other two ways do you think is better?

Which of the three ways of looking at things would most other people in
think is best2 :

7. Help in Misfortune (Relational: Item R2)

A man had a crop failure, or, let us say, had lost most of his sheep or cattle.
He and his family had to have help from someone if they were going to get
through the winter. There are different ways of getting help. Which of these
three ways would be best?

B Would it be best if he depended mostly on his brothers and sisters or
{Coll) other relatives all to help him out as much as each one could?
C Would it be best for him to try to raise the money on his own outside
{ind) the community this own people} from peaple who are neither rela-
tives nor employers?
A Would it be best for him to go to a boss or fo an older important
{Lin) relative who is used to managing things in his group, and ask him to

help out until things get better?

Which way of getting the help do you think would usually be best2
Which way of getting the help do you think is next best?

Which way do you think you yourself would really follow?

Which way do you think most other people in would think best?

8. Family Work Relations (Relational: Item R3)

F'm going to tell you about three different ways families can arrange work.
These families are related and they live close together.

C In some groups {or communities) it y Ilyexpeded that each of
nd} the separate families (by which w n. just husband, wife, and
children) will look after its own business separate from all others and

not be responsible for the others.
B in some groups (or communities) it is usually expected that the close
(Coll) relatives in the fomilies will work together and talk over among
: themselves the way to take care of whaiever problems come up.
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When a boss is needed they usually choose {get) one person, not
necessorily the oldest able person, to manage things.

A In some groups (or communities) it is usually expected that the fam-
{Lin) ilies which are closely related to each other will work together and —
T have the oldest able person (hermane mayor or father) be responsi-
ble for and take charge of most important things.

Which of these ways do you think is usually best in most cases?
Which of the other two ways do you think is betfer? -

Which of all the ways do you think most other persons in
usually best?

would think is

9. Choice of Delegate (Relational: [fem R4)

A group like yours (community like yours} is to send a delegate—a
representative—to a meeting away from here {this can be any sort of meeting). : :
How will this delegate be chosen? :

B Is it best that a meefing be called and everyone discuss things until
{Coll) almost everyone agrees so that when a vote is taken almost all
people would be agreed on the same person?

A Is it best that the older, important, leaders take the main responsibility
{Lin) for deciding who should represent the people since they are the
ones who have had the long experience in such matters?

C Is it best that a meeting be called, names be put up, a vote be taken,
(Ind) then send the man who gets the majority of votes even if there are

many people who are still against this man?

Which of these ways of choosing is usually best in cases like this?
Which of the other two ways is usually better2

Which would most other persons in say is usually best2

10. Use of Fields (Man—Nature: Item MN3)

There were three men who had fields with crops (were farmers). The three
men had quite different ways of planting and taking care of crops.

C One man put in his crops, worked hard, and also set himself to
{With) living in right and proper ways. He felt that it is the way d mon
works and tries to keep himself in harmony with the forces of nature

that has the most effect.on condifions and the way crops turm out.

~ A= One man put in his crops. Afterwards ed on the
(Subif=~ ciently but did not do more thariwas nec > keep them going
' along. He felt that it mainly depénded onweather condifions how
they would tumn out, and that nothing extra that people do could

change things much.
B One man put in his crops and then worked on them a lof of time




TTETZ Values

{Over) and made use of all the new scientific ideas he could find out about,
He felt that by doaing this he would in most years prevent many of
the effects of bad condifions.

‘Which of these ways do you believe is usually best2
Which of the other two ways do you believe is better2

Which of the three ways would most other persons in think is best?

11. Philosophy of Life (Time: Item T3)

People often have very different ideas about whathas gone before and
what we can expect in life. Here are three ways of thinking about these things.

B Some people believe it best to give most attention fo what is hap-
(Pres) pening now in the present. They say that the past has gone and the
future is much too ncertain to count on. Things do change, but it is
sometimes for the better and sometimes for the worse, so in the long
run it is about the same. These people believe the best way to live is
to keep those of the old ways that one can—or that one likes—but
to be ready to accept the new ways that will help to make life easier

and better as we live from year to year.

A Some people think that the ways of the past (ways of the old people
{Past) or traditional ways) were the most right and the best and as
changes come things get worse. These people think the best way to
live is to work hard to keep up the old ways and try to bring them

back when they are lost.

C Some people believe that it is almost always the ways of the
{Fut) future—the ways that are still to come—that will be best, and they
say that even though there are sometimes small setbacks, change
brings improvements in the long run. These people think the best
way to live is to look o long time ahead, work hard, and give up

many things now so that the future will be better.

Which of these ways of looking at life do you think is best?
Which of the other two ways do you think is better?

Which of the three ways of looking at life do you think most other persons in
would think is best?

12. Wage Work (Relational: Item R5)

There are three ways in which men who do not themse

s:hire others may
ork; : ¥

C One way is working on one’s own as an individual. In this case a
{ind) man is pretty much his own boss. He decides most things himself,
and how he gefs along is his own business. He only has to take care

of himself and he doesn't expect others to look out for him.
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best?

B
(Coll) fogether without there being one main boss. Every man has some-
thing to say in the decisions that are made, and all the men can
count on each other. e
A One way is working for an owné¥ @ big boss, or @ man who has
{Lin} been running things for a fong fime {a patron: In this case, the men

Which of these ways is usually best for @ man who does not hire others?
Which of the other two ways is better for a man who does not hire others?
Which of the three ways do you think most other persons in

13. Belief in Control (Man—Nature: ltem MN4)

Three men from different areas were talking about the things that control
the weather and other conditions. Here is what they each said.

A Cne man said: My people have never controlled the rain, wind,
(Subj) and other natural conditions and probably never will. There have
always been good years and bad years. That is the way it is, and if
you are wise you will take it as it comes and do the best you can.
B The second man said: My people believe that it is man's job to find
{Over] ways to overcome weather and other conditions just as they have
overcome so many things. They believe they will one day succeed

in doing this and may even overcome drought and floods.
C The third man said: My people help conditions and keep things
{With) going by working to keep in close touch with all the forces which

————— V. A. Braithwaite and W. A. Scolt

One way is working in a group of men where dil the men wark

do not take part in deciding how the business will be run, but they
know they can depend on the boss to help them out in many ways.

would think is

make the rain, the snow, and other conditions. It is when we do the
right things—live in the proper way—and keep all that we have—
the land, the stock, and the water—in good condition, that all goes
along well.

Which of these men do you think had the best idea?
Which of the other two men do you think had the better idea?

Which of the three men do you think most other persons in
had the best idea?

would think

14, Ceremonial Innovation (Time: Item T4)

wn. saw_ that the religious

Some people in a community like your: o _
from what they used to be.

. ceremonies (the church services) were cha

C Some people were reaify pleased because of the changes in re-
(Fut) ligious ceremonies. They felt that new ways are usually better than
old ones, and they like to keep everything—even ceremonies—

moving ahead.
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A - Some people were unhappy because of the change. They felt that
(Pasf} religious ceremonies should be kept exactly—in every way—as
, they had been in the past. :
~B- -~ Some people felt that the old ways for religious ceremonies were
{Pres) best but you just can’t hang on to them. It makes life easier just to

accept some changes as they come along.

Which of these three said most nearly what you would believe is right2
Which of the other two ways do you think is more right2
Which of the three would most other say was most right?

15. Ways of Living (Activity: ltem A3)

There were two people talking about how they liked to live. They had
different ideas.

A One said: What | care about most is accomplishing things—
Doing) getting things done just as well or better than other people do
them. ! like to see results and think they are worth working for.
B The other said: What | care most about is to be left alone to think
{Being) and act in the ways that best suit the way | really am. If I don't
always get much done but can enjoy life as | go along, that is the
best way.

Which of these two persons do you think has the befter way of thinking?
Which of the two do you think you are more like2
Which do you think most other would say had the better way of living?

16. Livestock Inheritance (Relational: Item R6)

Some sons and daughters have been left some livestock (sheep or cattle)
by a father or mother who has died. All these sons and daughters are grown
up, and they live near each other. There are three different ways they can run
the livestock.

A In some groups of people it is usually expected that the oldest able
{Lin) person (son or daughter, hermano mayor) will toke charge of, or
manage, all the stock held by himself and the other sons and daugh-
ters.

In some groups of people it is usually expected that each of th
“ and daughters will prefer to take his or hefown shdF
and run his or her own business completely separ
others. "
B In some groups of people it is usually expected that all the sons and
{Coll} daughters will keep all their catile and sheep together and work
together and decide among themselves who is best able to take
charge of things, not necessarily the oldest, when a boss is needed.
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Which way do you think is usually bestimmmost cases?
Which of the other two ways do you think is better?

Which of all three ways do you think most other persons in
usually best?

would think is

17. Land Inheritance (Relational: ltem R7)

Now | want to ask a similar question concerning farm and grazing land
instead of livestock.

Some sons and daughters have been left some farm and grazing land by @
father or mother who has died. All these sons and daughters are grown and

live near each other. There are three ways they can handle the property.

A In some groups of people it is usually expected that the oldest able
{Lin) person {hermano mayor} will take charge of or manage the land
for himself and all the other sons and daughters, even if they all
share it. Co
C In some groups of people it is usually expected that each son and
{Ind) daughter will take his own share of the land and do with it what he
wants—separate from all the others.
B In some groups of people it is usually expected that all the sons and
(Coll) daughters will make use of the land together. When a boss is

needed, they all get together and agree to choose someone of the
group, not necessarily the oldest, to take charge of things.

Which of these ways do you think is usually best in most cases?
Which of the other two ways do you think is better2

Which of ail three ways do you think most other persons in
usually best?

would think is

18. Care of Fields (Activity: ltem A4)

There were two men, both farmers (men with fields). They lived differently.

B One man kept the crops growing all right but didn’t work on them
{Being) more than he had to. He wanted to have extra time o visit with
friends, go on trips, and enjoy life. This was the way he liked best.

A One man liked to wark with his fields and was always putting in
(Doing) extra time keeping them clean of weeds and in fine condition.

Because he did this extra work, he did not have much time left fo
be with friends, to go on:trips, or to enjoy himself in other ways.
But this was the way he really liked best.

Which kind of man do you believe it s better to be?
{For men only): Which kind of man are you really most fike2
Which kind of man would most other think it better to be?
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19. Length of Life (Man—Nature: ltem MNS5)

Three men were talking about whether people themselves can do anything
to make the lives of men and women fonger. Here is what each said.
B One said: it is already true that people like doctors and others are
{Over) finding the way to add many years to the lives of most men by
.. discovering (finding) new medicines, by studying foods, and.deing
other such things as vaccinations. If people will pay attenfion to all
‘these new things they will almost always live longer.

A The second one said: | really do not believe that there is much
{Subj} - human beings themselves can do to make the lives of men and
women longer. It is my belief that every person has a set fime fo

live, and when that fime comes it just comes.

C The third one said: 1 believe that there is a plan to life which works
{With) to keep all living things moving together, and if a man will learn to
live his whole life in accord with that plun, he will live longer than

= other men, ‘ o

Which of these three said most nearly what you would think is right?
Which of the other two ways is more right?

Which of the three would most other persons in say was most right?

20. Water Allocation (Time: ltem T5)

The government is going to help a community like yours to get more water
by redrilling and cleaning out @ community well. The government officials
suggest that the community should have a plan for dividing the extra water, but
don’t say what kind of plan. Since the amount of extra water that may come in
is not known, people feel differently about planning.

A Some say that whatever water comes in should be divided just about
{Past) like water in the past was always divided.

C Others want to work out a really good plan ahead of time for
(Fut) dividing whatever water comes in.

B Still others want to just wait unfil the water comes in before deciding

{Pres) on how it will be divided.

Which of these ways do you think is usually best in cases like this2
Which of the other two ways do you think is better?

21. Housework (Activity: ltem A5)
There were two women talking about the way they liked to live.

B One said that she was willing fo work as hard as the average, but
{Being} that she didnt like to spend a lot of time doing the kind of.extra
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things in her house or taking up extra things outside like
Instead she liked fo have time free fo enjoy visiting with people—~-
to go on trips—or to just talk with whoever was around.

A The other woman said she liked best of all to find extra things to

(Doing) work on which would interest her—for example, . She said
she was happiest when kept busy and was getting lots done.

Which of these ways do you think it is usually better for women to live?
(For women only): Which woman are you really more like?
Which way of life would most other think is beste

22, Nonworking Time (Activity: [tem A6)

Two men spend their time in different ways when they have no work to do.
{This means when they are not actually on the job.}

A One man spends most of this time learning or trying out things that
(Doing) will help him in his work. ‘

B One maon spends most of this fime talking, telling stories, singing,
{Being) and so on with his friends.

Which of these men has the beiter way of living?
Which of these men do you think you are more like?
Which of these men would most other think had the better way of living?

Personal Value Scales
(Scon, [965)

Variable

A value is defined as a moral idewd, an ~individual’s concept of an ideal relationship (or

state of affairsy . . . Jused] o assess the “goodness”™ or “badness.” the “rightness™ or
“wrongness.” of actual relationships . . . {which are observed or contemplated|™ (p. 3).
Description

“A person may be said to entertain a value to the extent that he jor shef conceives a
particular state of affairs as an ultimate end, an absolute good under all circumstances., and
a universal ‘ought’ toward which all peopie should strive™ (p. 15).

Vaiues were identified through-an open-guestion survey af college students and 4
consideration of thezvalues relevant to Greck-student organizations.

On this basis. aself-admin d:instrument was developed comprising 12 scales: (1)
Inteliectualism, (2) Kindness, {3) Social Skills, (4) Loyalty, (5) Academic Achievement,
(6) Physical Development, (7) Status, (8) Honesty. (9) Religiousness. (10} Seif-Control,
(1 1) Creativity, and (12) Independence. Each scale is represented by a set of items that are
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rated on a three-point scale: “atways dislike,” “depends on situation,” and “always
admire.” “Always” captures the absolute nature of values, while “admire” was initrally
regarded by Scott as a more socially acceptable way of assessing goodness or badness,
rightness or wrongness. Subsequent analyses suggested that “admired,” “right.” and ™
“good” were equivalert dimensions for evaluation.

Short and long versions of the scales are avaitable, the short version having 4-6 items
per scale, the long version:20 items per scale. The items in the short version are positively
worded with three exceptions. The long version is balanced with positively and negatively
worded items. For scoring purposes, responses are collapsed so that “depends on situa-
tion” is scored as nonacceptance of the value. This meaas that for positively worded items
“always dislike” and “depends on situation™ will be scored 0 and “always admire™ 1. For
negatively worded items. “always admire” and “depends on situation” will be scored 0
and “always dislike™ 1. Scale scores are obtained by summating across items.

Sample

The scales were developed and used with samples of college students. sélected from

fraternities and sororities. the undergraduate population, and psychology classes. For the
reliability and validity studies. sample sizes tended to be around 200, although they were
smatler in cases in which known groups validation procedures were used.

Reliability
Fnaterna! Conxistency

The @ reliubility coetficients far the short ferm ranged from .55 for Independence to 78
for Religiousness. leading Scott 1o conclude that the scales. while adeguite for dis-
tinguishing between large groups. were not sufficiently reliable to permit accurate meu-
surement of individual subjects. Thus. the long form was developed. Alpha reliability
coefficients for the long forms ranged from .80 (Honesty) to .89 (Physical Development).
Among a sample of Australiun university students, V. A, Braithwaite (1979) reported
comparable « reliability coefficients, ranging {rom .78 for Independence and Status to 92
for Religiousness.

Test—Retest

Reliabilities over a 2-week interval using the short form ranged from 58 for Loyalty to
.77 for Religiousness.

Validity

Convergent

ort-and 1ong forms of each value are reasonably high. rangi
it to .81 for Physical Development and Religiousness. The
construct validity of the scales was further investigated by examining the correlations
among traits which people “personatly admire.” consider “the right thing to do,” and
prescribe as traits that “other people should admire.” Correlations between admiration
and rightness ranged from .52 for Academic Achievement to .78 for Religiousness (medi-
an .69). Correlations between admiring the value oneself and prescribing the value for

Correlation$between t
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others were a little lower, ranging from .44 for Intellectualism to .63 for Physical Devel-
opment {median .54), These lower correlations are consistent with the finding of a size-
able minority of “moral relativists™ in the sample: people who indicated acceptance of

divergent values in others. Another test of construct validity involved correlating value

strength with expected cImlt over hypothetical transgressions. Significant correlations
{median r = .26) were obtained with 9 of the 12 scales. The exceptions were Loyalty,
Status, and Creativity.

Known groups validation hypotheses were tested and supported in the case of seven:..
scales: Religiousness (Jesuit seminarians vs. male college students), Independence (col- -

lege club of nonconformists vs. college students), Physical Development (women's phys-
ical education club vs. female coliege students), Creativity {art majors vs. college stu-
dents}, Academic Achievement (college students with high grades vs. college students-.
with low grades), and Loyalty and Social Skills (students belonging to Greek organiza-
tions vs. independent students). Scott also developed 12 behavioral indices representing
activities that were relevant to each of the 12 values measured. Eleven of the 12 correla-
tions were significant (median r = .20), the exception being Independence.

Discriminant

Intercorrelations among the short form scales ranged from —.27 to .51, but Scott noted
that in all cases these comrelations were less than the internal consistency reliabtlity

coefficients of the scales concerned. The scales appeared to be measuring distinct. though

correlated, values.

Location

Scott. W. A, (1963). Values and organizations: A study of fraternities and sororities.
Chicago: Rand McNally.

Results and Comments

The Personal Value Scales have been relatively well validated for use with American
cotlege students. Using the scales, Scott (1965) confirmed several hypotheses concerning
the importance of value similarity in seeking membership in organizations. in recruitment
of potential members, in satisfuction with the group. in popularity within a group. and in
friendship patterns. Scott (1960) has also demonstrated that the kinds of international
relations that students advocate bear some comrespendence to the kinds of interpersonal
relations which they admire.@e scales have been used more recently with American
military cadets (Priest, Fullerton, & Bridge, 1982) to lock at changes in values over time,
changes interpreted as reflecting the growth of moral relativism (i.e., a pragmatic situa-

tion-depengdent mode of judgment).
sonal Value Scales is clearly the more sophisticated mcasurg

cence response bias. ng valués through ratings on 240 items, however, is no
economical and is likely to be impossible in many research contexts. Under such circum-
stances, a choice may have to be made between the 12 short-form scales or a subset of the
long-form scales that hold special interest. Further analyses that seek to reduce the 12
scales to a smaller subset may provide a sclution to the current dilemma facing researchers
interested in their use.
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Personal Value Scales

Instructions: Please read overthe-following statements, and for each one indicate
(by a check in the appropriate space} whether it is something you always admire in
other people, or something you always dislike, or something that depends on the
situarion whether you admire it-or not.

Examples: o

Always Depends on Always
Admire Situation Dislike

1. Having a strong intellectual
curiosity.

2. Creating beautiful things for the

‘ enjoyment of other people.

Intellectualism

Having a keen inferest in internationadl, nafional, and local affairs. (SL)
Having a strong intellectual curiosity. {SL)
Developing an appreciation of the fine arts—music, drama, literature, and

-ballet. {SL)

Having an active interest in all things scholarly. (5L)

Having cultural interests.

Striving to gain new knowledge about the world.

Enjoying books, music, art, philosophy, and sciences.

Keeping obreast of current events.

Knowing whats going on in the world of politics.

Keeping up with world news through regular reading or by watching infor-

mative programs,

Being an intellectual. {S)
*Having restricted and narrow interests.
*Having no knowledge of current events.
*Being interested only in one’s work.

*Having no opinions about the world situation.

*Knowing only oiie’s specic
*Having litfle inferest in a 15, dhea
*Being uninterested in national and world affairs.

*Showing little interest in the finer things of life.

*ignoring what goes on in the world around one.

*Reading only things that don’t pose any intellectual challenge.

Aheater, music, and other cultural activifies.
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- Kindness

Being kind to people, even if they do things contrary to one’s beliefs. (SL)
Helping another person feel more secure, even if one doesn't like him. {SL)

Helping another-achieve his own goals, even if it might interfere with your
OWn. ————— (S.L)_._._...._ .

Turning the other cheek, and forgiving others when they harm you. (SL)
Being considerate of others’ feelings.
Finding ways to’help others less fortunate than oneself.
Being utterly selfless in all one’s actions.
Having a deep love of all people, whoever they are.
Going out of one's way to help someone new feel at home.
Being concerned about the happiness of other people.
*Looking out for one’s own interests first.
*Ridiculing other people.
*Being selfish.
*Ignoring the needs of other people.
*Revenging wrongs that other people have done to one.
*Being unable to empathize with other people.
"Hurting other people’s feelings.
*Making jokes at the expense of other people.
*Letting each person go it alone, without offering help.
*Refusing any cid to people who don’t deserve it.

Social Skills

Being well mannered and behaving properly in social situations. (SL)
Dressing and acting in a way that is appropriate to the occasion. {51)
Being able to get people to cooperate with one. (SL)
Being poised, gracious, and charming under all circumstances. (5L}

Always doing the right thing at the right time.

Being informed in proper efiquette.

Being able to plan social functions smoothly.

Being popular with everyone.

Always behaving properly in public.

Being concerned about what kind of impression one makes on others,
Being able to get along with all kinds of people, whether or not they are
worthwhile, S ean #: (5)
Beirﬁf}i—i}he persal he.;gro'ﬁi'ﬁ?Who is the most popular with the oppéféite sex. =

(S

*Being a social isolate,
*Dressing sloppily.
*Displaying unpleasant personal habits in public.
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*Interrupting others while they are talking.

* Constantly making social blunders.

*Talking constantly and attracting attention to oneself.
| *Having bad manners.

‘ *Being discourteous.

| *Being unable to act in a way that will please others.
*Being ignorant of the rules of prop_é”r behavior.

Loyalty
| Defending the honor of one’s group whenever it is unfairly criticized.  (SL)
Working hard to improve the prestige and status of one’s groups. (SL)
Helping organize group activities. ' (SL)

Attending all meetings of one’s groups.
Upholding the honor of one's group. ;
Supporting all activities of one’s organizations. o ‘
Doing more than one’s share of the group fask.
Performing unpleasant tasks, if these are required by one’s group.
Remembering one’s group loyalties at all times.
Taking an active part in all group affairs.
Treating an affack on one’s group like an attack on oneself. {S)
Concealing from outsiders most of one’s dislikes and disagreements with fellow
members of the group. _ , (S)
Doing all one can to build up the prestige of the group. {S)

*Betraying one's group to outsiders.

*Letting other people do all the work for the group, and not getting involved
oneself.

*Lefting people get away with unfair criticism of one’s group.

*Being unconcerned with what other people think about one's group.

*Being uncooperative.

" Failing to support group functions.

*Paying little attention to what the members of one’s group think.
* Criticizing one's own group in public.

* Gefting by with as litle involvement in organizations as possible.

*Not taking one’s group memberships seriously.

Academic Achievement (Grades)

Studying hard to get good gradés:in. (SL)
Working hard to achieve academic honors. (SL)
Trying hard to understand difficult lectures and textbooks.

Striving to get the fop grade-point average in the group. {Sk}
Studying constantly in order to become a well-educated person. {St)

Being studious.
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Getting the top grade on a test.

Treating one’s studies as the most important thing in college life.
Doing well in school.

Priding oneself on good grades. ——
"Be;ng_g_ content with a “gentlemanly C* grade.

"Making fun of academic grinds.
"Being satisfied with poor grades.
"Priding oneself on being able to get by in school with [itte work.
"Not doing well in one’s coursework.
“Not leting studies inferfere with one’s college life.
*Doing one’s best to avoid working hard in a course,
"Being proud of poor grades.
"Paying no aftention to lectures and textbooks that are difficult.
*Taking snap courses that don't require any work.

Physical Development

Being graceful and well coordinated in physical movements. {SL)
Taking good care of one’s physical self, so that one is always healthy.  {SL}
Being good in some form of sport. (SL)
Developing physical strength and agility. (SL)
Developing an attractive body that others will admire. {SL)

Having a good figure or physique.
Having good muscular coordination.
Being a well-developed, outdoors type who enjoys physical activity.

Keeping in good physical shape.

Exercising regularly.
"Being physically weak and puny.
*Being an indoor type, and avoiding outdoor activities.
*Being poorly proportioned physically.
"Being uninterested in sports.
*Being listless and uninterested in strenuous activity,
*Being awkward in bearing and walk.
*Being unable to do anything that requires physical effort.
*Being unskilled in any form of athletics.
*Ignoring one’s own physical condition.

ng any-form of exercise.

Status

Being respected by people who are themselves worthwhile. {SL)
Gaining recognition for one’s achievements. (SL}
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Being in a position to direct and mold others’ lives. {SL)
Making sure that one is respected.
Doing what one is told. e
Being in a position to command respect from others.
Having all the respect that one is entitled to.
Being dignified in bearing and manner.
Being looked up to by others. -
Enjoying great prestige in the community.
Having the ability to lead others. {S)
Showing great leadership qualities. _ {S)
*Acting beneath one’s dignity.
*Nof being able to do anything better than other people,
*Not being recognized for one’s true worth.
"Being in a subordinate position. —
"Having litile effect on other people’s actions.
"Being unable to exert any influence on things around one.
*Failing to develop contacts that could improve one's position.
*Being content with an inferior position all one’s life.

* Associating with worthless people.
*Not taking pride in one’s achievements.

Honesty

Never cheating or having anything to do with cheating situations, even for o
friend. {SL)

Always telling the truth, even though it may hurt oneself or others. (SL)

Never telling a lie, even though to do so would make the situation more
comfortable. ' (3L)

Sticking up for the truth under all circumstances.

Always representing one’s own frue thoughts and feelings honestly.
Speaking one’s mind truthfully, without regard for the consequences.
Testifying against friends, if need be, in order that the truth be known.
Presenting oneself completely and honestly, even if it is unnecessary to do so.
Going out of one’s way to bring dishonest people to justice,
: ven. if friends are

ning wrg

1 Volunteering information conc
=+involved, :
~ *Helping a close friend get by a tight situation, even though one may have to

stretch the fruth a bit to do it. . {SL)

*Toking things that don't belong ta one.

*Telling white lies.
*Deceiving others. ' |
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"Using others’ property without asking permission.
*Telling falsehoods in order to help other peopile.
*Helping o friend through an examination.

"Using a false ID card fo get into restricted pluces.
*Stealing when necessary. |

"Being dishonest in harmless ways.

Religiousness

Being devout in one’s religious faith. (SL}
Always living one’s religion in his daily life. {SL)
Always attending religious services regularly and faithfully, {SL)
Avoiding the physical pleasures that are prohibited in the Bible. (SL)
Encouraging others to attend services and lead rehqlous lives. {St)

— Saying one’s prayers regularly,

Seeking comfort in the Bible in time of need.
Adhering to the doctrines of one’s religion.
Having an inner communication with the Supreme Being.

Having faith in a Being greater than man. ;
*Being on atheist. ‘
"Denying the existence of God. |
“Paying little attention to religious matters. i
"Treating man, rather than God, as the measure of all things.

" Abstaining from trivial religious rituals.

*Not falling for religious mythology.

*Taking a skeptical attitude toward religious teachings.

*Seeking scientific explanations of religious miracles.

"Treating the Bible only as an historical or literary work.

"Regarding religions as crutches for the primitive peoples of the world.

Self-Control

Practicing self-conirol. (SL)
Replying to anger with gentleness. {SL)
Never losing one’s temper, no maiter what the reason. {SL)
r-doing s0. {SL)

.- Not .expressing anger, even when one has a reason

Suppressmg hostility.
Keeping one’s feelings hidden from others.
Suppressing the urge to speak hastily in anger.
Hiding one's feelings of frusiration from other people.
Keeping one’s hostile feelings to himself.

Not getting upset when things go wrong.
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Values

Always being patient with people. {S)
*Losing one’s temper easily.
*Showing one’s feelings readily.
*Telling people off when they offend one.
* Expressing one’s anger openly and direcily when provoked.
* Getting upset when things don’t go well. )
* Letting others see how one really feels.
* Lelting off steam when one is frustrated.
* Swearing when one is angry.
*Becoming so angry that other people know about it.
* Letting people know when one is annoyed with them.

Creativity (Originality)

Being able to create beautiful and artistic objects. {SL}
Developing new and different ways of doing things. (5L)
Constanily developing new ways of approaching life. {SL)
fnventing gadgets for the fun of it. (SL)

Trying out new ideas.
Being original in one’s thoughts and ways of looking ot things.
Always looking for new roads to travel.
Doing unusual things.
Creating unusual works of art.
Being an innovator.
Creating beautiful things for the enjoyment of other people. (S)
Devoting one’s entire energy to the development of new theories. {S)
* Doing routine things all the time.
*Not having any new ideas.
* Always doing things in the same way.
*Enjoying a routine, potterned life.
* Doing things the same way that other people do them.
* Abiding by traditional ways of doing things.
* Repeating the ideas of others, without any innovation.
*Working according fo a set schedule that doesn’t:vary from day to day.

*Keeping one’s life from changing very much.

independence

Being a freethinking person, who doesn't care what others think of his

opinions.
Being outspoken and frank in expressing one’s likes and dislikes. {SL}
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Being independent.

Standing up for what one thinks right, regardless of what others think.
Going one's own way as he pleases.

Being a nonconformist.

Being different from other people.

Encouraging other people to act as they please.

Thinking and acting freely, without social restraints. {SL}

Living one’s own life, independent of others.
Being independent, original, nonconformist, different from other people. (S}

*Conforming to the requirements of any situation and doing what is expected
of one. (Sb)

*Going along with the crowd.

* Acting in such a way as to gain the approval of others.

*Keeping one's opinions to himself when they differ from the group’s.

— *Being careful not to express an idea that might be contrary to what other
people believe.

*Always basing one’s behavior on the recognition that he is dependent on
other people.

* Acting so as to fit in with other people’s way of doing things.

* Always checking on whether or not one’s intended actions would be accept-
able to other people.

*Never acting so as to violate social conventions.

*Suppressing one’s desire to be unique and different.
*Working and living in harmony with other people. (S)
*, Reverse-scored. Note: ltems with SL in the right margin were included in both short and

long versions of the instrument. ltems with S were included in the short but not the long version. All
other items appeared only in the long version.

Survey of Interpersonal Values (SIV)
{(Gordon, 1960)

Variable

This instrument measures the relative importance of six values (support, conformity,
recognition, independence, benevolence, and leadership) associated with the way in
hich people relate to one another. £ s

L]

Description

A factor analysis of 210 items representing 10 constructs selected from the needs, in- t
terests, and values literature led to the identification of seven interpersonal values. One of k
these constructs, aggression, was eliminated in the development of the final instrument

because of the relative unpopularity of its items.
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sures were consistently positively correlated. Interscale correlations, however, were nota-
bly tower than the internal consistency coefficients, suggesting that thescales were méa-
suring--distinct constructs. Gordon also correlated the SIV with a battery of ability
measures and reported little overlap in these domains. Four of the six scales, however,
were found to have low but significant correlations with the Marlowe~Crowne Social
Desirability Scale.

Location

Gordon, L. V. (1960). Survev of interpersonal values. Chicago: Sc1ence Rescarch Associ-
ates (155 North Wacker Drive, 60606-1780). X

Resuits and Comments

The SIV has been used by the author as well as other researchers in a wide variety of
contexts: in the workplace (e.g., Matsui, 1978; Morrison, 1977). with prisoners (e.g..
Bassett, Schellman. Kohaut, & Gayton, 1977), in non-Western cultures (e.g.. Finlay,
Simon, & Wilson, 1974; Matsui, 1978), in the educational domain (e.g., Knight, White,
& Taff, 1972; McAvin & Gordon, 1981; Rootman, 1972). and in the analysis of social
attitudes and political behavior (e.g., Finlay et al., 1974; Gordon. 1972b. 1972¢). Further-
more. data provided on the reliability-and validity of the instruinent is extensive (see SIV
Manual). ‘

Nevertheless. the instrument is not without weaknesses. Apart from the ipsative
nature of the data. the SIV suffers from ambiguity in what is being measured. It is not
clear that the SIV measures conceptions of the desirable. Strong correlations of the value
scales with measures of needs suggest that Gordon may not be differentinting these two
concepts adequately. Values should refer to what one ought to do and not w what one
needs or wants to do.

Gordon (1967) has developed another instrument called the Survey of Personal Val-
ues. Once again six values are measured. using the same procedure as in the SIV. The
values are (1) practical mindedness. (2) achievement, (3) variety. (4) decisiveness, (5}
orderliness. and (6) goal orientation. These scales have not been reviewed in this chapter.
however, because they bear a stronger resemblance to personality traits than to values.

Survey of Interpersonal Values

Instructions: In this booklet are statements representing things that people consider
to be important to their way of life. These statements are grouped into sets of three.
This is what you are asked to do: Examine each set. Within each set, find the ONE
STATEMENT of the three which represents what you consider to be most important
to you, Blacken the space beside that statement in the column headed M (for most).
Next, examine the remaining two statements in the set. Decide which one of these
st t_emems represents what you consider to be feast important to.
statemnent in the column headed L (foE
oF- every set you will mark one statement as representing wh
fant to you, one statement as representing what is least important to you, and you

will leave one statement unmarked.
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Sample irems M L
1. a. To be in a position of not having to follow orders [ ] [ 1]
b. To follow rules and regulations closely [ 1] [ ]
¢. To have people notice what | do [ ] [ ]
2. a. To be able to do pretty much as Tplease [ 1] (1]
b. To be in charge of some important project [ ] P
¢. To work for the good of other people [ [ ]

Moral Behavior Scale
(Crissman, 1942; Rettig & Pasamanick, 1959)

Variable

A list of ethically disputable or “morally prohibited” activities are rated by respondents in
terms of their rightness or wrongness.

Description

Fifty behaviors are presented in a self-administered questionnaire, the vast majority of
items being expressed in a proscriptive form {i.e.. ought not to). Each statement is rated in
terms of its rightness or wrongness from 1 (“least wrong™ or “not wrong at all”) to 10
("most wrong™ or “wrongest possible™). “In-between numbers” are used for “in-be-
tween degrees of wrongness.”

The scale has been scored in a variety of ways. Individual items have been used for
the purposes of data analysis. as has the mean over all 50 items and the means for a
number of subscales. The subscales vary across populations (cf. Gorsuch & Smith, 1972:
Rettig. 1966: Rettig & Pasamanick. 1939, 1960, 1961. 1962, 1963).

Sample

The scale has been used with large samples of male and female coltege students, alumni.
blue collar and white collar workers, three generations of the Kibbuiz and the Moshava,
Korean college students, and priests and teachers of moral theology.

Reliability
Internal Consistency

Kuder-Richardson reliability coefticients have been reported by Rettig and Pasamanick
(1959) across a number of samples. The total scale produced a coefficient of .93 among
college students. .95 among alumni, .96 among blue collar workers, and .93 among white
collar workers. The modified Hebrew translation had somewhat lower reliabilities ranging
from .84 to .89. Such coefficients, how do not necessarily imply a notable degree of
internal consistency. High reliabilities fro e farge number of items (50) in
the scale, '

Test—Retest

No reliability coefficients were encountered.
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Validity T

Convergent

Location

Rettig, S., & Pasamanick, B. (1959). Changes in moral values among college students; A
factorial study. American Sociological Review, 24, 856-863.

l. Misrepresentation tCoefficient o = .88-.90)
(ltems 24, 27, 34, 4. 42, 43, 45)

2. lrreligious Hedonism (Coefficient ¢ = 76—.80)
(ltems 23, 25, 37, 39, 49)

3. Sexual Misbehavior {Cocfficient o = 39-.65)
(Items 3, 16. 18)

4. Nonphilanthropic Behavior {Coefficient o = 62 70)
(Items 20, 21, 33)

5. Nonconservative Marriage Pattern (Coefficient o« = .69-.70)
(Items 32, 33

Gorsuch and Smith also considered two single items to be worthy of consideration along
with these scales: Item 40 and Item 46.

The scale has proven most popular among researchers who wish to document
analyze changes in moral values across time and across
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Moral Behavior Scale

This questionnaire presents fifty acts or situations which you are to evaluate in terms S
of ‘rightness’ or ‘wrongness’ ranging from one to ten. Circle the one if the item
seems least wrong or not wrong at all, and the ten if the item is Judged most wrong
or ‘wrongest” possible. Use the in-between numbers for in-between degrees of

wrongness; the higher the number, the more wrong it becomes.

1. Killing a person in defense of one’s own life.

1 2 3 4 5 6 7 8 9 10
LEAST MOST
WRONG WRONG

Kidnapping and holding a child for ransom.

Having sex relations while unmarried.

Forging a check.

Habitually faifing to keep promises.

. Girls smoking cigarettes.

An industry moinfcinihg working conditions for its workers known to be

detrimental to their health.

8. A doctor dllowing a badly deformed baby to die when he could save ifs
life but not cure its deformity.
9. Alegislator, for a financial consideration, using his influence to secure the

passage of a law known to be contrary to public interest.

10. Testifying falsely in court when under oath.

11. Betting on horse races.

12. A nation dealing unjustly with a weaker nation over which it has power.

13. Ajury freeing a father who has killed a man for rape aguainst his young
daughter.

14. Living beyond ones means in arder to possess luxuries enjoyed by friends
and associates.

15. Bootlegging under prohibition law.

16. Having illicit sex relations after marriage.

17. Driving an automobile while drunk but without accident.

18. A prosperous industry paying workers less than a living wage.

19. Holding up and robbing a person.

20. Not giving to charity when able.

21. Not taking thé troubl 7"':" '

22. A strong comr <
competlitor,

23. Falsifying about a child's age to secure reduced fare.

24. A student who is allowed to grade his own paper reporting a higher
grade than the one eared. !

NO O oA wN

"ot primaries and elections.
elling below cost to crowd out @ weaker -
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25.
26.
27.
28.
29.
30.
31.
32.
33.

34.

35.
36.
37.
38.
39.
40.
41,

432,

43.
44.

45.

46.

47.

48.

V. A. Brailhwaile and W. A. chtt

Not giving to sﬂpport religion when able.
Keeping over-change given by a clerk in mistake.
Copying from anothar’s paper in a school examination.

Speeding away affer one’s car knocks down a pedestrian. ___

Charging interest above a fair rate when lending money.

Falsifying a federal income tax return.

Buying bootleg liquor under prohibition law.

Married persons using birth-control devices.

Seeking divorce because of incompatibility when both parties agree fo
separate [assuming no children).

Depositing more than one ballot in an election in order to aid a favorite
candidate,

Living on inherited wealth without attempting to render service to others.
Taking one’s own life (assuming no near relatives or dependents),

Using profane or blasphemous speech.

Being habitually cross or disagreeable to members of one’s own family.

Seeking amusement on Sunday instead of going to church,

Refusing to bear arms in a war ane believes to be unjust.

Advertising a medicine to cure a disease known to be incurable by such a
remedy.

Misrepresenting the value of an investment in order to induce credulous
persons to invest.

Taking money for one’s vote in an election.

Newspapers treating crime news so as to make hoodlums and gangsters
appear heroic.

A man having a vacant building he cannot rent sets it on fire to collect
insurance.

Nations at war using poison gas on the homes and cities of its enemy
behind the lines.

Slipping out secretly and going among people when one’s home is under
quarantine for a contagious disease.

A man deserting a girl whom he has got into trouble without himself taking
responsibility.

Disbelieving in God.

A man not marrying a girl he loves because she is markedly his inferior
socially and in education.

(Harding & Phillips.

able Behaviors Scales

Variable

This instrument assesses the justifiability of behaviors reflecting contemporary moral
issues which adults confront in their lives or have an opinion about.
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Description

Twenty-two morally-debatable behaviors make up this inventory, but the authors do-not— -
provide details of how they sampled either behaviors or issues from the domain of enquiry.
Each item ts rated on a [0-point scale ranging from |, meaning the behavior is “never
justified.” to 10. meaning the behavior is “always justified.” Harding and Phillips in- ...
cluded the questions as part of a lengthy interview, and the morally debatable behaviors ™
were reverse-ordered for alternate interviewers to overcome order effects.
The inventory measures three aspects of moral behavior: {1} personal-sexual morality
(nine items) focusing on matters of life and death as well as sexual relations. (2) self-
interest morality (eight items), which brings together items concerned with personal
integrity and honesty. and (3) legal—illegal morality (eight items), which is defined by
behaviors which are formally proscribed by law. Three items are common to self-interest
and legal—illegal morality. The authors also calculate an average score over all 22 items

for each respondent.

Sample

The instrument has been administered 10 very large random and quota samples in-10
European countries. Norms are available for item and scale scores in Denmark. Hotland.
Eire, Northern Ireland. Great Britain, Belgium. West Germany. France. ltaly. and Spain.

Reliability

Neither test-retest nor internal consistency coeflicients were encountered.

Validity
Convergent

Harding and Phillips exumined the refationship of the scales to other value measures that
they constructed and to the social demographic characteristics of the population under
investigation. Those who showed greatest tolerance in moral outlook were the young. the
more highly educated, those who were more left-wing politically, and those who de-
scribed themselves as either nonreligious or atheist. While these were not direct tests of
the validity of the scales, the findings are consistent and interpretable, and in this sense
supportive of the validity of the measure.

Discriminant

The three morality scales emerged repeatedly in factor ana]yses of data sets from differe

greater tolerance of issues réprcsented in the pcrsonal —sexual dimension, but this pattern
was not reflected so clearly with items making up the other two dimensions.

Location

Harding, B., & Phillips, D. (1986). Contrasting values in Western Europe: Unity, diver-
sity and change. London: Macmillan. SRR
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Results and Comments

The instrument is relatively new and was developed specifically for use in the European N
Value Systems Study. Although-sufficient time has not elapsed for it to be used in a variety
of research contexts, the authors have collected a cansiderable amount of data on the scale
in different countries and the normative data presented are superior to those provided for
most other scales reviewed in this chapter.
Harding and Phillips tap moral issues that are relevant to the 1980s, providing a more
updated list of value-related behaviors than Crissman (1942). Users should be sensitive,
however, 1o possible omissions depending on the social context in which the scales are to
be administered. Further research providing information on reliability and validity should
enhance the attractiveness of this instrument.
Of note in relation to the issue of scale validity is the work of Truhon, McKinney, and
Hotch (1980), who suggest that moral behaviors are structured différently for women and
men, with greater differentiation in the former than the latter. Obtaining comparable
measures of moral values for men and women may be more difficult than has been
- assumed previously.

Morally Debatable Behaviors Scale

Please tell me for each of the following statements whether you think it can always
be justified, never be justified, or something in between. (Show respondent card
with justification scale on it. Read out statements. reversing order for alternate
respondents. Mark an answer for each statement. }

1. Claiming state benefits thal you are not entitled to

1 2 3 4 5 6 7 8 9 10
NEVER ALWAYS

Avoiding a fare on public transport

- Cheating on tox if you have the chance

Buying something you knew was stolen

Taking and driving away o car belonging to someone else {Joyriding)
Taking the drug marijuana or hashish

. Keeping money that you have found

Lying in your own interest

VRN A WS

Married men or women having an affair
10. Sex under the legal age of conseni
tibeiin the course of their duties

T1. Someone atgepting ¢

12. Homosexudlity
13. Prostitution
14. Abortion

15, Divorce

16. Fighting with the police -
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17. Euthanasia {terminating the life of the incurably sick}
18. Suicide™

19. Failing to report damage you've done accidentally to a parked vehicle
20. Threatening workers who refuse to join a sirike

21. Killing in self-defence

22. Political assassination

Future Research Directions

Rokeach‘s conceptualization of values has done much to bridge the gap between studies

however, has not always been accompanied by mcthodologlcal sophistication. The as-
sumption that single items are adequate measures when the concepts being assessed are as
abstract as values is likely to create serious problems both for the population being studied
and the researcher interpreting the results. The findings emerging from single-item mea-
sures could be regarded with greater confidence if they were buttressed by multi-itern
scales.

Diverse specific multi-item measures are available to be used in conjunction with
broad based single-item indices. Less satisfactory is the diversity of criteria incorporated
into the instructions given to those responding to value scales. The value construct has too
frequently been operationalized in a way that is not consistent with conceptions of the
desirable. Response criteria that have been used include agreement, importance and
liking. In practice, responses on these dimensions may correlate so highly with concep-
tions of the desirable that they can be considered synonymous. This is an empirical
question, however, to which we do not have a satisfactory answer.

A third theme that runs through this review is that instruments cannot be translated
and assumed appropriate in other cultures. None of the reviewed measures of values can
be regarded truly as cross-cultural instruments. This problem stems not from ignorance of
the ideal, but rather from difficulty in achieving or even approximating the ideal. The
recent emergence of multinational research teams, each striving to develop measures that
are both appropriate within their own culture and comparable across culiures, offers the
greatest hope for the future.

Finally, values have always been rcgardcd as important because they are assumed to
play a major role in explaining behavior. While the literature provides some support for
this assumption (see Rokeach and Feather’s work in particular), behavioral prediction
from values has often proved disappointing (Braithwaite & Braithwaite, [981; Hughes,
Rao, & Alker,:1976; Pitts &- Woodside, 1983). Behavioral prediction m
relianice on abs ngle-item:measures. Highly abstract measures ;
too “far removed=from behavior while single-item measures may Tack reliabF
validity.

Alternat:vely, closer scrutiny of our theoretical formulations may be warranted. Little
attention has been directed either to the situations in which values are most likely to
influence behavior or to the individuals for whom value—behavior consistency is most
likely to occur. Like traits, values may at best explain what some of the people do some of
the time. Our knowledge of the contexts in which principles conflict with needs, des:res
and environmental demands is limited, as is our appreciation of how di*ffemnt mdlvxduals
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resolve such conflicts. Therefore, it may be timely for value researchers to change tack,
take stock of research findings, and propose a set of parameters to define the circum-
stances in which values are useful in explaining human behavior.
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