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Teaching artist Dale Novella, performing at BB King’s 
Whitney Houston Tribute Show. Novella is singing on 
the right hand side of the photo with band members.

Introduction
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Foreword
I believe that everyone is here for a purpose and we are seeking to find something greater than ourselves. For me, 
this purpose beyond myself is to better understand and unlock a vital universal truth: 

We are all human beings, connected through the human experience. 

As an educator, I believe that one of the best ways to understand the human experience is to examine how we 
perceive our own cultures, ideas, and histories: through ethnography. When working with young people – 
particularly Black young people – I believe that by using an arts and cultural lens to explore and learn about the 
African diasporic journey, teaching artists can guide young people to gain access to this universal truth. 

The African Diaspora is a tale of resilience, strength, and diversity bonding together millions of people through 
our West African heritage; it symbolizes the duality of the human and communal experience: the connection 
between individuality and collaboration. Yet, this ancestral knowledge is not readily available for our own 
consumption as colonialism disrupted - and continues to impede - personal and cultural connections to our 
motherland, Africa. Sadly, many generations have lost opportunities to understand these elements, which are 
often the tools of liberation.

One of these essential tools of resilience is our own arts and culture so often taught by teaching artists, though 
maybe known by a different name. I believe that Black teaching artists have long been educators who connect 
future generations with universal truths through their own artistic and cultural practices. Black teaching artists are 
both exemplary educators and culture bearers, as well as the personal and community responders both in- and 
outside of the classroom. Black teaching artists have always and will continue to help us understand how to be 
human.

As an educator, leader, creative entrepreneur, and global citizen myself, I believe that every Black teaching artist 
should have the opportunity to learn and share their own lived experience as part of the African Diaspora 
through their arts-based teaching. Through these experiences, we preserve and advance our culture, histories, and 
traditions from within our own educational structures. 

This study is the first-of-its-kind, allowing the Black Teaching Artists Lab to build on the deep history and rich 
foundation cultivated by the field of Black teaching artists in the United States. 
With this new information, we hope to gain a greater understanding of how 
we can provide a more conscious educational experience for and by the Black 
teaching artists community that we serve. We believe this is the first step of 
many in a liberatory process to reach that vital universal truth.
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Executive Summary
Given the current socio-political climate of the U.S. at the time of this research, as well as the pervasive lack of 
understanding about the Black experience around the world, the need for Afrocentric cultural awareness has 
never been greater.  Across the U.S., students of color are in significant need of a positive representation of their 
cultures in school1, where White, Eurocentric curricula have excluded their experiences and cultural identities for 
generations.

As the Racial Pandemic of 20202 continues to reveal the deep-rooted nature of supremacist systems pervading 
American culture, gaps of knowledge have been revealed within the education and cultural sectors about the 
unprecedented and impactful contributions of Black, Indigenous, and people of color (BIPOC) — namely from 
the field of Black-identifying teaching artists.

As part of the Black Teaching Artist Lab’s (BTAL) Ethnographic Research Initiative, BTAL and Creative 
Generation co-created a research strategy to evaluate and compile research by, for, and about Black teaching 
artists in the U.S. and field a national study to better understand the demographic composition of this community 
of practice and elevate their attitudes and perceptions about their work to drive important dialogue.

The evaluation and compilation of research by, for, and about Black teaching artists revealed a dearth of resources 
which reflect the Black experience in teaching artistry. This prompted our research team to dig deeper into the 
specific niches lacking documentation. 

From October to December 2021, a survey was deployed seeking to answer specific questions about the 
attitudes and perceptions of Black-identifying teaching artists about their work in the United States.  Respondents 
reflected a diversity of the community of Black-identifying teaching artists in relation to race, age, gender, 
orientation, disability, income, and location. 

This report will combine the findings of the desk and field research with analysis and perspectives from the Black 
teaching artists, educators, and cultural practitioners on the research team. Through the research, several themes 
emerged and were further explored through analysis in the followin sections, including: 

• The Importance of Community 
• Cultivation of Black-Centered Spaces 
• Discrimination within the U.S. Education and Cultural Systems

1 Gershenson, S., Hansen, M., and Lindsay, C. A. (2021) Teacher Diversity and Student Success Why Racial Representation 
Matters in the Classroom. Harvard University Press, Cambridge.
2 The generational harm resulting from systemic racism, the slow response and lack of consequences for the violence against 
racial and ethnic communities from vigilantes or the state, and disproportional impacts of the other pandemics on these communities.

For a full review, read “Zora’s Legacy: Scope of Work” available here

https://creative-generation.org/publications/zoras-legacy-scope-of-work


7

According to respondents, these factors contribute to the conditions of empowerment for Black learners who 
come from across the African Diaspora and whose heritage ties to the African continent. Black educators (and 
all educators, for that matter), must understand the burdens that Black Americans face and use arts and cultural 
education as a tool to uncover the similarities and differences people share across the diaspora. 

If our recommendations are realized, efforts to drive Pan-Africanism3—to find solidarity and build community 
amongst the Black teaching artist community—through arts and culture, has the potential to uplift Black learners 
and engage all people of the African Diaspora on a path towards intellectual, social, emotional, political, and 
economic inclusion and growth.

In response to the findings outlined in this report, the Black Teaching Artist Lab is developing a Self, Culture and 
Community framework. Through this model, we hope that Black teaching artists will extend their roles as social-
emotional and cultural responders, guiding Black learners to develop the social and emotional competencies 
they need, to take pride in themselves (SELF) and their Pan-African cultures (CULTURE). Ultimately, this type 
of culturally responsive teaching and learning will foster Pan-African community building (COMMUNITY) and 
empower present and future generations of Black learners to more deeply understand and positively view their 
cultural identities, so that they achieve academically, socially, emotionally, and politically.

3 The term “Pan-Africanism” is defined by John Henrik Clarke, as “a movement conceived and developed by Africans living 
outside Africa, was, in fact, world-wide movement, affecting Africans in every part of the
world.” For more information, please see Clarke, J. H. (1988). Pan-Africanism : A Brief History of An Idea In the African World. 
Présence Africaine, 145, 26–56. http://www.jstor.org/stable/24351577
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Anita Gonzalez teaches Black dance at the Centro 
Morelense de las Artes in Cuernavaca, Mexico. Gonzalez 
sits surrounded by a circle of dancers. Photo by John R. 
Diehl.

Research 
Approach
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Zora Neale Hurston (1891-1960)‚ the project’s namesake - whose work in anthropology focused on examining 
Black folklore, inspired the research approach. Before collecting the stories, attitudes, and perceptions of Black 
teaching artists, however, our team needed to scope our inquiry. We did this through a systematic review of 
available traditional and non-traditional literature and other documentation.

In the first phase of research, the teams at BTAL and Creative Generation collaborated to conduct an evaluation 
and compilation of research by, for, and about Black teaching artists. Unsurprisingly, there were very few scholarly 
articles, reports, or peer-reviewed documentation with this niche focus. So, upon archiving these specific studies, 
we broadened our scope to explore materials (what we referred to broadly as “documented knowledge”), which 
related to teaching artists and Black teaching and learning.

We continually refer to “documented knowledge,” in recognition of the deeply-rooted oral histories, cultural 
practices, and social knowledge passed between generations of Black teaching artists, educators, and culture 
bearers. We identified early on in this project, that these histories and traditions are often unrecognized in 
Western European academic traditions of “literature reviews” which rely on the publication of the written word; 
so, we rejected this notion and broadly accepted myriad media of ‘documentation’ and ‘knowledge’ within this 
field of practice.

For purposes of this research, we adopted the Berklee College of Music (2021) definition of teaching artists as 

 “an individual who self-identifies as a practicing professional artist, with a dual career as an educator.”

Additionally, throughout the report we discuss “Black teaching artists” which are to be understood as any 
teaching artist who identified as Black, African American, and/or whose heritage is connected to the African 
Diaspora.

Grounding

For a review of identified literature, check out the 
recommended resources compiled on page 40.
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At the time of this research, Black teaching artists operate at an important inflection point. From 2011-2021, 
numerous studies have articulated the unique position of teaching artists, specifically Black teaching artists within 
the American education, cultural, and nonprofit sectors:

• Between 2018 and 2021, the teaching artistry field is expected to grow 11% and produce 155,000 
job opportunities across the U.S. (Zippia, 2021); likely, more than half will be with nonprofit arts 
organizations, one-third directly with schools, and less than one-tenth with for-profit businesses 
(Rabkin, 2011)

• Black teaching artists represent 8% of the total teaching artist population in the U.S. (ibid.), which 
is less than the proportion of Black Americans in the country (13.4%), but higher than the national 
average of Black K-12 teachers in the U.S. (6.3%) (Institute for Education Sciences, 2020).

Upon the review of the cataloged research by, for, and about Black teaching artists, three themes emerged, which 
were formulated into questions to guide our inquiry. These questions served as the lenses through which we have 
viewed our research findings and present analysis within this report:

1. The Importance of Community
2. Cultivation of Black-Centered Spaces
3. Discrimination within the U.S. Education (and Cultural) Systems

For a full discussion on these three themes, please read 
“Zora’s Legacy: Scope of Work” available here.

https://creative-generation.org/publications/zoras-legacy-scope-of-work
https://static1.squarespace.com/static/5f5cad216596a928fe83c471/t/61b37a863cf437082c42870a/1639152263397/Scoop+of+Work+-2.pdf
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As a piece of the Ethnographic Research Initiative, Black Teaching Artists Lab and Creative Generation engaged 
in a nine-month research process to catalog and aggregate research by, for, and about Black teaching artists in the 
United States, as discussed in the previous section.  From this process, a review of the documented knowledge 
was produced, and an analysis was conducted to identify gaps. Upon completion of this initial research, it was 
determined that a survey of practicing Black-identifying teaching artists would be needed to elevate the voices in 
response to our question:

What are the current attitudes and perceptions of Black-identifying 
teaching artists about their work in the United States?

The survey instrument was crafted in response to the identified gaps from the documented knowledge. It 
Intended to capture self-reported data related to:

• The demographics of respondents;
• The role of Black identity and culture in teaching artistry;
• The experience of Black-identifying teaching artists working in the U.S. education, cultural and 

nonprofit sectors; and
• Support for Black-identifying teaching artists.

The survey was open from October 25 to December 17, 2021 and received 115 responses. It was disseminated 
through open channels, like social media; existing networks, like organizational distribution lists and municipal 
and regional teaching artist networks; and targeted invitations to known cohorts of Black teaching artists. 
Following a process of data cleaning, six responses were removed, resulting in a final sample of 109 responses 
(n=109) from individuals who:

• identified as Black, and 
• indicated that over the last 2 years they have both maintained an active artistic practice and worked 

as teaching artists. 

Due to its size, findings based on this sample remain valid to the respondents alone, and cannot be generalized 
to the broader population of Black teaching artists in the U.S. The sample size also limited the analysis of 
relationships between demographic categories or professional characteristics and how respondents approach 
their Black identity, their artistic practice, and their teaching. 

Considering what little data has been collected about Black teaching artists historically, this is an initial 
exploration of Black teaching artists’ experiences, and an attempt to draw focus to the connections between their 
teaching practices and their Black identity. 

Research Design
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Cheryl Thomas assisting a Senior in making her 
Shekere. Photo contributed.

Findings
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The Importance of 
Community
One of our main objectives with this ethnographic 
research initiative was to elevate not only the lived 
experience of Black teaching artists, but also who 
they are as Black individuals. To our knowledge, 
there has not been any other study that has looked 
at this specific demographic and their endured 
struggles. In this section, we will look at the 
demographic findings uncovered through our study, 
which include:

1. A Demographic Snapshot of Responding Black-
Identifying Teaching Artists 

2. An Analysis of Responses Regarding Black Identity 
in Teaching Artistry
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A Demographic Snapshot of Responding 
Black-Identifying Teaching Artists

 “Yes! Yes Yes! I want to be able to teach in Black communities and 
support them. It’s becoming a bit exhaustive not being able to 

[s]upport the ones who look like me.”
Zeal Eva

From our research on the doe by, for, and about Black teaching artists, we uncovered a dearth of understanding 
about the intersectional demographics of this unique field of practice in the United States.  Considering what 
little data has been collected about U.S.-based Black-identifying teaching artists historically, the below may serve 
as an initial snapshot into this self-identified community of practice within the broader field.

Race
When asked about their racial identity, 57% of 
respondents identified as solely Black / African 
American.  In addition to identifying as Black / African 
American, another 7% of respondents identified as 
Mixed Race/Multiracial and another 6% as African 
Caribbean/Afro Caribbean. 

Overall, 4% of respondents identified solely as African 
Caribbean/Afro Caribbean. 

The remaining 25% of respondents selected a 
combination of the racial categories in the survey 
instrument which can be found in Appendix A. 
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The majority of respondents (62%) identified as Female, followed by Male (25%). The remaining respondents 
identified as Genderqueer / Genderfluid (5%), Non-binary (4%), or Other (3%). 

Age
The majority of respondents (53%) were 30-45. In addition, 20% of 
respondents were 18-29, 16% were 46-59, 9% were 60-73, and the 
remaining were 74 or older. 

Gender

Sexual Orientation
The majority of respondents (65%) identified as Heterosexual/Straight. 8% preferred not to share their sexual 
orientation. The remaining 18% identified as Pansexual, Lesbian, or Gay at 6% each.

Disability
The vast majority (80%) of respondents shared they had no disability. 7% of respondents preferred not to 
respond. 6% have a cognitive disability, and 3% have a visual disability. 

Languages
Overwhelmingly (81%) respondents speak English. In addition to English, 9% of respondents speak Spanish, 
and 5% speak Creole. The remaining 5% of respondents selected a combination of the languages in the survey 
instrument which can be found in Appendix A. 

Household Income
32% of the respondents had a household income of $32,048 or less, an additional 32% had a household income 
between $32,049-$53,413, followed by 26% of the respondents between $53,414-$106,827, and 10% with more 
than $106,827. 
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As stated in the beginning of this section, we observe many respondents identifying as Black-identifying, female, 
straight, non-disabled, middle-aged, English-speaking, and likely from a coastal state. Further investigation is 
needed to increase the sample size to present statistically significant and representative findings about Black 
teaching artists nationally. 

Though it is interesting to understand the trend in respondents’ demographics, we value the diversity of Black-
identifying teaching artists and view this diversity as a strength of the field. 

If our sample defined the Black experience, we would invalidate not only our mission in understanding the 
expansiveness of Blackness but any Black-identifying reader whose characteristics stray from the dataset. 

With our society prone to categorize in the pursuit to reduce fears of the unknown, we welcome it as an ongoing 
journey to explore and embrace the infinite ways of being Black. 

Analysis & Perspective

There has been significant research conducted, which concludes that Black male teachers are crucial for Black 
students. Black students, especially Black boys from low-income households are more likely to graduate from 
high school and enroll in college when they have at least one Black teacher in elementary school (Rosen, 2018). 
Research has shown that Black teachers have higher expectations from Black students who are then less likely 
to receive detention, suspension, or expulsion (Lindsay, C.A., and Hart, C.M.D., 2017). As such, it would be 
beneficial for additional Black male teaching artists to enter the workforce. 

One way to support this concept is by providing Black male teaching artists with additional resources such as 
community support groups (virtually and in-person), additional training and mentorship, especially through 
specific and tailored pathways. This has great potential in not only increasing the amount of Black male teaching 
artists in the field, but also in increasing retention rates. To learn more about Black male educators in the field, 
please visit the resource page on page 40. 

On Black Male Teaching Artists

Location by State
Following are the percentages of respondents from each state, in descending order

22% New York
18% Pennsylvania
11% California
8% Illinois
6% Connecticut
5% Ohio

4% Washington
4% Maryland 
3% Massachusetts
3% Arizona
2% Tennessee 
2% Florida

1% New Jersey
1% Minnesota 
1% Oregon 
1% Nebraska
1% Puerto Rico

2% Georgia
2% North Carolina
2% District of Columbia 
1% Delaware 
1% Texas
1% Virginia
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On Intersectionality
The data revealed several statistics speaking to the intersectionality of Black identity with gender, orientation, and 
age demographics of Black-identifying teaching artists. Though each of these statistics are on par with nationally-
normed studies of cultural practitioners and educators in the United States, our field must more deeply 
understand the assets of intersectional approaches to teaching and learning through the arts.

Considering gender inclusiveness and parity, we believe that further research could be conducted to understand 
the impact of female, gender-fluid, 2SLGBTQIA+, and other gender expressing and sexuality identifying teaching 
artists on their students of the same or different identities.

Based on our survey, 32% of the respondents had a household income of $32,048 or less, an additional 32% had a 
household income between $32,048-$53,413, followed by 26% of the respondents between $53,014-$106,827, 
and 10% with more than $106,827. Using two reports from the National Endowment for the Arts, Artists and 
Other Cultural Workers: A Statistical Portrait (2012-2016) and State-Level Estimates of the Arts’ Economic 
Value and Employment (2001-2020), the national average income in 2016 was $52,800 and $78,186 in 2020. 
Considering these numbers, it highlights that most of our respondents earn less than the national average. 
Therefore, it is imperative that teaching artists make a living wage relevant to the cost of living where they live and 
work.

While it is not surprising to see the majority of Black-identifying teaching artists living and/or working in New 
York, Pennsylvania, and California (major population centers in the U.S.), we believe that a more systematic 
approach could be taken to reach more Black teaching artists throughout the country, especially through the 
educational or cultural funding systems.

On Understanding Where Teaching 
Artists Live & Work
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Black Identity in Teaching Artistry

“Students are empowered when information is presented in such a way 
that they can walk out of the classroom feeling that they are a part of 

the information… self-perception and self-acceptance are the principal 
tools for communicating and receiving communication.” 

Molefi Kete Asante

Even though an overwhelming majority (83%) of respondents felt their Black identity was very important to 
them, regardless of the context of their work as teaching artists. Many Black teaching artists experience feelings 
of discrimination and a sense of discomfort in the various contexts within which they work. These individuals 
struggle with expressing their unique interests, especially if those interests challenge commonly held stereotypes, 
like the delineation between identity, culture, and artwork produced. 

On Self-Delineation of Identities
From experience, once a Black individual has the confidence to enter specific artistic spaces – like classical music, 
anime, white-collar fashion – they risk being rejected or cast as a token. These internal struggles often make Black 
teaching artists feel as if they are holding the weight of the world on their shoulders. Additionally, the battle for 
self-identity exists, in both education and cultural spaces. Artists who are Black will often find themselves being 
referred to as “a Black artist,” first and foremost—an identifier that suggests an artist whose work reflects their 
Blackness, rather than an individual who is creating art. This phenomenon is amplified in White-dominated 
spaces.  We believe that teaching artists’ Black identity should be centered on their terms, viewed as an asset, and 
not tokenized by the communities of practice within which they are teaching. Future research and analysis has 
the potential in understanding the impacts of centering Black culture on student experiences and fostering a 
healthy sense of self-worth and confidence. 

Analysis & Perspective
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• 57% of respondents identified as solely Black / African American.
• 25% of respondents selected a combination of the racial categories in the survey instrument which 

can be found in Appendix A.  

In our survey, we asked our participants how to identify their Blackness. 57% identified as Black, while the 
remaining identified as either mixed race, Afro Caribbean, and other. This only further affirms that Blackness is 
not a monolith, yet as we can see, Black identity is expansive and diverse.

Despite 86% of respondents indicating that Black culture plays an important role in the way they teach, survey 
respondents found it difficult to teach Black culture in a school setting citing it being “too risky in this country” to 
discuss. 

In our survey, we asked our participants how they identify their Black identity. 57% identified as Black, others 
identified as either mixed race, Afro Caribbean and others. This only further proves that Blackness is not a 
monolith, yet as we can see, the Black identity is expansive and diverse” 

On Cultural Representation
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Teaching Artist Project (TAP), is a branch of Community-
Word Project, a New York City based 501(c)(3) artist-
in-education organization that inspires children in under-
represented communities to read, interpret, and respond 
to their world and to become active citizens through 
collaborative arts residencies and teacher training programs.  
TAP specifically focuses on engaging the TA community of 
the East Coast, creating community and building resources for 
arts-based social justice curriculum in the classroom. 
In 2021, TAP adopted a co-director model, a shared executive 
director position, led by teaching artists of color: Adriana 
Guzman, Dale Novella Anderson-Lee and Javan Howard. This 
new model and leadership allows for future teaching artists 
and organizations to see them through a leadership position. 

Strong Practice | Leadership of Color

TAP is designed to prepare artists of all disciplines to enter the Teaching Artist field.  Artists can obtain training 
through TAP to facilitate in unconventional spaces like juvenile detention centers, senior centers and cultural 
organizations, to provide not only positive outcomes for the communities they serve but also increased 
awareness of alternative options for education.

Melissa Parke, 2021 TAP alum, shares her experience: 

“The ability to train with teaching artists in the field has allowed me to gain 
deeper insight into the world of teaching artistry. As someone who considers 

themselves more of an arts administrator and not an artist, there are very few 
spaces where I can work alongside teaching artists. TAP gave opportunity 

and provided knowledge on the processes, needs and resources teaching artists 
desire in the field. The most fulfilling part of TAP was the amount of provided 

creative space to cultivate educational content. It was awesome to be in a 
community with educators who happen to be artists.” 

As TAP realizes the power in representation, especially for marginalized groups, their newest co-leadership model 
recognizes that BIPOC leadership has the potential in encouraging teaching artists from the global majority that 
they too can assume major leadership roles. 

To learn more, visit Teaching Artist Project

https://www.teachingartistproject.org
https://www.teachingartistproject.org
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The Importance of 
Community
One of our main objectives with this ethnographic 
research initiative was to elevate not only the lived 
experience of Black teaching artists, but also who 
they are as Black individuals. To our knowledge, 
there has not been any other study that has looked 
at this specific demographic and their endured 
struggles. In this section, we will look at the 
demographic findings uncovered through our study, 
which include:

1. A Demographic Snapshot of Responding Black-
Identifying Teaching Artists 

2. Black Identity in Teaching Artistry
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“Black teaching artists have developed tenacity and confidence from 
working hard to overcome a system that seeks to push them down.  
These qualities naturally inspire respect in their students; in turn, 
this respect makes it possible for productive teaching and learning 
to start with the first lesson. In serving predominantly Black and 

Latinx students, I have found that centering Black teaching artists 
and instructional leaders has accelerated performance-readiness 

timelines and greatly improved student retention”
Jesse Mell 

Recognition of an Afrocentric Curriculum

There is an immediate need in our country to facilitate equitable learning experiences for the Black learners as 
they have long-since been left out of Eurocentric curricula and colonized ideologies of success. 

Arts practices can equip Black learners with powerful outlets for self-expression, and it is through these practices 
that Black learners can further investigate how they are perceived by others and who they actually are as whole 
individuals. By using our arts practices to meet Black learners where they are, in terms of their own personal 
development journey, we can work to help them build both their Black identities and their own, whole-self 
identities. It is through this process, that we can ultimately equip Black learners to have a better understanding 
of how the Diasporic community has been treated throughout history and guide them forward on the path to 
discovering revolutionary ways of shaping our future.

Analysis & Perspective
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As a result, Black teaching artists are uniquely equipped to use arts education practices to interweave social-
emotional learning (SEL) competencies with the four stages of racial identity development. According to 
CASEL4, the five core SEL competencies are:

• self-awareness, 
• self-management (self-care), 
• social awareness, 
• relationship skills, and 
• responsible decision-making

Additionally, William Cross5 conclude that there are four stages of racial identity development:
• Pre-encounter,
• Encounter
• Immersion-Emersion
• Internalization, and 
• Internalization-Commitment

We believe that Black teaching arts can employ their lived experiences, artistic and cultural practices, and 
perspectives to create a pedagogical framework to build both individual and cultural identities of our Black 
learners. Black Teaching Artists Lab has developed a training for Black teaching artists, to this extent, to cultivate 
the skills in Black teaching artists to better communicate with their Black learners through arts practices - see 
more in the final section of this report about this framework.

4 Casel. (2020) Casel’S SEL Framework. Casel, Chicago, IL. https://casel.org/casel-sel-framework-11-2020/?view=true
5 Vandiver, B. J., Fhagen-Smith, P. E., Cokley, K. O., Cross, W. E., Jr., & Worrell, F. C. (2001). Cross’s nigrescence 
model: From theory to scale to theory. Journal of Multicultural Counseling and Development, 29(3), 174–200. https://doi.
org/10.1002/j.2161-1912.2001.tb00516.x
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Importance of Black Culture

When participants were asked about how they teach Black learners about their identity, participants responded: 

• Creating Self Portraits
• Sharing Personal Stories
• Mentoring 
• Performing Spoken-Word Poetry 
• Acknowledging History 
• Constructing Racially Relevant Curriculum 

Though there are tremendous benefits regarding Black teaching representation, we must be aware of institutional 
flaws and disproportionate responsibilities for the well-being of Black students placed on Black teaching artists.

Often, there is an unspoken commitment to the advancement of the Black community from Black-identifying 
individuals where many take on the charge. However, with the current system intentionally setting Black and 
Brown children behind the curve, it is a difficult task to take on where these individuals might be acting alone 
amongst the sea of White.

“It is interesting to see students so quick to discredit themselves, to 
speak negatively of what they are trying to achieve. It takes a lot of 

reinforcement and plenty of opportunities to show them their value.”
 Anonymous 

Analysis & Perspective
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Furthermore, Black students often do not have the opportunity to explore the rich and diverse history of Black 
people from across the world. By teaching Black students an excessively Eurocentric curriculum, Black students 
can feel less connected to their culture. Educators also lack support and resources to better educate their Black 
learners about their culture.

For Black learners, the arts can act as a way of activism. Art goes beyond self-expression. It’s a way to connect with 
your culture. It’s a form of self-care and, especially during the racial reckoning of 2020, it has become even more 
prominent as a form of activism and healing. Black creativity and art as activism are more prevalent than ever 
before with 93% feeling it was important to teach about Black culture and art. What this tells us is that centering 
their Black identity is essential to both their teaching and livelihood. 
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Strong Practice | Creating Spaces for Healing

Black Teacher Project (BTP), whose headquarters are in the historic Black community of Oakland, California, 
helps “supports, develops and sustains Black teachers for schools in the United States” which helps maintain 
spaces where Black educators can reflect on their own lived experiences (Mosely, 2018). The Black Teacher 
Project works with university partners, school districts, and educational leaders to develop and sustain Black 
leadership with the mission of cultivating schools as liberated learning environments. 

A benefit through the Black Teacher Project is the BTP Fellowship program. This 18-month Black Teacher 
Affinity cohort experience is provided to two classroom teachers who are committed to exploring Black Identity 
Development, Wellness, Black Leadership for Liberation, and Quality Instruction rooted in Blackness. 

By providing racial affinity groups for Black educators there can be great potential in the increase in trust, 
belonging and understanding of oneself (both in and outside of the classroom). In a society that enforces the 
Elite White Heteronormative Cis-Male model, building trust and vulnerability with one another can be difficult 
when competition for survival takes precedent. In the wake of a dual pandemic, the lack of Black leadership in the 
U.S. educational system, and the mass exodus of teachers from the classroom, it is imperative to provide spaces 
that support Black teachers in reimagining what is possible and how to take collective action towards their vision 
of educational liberation. 

An effective way to foster community 
amongst Black teaching artists, or any 
other marginalized groups, is to build both 
safe and brave spaces where individuals 
can operate authentically. For example, 
racial affinity groups provide connections 
with those who share a common bond (i.e. 
Race, Sexuality, etc.). Here, the intentions 
are focused on finding community, 
support, and inspiration. These types of 
gatherings are not only fruitful for teachers 
but students as both groups learn how to 
operate within society.

To learn more, visit Black Teacher Project.

“Carving out creative spaces where my identity and experiences can 
just be, is essential to maintaining growth in the TA field. You want to 

feel supported in any community you are part of.” 
Javan Howard 

https://www.blackteacherproject.org
 https://www.blackteacherproject.org
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Discrimination within 
the U.S. Education and 
Cultural Systems
We cannot support our Black-identifying teaching 
artists without acknowledging the challenges that 
exist for educators in the U.S. Institutionalized 
racism is pervasive in the American education 
system, and everything from implicit bias to explicit 
discrimination can impact career trajectories. In this 
section, we analyzed key data to help support the 
following:

1. Experiencing Institutional and Social Racism 

2. Lack of Structural Supports for Black Teaching 
Artists
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“I’ve been told that because I work with Hip Hop dance that I would 
need “extra security” and guests of my show would need to be pass 

through a metal detector” 
Michele Byrd-McPhee

Experiencing Institutional and Social Racism

Being in a profession where 86% of arts educators are white women (Will, 2022), Black teaching artists find 
themselves in spaces where they must not only navigate their race but constantly proving themselves. Discussions 
about race and institutional racism have become increasingly more difficult to have in recent years, leaving Black 
educators to feel displaced and traumatized. If Black educators are feeling this way, what are our Black students 
feeling?

On Racial Battle Fatigue
Many Black educators face racial battle fatigue, which was coined by Wiliam Sith, professor at the University 
Utah. This is described to be, “a systemic, race-related, repetitive stress injury.” Racial battle fatigue is used widely 
today to describe how the persistent and subtle verbal and nonverbal acts of aggression or discrimination against 
Black people and other marginalized groups cause stress, anxiety, frustration, anger and even physical symptoms.

Race continues to be a significant factor in determining worth in the United States. Thinking of race strictly 
as an ideological construct denies the racialized society and its impact on “raced” people in their everyday 
lives. Understanding the complexities of race in our culture, especially as it relates to educating students of all 
backgrounds in rural, suburban, and urban school settings, is crucial. Race is clearly an issue in our society and 
one that impacts much of what we do as educators. We need knowledge, language, and strategies to assist us as we 
attempt to address it in our day-to-day professional lives. 

Analysis & Perspective



29

On Discrimination
Arts education is an incredibly viable way to combat prejudice, especially when works of artists from diverse 
backgrounds are given equal billing in the curriculum. By the time children are 3 years old, they can recognize 
differences in skin color and other physical traits. By the time they are 5, children can already develop negative 
biases toward others based on these differences. By the time children are in middle school, these biases have likely 
been reinforced by those around them and/or what they see or read online such that bias becomes the default 
lens through which they see others. American children of color are experiencing more harassment and anxiety 
than they have in generations. 

Black identifying teaching artists often work with predominantly White institutions, which can often lead 
to further discrimination and even isolation. As mentioned above, 86% of arts educators are White women-
identifying, and Black identifying teaching artists often deal with the pains of being isolated.

Black identifying teaching artists still face a great amount of institutional and systemic discrimination in the field 
including, microaggressions, micromanaging, racial profiling and other racial-related experiences. 

“As a teaching artist and museum educator working in cultural 
institutions there is the continuous flow of micro-aggressions directed at 
myself, other black colleagues and students that come into our spaces.”

 Jeannette Rodriguez Pineda



30

Despite a large portion of the responding Black teaching artists having a 4-year degree or higher or having 
completed specialized training in their field, nearly 75% of the teaching artists do not receive any type of benefits 
from their place of employment. Additionally, 45% of teaching artists are contracted workers; only 14% are full-
time, salaried employees with benefits.

“I also work part-time as an arts administrator and that provides a 
regular paycheck, but also sucks up my time and energy far beyond 

the hours that I put in. I think it is important for you to capture what 
other work people do to support themselves beyond teaching and their 
art practice, and how much time it takes from teaching & their art, as 
I’ll posit that most Black teaching artists also have to have some other 

work to pay the bills.”
Anonymous

As mentioned in the previous section, discrimination also spills over to affect pay and benefits. Highly skilled 
Black teaching artists overwhelmingly receive disproportionate employment, and benefits relative to their 
experience.  

The education field is similarly going through a great recession as educators continue to experience poor 
treatment whilst executing work beyond their job descriptions, as many take on the role of teacher, caretaker, 
therapist and more. What is worse, is that these negative outcomes are felt even greater by Black and Brown 

Lack of Structural Supports for 
Black Teaching Artists

Analysis & Perspective
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individuals in the field with limited resources and reduced compensations compared to their White counterparts, 
which inflicts obstacles upon their teaching environment and way of life. On top of this, being a teaching artist is 
difficult because the arts are still not universally accepted for their merit, hindering funding pathways. 

As a sector, these are symptoms of a structural challenge, some may call “the nonprofit industrial complex,” which 
is system of relationships between the State, local or federal governments, the owning classes, foundations, and 
non-profit/NGO social service and social justice organizations that result in the surveillance, control, derailment, 
and everyday management of political movements6. When reflecting on our own lived experiences and 
observations of the arts and cultural field, these challenges are exacerbated by White donorship. Funding is often 
provided to support DEAI (Diversity, Equity, Accessibility and Inclusion) initiatives which require extensive 
work from Black teaching artists just to receive inadequate, inequitable, and unsustainable compensation 
compared to familiar (White) projects.

With creativity being one of the most desired skills, organizations must financially commit to building creative 
minds through creative and compensated staff. Providing artists a sense of security includes retirement and 
healthcare because growing the next generation means having sets of leaders who are both qualified and 
respected in their workplace. If one constantly has to battle having enough funds to pay bills or eat, that will take 
priority over effectively teaching. 

Educators must take care of themselves before they can care for others. 

6 INCITE! (Ed.). (2007). The Revolution Will Not Be Funded: Beyond the Non-Profit Industrial Complex. Duke University Press. https://doi.
org/10.2307/j.ctv11smnz6
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even more through advocacy efforts, professional development, and community programs.

Organizations like the Center for Art-Inspired Learning have conceptualized pilot programs that provided 
multidisciplinary artists, who were also leaders in their own communities, opportunities to obtain sustainability 
through income and benefits. 

Their salaries were between $32,000-$45,00 for a year with full benefits (403b and health insurance) making the 
case that arts organization can infuse creative minds through creative staff, full time, to provide artists a sense of 
security. According to Emma Parker, now Senior Director of Arts Education:

“What we learned the most throughout this process was to 
honor flexibility and discourage operating as a one-track 

organization. Therefore, leadership needs to notice that artists 
sometimes cannot comply with the traditional 9-5 Monday 

through Friday.”
Arts organizations who provide full-time employment as well as benefits, including but limited to health, dental 
and retirement, to their teaching artists have a greater chance of retaining their staff for a longer period. One of the 
primary reasons Black teaching artists, and many teaching artists, resign from their institutions of employment is 
lack of benefit. To provide true equity in arts education, those in power must take the lead in providing teaching 
artists with either full-time employment or if they are contracted, a stipend that can cover basic medical costs.

Strong Practice | 
Paying Teaching Artists What They Desire

As mostly contracted employees, teaching artists find 
themselves with little to no full benefits once they are hired. 
That includes medical, dental and maternity/paternity 
leave. This leaves many teaching artists in a vulnerable state 
as they do not have any medical coverage in case of an 
emergency. However, there are some organizations who 
have taken notice and made some strides. 

The Center for Arts-Inspired Learning is a non-for-profit 
organization that ignites student learning, creativity, and 
success through the arts, serving nearly 7 million students 
in 18 countries through arts education, and has reached 

To learn more, visit The Center for Arts-Inspired Learning. 

https://arts-inspiredlearning.org
https://arts-inspiredlearning.org
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Students from the University of Michigan performing in 
a Devil Dance in Oaxaca Mexico. Photo by Omar Alonso

Call to 
Action
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What Can We Do Now?
We believe in the power of community-building and connecting, both in the United States and abroad, in order 
to foster a better understanding of the Black experience through arts and culture. As previously mentioned, these 
efforts evoke Pan-Africanism. Here solidarity, through means of arts and culture, has the potential to uplift Black 
learners and engage all people of the African Diaspora on a path towards intellectual, social, emotional, political, 
and economic inclusion and growth. By building inclusive, strong, and multicultural learning communities, we 
believe that Black learners will be able to develop a deeper sense of ourselves. 

Despite the institutional racism that pervades America’s education system and the ongoing fatigue and frustration 
the nation’s Black and Brown educators face, their responses to this study acknowledges the interests and desire 
for support. 

This work has confirmed the value of community-building, the importance of acknowledging institutional 
barriers, and increasing access to benefits within the U.S. education system for Black and Brown teaching artists.

Therefore, we encourage all organizations who employ Black-identifying teaching artists to invest more deeply 
in Blackness, empathy, and sustainable compensation. These focus areas are complimented with an array of 
solutions, but here are some starting points.

Dig Beyond the Surface 
Who are your teaching artists as Black individuals? As we all operate within an intersectional framework, their 
identities are unique and require understanding so they feel valued in and out of the workplace.

Create Racial Affinity Groups 
Many organizations are predominantly White, therefore, Black teaching artists desire spaces where they do not 
feel marginalized, and their identity is the norm. Below are some methods in developing a noteworthy one: 

• Embed Collaboration into the Teaching Framework
• Compensate Trainings
• Develop Afrocentric Professional Workshops Centered on Healing
• Honor Black Excellence; a term coined by Dr. Gholdy Muhammad that ultimately acts as a way to 

accentuates the beauty and complexity of Blackness and celebrate the positive significance the Black 
community has provided within society. Instead, automatically thinking about the negatives towards 
this community, shift the narrative to hone-in on the positives that this group brings to the table.

• Work Alongside Black-led Organizations, especially if an organization has a limited number of Black 
teaching artists to create a network

To Support Blackness
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Adopt Afrocentric Curriculum 
With many textbooks and principles founded by White leaders in the field, the United States curriculum is 
overwhelmingly White. As Black teaching artists carry knowledge from their experiences, it’s an opportunity for 
mutual benefit; The teaching artist interweaves their knowledge and arts organizations absorb their knowledge, 
which is compensated and rooted in the curriculum long-term. As previously stated in the report, understanding 
the complexities of race in our culture through anti-racist and culturally responsive framework, especially as it 
relates to educating students of all backgrounds in rural, suburban, and urban school settings, is crucial. Race 
is clearly an issue in our society and one that impacts educators (i.e., Critical Race Theory). Therefore, Black 
Teaching artists need knowledge, language, and strategies to assist them in their attempt to address race day-to-
day. 

Alleviate Racial Responsibility 
Though representation calls for the represented to support the ones marginalized, it does not require them to 
solve inequality. Whether it’s helping the organization internally combat DEAI concerns assigned to the Black 
students, these expectations, often on a singular individual, can be exhausting when these flawed systems affect 
them inside and outside the organization. Therefore, Be mindful of their capacity. 

As previously mentioned, the education field is going through a great recession as educators continue to 
experience poor treatment whilst executing work beyond their job descriptions, as many take on the role of 
teacher, caretaker, therapist and more. On top of this, being a teaching artist is difficult because the arts are still 
not universally accepted for their merit, hindering funding pathways. 

Be Mindful of the Climate 

Pay Fair Wages and Benefits 
With creativity being one of the most desired skills, organizations must financially commit to building creative 
minds through creative and compensated staff. Providing artists a sense of security includes retirement and 
healthcare because growing the next generation means having sets of leaders who are both qualified and 
respected in their workplace. If one constantly must battle having enough funds to pay bills or eat, that will 
take priority over effectively teaching. Additionally, though educators are facing poor treatment, these negative 
outcomes are felt even greater by Black and Brown individuals in the field with limited resources and reduced 
compensations compared to their White counterparts, which inflicts obstacles upon their teaching environment 
and way of life. Therefore, pay teaching artists fairly. 

To Support Empathy

To Support Fair Pay and 
Holistic Benefits
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Representation should not be exclusively reserved for front-facing positions. If we truly want Predominately 
White Institutions to evolve into Predominantly Multicultural Institutions, then C-Suite positions must be filled 
with people of color, which can aid skewed policies and frameworks within the organization

Hire Black and Brown Individuals in Senior Positions 
Red tape policies create bureaucracy and recently have been called into question as 2020 erupted a national-
wide instigation on the racial injustice faced on Black and Brown communities. Here, often the same type of 
programming, organizations and individuals receive funding with the consistent characteristic being White. 
Therefore, how can organizations, particularly funding organizations, change policies that welcomes risk, elevates 
marginalized voices, and reevaluates the application process

Alter Funding Policies 
Provide and Compensate Financial Literacy (and other Professional Development Opportunities) 
Many artists, no people, are ill-equipped to achieve financial sustainability. With minimal introduction to the 
concepts, we often must learn through trial and error, for example, student loans that have us in a chokehold. 
With organizations having more economic capital compared to individuals, this is a perfect opportunity to 
provide professional development that benefits both parties. With more employees thriving than surviving, an 
organization is healthier and can perform more efficiently

These lifts are no small feat, which require intention, resources, and patience, but if an organization speaks about 
being better, then it requires action to back up those words. 
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Conclusion
With this study, Black Teaching Artist Lab hopes to gain a deeper insight on how to implement the Afrocentric 
Social Emotional Learning skills to not only Black and Brown students but all students across the world. To 
further this investigation, we hope to train Black teaching artists with various artistic backgrounds and provide a 
new and innovative curriculum that corresponds to the reality faced by this population. 

To deepen our international understanding of the Black experience, Black Teaching Artist Lab will be conducting 
further research in other Pan-African countries such as Puerto Rico, Jamaica, and Trinidad and Tobago, providing 
teaching artists with the opportunities and experiences to learn what it means to be Black in other parts of the 
world. 

Black teaching artists play a vital role in our understanding of Black education and with the training in the 
Afrocentric Social Emotional Learning framework and a cultural exchange program, we hope that Black teaching 
artists will gain the insight, skills and confidence to become the leaders in arts education. 

We hope further iterations of this study can be the guide, but we will need your ongoing support to enliven the 
responses because whether you identify as a Black or Brown teaching artist, these issues affect us all.
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Recommended 
Resources
Compiled below is a collection of websites, publications, and videos reviewed throughout this project.

Arts Education 
Arts education and social-emotional learning outcomes among K–12 students: Developing a theory of action
Camille Farrington, Joseph Maurer, Meredith R. Aska McBride, Jenny Nagaoka, Jessica Puller, Steve Shewfelt, Elizabeth Weiss, and 
Lindsay Wright

Status of Arts Education in California Public Schools
California Alliance for Arts Education

Black Educators
The Promise of Black Teachers’ Success with Black Students 
H. Richard Milner, IV 

Want to Support Black Students? Invest in Black Teachers
Erica Hines and Michael Hines

The Long-Run Impacts of Same-Race Teachers
Seth Gershenson, Cassandra M.D. Hart, Constance A. Lindsay, and Nicholas W. Papageorge

The Black Teacher Project: How Racial Affinity Professional Development Sustains Black Teachers
Micia Mosely 

Through Our Eyes: Perspectives and Reflections from Black Teachers 
Ashley Griffin and Hilary Tackie 

Black Men Teach NYC - Black Men Teach creates the environment and conditions where Black male teachers can thrive, because 
our children’s schooling experience will never be complete without them.

Joseph Edelin with Project Ujima - Joseph Edelin, M.Ed. is an established educator, with more than 18 years of combined experience 
as a public school teacher, assistant principal, and provider of professional development.

Identity Talk Consulting - Identity Talk Consulting, LLC. is an independent educational consulting firm that provides professional 
development and consulting services to K-12 school districts, teacher education programs, and educational non-profit 
organizations. 

Center for Black Educator Development - Launched in June 2019, the Center for Black Educator Development is revolutionizing 
education by dramatically increasing the number of Black educators so that low-income Black and other disenfranchised students 
can reap the full benefits of a quality public education. 

https://consortium.uchicago.edu/sites/default/files/2019-05/Arts%20Education%20and%20Social-Emotional-June2019-Consortium%20and%20Ingenuity.pdf
https://www.artsed411.org/resources/status_of_arts_ed_in_public_schools
https://files.eric.ed.gov/fulltext/EJ794734.pdf
https://time.com/5876164/black-teachers/
http://ftp.iza.org/dp10630.pdf
https://static1.squarespace.com/static/5c01b0d6b98a78f723592deb/t/5c744c4624a694f706f0322c/1551125574620/MoselyUrbanReviewArticle.2018.pdf
https://edtrust.org/wp-contenet/uploads/2014/09/ThroughOurEyes.pdf
https://blackmenteachtc.org
https://project-ujima.com/about
https://www.identitytalk4educators.com/
https://www.thecenterblacked.org
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Culture, Race, & Ethnicity 
What’s the difference between race and ethnicity?
Bryce, Emma

What Is Culture?
Kim Ann Zimmermann

What Are Cultural Markers and How Do You Maintain Them Throughout Change?
Andrew Fridman

Lesson Plan – Culture, Race & Ethnicity 
Australian Government, Department of Home Affairs

“Double Consciousness” and the Racial Self in Zitkala-Ša’s American Indian Stories 
Britta Gingras

Cultural Identity and Diaspora
Stuart Hall

Afrocentric Curriculum 
The Effects of Africentric United States History Curriculum On Black Student Achievement
Worokya Duncan

Afrocentric Curriculum
Molefi Kete Asante

Reclaiming Our Africanness in the Diasporized Context: The Challenge of Asserting a Critical African Personality
George J. Sefa Dei 

Culturally Responsive Teaching 
Understanding Culturally Responsive Teaching
New America

https://www.livescience.com/difference-between-race-ethnicity.html.
https://www.livescience.com/21478-what-is-culture-definition-of-culture.html
https://www.inc.com/what-are-cultural-markers-how-do-you-maintain-them-throughout-change.html
https://www.harmony.gov.au/get-involved/schools/lesson-plans/lesson-plan-culture-race-ethnicity
https://www.harmony.gov.au/get-involved/schools/lesson-plans/lesson-plan-culture-race-ethnicity
https://vc.bridgew.edu/undergrad_rev/vol6/iss1/17/
https://sites.middlebury.edu/nydiasporaworkshop/files/2011/04/D-OA-HallStuart-CulturalIdentityandDiaspora.pdf
https://files.eric.ed.gov/fulltext/EJ1073186.pdf
https://www.jstor.org/stable/2295608
https://tspace.library.utoronto.ca/bitstream/1807/32364/1/Dei-Reclaiming%20our%20Africanness%20in%20the%20Diasporized%20Context.pdf
https://www.newamerica.org/education-policy/reports/culturally-responsive-teaching/understanding-culturally-responsive-teaching/
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Pan-Africanism
Pan-Africanism
Rupert Emerson

The History of Pan-Africanism
PADEAP

In Chicago, Afro-Latinos carve a space to express their identity
Saleah Blancaflor

“Yoruba,” Countries and Their Cultures
Every Culture

Afro-Cuban Tales: Cuentos Negros De Cuba
Mintzi Auanda Martinez-Rivera

Latino Folk Tales
Wisconsin Department of Public Instruction

Folklore: Latin American And Caribbean Culture Heroes And Characters
Cengage

What is the Origin of Twerking
Maureen Monohan
 
5 Facts About the Religious Lives of African Americans
David Masci

Understanding Race and Privilege
National Association of School Psychologists 

Africans and African Americans: Conflicts, Stereotypes and Grudges
Foday Darboe

IAAA/New World Studies
Kent State University

Contesting the curriculum in the schooling of indigenous children in Australia and the USA: from Eurocentrism to culturally 
powerful pedagogies

Plessy’s Legacy: Desegregating the Eurocentric Curriculum
Leland Ware and Melva Ware

History Class and the Fictions About Race in America: High-school textbooks too often gloss over the American government’s 
oppression of racial minorities
Alia Wong

Eurocentrism

https://www.cambridge.org/core/journals/international-organization/article/abs/panafricanism/3872EBD07464A460CC4FD665408D9243
http://www.padeap.net/the-history-of-pan-africanism
https://www.nbcnews.com/news/latino/chicago-afro-latinos-carve-space-express-their-identity-n971051
https://www.everyculture.com/wc/Mauritania-to-Nigeria/Yoruba.html
https://jfr.sitehost.iu.edu/review.php?id=226h
https://dpi.wi.gov/talkingbooks/services/reading-lists/latino-folk-tales
https://www.encyclopedia.com/history/encyclopedias-almanacs-transcripts-and-maps/folklore-latin-americ%20An-and-caribbean-culture-heroes-and-characters
https://www.mentalfloss.com/article/51365/what-origin-twerking
https://www.pewresearch.org/fact-tank/2018/02/07/5-facts-about-the-religious-lives-of-african-americans/
https://www.nasponline.org/resources-and-publications/resources-and-podcasts/diversity-and-social-justice/social-justice/understanding-race-and-privilege
https://pdxscholar.library.pdx.edu/cgi/viewcontent.cgi?article=1089&context=mcnair
https://www.kent.edu/afs/iaaanew-world-studies
https://www.researchgate.net/publication/27464187_Contesting_the_curriculum_in_the_schooling_of_Indigenous_children_in_Australia_and_the_USA_from_Eurocentrism_to_culturally_powerful_pedagogies
https://www.researchgate.net/publication/27464187_Contesting_the_curriculum_in_the_schooling_of_Indigenous_children_in_Australia_and_the_USA_from_Eurocentrism_to_culturally_powerful_pedagogies
https://readingroom.law.gsu.edu/gsulr/vol12/iss4/16/
https://www.theatlantic.com/education/archive/2015/10/the-history-class-dilemma/411601/
https://www.theatlantic.com/education/archive/2015/10/the-history-class-dilemma/411601/
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CRS Report for Congress: Afro-Latinos in Latin America and Considerations for U.S. Policy
Claire Ribando Seelke

Moldy Church Records in Latin America Document the Lives of Millions of Slaves
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Appendix A
Below please find a summary analysis of the responses to the survey in aggregate. A copy of disaggregated, anonymized data, for use 
in future studies, can be made available by contacting info@creative-generation.org. 

DEMOGRAPHICS
Race
When asked about their racial identity, 57% of respondents identified as solely Black / African American. 

In addition to identifying as Black / African American another 7% of respondents identified as Mixed Race / Multiracial and 
another 6% as African Caribbean / Afro Caribbean. Another 4% of respondents identified solely as African Caribbean / Afro 
Caribbean. The remaining 25% of respondents selected a combination of the racial categories in the survey instrument which can be 
found in Appendix B. 

Age
The majority of respondents (53%) were 30-45. In addition, 20% of respondents were 18-29, 16% were 46-59, 9% were 60-73, and 
the remaining were 74 or older. 

Gender
The majority of respondents (62%) identified as Female, followed by Male (25%). The remaining respondents identified as 
Genderqueer / Genderfluid (5%), Non-binary (4%), or Other (3%). 

Sexual Orientation
The majority of respondents (65%) identified as Heterosexual / Straight. 8% prefered not to share their sexual orientation. 6% 
identified as Pansexual an additional 6% as Lesbian, and an additional 6% as Gay. 

Disability
80% of respondents shared they had no disability. 7% of respondents preferred not to respond. 6% have a cognitive disability, and 3% 
have a visual disability. 

Languages
81% of respondents speak English. In addition to English, 9% of respondents speak Spanish, and 5% speak Creole. The remaining 5% 
of respondents selected a combination of the languages in the survey instrument which can be found in Appendix B. 

Household Income
32% of the respondents had a household income of $32,048 or less, an additional 32% had a household income between $32,048-
$53,413, followed by 26% of the respondents between $53,014-$106,827, and 10% with more than $106,827. 

Location by State
Following are the percentages of respondents from each state, in descending order:
22% New York
18% Pennsylvania
11% California
8% Illinois
6% Connecticut
5% Ohio
4% Washington
4% Maryland 

3% Massachusetts
3% Arizona
2% Tennessee 
2% Florida
2% Georgia
2% North Carolina
2% District of Columbia 
1% Delaware 

1% Texas
1% Virginia
1% New Jersey
1% Minnesota 
1% Oregon 
1% Nebraska
1% Puerto Rico
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PROFESSIONAL IDENTITY and EXPERIENCE in the WORKPLACE
Education
When asked what level of education informed their work as teaching artists, 3% of respondents’ indicated that their highest level of 
education was a PhD, 26% indicated a Master’s Degree or Graduate School, 36% a 4-year College degree, and 18% a High School 
Diploma. In addition 28% of respondents shared they are informed by spiritual practices, and 27% were informed by mentorship. 

Experience 
15% of respondents had more than 20 years of experience as teaching artists. 14% had between 11-20 years, followed by 25% with 
6-11 years, 29% with 2-5, and 15% with 2 years or less. 

Artistic Discipline(s)
Survey respondents were asked which art forms they taught. 51% of respondents taught a single form, and 49% had two forms or 
more. 
Overall, 32% of respondents taught Visual Arts, 28% taught Creative Writing / Poetry, 23% taught Music, 22% taught Theatre, 19% 
taught Dance, and 19% taught Media Arts. 

Place of Employment 
The vast majority of respondents worked as teaching artists in more than one type of location. 75% worked at an arts organization, 
65% worked at schools, 23% worked in higher education, 23% worked at cultural organizations, 17% at museums, and 16% at jails, 
detention centers, or the prison system. 

Teaching Artist Compensation (type, benefits, income, and income)
The most common compensation form for respondents was contracted employees, at 44%. The remaining 56% broke down as 
follows:
21% of respondents worked as part-time, hourly employees
13% worked as full-time, salaried employees
7% worked as full-time, hourly employees
4% worked as part-time, salaried employees

75% of respondents did not receive any benefits through their teaching artist position. 

According to a subset of respondents who provided data about their annual teaching artist income, the average annual income was 
just over $22,000. When asked to rank how satisfied they are with their earned income as a teaching artist from 1 to 5  (5 being 
satisfied), the average rank was 2.7. 

Black Identity 
83% of respondents felt their Black identity was very important to them, regardless of the context of their work as teaching artists. 
These respondents engaged specifically with elements of Black identity in their teaching artistry in the following ways:
90% of respondents felt their Black identity was relevant for their teaching
93% felt it was important to teach about Black culture and art
91% felt it was important to have specific teaching methodologies for Black and brown students
86% indicated that Black culture plays an important role in the way they teach
94% of respondents felt it was important for them to learn about other experiences across the African Diaspora 
81% shared that the pan-African movement was important for their personal experience as Black identifying teaching artists

Experiences of Racism as Black Professionals 
When asked whether they felt they received adequate support from their employer to teach about Black culture 49% of respondents 
said yes, and 47% said no. 63% of respondents felt seen by their organization as a Black teaching artist, and 34% did not. 73% of 
respondents shared they have experienced racism as Black professionals. 
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A subset of respondents who shared more details about these experiences revealed that these experiences include microaggressions, 
overt verbal aggression, and financial discrepancies between Black identifying teaching artists and their colleagues. “Too many to fit 
here!” said one respondent, who exemplified another consistent theme among this subset. 

Another theme was experiences of being belittled, overlooked, undervalued, and underestimated in skills and professional 
capabilities to the extent of what one respondent described: “Comments like, "You Speak So Well" … I have suggested ideas that got 
ignored, but when white staff suggested them, they were implemented.”

Black culture in the classroom: Teaching Black learners about their identity
Nearly 75% of the survey respondents shared more about their experience teaching Black learners about their identity. This entailed 
developing curricula that range in their specificity from generally including Black culture to highly specialized for Black learners 
learning about Black culture. 

One third of this group clearly stated that when teaching they rely on the work of artists or artistic genres originating from the 
Black and/or African Diaspora, with many of them describing these references as important tools in creating a sense of pride 
and empowerment among their Black learners. One respondent shared: “I hope to broaden and deepen [ black learners’] sense 
of identity by exposing them to diasporic arts. My aim is to show [them] that their experience as black youth is valuable and rich 
because of their history and culture that continues to contextualize their experience and their identity presently.”

Indeed, when asked about the tools they need in order to teach about Black culture, respondents describe the lack of teaching 
materials that revolve around Black or African culture and history. They also reveal the lack of the resources and access to develop 
such curricula, including funding, professional guidance, teaching staff support, access to archives or libraries, access to materials, 
access to technology, connections with artists or practitioners to incorporate into the classroom or the funds to compensate them 
for their time spent with learners. 

Despite these challenges, many respondents said they would love to teach more if they could, consistently motivated by the 
possibility of expanding their reach to more students. That being said, many respondents were adverse to teaching more, the primary 
reasons being that they already teach full time or that their current workload is taxing and keeps them from spending sufficient time 
on their art practice. As one respondent expressed the tension between their own practice and their passion for teaching: “Yes - 
teaching is my favorite thing ever versus performing.”
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Appendix B
Black Teaching Artist Lab Pre-Report Survey

Black Teaching Artist Lab is conducting field-wide research on Black-identifying teaching artists, in an effort to grow and advance 
the field of Black teaching artistry. Data collected through this survey will be reported anonymously and in aggregate. For future 
stages of the study, we may reach out to respondents to check if they would be willing to share their stories in more detail, in which 
case they will be able to choose whether to share their identity or not. 

This survey is for Black-identifying teaching artists, creating and teaching in all artistic backgrounds, working in all settings and 
educational environments, such as schools, after-schools and community organizations, jails, prisons, and/or social services 
agencies.

This data will help us to demonstrate the impact of Black teaching artists' work and to tell the stories of their work in different 
communities. Help us advocate for you by sharing this valuable information with us. 

This survey will take approximately 10 minutes to complete.

BTAL and it’s affiliates will only use the data collected for purposes of analysis and will only present data in aggregate. All survey 
responses will remain anonymous.

* Required

Email *

Within the last 2 years, have you maintained an active art practice AND worked as a teaching artist? *
• Yes
• No

Part 1: Demographic Information
Name

What is your ethnicity? Check all that apply. *
• Black / African American
• African Caribbean / Afro-Caribbean
• Mixed Race / Multi Racial
• Afro-Latino (x/e) / Black-identifying Latino (x/e)
• African (Nigerian, Ghanaian, South African, etc.)
• Afro-Indigenous
• Other:

What is your age? *
• 18-29
• 30-45
• 46-59
• 60-73
• 74-over
• Prefer not to answer
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What is your gender identity? *
• Female/Woman/Girl
• Male/Man/Boy
• Non-Binary
• Genderqueer/Genderfluid
• Transgender
• Prefer not to respond
• I'm not sure how I define my gender identity
• I'm not sure what this question is asking.
• Other:

What is your sexual orientation? *
• Heterosexual or Straight
• Gay
• Lesbian
• Bisexual
• Asexual
• Pansexual
• Prefer not to answer
• Other:

What is your Ability status? Check all that apply. *
• Visual (blind or has serious difficulty seeing even when wearing glasses)
• Hearing (deaf or has serious difficulty hearing)
• Cognitive (serious difficulty concentrating, remembering, or making decisions because of a physical, mental, or emotional 

condition)
• Ambulatory (serious difficulty walking or climbing stairs)
• Self-care (difficulty dressing or bathing)
• Independent living (difficulty doing errands alone such as visiting a doctor's office or shopping because of a physical, mental, 

or emotional condition)
• No ability restrictions
• Prefer not to respond
• Other:

What languages are you fluent in? Check all that apply. *
• English
• French
• Spanish
• Swahili
• Yoruba
• Amharic
• Creole (Jamaican, Bahamian, Nigerian, Trinidadian., etc)
• Other:
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What knowledge level informs your teaching artistry? Check all that apply. *
• Grade 1-11 (No diploma or GED)
• High School Diploma or GED
• Associate Degree or Technical School
• 4-Year College Degree
• Formal Academia/Some College Experience
• Graduate School
• Master's Degree
• PHD or Equivalent
• Arts Collective
• Mentorship
• Spiritual Practices
• Other:

What is your household income? *
• $32,048 or less
• $32,048 - $53,413
• $53,413 - $106,827
• $106,827 - $373,894
• $373,894 and up

How many dependents do you have? If you have none, select 0. ("Dependents" defined here as individuals living in your home 
under the age of 18) *
• 0
• 1
• 2
• 3
• 4 or more

Part 2: Location and Community
What state, district, or territory do you currently work in? *
• Alabama (AL)
• Alaska (AK)
• Arizona (AZ)
• Arkansas (AR)
• California (CA)
• Colorado (CO)
• Connecticut (CT)
• Delaware (DE)
• District of Columbia (DC)
• Florida (FL)
• Georgia (GA)
• Hawaii (HI)
• Idaho (ID)
• Illinois (IL)

• Indiana (IN)
• Iowa (IA)
• Kansas (KS)
• Kentucky (KY)
• Louisiana (LA)
• Maine (ME)
• Maryland (MD)
• Massachusetts (MA)
• Michigan (MI)
• Minnesota (MN)
• Mississippi (MS)
• Missouri (MO)
• Montana (MT)
• Nebraska (NE)

• Nevada (NV)
• New Hampshire (NH)
• New Jersey (NJ)
• New Mexico (NM)
• New York (NY)
• North Carolina (NC)
• North Dakota (ND)
• Ohio (OH)
• Oklahoma (OK)
• Oregon (OR)
• Pennsylvania (PA)
• Rhode Island (RI)
• South Carolina (SC)
• South Dakota (SD)

• Tennessee (TN)
• Texas (TX)
• Utah (UT)
• Vermont (VT)
• Virginia (VA)
• Washington (WA)
• West Virginia (WV)
• Wisconsin (WI)
• Wyoming (WY)
• Puerto Rico (PR)

Do you have U.S. citizenship? *
• Yes
• No
• Prefer not to answer
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Where do you work as a teaching artist? Check all that apply. *
• Religious Space
• Senior Center
• Arts Organization
• School - during school hours
• School - after school hours
• Higher Education
• Cultural Center
• Museum
• Children's Home
• Detention Center / Jail / Prison System
• Other:

Part 3: Teaching Artistry
What art form do you most often teach? Select 2 or less. *
• Music
• Dance
• Theater
• Media arts (film, video, interactive media)
• Visual arts (drawing, painting, sculpture, photography, etc.)
• Creative writing / poetry
• Other:

In the past 2 years, have you earned any income from your individual art practice? *
• Yes
• No

What is your primary form of employment as a teaching artist? *
• Full-time, hourly employee
• Part-time, hourly employee
• Contracted employee
• Full-time, salaried employee
• Part-time, salaried employee
• Other:

What benefits do you receive as a teaching artist? *
• Basic Healthcare for me and my household
• Healthcare + Dental + Vision for me and my household
• Paid sick time
• Paid time off
• Retirement
• I don't receive benefits, and I fund these individually or through a partner.
• I don't receive benefits, and I don't have access to them.
• Other:

On average, for the last 2 years, what has been your annual earned income from working as a teaching artist? If none, please enter 
N/A *
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How satisfied are you with your earned income as a teaching artist? *
• 1 - Very dissatisfied 
• 2
• 3
• 4
• 5 - Very satisfied

How long have you been working as a teaching artist? *
• 2 years or less
• More than 2 years, up to 5 years
• 6 - 10 years
• 11 - 20 years
• More than 20 years

Are you interested in answering more questions about your experience as a Black-identifying teaching artist? *
• Yes
• No
 
Part 4: Experiences as a Black-Identifying Teaching Artist
Please select one of these answers for  each of these following questions: Not important at all, Somewhat important, Neutral, 
Important, Very Important
• How important is your Black identity? *
• How relevant is your Black experience to your teaching?
• How important is it to teach about Black culture and art in the classroom?
• How important is it to have a teaching methodology specifically created for Black and brown students?
• Do Black culture and art play an important role in the way you teach?
• How important is it for you to learn about other Black experiences across the Diaspora?
• How important is the Pan-African movement to you and your personal experience as a Black-identifying individual?

Do you receive adequate support from your employer to teach about Black culture?
• Yes
• No

As a Black-identifying teaching artist, do you feel seen by your organization?
• Yes
• No

Have you experienced racism as a Black professional?
• Yes
• No

If so, can you share details about the experience? Please do not include names or other identifying information in your summary. 

Within your work environment, how important is it for you to have colleagues from the same racial background (individuals or 
affinity groups)?
• 1- Not important
• 2
• 3
• 4
• 5 - Very important 
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Do you teach your Black learners about their identity? If so, how? 

If you wanted to teach about Black culture in the classroom, what other tools would you need? 

Outside of your arts training, have you received any specialized training for your work as a teaching artist?
• Yes
• No

If possible, would you be interested in increasing your workload as a teaching artist? Why? (For example: "Yes, I would like to 
reach more students." / "No, I need more time for my art practice.")

Is there anything else you would like to add? Or are there any unique experiences or stories you would like to share?
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