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Addressing and Preventing
Gender-Based Violenceon
Post-Secondary Institutions
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Chapter 6:

A Workbook for
Campus Gender-based
Violence Educators



About this workbook

Welcome to the Courage to Act Educators Workbook. This workbook has been
designed to help support the ongoing learning of those engaged with gender-based
violence (GBV) prevention education at post-secondary institutions (PSls). With the
support from the Courage to Act team, the Courage to Act Project and Community
of Practice members, these resources were curated to further the ongoing learning
of educators doing this work. We envisioned this workbook to allow for more space
for GBV educators to engage with fellow educators, exchange learning and share
promising practices. As this work requires us to continually learn, unlearn and
relearn, we hope you use this workbook to think critically about the work we are
doing to support those impacted by GBV through our GBV prevention education.

Context

This workbook draws on the guiding principles from the Courage to Act report (Khan
et al,, 2019, p. 85) to support educators to continually build and evolve their approach
to GBV prevention. In Chapter 5: Develop an Action Plan, we invite those engaged
with action planning at their PSI to work through these principles as a group.
However, this workbook is specifically designed for educators to complete on their
own, and you will notice that the principles you will be working with are slightly
different than the set outlined in the Courage to Act report and Chapter s.

CCuIturaIIy GroundetD ( Space Making )
(Trauma-lnformed) C Accessibility )
CSurvivor-Centred ) C Intersectionality )

(Acknowledge Power) (Self-Care and WeIIness)

" Education and Training Toolkit: Chapter 6 .8
T ) i = B - - , B - h




What are some of the guiding principles that drive your work? Add them here:

Important layers to add to our practice are self-care and wellness. To sustain ourselves
in and through this work, it is important to centre our own self-care and wellness. We
encourage you to draw on the final module and incorporate elements of self-care and
wellness into your everyday practices and as a lifelong learner. Think about how you
are caring for yourself as you care for others.

How to use this workbook

We hope you utilize this workbook in a variety of ways. We have posed curious
questions and listed resources to be used to reflect individually on your own practice,
in ongoing learning, and to strengthen your practices as a GBV educator. They can
also be used for regular discussion and dialogue with colleagues and peers on a local,
regional, provincial/territorial or even national scale.

We have structured this workbook as a guide to help facilitate a discussion with
colleagues on a monthly or bi-monthly basis. We encourage you to find a format or
combination of formats that works best for you and your community. This workbook
provides a base for your learning — a jumping-off point to spark future collaboration,
relationship building and ongoing learning. It is not meant to be an exhaustive list

of topics and reflection opportunities, it is meant to help you continue in your
learning journey.

We know the work of GBV education at PSIs can be taxing. Through this workbook,
we invite you to take the time you need to reflect on your own professional and
personal learning, knowledge, strengths and areas of development needed for this
work.

This reflection portion of the tool is intended for your personal use to help support
your growth and development. Although this is not meant to be shared, you may
choose to share it with others who can help you reflect and move forward in your
learning. There is no judgment here, only personal reflection, honesty and growth.
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Here are a few ways to use this resource:

-

N\

Each month, read the resources and
engage with the reflection questions
to prepare for your discussion.

Share the resources with
teammates, colleagues, students
or any other appropriate group or
individual.

Work with a community of learners
to enhance your own learning and
professional development, and
strengthen networks across regions
and the country.

If you have read any of the resources
before, take another look to see

if you gain any new insights,
understanding or impressions.

ldentify your strengths to develop
deeper and broader educational
opportunities for your PSI
community. Feel free to write them
down, make a visual representation,
a chart or anything else that helps
you with your reflection.

Develop a plan to help enhance the
educator skills and competencies
that you want to work on.

Complete this tool on a regular basis
to track your progress and celebrate
growth.

Focus on your wellbeing,
boundaries, learning edges and
needs as you engage in GBV
prevention work.

Customize as you want, taking bits
and pieces from different sections,
readings and reflection questions to
best meet your needs.

Add to the list of resources and pick
and choose the ones that align with
your learning goals.

Have fun!

J
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The readings will help set some foundational understandings, operational definitions
and knowledge to facilitate robust discussions. They provide a starting point to
explore further, build curiosity and support you as you continue to engage in this
work. All of these resources are publicly available online or should be available
through your institution’s or local library.

This is not a comprehensive list of reading and learning activities. As a community
resource, this list should grow and develop along with the community using it. Send
us your suggestions of great articles, books, podcasts, websites and other resources
that you come across, so that we can add to the Courage to Act Knowledge Centre.
Share videos, exercises or cool activities for workshops that address the unique
needs of your community and other educators may benefit from. By sharing and
collaborating, we help each other build and strengthen our own competencies as well
as the GBV prevention education at our respective PSI communities.
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Let's Get Started: Where am | as an educator?

To begin this learning journey, we have provided you with a set of curious questions
to help you think about who you are as an educator and where you are starting from.
We recommend you start and finish this process with the questions below. However,
feel free to come back to them throughout this journey. You can also explore these
questions as often as you want and need to throughout the process. Reflect on what’s
changed, explore new points that jump out at you, and take your learning in new
directions based on what you're reading, reflecting on and discussing with others.

Don’t forget to celebrate all that you've learned and accomplished along the way!
You can use this as a base to dive even further into specific areas resulting in even
deeper learning.

Curious questions for educators:

What skills and training do I possess that make me an effective educator?

Where are my growing edges? Where are there opportunities for me to build my
skill set?
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What mistakes or missteps have I made and what have 1 learned from them?
How do/will they inform my practice(s) moving forward?

What do 1 feel are my strengths?

Where do 1 feel challenged?

What are my action steps?

Now that you’ve done some reflection on your own style, strengths and learning, let’s
look at each of the principles to our approach:

] .’

[ J

i".

Education and Training Toolkit: Chapter 6

p o
P o

.
)
o

‘_”
N

331



A) Culturally Grounded

Provide a culturally grounded, gendered analysis when developing and implementing
educational opportunities. This approach is mindful of the myriad of experiences,
perspectives and identities that may impact campus community members.

What this might look like:

“This means working locally and at the grassroots level. The best way to
ensure that my education is culturally grounded is by doing the work to
create and maintain relationships with broad cultural groups, including:
students, survivors, 2SLGBTIQ communities, Black communities, Indigenous
Nations, experts in the field, migrant and international student communities,
faith-based communities, etc. This involves a lot of networking, collaboration,
inviting in for feedback or in an advisory role, piloting sessions, informal
discussions, community events, etc.” (Community of Practice member).

As an educator:

How do I ensure that my educational material is culturally grounded? What might
I need to focus on to continue to build and grow in this area?

What do 1 know about the history of the lands, waters, traditional treaties and
Indigenous peoples where 1 live and work?
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“I think land acknowledgements are so important — they can also feel hollow
for Indigenous communities if they are not reflective or just a script of words
stating the territory. In my land acknowledgements | like to reflect on the
content | am delivering, and connect that to the experience of Indigenous
communities.

For example, when talking about GBV + SV, connections between consent
and the land [being] taken without consent, violence as a tool of colonization,
and solidarity with residential school survivors + families, MMIWG, land
protectors can be made through an active role in reconciliation. So, a question
| like to ask myself is, ‘How can you make your land acknowledgement a
meaningful call to action?"” (Community of Practice member)

Have I taken time to learn the correct pronunciations of Indigenous peoples and
places when delivering education?

Have I reflected on why 1 am delivering a land acknowledgement and the impact
this will have on my audience?
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Where do 1 see opportunities to build collaborations with campus and community
partners (with a focus on QT2SBIPOC’ communities on and off-campus)?

How am I reflecting critically on my practices as a facilitator?

What parts of my identity am 1 bringing to each session, workshop and learning
experience, and how does that impact my facilitation? How does the audience
experience my practices?

1 QT2SBIPOC is a shorthand term that refers to queer, trans, Two-Spirit, Black, Indigenous and people
of colour communities.

Education and Training Toolkit: Chapter 6
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How do I reflect on the power and privilege that I bring into each educational
session as a facilitator?

L)

4 Does this change/influence my approach?
¢

il

What else should 1 be considering as 1 critically reflect on my practices?

“I think this can also speak to a good point of which identities are we
highlighting in sessions, workshops etc. Are we purposefully talking about
things from a feminist lens, are we sharing resources supported by or created
by BIPOC staff? Or is the material that we are using to educate others coming
from a narrow lens that silences equity-seeking groups?” (Community of
Practice member)
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What do 1 feel are my strengths?

Where do 1 feel challenged?

What are my action steps?
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Resources

Black Women’s Blueprint (BWB) Training Institute: The Bystander Mixtape
CAUT/ACPPU’s 2017 Guide to Acknowledging First Peoples & Traditional Territory

Beyond territorial acknowledgements by dpihtawikosisan on September 23, 2016

Mi’kmaq community engagement toolkit on sexual violence: A workbook to
address sexual violence for Mi’kmaq communities and community members

Courage to Act Webinar (2020): Anti-Colonial Approaches to Ending Violence with
Indigenous Communities, a 60-minute webinar with Courtney Skye

Indigenous Ally Toolkit
This toolkit was designed to support allies in creating positive and supportive impacts on
the Indigenous Peoples living in Montreal

Dismantling White Feminism, a 9o-minute webinar with Layla F. Saad

Good Ancestor Podcast with Layla F. Saad

Me and White Supremacy by Layla F. Saad
A book and guided journal, suggested as a resource for white educators

Guide for Transformative Prevention Programming: Sexual Violence & Individuals
Who Identify as LGBTQ

Creating Inclusive GBV Prevention and Support with International Students by
Melanie Crudgington, Kate Parnell, Farrah Khan, Anoodth Naushan and C] Rowe for

Courage to Act (2020)

L'’Approche Autochtone en Violence Familiale utilisee par le Reseau des maisons
d’hebergement autochtones

Quebec Native Women Inc
Has a number of publications that may be relevant to you in your work

Rapport de la consultation des groupes LGBT du Québec dans le cadre de la

Stratégie gouvernementale pour prévenir et contrer les violences sexuelles 2016-
2021 (October 2017)

Education and Training Toolkit: Chapter 6
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https://www.bwbtraining.org/bystander-mixtape
https://www.caut.ca/content/guide-acknowledging-first-peoples-traditional-territory
https://apihtawikosisan.com/2016/09/beyond-territorial-acknowledgments/
https://nscs.learnridge.com/wp-content/uploads/2017/05/Mikmaw-Community-Engagement-Toolkit-Fillable-may-16.pdf
https://nscs.learnridge.com/wp-content/uploads/2017/05/Mikmaw-Community-Engagement-Toolkit-Fillable-may-16.pdf
https://youtu.be/0QyPttMTzIM
https://youtu.be/0QyPttMTzIM
https://segalcentre.org/common/sitemedia/201819_Shows/ENG_AllyTookit.pdf
http://laylafsaad.com/gaa-dismantling-white-feminism
http://laylafsaad.com/good-ancestor-podcast
http://laylafsaad.com/meandwhitesupremacy
https://www.nsvrc.org/sites/default/files/Publications_NSVRC_Guides_Transformative-Prevention-Programming.pdf
https://www.nsvrc.org/sites/default/files/Publications_NSVRC_Guides_Transformative-Prevention-Programming.pdf
https://www.couragetoact.ca/blog/internationalstudents
https://www.faq-qnw.org/wp-content/uploads/2016/10/Lapproche-autochtone-en-violence-familiale.pdf
https://www.faq-qnw.org/wp-content/uploads/2016/10/Lapproche-autochtone-en-violence-familiale.pdf
https://www.faq-qnw.org/publications/
https://www.conseil-lgbt.ca/wp-content/uploads/2019/08/Rapportfinal_AVS_cq-lgbt.pdf
https://www.conseil-lgbt.ca/wp-content/uploads/2019/08/Rapportfinal_AVS_cq-lgbt.pdf
https://www.conseil-lgbt.ca/wp-content/uploads/2019/08/Rapportfinal_AVS_cq-lgbt.pdf

B) Engaging

Develop education and training opportunities that are positive, fun, engaging, build
curiosity and commitment to change, and are sex-positive.

What this might look like:

“Survey participants to assess the facilitator’s ability to engage participants.
Learn through evaluation.” (Community Practice member)

As an educator:

What energizer activities do 1 incorporate into my educational sessions (small
group discussions, case scenarios, roleplay, storytelling, polls, etc.)?

What adult learning strategies do 1 draw on to inform my work?

Do 1 vary my teaching methods (e.g. kinesthetic, individual and group activities,
film, scenarios and discussion)?




Are there barriers that prevent me from making my educational sessions engaging
(e.g. virtual limitations, group size, etc.)?

How do I ensure that the education and training I offer is sex-positive (e.g. do 1
reflect kink positivity, recognize the different forms of relationships structures,
recognize different forms of attractions, ensure I'm able to respond positively when
participants share personal experiences that are new to me)? What else would 1 like
to learn?

What tools/resources are available to me to support my ongoing learning at my
PSI?




Have 1 worked with student representatives and groups to explore what’s relevant
and engaging for them?

How do 1 ensure that the activities 1 use are engaging and accessible to all?

What do 1 feel are my strengths?

'q Where do 1 feel challenged?

- :;} . L . ) :
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Resources:

Emergent Strategy (2017) by adrienne maree brown offers many facilitation tips and
tools. In particular, take note of the exercise that begins on page 264 that explores
“facilitation tools for creating more possibility”.

Pleasure Activism: The Politics of Feeling Good (2019) by adrienne maree brown
explores questions such as: How do we make social justice the most pleasurable
human experience? How can we awaken within ourselves desires that make it
impossible to settle for anything less than a fulfilling life?

Social Justice Toolbox is a resource hub for free, curated, ready-to-use social justice
activities and facilitation guides. This online resource is a great place to explore new
to your activities and engagement strategies.

PeerNetBC is a Vancouver-based not-for-profit organization that focuses its energy
on supporting and activating peer-led initiatives across the province. They provide
training, resources and support to peer-led initiatives that focus on fostering
opportunities for people to learn from each other and make connections. They offer
community access to a number of their resources through their website, it is well
worth the exploration!

Action Canada for Sexual Health & Rights’s article on What Young People Want and
Need for their Sex-Ed. This article explores key components that are part of a sex-
positive curriculum and includes a conversation on healthy relationships, a wish for
LGBTQ+ specific content, fun and play-based interventions. While GBV educators
are not necessarily educating around sex education, we are providing educational
opportunities that are sex-positive, engaging and explore key themes around consent
and healthy relationships. Our work intersects and it is important to work and
collaborate with sexual health and pleasure educators on and off our campuses.

,_ Educatlon and Tralnmg Toolklt Chapter 6 " S -



http://www.socialjusticetoolbox.com
http://peernetbc.com/
https://www.actioncanadashr.org/resources/sexual-health-info/sex-ed/what-young-people-want-and-need-their-sex-ed
https://www.actioncanadashr.org/resources/sexual-health-info/sex-ed/what-young-people-want-and-need-their-sex-ed

Work with sexual health and pleasure educators. Look for the experts on your
campus and in your area who you can collaborate with on intersectional, sex-positive,
QTBIPOC-positive programming and campaigns. Who can run Instagram live
sessions, be a guest speaker, host sexy bingo, facilitate an arts-based practice? Build
collaborations to explore educational opportunities at the nexus of GBV prevention
and sexual health education and promotion.

Sex Education in Schools and at Home Needs an Anti-Racist Focus by Varuna
Srinivasan (2020)

AMAZE Sex Ed Conference: Delivering Sex Ed in the Digital Age was a conference
hosted in October 2020. A number of the sessions and conversations were recorded
and shared on the AMAZE website.



https://www.parents.com/kids/education/sex-education-in-school-and-at-home-needs-an-anti-racist-focus/
https://amaze.org/educators-conference/
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C) Trauma-Informed

Trauma-informed prevention promotes empowerment and works from a base
that assumes all campus community members have experienced GBV regardless
of whether they have or not. It provides us with opportunities to normalize these
conversations and move from silence to challenging misconceptions that GBV is
normal or acceptable.

What this might look like:

“Regular meetings and curriculum review by sexual violence trauma
therapists... | work closely with my peers who are trauma therapists and
regularly seek out their advice and input. It is also vitally important to listen
to survivors’' comments in exit surveys that particular parts of a training are
triggering or not. What one person finds triggering may differ from another
person. There are some very common triggers but there are others that are
less common. Being open to feedback is very important and finding ways
to be flexible with our curriculum while still delivering the core message is
important.” (Community of Practice member)

Our reflections on this principle revolve around two areas:

C Working to proactively prevent harm )

( Reflecting and being accountable when we cause harm inadvertently )
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1. Working to proactively prevent harm

As an educator:

How do 1 ensure that the educational material, space (online or in-person)
and facilitation are trauma-informed? How do 1 understand the needs/lived
experiences of participants in each of my sessions/engagement opportunities?

How do 1 build stronger relationships and collaborations with community-
based partners to help ensure that I'm centring on the experiences of those most
impacted by GBV (e.g. QT2SBIPOC communities)?
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How do I recognize the impacts of trauma (intergenerational, historical, complex,
acute, chronic, community-based) on individuals and communities in and through
my work? How do I integrate this knowledge into both the development and
delivery of the work that 1 engage with?

How do 1 recognize the impact of trauma on my own life and practice?

What do 1 feel are my strengths?
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Where do 1 feel challenged?

What are my action steps?
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2. Reflecting and being accountable when we
inadvertently cause harm

Despite our best efforts and intentions, we are all complicit and have caused harm
in some way, shape or form. As educators, we need to create more trauma-informed
spaces to allow for the deeper and sometimes messy conversations of accountability.
This accountability is both for instances where we have caused inadvertent harm as
well as holding space for others who have caused harm.

As an educator:

Can I be compassionate with someone who has caused harm through enacting
gender-based violence?

How will 1 address harm as a GBV educator? How do 1 invite conversations around
accountability and harm into my work?
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How do I learn from my mistakes (when I've inadvertently done harm, not had the
time/ability to support someone impacted during a session)? How do 1 listen to
feedback about the mistakes 1 have made without getting defensive and without

justification?

How do I address mistakes or instances of inadvertent harm when 1 am called in?

What do 1 feel are my strengths?

Where do 1 feel challenged?

- - N .« * - @
® ) _
s ¢ d - Education and Training Toolkit: Chapter 6

p o
P o

.
)
o

‘_”
N



What are my action steps?

Resources:

Supporting Survivors of Sexual Violence: A Nova Scotia Resource, an online course
developed by the Department of Community Services in Halifax, NS.

Building Partnerships to End Violence Against Women: A Practical Guide for Rural
and Isolated Communities, prepared by the Community Coordination for Women’s
Safety Project (2005)

A Future without Gender-Based Violence: Building Newcomers’ Resilience through

Community Education
A toolkit for service providers

The Politics of Trauma: Somatics, Healing, and Social Justice by Staci K. Haines

Trauma-Informed Practices for Postsecondary Education: A Guide by Dr. Shannon
Davidson

Addressing Sexual and Relationship Violence: A trauma-informed approach

The Revolution Starts at Home: Confronting partner abuse in activist
communities, a zine and book edited by Ching-In Chen, Jai Dulani and Leah Lakshmi
Piepzna-Samarasinha (2010)

Pour les intervenantes et intervenants
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https://nscs.learnridge.com
https://endingviolence.org/files/uploads/BuildingPartnerships.pdf
https://endingviolence.org/files/uploads/BuildingPartnerships.pdf
https://ocasi.org/sites/default/files/ocasi-gbv-toolkit-english-online.pdf
https://ocasi.org/sites/default/files/ocasi-gbv-toolkit-english-online.pdf
https://thepoliticsoftrauma.com
https://educationnorthwest.org/sites/default/files/resources/trauma-informed-practices-postsecondary-508.pdf
https://www.acha.org/documents/resources/Addressing_Sexual_and_Relationship_Violence_A_Trauma_Informed_Approach.pdf
http://criticalresistance.org/wp-content/uploads/2014/05/Revolution-starts-at-home-zine.pdf
http://criticalresistance.org/wp-content/uploads/2014/05/Revolution-starts-at-home-zine.pdf
http://www.agressionsexuellemontreal.ca/intervenantes-et-intervenants

D) Survivor-Centred

Create a supportive learning environment that assumes there are survivors in the
room. Such education and training seeks to raise awareness around a survivor-
centred approach and prioritizes the rights, needs and wishes of survivors.

What this might look like:

“The only way to create survivor-centred education is by centring survivors.
This sounds obvious but it is not. We must include, seek out and centre the
experiential knowledge and voices of survivors both in our own community
and through other resources. Include survivors in the work. Hold closed
feedback sessions with therapists that include survivors.” (Community of
Practice member)

As an educator:

What does being survivor-centred mean to me? What does it mean in my work as
an educator?

How does my understanding of survivor-centred align with how I facilitate
discussions and learning opportunities?
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How do I centre this principle when it is being challenged?

What do 1 feel are my strengths?

Where do 1 feel challenged?

What are my action steps?
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Resources:

BOOKS WRITTEN BY SURVIVORS

Care Work: Dreaming Disability Justice (2019) by Leah Lakshmi Piepzna-
Samarasinha.

Start with her story Not Over It, Not Fixed, and Living a Life Worth Living: Towards an
anti-ableist vision of survivorhood

They Said This Would be Fun: Race, Campus Life, and Growing Up (2020) by
Eternity Martis

We Believe You: Survivors of Campus Sexual violence Speak Out (2016) by Annie C.
Clark and Andrea L. Pino

Know My Name (2019) by Chanel Miller

Speak: The Graphic Novel (based on a 1990 book) by Laurie Hales Anderson and
illustrated by Emily Carroll

I'm Afraid of Men (2018) by Vivek Shraya

Mettre la hache: Slam western sur I'incest by Pattie O’Green and Dissins de Delphine
Delas

PODCASTS

I'm a Survivor Podcast by Misty Chavier

elles parlent par Léa Clermon-Dion #13 - Kharoll-Ann Souffrant: Regards sur Black
Lives Matter et #MeToo

Education and Training Toolkit: Chapter 6
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https://collectiveliberation.org/wp-content/uploads/2019/03/Piepzna-Samarasinha-Not-Over-It-Not-Fixed.pdf
https://collectiveliberation.org/wp-content/uploads/2019/03/Piepzna-Samarasinha-Not-Over-It-Not-Fixed.pdf
http://www.editions-rm.ca/livres/mettre-la-hache/
https://anchor.fm/hmisty387gmailcom
https://youtu.be/HpX9gUO6CBQ

E) Acknowledge Power

Acknowledge that GBV is a mechanism of power and is a product of colonialism,
heteronormativity, patriarchy and other systems of oppression.

What this might look like:

“This means being intentional about mapping out various hierarchies
and power relations on our campuses and discussing them openly in our
trainings.” (Community of Practice member)

Cultural Safety

Cultural safety examines prejudice, power and bicultural relations. It was first
introduced in 2002 by Irihapeti Ramsden, a Maori nurse in her doctoral dissertation
Cultural Safety in Nursing Education in Aotearoa and Te Waipounamu. She
addressed the historical oppressions that have led to the high rates of illness in Maori
populations in New Zealand.

Through cultural safety, individuals are encouraged to reflect on their own power
that may lead them to stereotype and make assumptions about others. By asking
those with power to listen and understand instead of making assumptions about
others’ experiences and identities, educators can create a trusting environment
where participants in differing privilege and power positions have equal partnerships.
Cultural humility is an important and necessary practice for cultural safety.

GBV prevention educators will need to regularly reflect on their own assumptions
and power within the system in order to create a culturally safe environment. In
practicing cultural safety:

e Educators become curious and reflective practitioners
e Educators reflect on their own biases and confront their prejudices

e Respectful communication occurs that recognizes historical and systemic
(organizational/societal) oppression

e Equal partnership between those who are communicating with each other is
created.

Cultural safety can be applied to any person or group that differs on an axis of
privilege or oppression (age, ability, ethnicity, sexual orientation, gender identity,
migrant status, socioeconomic status, education, etc.).
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https://croakey.org/wp-content/uploads/2017/08/RAMSDEN-I-Cultural-Safety_Full.pdf

As an educator:

How do I explore and account for my own positions of power and influence? How
does it show up in the educational environments that I curate (be it online, in-
person, posters, curriculum development, etc.)?

What work do 1 engage with to stay accountable and self-reflexive?

'q How do I integrate an acknowledgment of power and privilege in the work 1 do
with those 1 am educating/developing educational opportunities for/with?
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How do I collaborate with campus and community partners to enhance my
understanding of power and privilege in GBV education?

How do I reflect on my own power and privilege in order to create a sense of
cultural safety when facilitating?

What do 1 feel are my strengths?

Where do 1 feel challenged?
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What are my action steps?

Resources:

Campus Toolkit for Combating Racism by Canadian Federation of Students

Is Everyone Really Equal?: An Introduction to Key Concepts in Social Justice
Education by Ozlem Sensory and Robin DiAngelo

Sexual Violence on Campus: Power Conscious Approaches to Awareness,
Prevention and Response by Chris Linder

Beware of Equity Traps and Tropes by Jamila Dugan

PODCASTS

Pod Save the People hosted by DeRay

Explores activism, social justice, culture and politics.

How to Survive the End of the World by adrienne maree brown and Autumn Brown

Note the #MeToo Part 2 episode with Mariame Kaba to learn about transformative justice.

Une pour toutes et toutes pour ELLES! Programme de formation du RQCALACS
portant sur I'approche feministe intersectionnelle. Guide d’animation (2015)

Une pour toutes et toutes pour ELLES! Programme de formation du RQCALACS

portant sur I'approche feministe intersectionnelle. Cahier de la participant
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https://drive.google.com/file/d/1kx1quR0j0TY5Vf2JE6Pkx74fbky3_dSh/view
http://www.ascd.org/publications/educational-leadership/mar21/vol78/num06/Beware-of-Equity-Traps-and-Tropes.aspx
https://crooked.com/podcast-series/pod-save-the-people/
https://www.endoftheworldshow.org
http://www.rqcalacs.qc.ca/administration/ckeditor/ckfinder/userfiles/files/Boite%20a%20outils%20intersectionnalite/Intro/Apercu_guide_d_animation.pdf
http://rqcalacs.qc.ca/administration/ckeditor/ckfinder/userfiles/files/Boite%20a%20outils%20intersectionnalite/Chapitre%203/Cahier_Participante_Module%203.pdf
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F) Space-making
Make safe and brave spaces for discussions, questions and thoughtful engagement for
people to reflect upon and speak to their experiences and ways of healing.
What this might look like:
“Making space... means taking the effort to create safe and diverse spaces for

various groups and communities to engage with the work in different ways."”
(Community of Practice member)

“[Creating opportunities for] exclusive groups (i.e. males, international
students, Indigenous students) in order to be inclusive.” (Community of
Practice member)

As an educator:

What tools and techniques do 1 use as a facilitator to co-create a space that is open,
safe for all, and generative? Why am 1 drawn to these techniques?

How can I challenge myself to explore and adopt new techniques to support me in
this work?
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How do I make space for people with diverse stories, perspectives and lived
experiences to share their voices?

Am 1 providing space for and acknowledging the complex nature of gender-based
violence for individuals, communities and within systems?

Am I allowing an opportunity for participants to share what they need in the space?
How do 1 ask for this information (e.g. ask in registration, during the event, post-
event feedback)?

How am I setting up the physical or online space to be the most conducive for
engagement and accessibility?
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How am I presenting myself as being open to feedback in creating more
comfortable learning spaces? How do I respond and take action when someone
states they are not comfortable? What resources can I draw on?

Am 1 checking in with myself and the audience about the space frequently? How is
the captured post-event/workshop?

As a facilitator, am 1 comfortable addressing those who are taking up a lot of space?
How do 1 respond and take action?
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What do 1 feel are my strengths?

Where do 1 feel challenged?

What are my action steps?
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Resources:

Co-creating community agreements in meetings by Drawing Change (June 2019)
Engaging Community in Sexual Violence Prevention (2014) by Morgan ]. Curtis

Creating Authentic Spaces: A Gender Identity and Gender Expression Toolkit to
Support the Implementation of Institutional and Social Change developed by the
519 (available for download in English, French and Spanish)

Improving Pathways to Safety for 2SLGBTQ+ Survivors of Violence (2020) by the
Centre for Research & Education on Violence Against Women & Children, Western
University. A 60-minute webinar with Vivila Yujuan Liu and Ellis Furman.

Creating a Welcoming Environment by the 519
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https://drawingchange.com/co-creating-community-agremeents-in-meetings/
http://taasa.org/wp-content/uploads/2014/10/Engaging-Communities-in-Sexual-Violence-Prevention.pdf
https://www.the519.org/education-training/training-resources/our-resources/creating-authentic-spaces
https://www.the519.org/education-training/training-resources/our-resources/creating-authentic-spaces
http://www.vawlearningnetwork.ca/webinars/recorded-webinars/2020/webinar-2020-2.html
https://www.the519.org/education-training/training-resources/our-resources/creating-authentic-spaces/creating-a-welcoming-environment

G) Peer-to-peer

Research on sexual violence prevention education demonstrates that the most
effective approach to education for students is through a peer-to-peer approach.

It is important to value and support peer-to-peer educational opportunities. Peer-
peer learning can be a powerful form of education; however, we recognize there
are limitations. Depending on staffing capacity and resources, you may not be well-
positioned to train and oversee a peer-peer program.

What this might look like:

“The most important way to do this is by fostering broad student involvement
and feedback. This should be done by partnering with student unions and
other student groups including activist groups that are critical of the PSI.”
(Community of Practice member)

As an educator:

How am 1 already supporting peer-to-peer engagement in and through
educational programming?

What opportunities exist to build partnerships with students, faculty and staff on
campus to ensure that programming and initiatives speak to the lived experiences

of unique populations?
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How can 1 better engage with key student groups on campus to strengthen GBV
education? What can I do to ensure they can take leadership roles in this work and
are seen as the leaders on campus? What initiatives already exist that I can support?

What opportunities exist outside of traditional educational methods (workshops,
online modules, lectures, boothing events, etc.) that might be possible in
collaboration with diverse communities of students on campus (e.g. trivia nights,

developing board games, etc.)? How do 1 open up space for these opportunities for
co-creation?

What kind of support is available for students doing this work?
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What do 1 feel are my strengths?

Where do 1 feel challenged?

What are my action steps?

“Maybe also assessing where the institution might be facing challenges
with negative effects of peer learning. Ex: negative or harmful structures or
cultures being passed throughout groups.” (Community of Practice member)
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Resources:

Boundaries, better friends and bystanders: Peer education and the prevention of
sexual assault, a report on the CASA House Peer Educator Pilot Project written by
Renee Imbesi with Nicole Lees (2011) by CASA House.

Training of Trainers Manual: Youth Peer Education Toolkit developed by the e sk V
Y-PEER Program (2005)

Peer Leadership: Harnessing its power at every stage of the student lifecycle, by
Jennifer A. Latino (2017) Ellucian, Inc.

How to Guide: Peer Education by Peer Education Network, University of Cincinnati
(2010)
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http://www.casahouse.com.au/file.php?content_id=256&type=content_resource&ext=.pdf
http://www.casahouse.com.au/file.php?content_id=256&type=content_resource&ext=.pdf
https://www.fhi360.org/sites/default/files/media/documents/Youth%20Peer%20Education%20Toolkit%20-%20The%20Training%20of%20Trainers%20Manual.pdf
https://www.ellucian.com/assets/en/white-paper/whitepaper-peer-leadership-harnessing-its-power-student-lifecycle.pdf
https://www.uc.edu/content/dam/uc/pen/docs/How%20To%20Guide%20-%20Peer%20Education.pdf

H) Accessibility

Ensure that prevention education materials are equally accessible to community
members with disabilities. Online training modules and videos should be captioned
and learners provided with transcripts. In-person sessions can be made accessible

by including a section in the promotional material that indicates where community
members can request accommodations. Another key element to accessibility is to
work alongside campus community members with disabilities in creating educational
modules and initiatives. Ensure their voices are at the table.

What this might look like:

“"Work with experts to ensure the methods and messaging are accessible.”
(Community of Practice member)

As an educator:

What do accessibility and being accessible mean to me and my work? What are
other components of accessibility 1 may be missing?

What would it take to ensure that this workshop or program is being approached
from an accessible education lens? How can we restructure things to ensure that
they are truly accessible in design?
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What do I do to ensure that my workshops, programs, events and initiatives are
accessible?

Who can 1 partner with to help me stay accountable and ensure that 1 am
incorporating the most contemporary approaches to accessibility into my work?

What do 1 feel are my strengths?

Where do 1 feel challenged?

T ' .
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What are my action steps?

Resources:

Universal Design Principles from the Center for Teaching Support and Innovation,
University of Toronto

Accessible Education from University of Guelph

Creating an Accessible Learning Environment from Health and Counselling
Services, Simon Fraser University

OCASTI’s Accessibility Planning in the Settlement Sector: Newcomers with
Disabilities, workshops and toolkit

Introduction to Accessible Education by Accessible Campus, Council of Ontario
Universities

The Sexual Assault Epidemic No One Talks About (2018) from NPR’s All Things
Considered

Not on the Radar: Sexual Assault of College Students with Disabilities (2018) by
National Council on Disability (US-based)

Care Work: Dreaming Disability Justice (2018) by Leah Lakshmi Piepzna-
Samarasinha

Ableism — A Form of Violence Against Women. Critical reflections by Fran Odette
(2013). Learning Network, Center for Research and Education on Violence against
Women and Children.

Video: Intersections of Disability Justice and Transformative Justice (2020). Feat.
Elliott Fukui and Leah Lakshmi Piepzna-Samarasinha, Barnard Centre for Research
on Women.
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https://teaching.utoronto.ca/teaching-support/udl/ud-principles/
https://www.uoguelph.ca/diversity-human-rights/sites/uoguelph.ca.dhr/files/public/Uof%20G%20Introduction%20to%20Accessible%20Education.pdf
http://www.sfu.ca/content/dam/sfu/healthycampuscommunity/wle2/brandedtools/Creating%20an%20Accessible%20Learning%20Environment.pdf
https://ocasi.org/accessibility-workshops
https://ocasi.org/sites/default/files/accessibility-kit_0.pdf
https://accessiblecampus.ca/tools-resources/educators-tool-kit/introduction-accessible-education/
https://www.npr.org/2018/01/08/570224090/the-sexual-assault-epidemic-no-one-talks-about
https://ncd.gov/sites/default/files/NCD_Not_on_the_Radar_Accessible_01292018.pdf
https://www.dawncanada.net/main/wp-content/uploads/2013/12/Learning-Brief-11.pdf
https://youtu.be/8dKystkbHKQ

1) Intersectionality

Intersecting identities and individual and group lived experiences must be taken into
account in the development and delivery of education and training initiatives. This
will allow for education and training initiatives to speak to the experiences of those
most impacted by GBV, explore the impacts of interlocking oppressions and educate
and encourage others to step up and become active bystanders.

As an educator:

How does intersectionality inform the current programming that I support,
facilitate and develop?

Where can 1 go to learn more about intersectionality as it pertains to this work?

Where in my prevention education does intersectionality show up? (workshops,
programming, conversations etc.)

- - N .« * - @
® ) _
s ¢ d - Education and Training Toolkit: Chapter 6

Wy

‘_”
N



N QW®T e e T e *®
\{v,'f--.\q* ¢
e e

S AN

Are there opportunities for me to work with committees and working groups that
include student representatives to ensure that my approach to GBV education

meets their needs and addresses their lived experiences?

Are these groups reflective of the diverse members of the campus community?

What do 1 feel are my strengths?

Where do 1 feel challenged?
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What are my action steps?

Resources:

On Intersectionality: Essential Writings by Kimberlé W. Crenshaw (2017)

Ending Sexual Violence: An Intersectional Approach by the California Coalition

Against Sexual Assault

An Intersectional framework to sexual violence prevention by Nadeeka Karunaratne
(September 2017) in Inside Higher Ed.

Sometimes You're a Caterpillar by Franchesca Ramsey and animated by Kat Blaque

The Intersectionality War by Jane Coaston (May 28, 2019)

Developing an Intersectional Approach to Training on Sexual Harassment,
Violence and Hate Crimes: Guide for Training Facilitators from the University of
York (April 2019)

A Black Experience-Based Approach to Gender-Based Violence by Tricia B. Bent-
Goodley (2009)

An Anti-Racist Guide to Consent by Dr. Nadine Thornhill

L’intervention féministe a I'’¢re de I'intersectionnalité (2020)
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https://www.calcasa.org/wp-content/uploads/2017/03/SAAM-2017-reduced-size-edited.pdf
https://www.insidehighered.com/advice/2017/09/01/sexual-violence-prevention-requires-focusing-how-multiple-forms-oppression
https://youtu.be/hRiWgx4sHGg
https://www.vox.com/the-highlight/2019/5/20/18542843/intersectionality-conservatism-law-race-gender-discrimination
http://usvreact.eu/wp-content/uploads/2019/04/intersectional-approach-to-training.pdf
http://usvreact.eu/wp-content/uploads/2019/04/intersectional-approach-to-training.pdf
https://pubmed.ncbi.nlm.nih.gov/19530573/
https://www.instagram.com/p/CBgrqhRlYXe/
https://rcentres.qc.ca/2020/09/17/intervention-feministe-a-l-ere-de-l-intersectionnalite/

J) Self-Care and Wellness

Prioritize sustainable care for yourself as a facilitator, educator, curriculum designer
and response person. It is important to recognize that we need to take care of
ourselves and each other to be able to continuously engage with and show up for this
work while embodying our best selves.

Reflection:

What brings up strong feelings for me? How do I navigate the strong feelings that
might come up for me during a workshop or in an educational setting?

What supports do 1 have access to as part of my own healing? What support do 1
need to continue doing this work?

How do 1 address my own experiences of harm and where does this live in my
work?
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How do I address my own wellness needs with my manager/director/supervisor?

How do I recognize my current capacity to engage in this work? What boundaries
might I need to put in place in order to gain better balance in my work life?

What do 1 feel are my strengths?

Where do 1 feel challenged?
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What are my action steps?

Resources:
Everyday Feminism’s Activist Burnout Webinar: From Burnout to Radical Self-Care

Emergent Strategy (2017) by adrienne maree brown offers many facilitation tips and
tools. In particular, take note of the exercise that begins on page 183 titled “assess
yourself: your emergent strategy journal.”

Caring for Yourself is a Radical Act: Self-care Guide for Youth Working in
Community

Self-Care Resources assembled by Farrah Khan

University of Toronto’s Strengths-Based Resilience (SBR) is based on the Values

in Action Model of Character Strengths. Use the assessment tools available on the
website to explore your “salient character strengths of thinking, feeling, and behaving
in a way that enables you to function optimally.” The program is designed to help you
develop resilience by actively reflecting on your experiences to help you identify your
resilience (ability to cope with adversity).

Entretenir sa vitalité professionnelle par-dela les exigences de 'intervention de
Pascale Brilon
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https://everydayfeminism.com/activist-burnout/
https://static1.squarespace.com/static/58ba4d7886e6c0c5a7fae401/t/5a763a9171c10bcbfb59da4c/1517697690805/caring+for+yourself+is+a+radical+act.pdf
https://static1.squarespace.com/static/58ba4d7886e6c0c5a7fae401/t/5a763a9171c10bcbfb59da4c/1517697690805/caring+for+yourself+is+a+radical+act.pdf
https://www.farrahkhan.ca/selfcare
https://www.strengthsbasedresilience.com/assessment
http://www.ordrepsed.qc.ca/~/media/pdf/Grand_public/M_informer/Diapos-TRAUMA-VIC-1h-2017.ashx?la=fr

Now that you've engaged with this process, take a few moments to write down a few
notes and thoughts about what you've learned while things are still fresh in your

In Summary

mind. Pull the whole thing together as an action plan and consider:

What is something new that you’ve learned about yourself?

What is one strength you can draw on as you address one of your growing edges/

challenges?

What is your overall impression of your assessment? Please take some time to write

out your own unique learning plan.
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Are there other areas that you'd like to improve upon that are not listed in the
reflection above? If so, write them out and incorporate them into your plan.
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Putting it All Together

We have offered you a road map with many bumps, complicated routes and no
final destination. You may be thinking, what kind of toolkit is this! 1f you have
read this far, you may be hoping for some answers to the many questions we
have raised throughout. We stand true in our opening remarks of this toolkit:
we do not hold all the answers to this work. However, we can promise you
that the answers do exist, and will be formed by you, us and our communities
over the years and generations to come. Our true vision for this toolkit was to
bring together a small (but mighty!) growing community of PSI GBV educators
across Canada, and we hope we did just that.

As we bring this toolkit to a close, we know that the work is far from over and
there are no easy roads. So if you head down a bumpy road, remember there is
a community of us who have likely been down that road too. Share with each
other, support each other and work together.

We hope that you found what you needed in this toolkit and feel engaged,
nourished and inspired to keep going. This is only the beginning, where we
look forward to the world we want to see, feel, and live in. We wish that even
in the hardest moments of this work, you find time to bask in laughter, joy and
gratitude. On that note... we will be seeing you on the roads!

In gratitude and solidarity,

CJ Rowe and Jenn Flood

Education and Training Toolkit: Chapter 6




	Text1: 
	Text2: 
	Text3: 
	Text4: 
	Text5: 
	Text6: 
	Text7: 
	Text8: 
	Text9: 
	Text10: 
	Text11: 
	Text12: 
	Text13: 
	Text14: 
	Text15: 
	Text16: 
	Text17: 
	Text18: 
	Text19: 
	Text20: 
	Text21: 
	Text22: 
	Text23: 
	Text24: 
	Text25: 
	Text26: 
	Text27: 
	Text28: 
	Text29: 
	Text30: 
	Text31: 
	Text32: 
	Text33: 
	Text34: 
	Text35: 
	Text36: 
	Text37: 
	Text38: 
	Text39: 
	Text40: 
	Text41: 
	Text42: 
	Text43: 
	Text44: 
	Text45: 
	Text46: 
	Text47: 
	Text48: 
	Text49: 
	Text50: 
	Text51: 
	Text52: 
	Text53: 
	Text54: 
	Text55: 
	Text56: 
	Text57: 
	Text58: 
	Text59: 
	Text60: 
	Text61: 
	Text62: 
	Text63: 
	Text64: 
	Text65: 
	Text66: 
	Text67: 
	Text68: 
	Text69: 
	Text70: 
	Text71: 
	Text72: 
	Text73: 
	Text74: 
	Text75: 
	Text76: 
	Text77: 
	Text78: 
	Text79: 
	Text80: 
	Text81: 
	Text82: 
	Text83: 
	Text84: 
	Text85: 
	Text86: 
	Text87: 
	Text88: 
	Text89: 
	Text90: 
	Text91: 
	Text92: 
	Text93: 
	Text94: 
	Text95: 
	Text96: 
	Text97: 
	Text98: 
	Text99: 
	Text100: 
	Text101: 
	Text102: 
	Text103: 
	Text104: 
	Text105: 
	Text106: 


