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About this tool
In this chapter, we will explore key resources and considerations to help support 
and build a gender-based violence (GBV) education task force for post-secondary 
institutions (PSIs). In the Courage to Act report (Khan et al., 2019), one of the key 
Policy & Procedural Recommendations identified for campuses is the creation 
and sustainability of a GBV prevention education task force as part of a growing 
conversation within PSIs. Some expressed during the Listening and Learning 
sessions the value of such committees in developing educational campaigns and 
identifying gaps in education and training. Such committees also help enhance  
buy-in across the campus community as programming is established in ways that 
reflect the needs of unique communities and incorporates the feedback from the 
broader community.

GBV prevention educators know that meaningfully engaging campus community 
members require a strong, wide-reaching commitment from PSIs. As one participant 
in the Listening and Learning session for students noted: 

“[H]aving and holding space for education and training is key. 
It needs to be ongoing and mandatory, multimodal and builds 
upon what has already been learned. It’s a continual process.”

Thus, GBV prevention education requires multi-faceted and sustainable 
approaches—the responsibility reaches beyond the desk of a single staff member, 
but rather from the campus community more widely. We understand that education 
working groups or committees may already exist within larger institutional task 
forces. Whether it be to help guide the creation of a new task force, or to offer some 
critical reflection, this tool was developed with the support of GBV prevention 
educators and other campus community members engaged with this work. 

To help frame our conversation in this tool and to keep things a bit simpler, we have 
decided to reference a “task force” as our key group under consideration. That said, 
we may, from time to time, also refer to a “task force, working group or committee,” 
as many of the key considerations are the same, though perhaps on a different scale. 
We will discuss the differences between these groups momentarily. 
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Setting the Stage

Before we dive in, we would like to share a little information to support you in your 
engagement with this tool. As one Community of Practice member shared in their 
review of this tool: 

“[G]iven that many institutions are not providing much in the 
way of resources and that single individuals are being relied 
on to do a lot of this work, will this toolkit provide pathways 
to some measure of success in the absence of the kind of 
institutional support identified in this section? I worry about 
those institutions who would use this, and not be able to 
check many of these boxes, and how that might impact their 
sense of empowerment.” (Community of Practice member)

We recognize that many PSIs across the country rely on one individual to provide 
both GBV support services and education on campus. These individuals cannot do 
everything and, in fact, one of the strengths of having a strong task force, working 
group or committee is an ability to share the work and ensure that the programming 
offered meets the needs of more diverse audiences on campus. 

Deciding your task force structure
It is important to start by deciding what structure is best for you. Some PSIs have 
task forces, while others have educational working groups, committees or advisory 
committees. Some do not have any group dedicated to GBV prevention education, 
whereas several groups have subcommittees who are part of an overarching GBV 
task force.

To help distinguish which structure suits your work, we have created a chart 
outlining different structures of groups engaged in this work across Canada. If you 
have a current structure in place at your PSI, you may find this chart helpful to 
determine if your structure is working or not (we will discuss key considerations for 
task forces already in existence). 
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Please take some time to decide what group structure will help your post-secondary 
community achieve its goals. There is no “one model” and your approach should 
mirror the needs of your campus community, and already existing structures and 
culture of engagement. There are advantages and disadvantages to each model. The 
group structure you develop on-campus may depend on your prevention education 
needs (Chapter 3: Assess the Needs of your Campus Community). Regardless of 
which group structure you develop, the power of developing and sustaining these 
groups is the benefit of building ownership of GBV prevention education across  
the campus.

“My institution has a subcommittee for the education 
and training task force. Some of the members sit on the 
standing and subcommittees, which I think is advantageous 
because it means that many folks are aware/up to date on 
both policy and education. I also think that the interaction/
interconnection of the two is important. Though, I feel that 
because it is a subcommittee it isn’t always prioritized to 
the same extent as the larger committee. This may just 
be the dynamics at my institution, but I do think having a 
stand alone committee for education may prioritize the 
institutionalization of education to the same extent that 
policy is prioritized.” (Community of Practice member)

Now, let’s take a look at the different structures: 
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Examples of Task Force Structures

Group structure: Committees

Purpose

Conducts and monitors 
much of the GBV preven-
tion education that occurs 
on campus. There can also 
be many types of commit-
tees, including standing 
committees (permanent 
part of the institution’s 
structure) and special  
committees or ad hoc  
committees (perform a 
specific task(s) and are 
concluded when the task is 
completed).

Advantages

 • Supports community 
engagement, 
involvement and 
success

 • An opportunity for 
members of the 
community to take 
on leadership roles, 
influence programming 
and change

 • Prompts a sense of 
responsibility and 
ownership amongst 
members

 • Ensures that diverse 
perspectives and 
experiences inform the 
prevention efforts

Disadvantages

It can be difficult to find 
members because it’s an 
unpaid opportunity  
unless it is integrated into 
someone’s role and an 
honorarium is available to 
students

Reflections/Notes:
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Group structure: Working Groups 

Purpose

Often referred to as a  
subgroup of a council or 
committee that is appoint-
ed by the chair to work on 
a particular project.  
Working groups often  
utilize individuals with 
specific areas of expertise.

Advantages

 • Provides subject 
matter experts with 
opportunities to 
influence programming 
and change

 • Focused work that can 
help inform a more 
critical analysis of work 
needed

 • Not as demanding on 
resources (e.g., staff 
capacity, administrative 
support, etc.) 

Disadvantages

 • The group may be too 
small to achieve goals 

 • May require more 
direction than other 
groups 

 • May not achieve long-
term goals

 • May not be resourced 
to implement 
programming

 • It can be difficult to 
find advisory members 
because it’s an unpaid 
opportunity unless 
it is integrated into 
someone’s role and an 
honorarium is available 
to students

Reflections/Notes:
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Group structure: Task Forces 

Purpose

Groups are established to 
work on a single defined 
task, activity, or specific 
problem. They are often 
short in duration (less than 
two years) and specific in 
focus. 

Advantages

 • Demonstrates a high-
level commitment 
to GBV prevention 
education on campus

 • Involves members from 
across the institution 

 • Can help to 
strategically develop 
the institution’s 
approach to prevention 
education

 • Provides opportunities 
for subject matter 
experts from 
different areas across 
the institution an 
opportunity to 
collaboratively work 
together 

Disadvantages

 • Can be time-consuming 
and resource-heavy 

 • Staff capacity and 
retention can be an 
issue 

 • Requires heavy 
administrative support 

 • May be too short to 
achieve long-term goals 

 • Requires institutional 
support from senior 
administration

 •  It can be difficult 
to find members 
because it’s an unpaid 
opportunity unless 
it is integrated into 
someone’s role and an 
honorarium is available 
to students

Reflections/Notes:
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Group structure: Advisory Councils/Groups

Purpose

Often short in duration 
but may also exist for sev-
eral years. Includes diverse 
representation.

Advantages

 • Can help strategize 
and refine specific 
projects (e.g. month-
long series of events, 
days of significance, 
campaigns)

 • Prompts engagement 
from members across 
the institution 

 • Helps support buy-
in from key campus 
community members 
and groups

 • Can help ensure 
that programming 
is tailored to unique 
populations of 
students, faculty and 
staff (e.g. athletics, 
residence life, graduate 
student society, unions, 
etc.)

Disadvantages

 • Requires specific goals 
and focused attention

 • It can be difficult to 
find advisory members 
because it’s an unpaid 
opportunity unless 
it is integrated into 
someone’s role and an 
honorarium is available 
to students

 • Doesn’t typically 
action the work 
needed but are strong 
sounding boards for 
ideas, strategies and 
approaches to GBV 
prevention education

Reflections/Notes:
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Curious Questions 

Now that you understand the different task force structures, we have put together 
some curious questions to consider — one for task forces just starting, and one for 
task forces already in existence. Select the set that applies to your campus. 

 F For task forces just starting:

What is the best structure to use on your PSI (e.g. committee, working group, 
task force, advisory)? Is this approach sustainable for your PSI?

How will the task force support the educational needs of your PSI community? 

What are your short-term and long-term goals? Are you hoping to develop these 
goals with members of your task force?

Resource:  
We explore goal setting in  
Chapter 5: Develop an Action Plan
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What resources are available to support the task force and your work together?

What sized task force is suitable for the work to be undertaken by the group?

How do members of your task force understand the impact GBV is having at your 
PSI and/or in your community (e.g. through research, anecdotal evidence, survey 
data, community involvement, etc.)? 

What are the key roles of your task force members (e.g. will they provide advice, 
expert opinion, bring diverse perspectives to the table, collaborate on key projects, 
etc.)? 

 
How will queer, trans, non-binary, two-spirit, disabled, Black, Indigenous and 
racialized members of your PSI community be involved in this task force?  
How will you compensate them? 
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 F For task forces already in existence:

Is the current structure working? If yes, how will you continue to build and 
expand on your successes? If not, what approach to this work might better 
support the needs of your PSI community (e.g. if the task force isn’t working, 
might a working group or advisory committee work better)? 

How is the task force involving and consulting the general student population? 
How do you know this?

How is the work being done by your task force impacting student unions, 
groups, societies, clubs, etc.? 
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How are queer, trans, non-binary, two-spirited, disabled, Black, Indigenous and 
racialized members of your community involved in your task force? (e.g., are 
people with these identities reflected within your membership, are you doing 
specific work to address identified issues, etc.)? 

How is your task force’s work impacting staff and faculty? How do you know 
this?

Are there opportunities to evaluate and strengthen your task force’s approach 
to their work together?
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Considerations When Establishing an 
Education Task Force 
In order to engage in social change, PSIs must meaningfully engage their 
communities in the development and facilitation of prevention education. Before 
building your task force team, a number of key elements should be examined. 
Whether you have a fully functioning GBV education task force, committee or 
working group, it is important to review the efficacy of the group periodically. 
To support this work, we have pulled together worksheets with a set of curious 
questions for reviewing barriers and best practices when developing or maintaining 
your task force.

Barriers to Developing a Functioning Task Force 
As you begin developing your task force, it is important to take into account any 
barriers that you may experience (or may be experiencing, if your task force is 
already in existence). We know that each PSI will have unique limitations to build 
and sustain a working task force. Given that GBV task forces have recently gained 
traction over the past several years, there is seldom research and discussion around 
the obstacles PSIs experience in the process. Identifying these barriers can prove to 
be helpful in achieving the short-term and long-term goals of your task force.

To understand the specific needs and barriers for your community, we recommend 
that you create space for conversations with different audiences within your 
community, including but not limited to: colleagues, students, staff, faculty, task 
force members, senior administration, facilities staff, external community members, 
alumni, student unions and so on. This is an important part of the process, and 
we encourage you to hold the space with humility and be open to honest feedback 
(even if your task force is in existence). To better understand your task force’s needs 
or barriers, Mabachi, Quiason, Doan, and Carlson, (2020) have identified four main 
barriers to develop a functioning task force:

1. Limited capacity 

2. Lack of knowledge 

3. Student engagement 

4. Burdensome bureaucratic structures 
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Let’s explore and reflect further:

1. Limited capacity: Staff reported having competing responsibilities and 
were expected to perform multiple roles on campus. They also reported 
experiencing: 

 • financial restraints

 • shortage of time and staff

 • not a primary job responsibility  

“We have a deficit model in this province. The value to having 
a well-supported and operational task force is limitless. When 
we have well-supported task forces where experts from 
across the institution working together to tackle systemic 
culture change (i.e. end rape culture) you would have a 
culture shift at the institution which would have a ripple effect 
in the broader community. This can be truly transformative.” 
(GBV educator)

CURIOUS QUESTIONS:

What barriers does my task force experience at our PSI?

 
What has been successful in addressing these barriers? What has not been 
successful in addressing these barriers?
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What resources could support this work?  
What resources have been helpful in supporting this work?

2. Lack of knowledge: Staff reported a general lack of essential knowledge about 
GBV prevention education and organizational structure to support the work: 

 • Individuals tasked with GBV prevention education may not understand the 
definition of prevention or what it constitutes.

 • Individuals were too focused on response efforts.

 • The knowledge gap in organizational structure resulted in high staff 
turnover. 

CURIOUS QUESTIONS

What knowledge barriers does my PSI experience (e.g. lack of experts in the field, 
lack of understanding of what’s required to support GBV prevention efforts, etc.)? 

 

Note: Resources can refer  
to people, financial needs,  
articles, toolkits, research, etc.
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How does our task force define GBV prevention education? Does our task 
force define and explain GBV prevention education as it relates to the work on 
campus? 

What resources could support this work? What resources have supported this 
work? 

3. Limited student engagement: Staff reported that having buy-in from the 
larger student population was crucial to prevention programming. However, 
they reported several challenges when engaging students: 

 • unique nature and attitudes of the student population in general

 • unmotivated or lacking maturity

 • competing demands for student’s attention and time (work obligations, 
family responsibilities, etc.)

 • lack of compensation for student work, time and energy

 • large commuter-student populations
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“Student engagement in our working group is key. Because of 
their experiences on campus and in the community they are 
able to bring a strong perspective to the working group that 
helps us more clearly understand the experiences of some of 
the students on campus. They are also clear champions of the 
working group’s work, and we support each other’s work and 
advocacy on campus.” (GBV educator) 
 
CURIOUS QUESTIONS

What challenges has my PSI experienced when engaging with the student 
population? 

What has been successful when engaging with the student population? How can 
I learn from this success? 

What resources could support this work? What resources have supported this 
work? 
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4. Burdensome bureaucratic structures: Staff reported experiencing 
fragmentation, bureaucratic restrictions, and that a “silo” culture grew from 
an overall reluctance of individuals to leave their primary job responsibilities. 
They also reported challenges in the following areas: 

 • Navigating policies and procedures created for different units on campus

 • Lack of enthusiasm for individuals to collaborate due to the bureaucratic 
structure of their institution 

“I feel like this would work better if we acted as a subcommit-
tee. Right now the person who links the committees is the  
SV Education and Case Support Coordinator on campus  
who relays all of the messaging or the committee’s overall 
thoughts.” (Community of Practice member)

CURIOUS QUESTIONS

What bureaucratic or institutional challenges have I experienced at my PSI? 

What has been successful and what has not been successful in navigating 
bureaucratic structures? 
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What resources could support this work? What resources have supported this 
work?

 
Best Practices for Building a Functioning Task Force
Functioning task forces are often framed with four key principles. Authors 
Mabachiet et al., (2020) reported three best practices for facilitating a functioning 
task force, and we have added a fourth practice, institutional buy-in. This was 
identified by GBV educators across Canada as a key indicator of a functioning task 
force. The four key principles include: 

1. Strong interpersonal relationships 

2. Campus culture 

3. Pre-existing programming 

4. Institutional buy-in

Let’s explore and reflect further: 

1. Strong interpersonal relationships: Staff reported that strong interpersonal 
relationships with like-minded, motivated individuals contributed to a spirit of 
cooperation. They also reported: 

 • Support of individuals and the community was helpful to them as 
facilitators to address and prevent gender-based violence.

 • Strong interpersonal relationships with students help them feel comfortable 
communicating with staff.
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CURIOUS QUESTIONS

What positive interpersonal relationships have I built at my PSI?

 
What has been successful in building these relationships? 

 
What other interpersonal relationships are important to build? 

 
What resources could support this work? What resources have supported this 
work? 
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2. Campus culture: Staff reported that a sense of community or “family-type” 
atmosphere contributed to effective communication and collaboration. They 
also reported strong community culture encouraged students, staff and faculty 
to mobilize around campus and community issues.

“When we have to do meaningful change to systemic issues 
(i.e. rape culture) we need to have task forces that are fully 
equipped (supported by staff, researchers, subject matter 
experts, graphic designers, etc.) to get meaningful work done. 
Not off the side of our desks but pay people to do the work. 
Go beyond yearly contracts and support the people doing this 
work.” (GBV educator)

CURIOUS QUESTIONS

How would I describe the current culture of my PSI? What values come to mind?

 
How would I describe the future culture of my PSI? What would the values be? 
What would the culture be like? 
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What resources could support this work? What resources have supported this 
work?

3. Pre-existing programming: Staff reported that having pre-existing gender-
based violence prevention programming and other types of programming was a 
major asset. They also reported that: 

 • Previous peer health educational collaborations and other successful 
collaborative programs helped to support prevention and response efforts. 

 • Pre-existing gender-based violence programming such as advocacy 
programs, counselling for gender-based violence survivors and prevention 
programming were effective.

 • Acknowledging the foundational individuals or people doing this work is 
important. 

CURIOUS QUESTION

What pre-existing programming exists at my PSI?
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What has been successful about this programming? What are the lessons 
learned?

Who has been in the lead of this programming and work in the past? Are there 
opportunities to engage them again now and in the future? If so, how? 

What resources could support this work? What resources have supported this 
work?
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4. Institutional Buy-in: Staff across Canada noted that institutional support is 
key to GBV prevention education success. They must have both buy-in from 
senior administration and the campus community, as well as an influence 
within the institution to promote and enact change. They also reported that:

 • With support from senior administration, core messaging is elevated in 
the campus community, and promoted on the main campus social media 
platforms and news media channels.

 • Positive support for GBV educators provides a more fulsome opportunity 
for awareness and growth and ensures a more engaged and supported staff 
team. This in turn supports the ongoing execution and development of 
educational opportunities on campus.

 • The development of task forces, committees and working groups helps GBV 
prevention education efforts move through silos that are typically part of a 
campus structure. 

“Institutions must have buy-in and power to enact change 
(access to resources and influence). Additionally, GBV 
education task forces should be dedicated to the strategic 
development and, importantly, support of GBV prevention on 
campus.” (Community of Practice member)

CURIOUS QUESTION

Who are the administrative champions at my PSI? How can we cultivate 
this interest in others? How do they or can they champion this work beyond 
attending meetings? 
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What does institutional buy-in for GBV prevention education look like on my 
campus?

 
How can senior administrators support GBV prevention educators in their roles? 

 
How sustainable are these efforts? What needs to happen to make these efforts 
concrete or long-lasting? 

 
How are senior administrators held accountable?
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How does my institution demonstrate fiscal support towards GBV prevention 
education efforts?

If your task force is not in existence, how do you presently work across 
institutional silos? If your task force is currently operating, what lessons learned 
can you draw on to form stronger relationships across campus and with senior 
administrators?

What resources could support this work? What resources have supported this 
work?
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There is value to having a dedicated 
task force on campus that is supported 
by upper administration, and includes 
appropriate funding and staff. Then we 
can do meaningful work. 
(GBV educator)

If we do not have institutional buy-in, this 
work becomes cyclic and near to impossible 
to achieve. If our institutions do not see this 
work as a priority, how can we expect the rest 
of our community to make space and time? 
Institutions hold all the power to see the worth 
of this work. How many more resources, books, 
toolkits, statistics do we need to provide to 
see this work prioritized? There is no more 
space on the sides of our desks. It’s time for 
institutions to do the work. 
(GBV educator)

“

“
”

”
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Building a Strong Task Force: Membership 
Each task force should be composed of diverse representation from across 
the campus and community in non-tokenized ways (e.g. meaningful 
inclusion in the discussion and not looking for someone to speak for their 
entire community). Membership should include GBV educators, community 
members, campus stakeholders, student leaders, union representatives and 
experts from the academic community. When selecting membership for 
your task force, it is important to determine the scope of your work and 
membership in your Terms of Reference (ToR), which will be explored shortly. 
To help you in determining who should be part of your task force, we have 
developed a number of curious questions to support you in your work: 

Curious Questions

Who has been involved in addressing GBV on campus? How does this person’s 
work centre intersectional GBV prevention education? 

Who is doing work on the front lines?
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Who has been harmed?

 
Who has supported or worked with people who have caused harm?

 

Who is the target audience of GBV prevention education efforts?

 
Who makes up the academic community?



Education and Training Toolkit: Chapter 4 232

Who advocates for/against those with collective agreements?

Who controls external funding for academic and non-academic projects in 
relation to GBV prevention education?

Deciding on Task Force Membership

Depending on the type of group you select (e.g. task force, advisory group,working 
group or committee), it is important to consider membership from across the 
campus and community, and the scale of the group as it relates to the group’s 
purpose. For example, if you choose to support the creation of a working group, 
who are the best individuals to involve? You might only invite those with particular 
expertise and experience to help move this work forward. If you are developing 
a campus-wide task force, you will want to ensure that there is a diverse array 
of membership from across the institution, including individuals with diverse 
perspectives, lived experiences and representation. We have put together several 
areas to invite curiosity. We invite you to add components and potential members 
that are unique to your campus community: 
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Member: GBV Responder (Core campus team)

Who might this be at  
my PSI?

What skills and 
knowledge do they 
bring?

What would their role 
be on the task force, 
working group or 
committee (e.g., advisor, 
content expert, consul-
tant, researcher, etc.)
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Member: GBV Educator (Core campus team)

Who might this be at  
my PSI?

What skills and 
knowledge do they 
bring?

What would their role 
be on the task force, 
working group or 
committee (e.g., advisor, 
content expert, consul-
tant, researcher, etc.)
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Member: GBV Support (Core campus team)

Who might this be at  
my PSI?

What skills and 
knowledge do they 
bring?

What would their role 
be on the task force, 
working group or 
committee (e.g., advisor, 
content expert, consul-
tant, researcher, etc.)
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Member: Students

Who might this be at  
my PSI?

 • Students directly engaged with 
this work

 • Trades, Diploma, and Certificate 
students-at-large

 • Part-Time and Distance-Learning 
students-at-large

 • Undergraduate students-at-large

 • Graduate students-at-large 

 • Student union representatives 
at the undergraduate and 
graduate levels (student advocacy 
groups such as elected student 
representatives for the university 
as a whole, residence, grad 
student associations, etc.) 

What skills and 
knowledge do they bring?

What would their role be on the task 
force, working group or committee 
(e.g., advisor, content expert, consul-
tant, researcher, etc.)
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Member: Non-Academic Staff Members

Who might this be at  
my PSI?

 • Non-academic staff 
members-at-large

 • Non-academic 
staff union 
representatives

What skills and 
knowledge do they 
bring?

What would their role 
be on the task force, 
working group or 
committee (e.g., advisor, 
content expert, consul-
tant, researcher, etc.)
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Member: Faculty Members

Who might this be at  
my PSI?

 • Non-academic staff 
members-at-large

 • Non-academic 
staff union 
representatives

What skills and 
knowledge do they 
bring?

What would their role 
be on the task force, 
working group or 
committee (e.g., advisor, 
content expert, consul-
tant, researcher, etc.)
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Member: Student Affairs Professionals

Who might this be at  
my PSI?

 • Relevant dean(s), 
director(s), and / 
or associate vice-
presidents

 • Student affairs staff-
at-large

What skills and 
knowledge do they 
bring?

What would their role 
be on the task force, 
working group or 
committee (e.g., advisor, 
content expert, consul-
tant, researcher, etc.)
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Member: Student Housing Representatives

Who might this be at  
my PSI?

 • Student housing  
staff epresentatives  
(e.g. residence don, RA, etc.)

 • Student housing union 
representatives

 • Non-academic staff 
representatives

What skills and 
knowledge do they bring?

What would their role be on the 
task force, working group or 
committee (e.g., advisor, content 
expert, consultant, researcher, 
etc.)
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Member: Human Resources Professionals

Who might this be at  
my PSI?

What skills and 
knowledge do they 
bring?

What would their role 
be on the task force, 
working group or 
committee (e.g., advisor, 
content expert, consul-
tant, researcher, etc.)
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Member: Human Rights, Diversity and Equity Professionals

Who might this be at  
my PSI?

What skills and 
knowledge do they 
bring?

What would their role 
be on the task force, 
working group or 
committee (e.g., advisor, 
content expert, consul-
tant, researcher, etc.)
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Member: Campus Security and Protective Services

Who might this be at  
my PSI?

What skills and 
knowledge do they 
bring?

What would their role 
be on the task force, 
working group or 
committee (e.g., advisor, 
content expert, consul-
tant, researcher, etc.)
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Member: Associated Student and Staff Service Units

Who might this be at  
my PSI?

 • Indigenous centres

 • 2SLGBTQ+ centres

 • Accessibility offices

 • Interfaith chaplain or equivalent

 • Athletics and recreation

 • Work, practicums, and 
community placement entities

What skills and 
knowledge do they bring?

What would their role be on the task 
force, working group or committee 
(e.g., advisor, content expert, consul-
tant, researcher, etc.)
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Member: Other

Who might this be at  
my PSI?

What skills and 
knowledge do they 
bring?

What would their role 
be on the task force, 
working group or 
committee (e.g., advisor, 
content expert, consul-
tant, researcher, etc.)
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Building Strong Academic & Non-academic Engagement

 • It is helpful to involve and build strong relationships with both academic and 
non-academic staff and teams on campus. Key points for consideration include:

 • Involve academics in senior leadership roles from the start 

 • Involve academics who have researched and continue to support the 
development of GBV prevention education

 • Involve academics and instructors supporting the development of student 
research and projects 

 • Involve non-academic staff who have front-facing roles that serve students,  
such as:

 • Campus student services

 • Student leadership programming

 • Athletics and recreation

 • Campus security

 • Wellness educators

 • Residence and housing

CURIOUS QUESTIONS

Who are the faculty members and instructors engaged in innovative student 
learning? Are there ways you can draw from their lessons learned and 
engagement practices?

GBV Educator Tip: When you form your task force, it is crucial to check in 
with members to see who might be missing. The strength of working with a 
task force is to meet new champions. Membership is an ever-evolving process.
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Who is leading innovative projects on GBV on your campus and in your 
community? 

 
Can you involve undergraduate or graduate research opportunities? Is there 
funding available through co-op, work integrated learning, student placement 
opportunities or research funding?

Building Strong Student Engagement

Working with student representatives (as individuals, union representatives, student 
society representatives and/or student-faculty representatives, to name a few) is a 
clear way to ensure that student voices are heard and are part of the development 
and decision-making processes. This is a unique group in that some representatives 
may turn over after every academic year, making it difficult to keep continuity. 

 • Statistically, students from historically marginalized groups and those who 
identify as female and non-binary are more likely to experience gender-based 
violence (Burczycka, 2020; Jaffray, 2020; Perreault, 2020). Think strategically 
about how you will meaningfully include students from these groups.

 • Look to students who work with survivors, who are working to raise awareness 
about GBV, who are part of peer health educator teams or who are members of 
identity-based groups to help build out and strengthen the skills and knowledge 
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base of the task force.

 • Hire students as research assistants, program assistants, practicum placements, 
co-op terms, and/or for-credit opportunities to participate in and support the 
task force. There are students with strong skills and experience in research, 
writing and data assessment.

 • Ensure meaningful engagement with educational and local Indigenous 
communities and continue to maintain a collaborative and consultative process 
on the specific needs of Indigenous students.

 • Recognize the importance of providing greater exposure and knowledge for non-
Indigenous students on the realities, histories, cultures and beliefs of Indigenous 
Peoples in Canada.

 • Ensure that these students, and all task force members, have access to 
appropriate and timely support services should they be impacted by the work 
taking place to support the task force and the campus’s prevention education 
efforts.

“I am thinking a lot of the student representatives, union 
representatives, etc will likely turn over after every academic 
year or will sometimes act as a representative for a union for 
a one year term. What should longevity look like and what 
should bringing in new voices look like?” (Community of 
Practice member)

CURIOUS QUESTIONS

Are there opportunities for students to complete a placement, internship, co-op 
term or research opportunities with your group?
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Are there students who are completing and/or have completed research on GBV 
at PSIs? 

How can we support new students as they transition onto the task force, 
working group or committee?

Recognizing that student positions may have yearly turnover (e.g. a student is a 
student union representative for one year, graduation, etc.), what information or 
resources do we need to share with new students? 

How will you compensate students for their time? What recognition will they 
receive?



Education and Training Toolkit: Chapter 4 250

Over time and as the task force gains momentum, it may be helpful to develop 
working groups or subcommittees. Such working groups or subcommittees would 
include members from the task force with strong competencies in the following 
education-focused key areas:  

 • Prevention education programs

 • GBV policy 

 • male-identified working group

 • students doing the work

 • support services

 • faculty and staff engagement

 • other identified areas

GBV Educator Tips:

 • Create an orientation package for new student 
representatives

 • Create a one-page document capturing the work of 
your task force

 • Work with student representatives to write a one-
page document capturing the work of previous 
student representation, unions, groups, etc. 

 • Set up a bi-annual meet and greet with new student 
representatives
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Task Force Terms of Reference

So what are Terms of Reference (ToR)?

A term of reference (ToR) is a key tool that helps structure how a task force is 
brought together, outlines its guiding principles, and helps frame membership and 
action. PSIs will vary in terms of how they outline the responsibilities of a task force 
or the task force objectives themselves; however, at minimum, the ToR describes the 
purpose, scope and authority of the task force. The purpose of the task force is the 
most important section of your ToR and this should drive membership recruitment 
and resource allocations. Without a clearly defined purpose, you should wait to 
bring your task force together.  

One of the most meaningful ways to develop your ToR is by co-developing it with 
task force members. Here are a few things to consider as you begin to develop your 
ToR and some of the key components that will help frame your work. Remember, 
you don’t need to include all sections outlined below, but you could if they fit the 
needs of your task force:

Title: What is your task force’s name?

 
Territorial Acknowledgement: Whose Indigenous territory are you working/
living on? Why do you make this acknowledgment and how does this link to the 
work you are engaging with as a task force?

Type: What is the type of task force (e.g. special project, advisory, project- 
based, etc.)?
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Purpose: What is the purpose and scope of your task force?

 
Authority: What is the decision-making authority of your task force (e.g. do they 
make decisions, recommendations, approval, etc.)?

Membership: 

a. What type and number of members can be appointed to the task force?   
How are members appointed? How long do they hold their position?

b. Who is the chair or is there a co-chair for the task force?  
How are they appointed?

Meetings: How often does the task force meet? Outline meeting procedures 
(if relevant) such as details about agendas and minutes (how they will be 
distributed, made available, etc.) and communications between meetings. 
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Reporting: Who does the task force report to and how often?

 
Resources and budget: What resources (people, equipment, rooms, etc.) are 
available to the task force? Does the task force have a budget?

 
Deliverables: What is the requested output from members/task force?

 
Terms of reference review: How often will the term of reference be reviewed? 
When will the next review period be?

 
Some task forces bring together a working group to begin to develop the terms 
of reference collaboratively. This process is about trust-building and developing 
meaningful purpose and framing in partnership. Once a draft term of reference 
is created and a task force is established, it is important to workshop the terms of 
reference again to ensure that everyone’s perspectives are incorporated. 

Some additional terms of reference sections might include:

 • Accessibility: Outline key ways that the task force will work to mitigate any 
barriers to participation (e.g. meeting formats, when to expect meeting notes 
circulated, etc.) and ensure that individual accommodations are facilitated. 
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 • Roles of members: Clearly outline the roles and responsibilities of each member.

 • Decision-making: Discuss decision-making amongst all members.

 • Student Honorarium: Recognize students for their time, effort, contributions 
and expertise.

 • TBA: Add more sections depending on your task force’s members.  
Co-creation is key!

Promising Terms of Reference 

Below are some additional examples of what some PSIs across the country have 
included in their task force ToR as their main purpose.

MacEwan University’s Sexual Violence Prevention Education Committee (SVPEC) 
is a steering committee with membership from university administration, faculty, 
staff, and students. The committee is responsible for building, implementing and 
maintaining a coordinated and cohesive approach to sexual violence education, 
awareness and prevention in order to effectively address sexual violence at the  
University. 

https://www.macewan.ca/wcm/CampusLife/SexualViolencePreventionEducationRe-
sponse/EducationInitiatives/CampusInitiatives/index.htm
 
Within the group’s terms of reference, the steering committee’s responsibilities 
include:

1. Promote ongoing commitment and an alignment of approach by all 
departments, units and organizations across the University community in 
addressing sexual violence;

2. Coordinate the provision of proactive education and training programs  
addressing sexual violence on campus;

3. Support the development, implementation and maintenance of an integrated 
University-wide sexual violence education, awareness, and prevention strategy 
and initiatives;

4. Oversee the development of programs aimed at reducing barriers for survivors 
of sexual violence and encouraging and empowering members of the University 
community to report and appropriately respond to incidents of sexual violence;

5. Promote faculty and research opportunities and the advancement of research in 
the areas of sexual violence prevention and awareness;

6. Coordinate ongoing engagement opportunities for the University community to 

https://www.macewan.ca/wcm/CampusLife/SexualViolencePreventionEducationResponse/EducationInitiatives/CampusInitiatives/index.htm
https://www.macewan.ca/wcm/CampusLife/SexualViolencePreventionEducationResponse/EducationInitiatives/CampusInitiatives/index.htm
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provide input and raise concerns about sexual violence;

7. Develop and review an overall communication strategy around the issue of  
sexual violence;

8. Oversee the development of a training strategy related to the Sexual Violence 
Policy and related procedures;

9. Provide ongoing reports to the President on plans, initiatives, programs and 
resource requirements;

10. Provide a forum to discuss emerging issues and initiatives related to sexual  
violence;

11. Inventory and suggest enhancements to related policies, programs, services,  
and resources;

12. Establish and maintain community partnerships in jointly addressing sexual 
violence on campus; 

13. Obtain recommendations from the Sexual Violence Response Team, University 
Students Offering Leadership for Violence Elimination (“U-SOLVE”), and any 
investigations into sexual violence complaints for the purposes of informing 
further training and education initiatives

 
Carleton University’s Sexual Violence Prevention and Education Committee 
(SVPEC) was established to provide the University community with opportunities 
to work collaboratively to promote a safe learning, living and working environment 
for all members of the University community. The committee considers and 
recommends proposals with regards to sexual violence prevention and awareness, 
initiatives and programs. This is not a policy-making body. 

The SVPEC is represented by students, staff, faculty and senior administrators and 
includes:

1. Director Equity Services (as Chair)

2. Two undergraduate students

3. One graduate student

4. One staff member

5. One faculty member

6. Coordinator of Sexual Assault Services

7. Director, Student Affairs
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8. One member from Human Resources

9. One member from Housing and Residence Life Services

10. One member from Health and Counselling Services 

The SVPEC’s terms of reference include:

https://carleton.ca/studentsupport/svpolicy/sexual-violence-prevention-education-
committee/

1. To collaboratively work together to promote a safe learning, living and work 
environment for the members of the University community,

2. To share information and resources which promote understanding and  
knowledge that supports a campus atmosphere in which sexual violence  
is not tolerated;

3. Provide an opportunity to review and consider best practices and participant 
feedback on current and future initiatives in sexual violence education/training.

4. Consider, review and recommend program proposals brought forward by Equity 
Services regarding training and provide input on implementation.

5. To collaboratively problem solve using this centralized dialogue forum,

6. To seek advice and expertise on sexual violence education both within Carleton 
and in the community with the aim of finding solutions that are compatible with 
the University’s mandate and purposes of the Policy

7. Make recommendations on programming and other measures related to 
addressing sexual violence and support services.

https://carleton.ca/studentsupport/svpolicy/sexual-violence-prevention-education-committee 
https://carleton.ca/studentsupport/svpolicy/sexual-violence-prevention-education-committee 
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Queen’s University’s Sexual Violence Prevention and Response Task Force was first 
convened in 2013 as the Sexual Violence Prevention and Response Working Group. 
The task force “is a network of students, faculty and staff convened to mobilize 
efforts to prevent and respond to sexual assault on campus.”  

The Sexual Violence Prevention and Response Task Force’s objectives include  
the following:

1. Provide a forum to discuss emerging issues and initiatives related to sexual  
assault;

2. Collect local and nation-wide information to understand campus context and 
develop practices;

3. Improve communication and information-sharing among campus partners  
and allies;

4. Inventory and suggest enhancements to policies, programs, services and  
resources; and

5. Develop and implement campus-wide initiatives to support prevention and 
response.

 
Mount Royal University’s Dating, Domestic and Sexual Violence Education and 
Awareness Action Committee has developed a charter to help guide the work of 
their committee (https://www.mtroyal.ca/CampusServices/CampusResources/
CampusEquityMeaningfulInclusion/SexualViolenceResponseAwareness/index.htm). 
The charter clearly outlines the purpose, authority, membership, guiding principles, 
mission, and responsibilities of the committee and its members. 

The purpose of the committee is “to ensure that education and awareness program 
delivery is effective, this working group will provide feedback, propose ideas and 
support the design and implementation of dating, domestic and sexual violence 
education and awareness programming.”

Each of the examples above can provide you with a clear understanding of a strong 
term of reference. Each is unique and reflects the needs and unique nature of  
each PSI.  
 
 

Reporting Structure
A GBV prevention education task force should have a clear and transparent 
reporting structure. This reporting structure needs to consider the proper trail 
for accountability’s sake, but also to encourage buy-in from senior administrative 
leadership. 

https://www.mtroyal.ca/CampusServices/CampusResources/CampusEquityMeaningfulInclusion/SexualViolenceResponseAwareness/index.htm
https://www.mtroyal.ca/CampusServices/CampusResources/CampusEquityMeaningfulInclusion/SexualViolenceResponseAwareness/index.htm
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In regard to the first question in the chart below (What governing entity is the task 
force accountable to?), as a Courage to Act Community of Practice member shared, 

“I think this is a really important question in order to ensure 
the task force is effective. I’m not sure of the correct answer, 
but I know at many institutions, the senate is the highest 
governing body (but that in and of itself has problems with 
ingrained institutional oppression/power).” 

CURIOUS QUESTIONS

What governing entity is the task force accountable to?

 F How much authority is delegated to the task force?

 
How regularly should the task force report out? 

 F If so, what information should they share?

 
What are the deliverables resulting from the task force?

 F E.g. develop an educational plan 
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How is the task force or the university evaluating the efficacy of educational 
efforts? 

 F (Linking Evaluation & Assessment CtA Education WG Toolkit) 

How do we know if the task force is meeting its objectives?

How does the task force take in input from outside of its own membership? 
What opportunities exist for consultation with the broader community?

Getting to Work: Bringing Your Task Force  
to Life
Now that you have considered the appropriate structure (e.g. task force, committee, 
working group, etc.), explored and invited members from your PSI community (and 
potentially beyond to join the task force), and developed and reviewed your ToR, it 
is time to get to work. An important part of operationalization is ensuring that your 
task force’s purpose, key activities and membership are clearly shared with your PSI 
community. A website and communications plan can help bring your work to life 
and will help with building accountability into your structure, operationalization 
and institution.  
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“I think accountability in general is important. If the task 
force issues recommendations, they should publicly be able 
to hold the institution accountable for implementing said 
recommendations.” (Community of Practice member) 
Developing websites and clear communications around the task force is a promising 
practice. It provides a level of transparency and demonstrates the PSI’s commitment 
to supporting the work and authority of the task force’s work.

WORKSHEET: ACTUALIZING YOUR TASK FORCE

Setting up a webpage:

Who is responsible?

  

Where would this page fit best?

Social media:

Who is responsible?

 
Who can share this messaging?
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What are the goals of your messaging?

  

What audiences are you hoping to reach?

What audiences are you reaching? How do you know this?

Email marketing and promotion: 

Who is responsible?

How often are you emailing?
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Has a list been created? Would it be helpful?

Are there existing campus newsletters that you can use to promote your work?

Annual report: 

Is the work of your task force, advisory group, committee reflected in an annual 
report? 

Who is responsible?

Is the work of your task force, advisory group, committee reflected in an annual 
report? 
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When does this need to happen?

 

Celebrating Your Work: 

How will you celebrate your work? Who is responsible? 

GBV Educator Tips:

 • Keep track of one to five key accomplishments or highlights from 
your task force, advisory group or committee to share in the 
annual report: This does not need tobe extensive, it can simply 
be:

 � number of times your group convened 

 � goals that you have identified

 � plans/goals for future years

 � summary of any work already underway

 • Showcase or feature a member of your task force, advisory group 
or committee.

 • Survey members of your task force, advisory group, or committee 
for recommendations.

 • Survey members from the general PSI community for 
recommendations.
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Promising Practices at PSIs

Some Canadian institutions clearly outline the establishment and purpose of an 
education task force on their university websites in addition to it being referenced in 
their policies. Some promising practices include:

Listed as a Campus Initiative, MacEwan University’s Sexual Violence Prevention, 
Education & Response web portal reads:
https://www.macewan.ca/wcm/CampusLife/SexualViolencePreventionEducation-
Response/EducationInitiatives/CampusInitiatives/index.htm?pageNum=5&Pro-
gramCrit= 

“SVPEC is a steering committee composed of University 
administrators, faculty, staff and students. The committee 
builds, implements and maintains a coordinated and cohesive 
approach to sexual violence education, awareness and 
prevention in order to effectively address sexual violence at 
the University”

Although not as clearly linked, MacEwan University provides an additional opportu-
nity for students to co-lead a Prevention & Education Task Force called U-SOLVE 
https://www.macewan.ca/wcm/CampusLife/SexualViolencePreventionEducation-
Response/USOLVE_CALLFORMEMBERS 

“U-SOLVE aims to bring together multiple voices, 
experiences, and perspectives and recognizes that 
contributions and voices of individuals who identify as 
members of marginalized or oppressed communities must 
be centred in order to meaningfully address sexual violence. 
As sexual violence is rooted in intersecting systems of power 
and oppression, including colonialism, racism, Islamophobia, 
heterosexism, ableism, cissexism, classism, and misogyny, we 
strive to actively challenge these systems.”

https://www.macewan.ca/wcm/CampusLife/SexualViolencePreventionEducationResponse/EducationInitiatives/CampusInitiatives/index.htm?pageNum=5&ProgramCrit=
https://www.macewan.ca/wcm/CampusLife/SexualViolencePreventionEducationResponse/EducationInitiatives/CampusInitiatives/index.htm?pageNum=5&ProgramCrit=
https://www.macewan.ca/wcm/CampusLife/SexualViolencePreventionEducationResponse/EducationInitiatives/CampusInitiatives/index.htm?pageNum=5&ProgramCrit=
https://www.macewan.ca/campus-life/office-of-sexual-violence-prevention-education-and-response/education-initiatives/campus-initiatives/
https://www.macewan.ca/campus-life/office-of-sexual-violence-prevention-education-and-response/education-initiatives/campus-initiatives/
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Under Sexual Violence Support Services, Carleton University has a webpage 
dedicated to the committee with a submission form:

https://carleton.ca/studentsupport/svpolicy/sexual-violence-prevention-education-
committee/ 

“The Sexual Violence Prevention and Education Committee 
(SVPEC) is established to encourage the University 
community to work together to promote a safe learning, living 
and work environment for the members of the University 
community. This committee is focused on creating a campus 
atmosphere in which sexual violence is not tolerated. 
This committee will consider and recommend proposals 
with regard to sexual violence prevention and awareness, 
initiatives and programs. As this committee is not a policy-
making body, it is understood that some issues may require 
redirection to other bodies within the University community.”

Concordia University identifies its task force as a subcommittee of their larger 
Standing Committee on Sexual Misconduct and Sexual Violence. They also have a 
list of their membership published fully available online for transparency:

https://www.concordia.ca/conduct/sexual-violence/standing-committee.html

“The 2018 task force recommendations and new 
requirements in the Bill 151 require a greater focus on training 
and education. The standing committee has established a 
subcommittee dedicated to training and education.

The role of this committee will be to make recommendations 
on the training requirements of Bill 151 and to work with the 
coordinator of the Sexual Assault Resource Center to develop 
further training opportunities and initiatives.”

https://carleton.ca/studentsupport/svpolicy/sexual-violence-prevention-education-committee/
https://carleton.ca/studentsupport/svpolicy/sexual-violence-prevention-education-committee/
https://www.concordia.ca/conduct/sexual-violence/standing-committee.html
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Additional Resources

EVERFI’s Report Becoming a Leading Institution in Sexual Assault Prevention: A Profile 
of Best Practice. Retrieved from 

https://everfi.com/wp-content/uploads/2018/03/A-Profile-of-Best-Practice-Sexual-
Assault-Prevention.pdf

The National Center for Injury Prevention and Control, Division of Violence 
Prevention’s Sexual Violence on Campus: Strategies for Prevention report.  
Retrieved from 

https://www.cdc.gov/violenceprevention/pdf/campussvprevention.pdf 

Developing an Effective Campus Sexual Assault Prevention Task Force: Lessons 
Learned from Multiple Midwestern Universities, an article published in 2020 in 
Health Education & Behaviour. Retrieved from 

https://journals.sagepub.com/doi/10.1177/1090198120909809 

Changing the Culture of Acceptance: Recommendations to address sexual violence on 
university campuses, developed and published in partnership between the Council of 
Nova Scotia University Presidents and the Province of Nova Scotia. Retrieved from 

https://novascotia.ca/lae/pubs/docs/changing-the-culture-of-acceptance.pdf 

https://everfi.com/wp-content/uploads/2018/03/A-Profile-of-Best-Practice-Sexual-Assault-Prevention.pdf
https://everfi.com/wp-content/uploads/2018/03/A-Profile-of-Best-Practice-Sexual-Assault-Prevention.pdf
https://www.cdc.gov/violenceprevention/pdf/campussvprevention.pdf
https://journals.sagepub.com/doi/10.1177/1090198120909809
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